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Preface 
 
 
Dear WASC Visiting Team: 
  
  
Welcome to Drake High School! We are very proud of our students, staff and community and 
are pleased to have you visit our campus. During your visit, we hope you will enjoy learning 
about our school and community, and we look forward to the insights you will share with us from 
this experience. 
  
This Focus on Learning report is the product of an intensive effort which began in the fall of 
2005. Staff meetings, department meetings, and professional development days were dedicated 
to the effort.  Our Drake Plan Team (administrators, focus group leaders and the Self-Study 
Coordinator) and The Drake Leadership Council (our primary site governance group) acted as 
the WASC Leadership Team, under the direction of Self-Study Coordinator David Sondheim 
and Principal Don Drake. Staff members who are serving as teacher leaders this year facilitated 
the Focus Groups and helped with editing of the final report. All teachers and many classified 
staff participated as both Home Team and Focus Group members. Student and parent input 
was gained through special meetings and representation in Focus Groups and on our site 
council. 
  
Drake’s Focus on Learning meets the WASC self-study requirements in a manner that is useful 
for Drake. In fact, with much energy since the last self-study focused on major modernization 
projects and much academic success in the last 15 years of reform, we needed a thorough self-
study to look deeply at what is still working, what isn't and how we can best improve.  We 
believe we have created an ambitious, yet effective, plan to guide our progress over the next six 
years. 
  
We appreciate your time and energy and look forward to your visit to our campus. 
  
  
Sincerely,  
  
  
 
Don Drake David Sondheim 
Principal Self-Study Coordinator 
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Special Thanks 
 
 
This self-study report would not have been possible without the special efforts of many 
individuals.  
 
Drake Plan/Leadership Team members Kay Cavan, John Carroll, Paula Dallas, Don Drake, 
Corbett Elsen, Steve Kuever and Peter Parish guided, with insight and creativity, the self-study 
process, data analysis and action plan development as we involved our entire staff in the self-
study. 
 
Administrative Technology Coordinator Terrie Crotti, Administrative Secretary Jeannie Shaw 
and District Senior Admin Tech Connie Ducey made Chapter I possible by providing data and 
statistics.  Terrie Crotti, Service Center Specialist Vickie Loustalot and Jeannie Shaw were also 
essential in the gathering of the Appendix items.  Sandy Howard, our receptionist, helped in the 
organization of the Student Work Binders you will find in most classrooms. 
 
Department Chairs Linda Bonura, Mary Boston, Martha Cederstrom, Charlie Ehmann, Corbett 
Elsen, Sue Fox, Jane Guinn, Victoria Loustalot, Kathleen McCormick, Jenifer Olesen, Cathy 
Sarkisian and David Sondheim helped facilitate “Home Group” meetings. 
 
Focus Group Facilitators Kay Cavan, Don Drake, Corbett Elsen, Steve Kuever and Peter Parish 
provided excellent leadership and direction for their focus groups. In addition, their writing,  
proofreading and editing services were critical for Chapter IV. 
 
Students Emily Badala, Renee Chapman, Grace Garey, Garrett Goto, Sarah Hinck, Ariel 
Landeros, Ashley Leonard, Lauren Lococo, Maggie Polachek, Ricky Vargas-Delman and 
parents Adele Sale, Bill Permar, Cathy Gallagher, Ellen Dodge, Erin Badala, Jim Kessler, John 
Buchholz, Mark Krahling, Rod Roche, Roger Smith, Ruth Kiskaddon, Derek Howard and Anne 
Johnston were critical in assuring our self-study incorporated the views and insights of our 
student and parent communities.  Their patience and perseverance interpreting and analyzing 
“eduspeak” and student performance data was above and beyond the call of duty. 
 
Drake junior Joey Lusterman designed the cover and divider pages as a project for his 
Computer Graphics class. 
 
Assistant Superintendent for Instruction Steve Butler led district-wide WASC coordinator training 
meetings that were very helpful in coordinating the self-study. 
 
WASC Visiting Committee Chairperson Dr. Phil Gary, retired Principal of Ukiah High School, 
provided helpful suggestions for the self-study process and read drafts of the report in advance, 
as did Drake Principal Don Drake and Assistant Superintendent Steve Butler. 
 
Finally, I would like to thank all members of the Drake staff, student body, and community who 
contributed to the creation of this report and work tirelessly to make Drake one of the nation’s 
finest high schools. 
 
 
David Sondheim 
Self-Study Coordinator 
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Acronyms and Terms 
 
Common Drake Acronyms 
 

BACR ...................Bay Area Community Resources 

CLP......................Core Literacy Portfolio 

DAC .....................Drake Area Council 

DISC ....................Drake Integrated Studies Curricula 

DLC .....................Drake Leadership Council 

ETF......................Education Task Force 

IEP ...................... Individual Education Plan 

IIC....................... Instructional Improvement Coordinator 

MCOE...................Marin County Office of Education 

PBL......................Project Based Learning 

PFD .....................People For Drake 

ROCK...................Revolution of Core Knowledge 

SEA-DISC .............Studies of the Environment Academy 

SST......................Student Study Team 

TLG .....................Teaching and Learning Group 

TUHSD.................Tamalpais Union High School District 

 
Definitions of Key Drake Terms 
 
Advisory 
This “homeroom” program involves all students and teachers. Multi-grade groups of 18-20 students keep 
the same advisor throughout their time at Drake, and receive credit for attendance. Advisors provide a 
stable, personal connection for students with a staff member who can assist with a wide range of 
academic and personal issues. 
 
Benchwarmers 
Drake’s community support organization focused on providing resources for our athletic programs. 
 
Blends 
Blends at Drake are two-year, 9th/10th grade programs of three or four teachers.  Mobius and Galileo are 
three-teacher blends (English, Social Studies and Science) and ROCK is a four-teacher blend (English, 
Social Studies, Science and Art).  Teachers not only share students but coordinate and integrate 
curriculum.  
 
Clusters 
Clusters at Drake are teams of two teachers (English and Social Studies) who share the same students 
and a common planning period. The degree of collaboration between clustered teachers ranges from 
sharing information about students to interrelated units and curricular integration. 
 
Core Literacy Portfolio (CLP) 
Submitted in the sophomore year, this compilation of student work serves as a primary indicator for 
student completion of the District Literacy Outcomes. The CLP includes work from courses across the 
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curriculum, and is scored holistically by a team of staff on a predetermined rubric. See the CLP student 
handbook in the Appendix for more information. 
 
Communications Academy (ComAcad) 
Also known as ComAcad, this project-based program for 11th and 12th grade students integrates social 
studies, English, advanced drama, and advanced video productions. Students demonstrate their 
understanding of academic content through quarterly exhibitions of work that feature digital video 
productions and integrated media performances. 
 
District Department Facilitators 
These district-wide facilitators receive a stipend to coordinate district-level work such as course 
development and review and Outcomes implementation issues. Selected by the assistant superintendent, 
these certificated teacher leaders serve three-year terms. 
 
Drake Area Council (DAC) 
This team of administrators, board representatives, and teacher representatives from all public schools in 
Drake’s attendance area meets quarterly to discuss and manage academic articulation issues. 
 
The Drake Fund 
Raises funds in the community and allocates those funds to support Drake’s educational programs. 
 
Drake Integrated Studies Curricula 
DISC is the overall name given to Drake’s integrated studies programs, ROCK, Mobius, Galileo, ComAcad, 
Engineering, and SEA-DISC. 
 
Drake Leadership Council (DLC) 
The DLC is Drake’s primary decision-making body. Its membership includes department chairs, members 
of the Drake Plan Team, parents, students, and administrators. The council meets twice a month and 
operates based on Robert’s Rules of Order. 
 
Drake Plan 
One of the names commonly used to refer to Drake’s site plan.  It is also called the Single Plan for 
Student Achievement or The Instructional Improvement Plan.  
 
Drake Plan Team (DPT or Leadership Team) 
This is the name given to the team of teacher leaders with release periods or stipends who are charged 
with the task of organizing and facilitating our site plan and professional development efforts. The DPT 
meets once or twice monthly and reports directly to the DLC. 
 
Education Task Force 
A non-profit educational organization designed to provide articulation between the many small school 
districts in southern Marin County. ETF is funded by the Marin Community Foundation. 
 
Engineering Academy 
A project-based program for 11th and 12th grade students interested in learning basic principles of 
engineering and industrial design. Integrates physics, sculpture, and principles of engineering courses. 
Students receive hands-on experience designing models, using CAD design programs, and learning to 
solve real-world engineering problems. 
 
Galileo 
GALILEO is a 9th/10th grade English, Social Studies and Integrated Science blended program.  A Resource 
Teacher who works with our Special Education students acts as a learning specialist for all of the 
students.  Curriculum is integrated through interdisciplinary projects and coordinated instruction.  Galileo 
has a World Issues focus, which dovetails with the program's Essential Teaching Question:  How can an 
individual develop an open, alert outlook toward life in order to evolve and grow and play a positive role 
in the world? 
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Instructional Council 
A district-level committee charged with making policy recommendations to the Board of Education on key 
instructional issues such as course adoption and Outcomes implementation. Headed by the Assistant 
Superintendent of Instruction, the Instructional Council includes all district department facilitators, site 
staff development coordinators, Board of Trustees representatives and one administrator from each site. 
 
Instructional Improvement Coordinator (IIC) 
Our Staff Development Coordinator who, in conjunction with the Principal, also leads the Drake Plan 
Team in its staff development and Drake Plan work. 
 
Instructional Improvement Plan 
One of the names commonly used to refer to Drake’s site plan.  It is also called the Single Plan for 
Student Achievement or The Drake Plan. 
 
Intelligent Behaviors (or “Habits of Mind”) 
These 15 dispositions, discussed by Dr. Art Costa, isolate specific things that people do when they are 
acting intelligently. Some of these include metacognition, decreasing impulsivity, persistence, and humor. 
Several staff members are working with the intelligent behaviors as a tool to improve student 
performance. 
 
Ignition 
A 9th grade orientation program that features 11th/12th graders assisting freshmen in their transition to 
Drake. Key events include an orientation day before school starts in August, and ongoing activities with 
their 11th/12th grade mentors throughout the school year. 
 
Marin County Office of Education (MCOE) 
MCOE houses many county-based programs and provides direct service to Drake through ROP staff, 
internet connections, and professional growth opportunities.  
 
Mobius 
Mobius is a blended 9th/10th grade program integrating English, Social Studies and Science around the 
organizing question, "How do we know what we know?"  Students balance individual learning with one 
major project every semester. 
 
Outcomes (academic) 
These are Drake’s version of “expected student learning results” or “ESLRS.” The District has identified 14 
academic outcomes. 
 
People For Drake (PFD) 
Like Benchwarmers, this is a parent support organization. However, PFD supports the overall Drake 
program, not just athletics. 
 
PowerSchool 
Our student administrative computer system adopted in 2002.  
 
ROCK 
ROCK stands for “Revolution of Core Knowledge,” and is a project-based program for 9th and 10th grade 
students that integrates Social Studies, English, Science, and Arts. Students pursue a rigorous academic 
curriculum and additionally work in teams to complete projects that demonstrate their learning to the 
community. 
 
SEA-DISC 
SEA-DISC stands for “Studies of the Environment Academy, Drake Integrated Studies Curricula.” This 
project-based academy program for 11th and 12th grade students integrates social studies, math, 
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chemistry, and environmental science in an applied, hands-on setting. Students complete projects such 
as restoration of our on-campus creek and multi-media presentations of environmental research topics. 
 
Site Institutes (and “Design Studios”) 
Educators from around the state and nation descend on Drake four times a year for these in-depth 
investigations of the Drake reform model. Visitors see classrooms, speak with staff and students, and 
hear directly from students about work that is meaningful to them. Institute participants also attend an 
off-site day where they develop a plan to take back what they learned to their own school. Design 
Studios add a training element, teaching schools to host their own site institute events. 
 
Student Study Team (SST) 
These early-morning meetings are designed to assist students who are struggling in one or more classes. 
SSTs bring together the student and his or her parent(s) with the student’s teachers, academic counselor 
and one administrator to determine interventions. 
 
Teacher Leaders 
Teacher Leaders are staff members who serve as Department Chairpersons or Drake Plan Team 
members and are selected to serve designated terms of office. Teacher leaders are generally 
compensated for their time through stipends or release periods, and are expected to fulfill a detailed job 
description and submit annual reports detailing their accomplishments. 
 
Teaching and Learning Groups (TLGs) 
These action research teams are the vehicle for Drake’s staff development efforts. TLGs use a cycle of 
inquiry (learning cycle) to try to close gaps in student performance on the Outcomes. 
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Chapter I: Student/Community Profile –  
Data and Findings 

 
OVERVIEW 
 
Sir Francis Drake High School is located in a residential community in the Ross Valley of Marin 
County, just a few blocks from downtown San Anselmo. It was the district’s second high school, 
opened in 1951. The 21-acre campus, which completed major modernization in 2005, is nicely 
landscaped and traversed by two creeks that run year-round. Drake is a comprehensive high 
school with a broad spectrum of curricular choices to prepare students for college and life as 
productive citizens.  Our 9th/10th grade and 11th/12th grade integrated programs, some in 
existence for over 15 years and currently serving approximately one-third of our students, have 
been recognized nationally for their innovative approach to combining rigorous standard-based 
content and workplace learning skills.  Reform efforts over the last fifteen to twenty years have 
improved student achievement and student motivation.  Drake has gone from a good school to 
an excellent school respected for its innovative programs, motivated staff, emphasis on 
personalization and wide array of options for students. 
 
DEMOGRAPHIC DATA 
 
Community 
 
Drake students come from families of diverse socio-economic backgrounds and from a wide 
geographical area that includes San Anselmo, Fairfax, the San Geronimo Valley, and Nicasio. 
Drake parents primarily work as professionals in service-related industries. As housing prices in 
the community continue to rise, we are seeing a wealthier student body.  The school enjoys 
tremendous support from the community, as evidenced by: 
• An eight-year parcel tax measure that was passed in November of 2004 providing our 

District with 18% of its annual budget. 
• The Drake Fund, our parent support fund, which has contributed nearly $400,000 to our 

instructional programs since 2001 
• The Drake Scholarship Foundation which donates scholarships to 15-20 seniors each year 

based on need and achievement 
• Drake Benchwarmers, our sports booster organization, which has donated almost 

$200,000 to our sports programs since 2000 
• High scores on perceptions surveys by Drake parents and students 
• The many individuals and families who volunteer at Drake in a variety of capacities 
• Drake’s participation in the Marin County School-to-Career Partnership connecting our 

students and staff to internships, job shadows, guest speakers and other School-to-Career 
activities 

 
WASC Accreditation History 
 
• 2000 - Six-year accreditation with no review 
• 1994 - Six-year accreditation with a 3-year review 
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School Purpose 
 

Drake Vision Statement 
At Sir Francis Drake High School we strive to personalize learning, provide academic and 
emotional support, and design engaging and challenging instruction to prepare our students for 
higher education, the workplace and civic participation. As a community of learners, we foster 
knowledgeable, creative, self-directed ethical students who think critically and express 
themselves effectively. 
 

District/School Student Outcomes (ESLRs) 
• Communicate articulately, effectively, and persuasively when speaking and writing 
• Read/view and analyze material in a variety of disciplines 
• Use technology to access information, analyze/solve problems, and communicate ideas 
• Demonstrate knowledge of individual rights and responsibilities in a democratic society 
• Apply mathematical knowledge and skills to analyze and solve problems 
• Demonstrate scientific literacy 
• Demonstrate knowledge of the global environment and its resources 
• Communicate in a second language 
• Apply the principles of economics 
• Analyze current issues from historical, political, economic, geographic, scientific and 

multicultural perspectives 
• Appreciate, interpret, experience, create, and/or perform artistic work 
• Demonstrate school-to-work/post secondary transition skills and knowledge 
• Participate in community, social, civic, or cultural service 
 
School Status 
 
Drake is not a Title I school.  We have met our Adequate Yearly Progress (AYP) for the last 
three years and are not identified as a Program Improvement school nor are we under any state 
or federal intervention program. 
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Enrollment 
 
Total enrollment by grade, gender, and ethnicity, Fall ‘06 

 Female Male  

Ethnicity 9th  10th 11th 12th 
Total 
Female 9th  10th 11th 12th 

Total 
Male Total 

American 
Indian or 
Alaska 
Native 

0 2 3 4 9 0 2 0 2 4 13 
(1.2%) 

Asian 4 5 6 3 18 2 1 7 4 14 32 
(3.0%) 

Pacific 
Islander 0 0 0 1 1 0 0 0 0 0 1 

(.1%) 
Filipino 0 0 0 0 0 0 1 1 0 2 2 

(.2%) 
Hispanic 
or Latino 12 5 10 7 34 6 5 6 2 19 53 

(5.0%) 
African 
American 4 3 6 4 17 1 4 4 3 12 29 

(2.7%) 
White 
(not 
Hispanic) 

114 101 104 103 422 118 125 120 89 452 874 
(82.2%) 

Multiple 
or No 
Response 

6 9 6 5 26 11 6 10 6 33 59 
(5.5%) 

Total 140 125 135 127 527 
(49.6%) 138 144 148 106 536 

(50.4%) 1063 

 
Total enrollment: ‘01-‘07 

’01-‘02 ’02-‘03 ’03-‘04 ’04-‘05 ’05-‘06 ’06-‘07 
1071 1066 1045 1061 1076 1063 

 
Total enrollment figures have been fairly steady over the past six years and are expected to 
grow slightly in the next few years.  Our population of non-white students is very low with 
Hispanic, Asian and African-American students being the most predominant ethnicities. 
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Predominant Primary Languages 
 
Predominant (Home) Primary Language (Fall, '06) 
   
Home Language Total 
Cantonese 2 
Dutch 2 
English 1020 
German 3 
Indonesian 1 
Japanese 1 
Khmu 3 
Korean 3 
Lao 1 
Other Non-English Language 1 
Portuguese 3 
Punjabi 1 
Spanish 21 
Vietnamese 1 
Grand Total 1063 
 
While ethnic diversity at Drake is limited, our predominant primary language other than English 
is Spanish.  Students view the school as a place where there is acceptance of people from 
diverse cultures as indicated by our 2005 perceptions survey in which 70% of students agreed 
or strongly agreed with the statement, "Students at this school respect differences (cultures, 
races, religions, sexual orientations, and economic backgrounds)." 
 
Special Programs Enrollment 
 
Resource, Special Day Class (SDC), 504 Status, AP, Honors and other enrollment, by gender, 
Fall ‘06 

 MALES FEMALES 
Program 9th 10 11 12 9 10 11 12 TOTAL 
Resource 19 8 13 6 7 3 3 7 66 
SDC 5 4 0 2 2 0 2 3 18 
504 0 1 2 3 0 0 1 1 8 
AP 0 0 35 42 0 1 55 63 196 
Honors 5 18 13 3 9 12 17 3 80 
11-12 Academy 0 0 65 36 0 0 44 14 159 
9-10 Blend 70 64 0 0 67 57 0 0 258 

 
Special Education Students '04-'07 

’04-‘05 ’05-‘06 '06-'07 
96 78 85 

 
AP/Honors Students '04-'07 

’04-‘05 ’05-‘06 '06-'07 
232 229 242 

11-12 Academy Students '04-'07 
’04-‘05 ’05-‘06 '06-'07 

252 190 178 
 
9/10 Blend Students '04-'07 

’04-‘05 ’05-‘06 '06-'07 
172 176 249 
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The number of special needs (Resource, SDC and 504) students at Drake has decreased by 
almost a third since 2000, reflective of the District decrease in special needs students due to a 
more proactive approach to identifying students' academic, social and emotional needs and 
connecting them with needed services in the general education setting prior to Special 
Education assessment.  This has provided more students with the least restrictive learning 
environment. While special needs students are spread relatively evenly throughout grade levels, 
more males are enrolled in special needs programs than females. 
 
The number of students taking Advanced Placement courses has increased over 50% since 
2001 with increases in participation in Sciences, English and US History. 
 
The number of students in our 11th/12th grade academies has decreased over the last three 
years with the closing of two academies.  One academy was closed due to declining enrollment 
and personnel issues and the other academy was closed based on student and teacher 
feedback indicating the curricula in the academy were not a good match for an interdisciplinary 
approach. 
 
The number of students in our 9/10 blended programs increased this year due to the addition of 
a new 9/10 blend created in response to increasing requests from the community for this type of 
program.  We currently have three 9/10 blend programs serving almost half of all 9/10 students. 
 
Language Census Data 
 
Number of English Learners, ‘01-‘06 

’01-‘02 ’02-‘03 ’03-‘04 ’04-‘05 ’05-‘06 '06-07 
2 0 4 0 1 3 

 
 
In 1998, the District centralized ESL/ELL services at the Redwood High School campus.  Since 
then very few EL students have been at Drake.  
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Fluent English Proficient (FEP) students, ’06-‘07 
LANGUAGE 9 10 11 12 Total 
Spanish 5 2 8 5 20 
Khmu 0 0 2 1 3 
All other Non-
English 

2 1 1 0 4 

Portuguese 0 0 2 1 3 
French 0 0 0 0 0 
German 0 0 3 0 3 
Cantonese 0 0 2 0 2 
Korean 1 0 1 0 2 
Russian 0 0 0 0 0 
Vietnamese 1 0 0 0 1 
Punjabi 0 0 0 1 1 
Filipino 0 0 0 0 0 
Arabic 0 0 0 0 0 
Armenian 0 0 0 0 0 
Japanese 0 0 0 1 1 
TOTAL 9 3 19 9 40 
 
2 of our students have been redesignated FEP (FEP-R) 
 
Drake has a relatively low number of Fluent English Proficient (FEP) students and this number 
has been fairly steady over the last four years. 
 
Attendance 
 
Percent average daily attendance rate, ‘01-‘06 

’01-‘02 ’02-‘03 ’03-‘04 ’04-‘05 ’05-‘06 
97.01% 97.80% 96.79% 96.49% 95.86% 

 
Attendance rates have consistently been above 95% since 2001. 
 
Suspensions 
 
Number of suspensions and suspensions as percentage of enrollment, ’02-‘06 

Year 
# of 

Suspensions % of Enrollment 
’01-‘02 73 7% 
’02-‘03 89 8% 
’03-‘04 101 10% 
’04-‘05 84 8% 
’05-‘06 98 9% 

 
The most prevalent suspendable offenses at Drake were drug-related, comprising 46% of all 
suspendable offenses in 2005-06.  Disrupting school activities/defiance, vandalism and fighting 
were the next most prevalent suspendable offenses, in that order. Males accounted for 71% of 
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the suspensions, the same as the year before and a decrease of 2% from '04-'05.  Senior 
suspension rose dramatically from 11 in ’04-’05 to 30 in ’05-’06.  We will be paying close 
attention this year to see if this is an anomaly or a trend but it may be an indication of our need 
to work with students who are disengaged or at-risk. 
 
Expulsions 
 
Number of expulsions, '02-'06 

’02-‘03 ’03-‘04 ’04-‘05 ’05-‘06 
6 15 13 7 

 
Expulsions at Drake have fluctuated since 2002-03. 12 of 13 expelled in 2004-05 were male.  In 
the past, expulsions were primarily substance-related but in 2005-06, almost half were 
weapons-related or imitation weapons-related expulsions. 
 
Crime Statistics 
 
In 2005-06, 46% of all incidents at Drake were related to controlled substances.  The next most 
frequent incidents were disruption of school activities and willful defiance.  6% of incidents were 
related to fighting/causing physical injury. 
 
Free & Reduced Lunch Students 
 
(Free and Reduced Lunch Students as a % of enrollment, CDE Dataquest) 

’01-‘02 ’02-‘03 ’03-‘04 ’04-‘05 ’05-‘06 ’06-‘07 
1.2% 1.6% 1.7% 2.2% 2.2% 3.3% 

 
The percentage of students receiving free or reduced lunches has almost triple since 2000.  
This percentage is still very small. 
 
Parent Education Level 
 
(% of enrollment, star.cde.ca.gov) 
Parent Education Level ’02-‘03 ’03-‘04 ’04-‘05 ’05-‘06 
No high school diploma 1% 2% 2% 2% 
High school diploma 3% 4% 5% 6% 
Some college 19% 17% 18% 17% 
College BA/.BS 34% 35% 35% 37% 
Graduate School 44% 42% 40% 38% 

 
Our parent education level has been fairly consistent over the last five years and, as would be 
expected from our professional population, fairly high.  Over 90% of our parents have graduated 
high school, over 90% have attended some college and 75% or more have a BA degree or 
higher. 
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Safety/Facilities 
 
Drake’s 54-year-old campus completed a $25 million modernization project in 2005-06 that 
accomplished: 
• Upgrading all classrooms 
• New science, computer and photography labs 
• New cafeteria and eating area including a large student center 
• Major upgrade to our theater, playing fields, track and locker rooms 
• Removal and replacement of plumbing, electrical, HVAC, and data infrastructure 
• Removal of asbestos and lead materials in walls and window frames 
• Earthquake-readiness enhancements 
• Accessibility upgrades 

 
In June of 2006, our community passed an additional modernization bond that will allow us to 
complete projects that were too expensive in the modernization project completed in 2005.  
Approximately $18 million will be used at Drake to replace our heating system, pool, creekside 
portables, landscaping, phone and communications system, gym floor and bleachers, tennis 
courts, finish classroom renovations and add a new sports field at nearby Red Hill Field. 
 
Our campus is well maintained by an excellent custodial and maintenance staff.  The site 
features over 60 classrooms, including specialized spaces for ceramics, sculpture, music, 
drama, video productions, science, computers, and athletics. All rooms have working phones 
and computers with Internet and local network connections and teachers are accessible to 
parents and students through a voice mail system. Our library is a full function facility with a 
variety of computers and software programs that allow students to complete all types of 
research. Sports facilities include weight training and aerobics rooms, tennis courts, a 
gymnasium, pool, and track, and fields for football, baseball, and softball. 
 
Drake’s technological resources have continued to grow tremendously since our last self-study 
review.  We have more than doubled our computers on campus to almost 400, bringing our 
students/computer ratio down to 2.73.  All computers are networked and have Internet access. 
We have three open access computer labs available for teacher sign-up to bring classes in on 
an as-needed basis.  In addition, three other 30-station labs exist for Computer, Engineering, 
9th/10th grade ROCK program and Music Technology classes.  Smaller satellite labs are found in 
several locations around campus for Yearbook and our school newspaper, The Jolly Roger.  All 
labs are fully networked with printers, scanners and computer projectors available.  Additionally, 
computer projectors, digital still and video cameras, overhead projectors, VCRs and TVs are 
available for check out to teachers on an as-needed basis.  The Math department has two 20-
station mobile laptop computer lab setups.  Each math classroom also has a full set of TI-82 
graphing calculators. A state-of-the-art digital video production facility is also available on 
campus. Instructional materials such as textbooks and art and science supplies are well funded 
and replaced and updated on a regular basis. 
 
In terms of safety, three campus supervisors and administrators are on campus supervising 
before, during and after school.  Drake has a visitor check-in system and procedures are in 
place to handle unauthorized visitor access during the school day. 
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Staff 
 
Certificated staff, ‘06 CBEDS 

Type of 
Staff Total Female Male 

Hispanic 
or 

Latino 
African 

American White 

Multiple 
or No 

Response 
Teachers 66 37 29 3 0 62 1 
Admin 3 1 2 0 0 3 0 
Pupil 
Services 4 3 1 0 0 4 0 

Total 73 41 32 3 0 69 1 
 
Highest education level of certificated staff, ’06 CBEDS 

Type of 
Staff 

 
Doctorate 

Master’s 
plus 30+ hr. 

 
Master’

s 
Bachelor’s 
plus 30+ hr. 

 
Bachelor’s 

Less than 
Bachelor’s 

Admin. 0 1 1 1 0 0 
Teachers 2 14 20 27 3 0 
Pupil Serv. 1 2 2 0 0 0 

 
Gender, age, and years of service of certificated staff, '06 CBEDS 
Type of 
Staff 

Average 
Age 

Average District 
Years 

Average Total 
Years 

Admin. 40.7 4.66 13.3 
Teachers 43.8 8.07 13.6 
Pupil Serv. 45.0 7.60 11.6 

 
Teacher Credentials, District Personnel Records 
  '01-'02 '02-'03 '03-'04 '04-'05 '05-'06 '06-'07 
% NCLB 
Highly Qualified NA NA 97% 97% 98.5% 99.5% 

National Board 
Certified 1 1 2 2 2 2 

Emergency 
Permits 6 3 1 0 0 0 

CLAD 
Certified    9 9 10 

Current 
BTSA Participants    2 3 2 

Interns 0 1 3 0 0 0 
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Classified staff, ’06 CBEDS 
 Female Male  

Type of 
Staff Asian 

Hispanic 
or 

Latino 
African 

American White
Total 

Female Asian

Hispanic 
or 

Latino 
African- 

American White
Total
Male 

Total 
 

Para-
profess. 0 0 0 3 3 0 0 0 2 2 5 

(14.7%)
Office/ 
Clerical 0 0 0 12 12 0 0 0 0 0 12 

(35.3%)
Other 
Classif. 0 1 0 4 5 2 3 0 7 12 17 

(50.0%)

Total 0 1 
(5 %) 0 19 

(95 %)
20 

(58.8%) 
2 

(14.3%)
3 

(21.4 %) 0 9 
(64.3 %)

14 
(41.2%) 34 

 
Drake provides a staff of highly trained professionals offering a comprehensive and varied 
educational program. The staff is closely knit, supportive, and innovative. Turnover at Drake has 
slowed in the last few years with only 10 teachers hired in the last three years. All teachers, 
counselors, and administrators at Drake serve within areas for which they are qualified and 
possess valid credentials. 
 
All 6 paraprofessionals at Drake are in the Special Education department and have met the 
requirements of NCLB. 
 
Staff Development 
 
All teachers participate in formal staff development activities during staff development time built 
into our work calendar.  Over the last few years these activities have included sharing and 
analyzing student work, building student assignment rubrics for use by departments and 
programs, observing other teachers and sharing insights and piloting curriculum mapping using 
web-based software.  This year, teachers are working with their department members and/or 
small learning communities to improve their instruction through self-directed projects such as: 
 

• Using WYNN Literacy Software 
• Differentiation in Chemistry Instruction 
• Developing new Computer Programming curriculum implementation strategies 
• American Literature Reader Development 
• English Reading/Language Proficiency Development through "Plato" software 
• Reducing Plagiarism/Improving Ethics 
• Incorporate digital audio editing and DVD authoring into curriculum 
• Reading Skills Activities/Assessment Development 
• QED (Quality Exemplar Development) 

 
  Additionally, teachers participate in conferences, workshops, coursework, etc. to keep 
themselves current in their teaching strategies and areas of expertise. 
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Co-Curricular Activities 
 
Number of students involved in sports,’05-‘06  

MALES FEMALES   
9 10 11 12 9 10 11 12 TOTAL 

67 69 59 55 54 59 53 30 446 
 
446 (41%) of our students in 2005-06 participated in sports which is typical of the high rate of 
student athletic participation.   
 
Additionally, this year we have approximately 250 students involved in our clubs on campus. 
 
Funding 
 
Drake received $10,552 per student in fiscal year 2004-05.   
 
Additionally, we have received funds from the following sources in the past several years: 
 

• Small Learning Communities Grant from USDOE for $293,235 (’00 - ’03) 
• Specialized Secondary Program Grant from CDE for $260,000 (’02 - ’06) 
• Our parent support fund, The Drake Fund, has contributed nearly $400,000 since 2001 

to fund teacher requests for instructional needs 
• Drake Benchwarmers, our athletic support group, has provided almost $200,000 to 

sports programs since 2000 
 
 
STUDENT PERFORMANCE DATA 
 
Drake is proud of its record of student achievement.  The statistical profile that follows reflects 
most of the performance measures used regularly by the staff to assess overall student 
achievement. Drake is not a Title 1 school.   
 
Academic Performance Index (API) 
 

School 
Year API Growth 

Statewide 
Rank 

Similar 
Schools 

Rank 
2005-2006 815 3 10 5 
2004-2005 813 4 10 6 
2003-2004 802 -4 10 6 
2002-2003 797 NA NA NA 
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Content Area 2005 APIs 
  Drake

CST ELA 838 
CST Mathematics 626 
CST Science 689 
CST History-Social Science 768 

 
Grade Level 2005 APIs 

  Drake 
Grade 9 829 
Grade 10 864 
Grade 11 832 

 
The API data above is not disaggregated because only White (not of Hispanic origin) students 
were given a subgroup API as they were the only subgroup that was numerically significant.  In 
2005-06 we met our API growth target for the second straight year. 
 
Drake's API scores have improved each of the last three years and Drake has ranked in the top 
group of all California schools.  ELA and History/Social Science scores are quite a bit higher 
than our Science and Math scores. 
 
Our similar schools ranking has remained consistent with a slight drop last year.  We are in the 
process of examining what similar schools have been doing to raise their API scores and we 
have begun strategies aimed at raising math and science scores.  
 
California Standards Test (CST) 
 
All students, ’04-‘06 
 9th 10th 11th 
English Language Arts 04 05 06 04 05 06 04 05 06 
% of Students Tested 95 %  98 % 99 % 95 % 97 % 97 % 84 % 95 % 93 % 
% Advanced 29 %  49 % 46 % 41 % 35 % 39 % 32 % 35 % 35 % 
% Proficient 44 %  29 % 30 % 31 % 32 % 32 % 36 % 31 % 30 % 
% Basic 18 %  16 % 17 % 19 % 23 % 19 % 15 % 18 % 20 % 
% Below Basic 6 %  4 % 5 % 6 % 4 % 5 % 7 % 8 % 10 % 
% Far Below Basic 3 %  2 % 2 % 3 % 6 % 6 % 11 % 8 % 6 % 
General Mathematics 04 05 06 04 05 06 04 05 06 
% of Students Tested 21 % 27 % 20 % - - - - - - 
% Advanced 0 % 0 % 0 % - - - - - - 
% Proficient 25 % 24 % 15 % - - - - - - 
% Basic 39 % 44 % 36 % - - - - - - 
% Below Basic 25 % 24 % 40 % - - - - - - 
% Far Below Basic 12 % 8 % 9 % - - - - - - 
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 9th 10th 11th 
Algebra I 04 05 06 04 05 06 04 05 06 
% of Students Tested 41 %  35 % 43 % 18 % 18 % 25 % 4 % 4 % 7 % 
% Advanced 1 %  1 % 3 % 0 % 0 % 0 % - 0 % 0 % 
% Proficient 24 %  34 % 37 % 4 % 11 % 6 % - 9 % 7 % 
% Basic 44 %  48 % 32 % 38 % 40 % 40 % - 0 % 27 % 
% Below Basic 27 %  17 % 25 % 50 % 43 % 41 % - 45 % 40 % 
% Far Below Basic 4 %  1 % 3 % 8 % 6 % 13 % - 45 % 27 % 
Geometry 04 05 06 04 05 06 04 05 06 
% of Students Tested 28 %  34 % 30 % 41 % 41 % 32 % 10 % 15 % 11 % 
% Advanced 10 %  12 % 16 % 1 % 3 % 0 % 4 % 0 % 0 % 
% Proficient 40 %  51 % 53 % 22 % 21 % 24 % 4 % 5 % 4 % 
% Basic 37 %  26 % 26 % 49 % 46 % 44 % 25 % 15 % 15 % 
% Below Basic 13 %  11 % 4 % 24 % 26 % 28 % 46 % 50 % 58 % 
% Far Below Basic 0 %  0 % 1 % 4 % 5 % 3 % 21 % 30 % 23 % 
Algebra II 04 05 06 04 05 06 04 05 06 
% of Students Tested 2 %  1 % 1 % 29 % 29 % 32 % 45 % 39 % 40 % 
% Advanced - - -  10 % 1 % 2 % 0 % 0 % 1 % 
% Proficient - - - 32 % 37 % 24 % 5 % 3 % 0 % 
% Basic - - - 47 % 39 % 39 % 28 % 34 % 22 % 
% Below Basic - - - 6 % 16 % 30 % 37 % 27 % 40 % 
% Far Below Basic - - - 4 % 7 % 4 % 30 % 36 % 37 % 
Summative 
High School Math 04 05 06 04 05 06 04 05 06 

% of Students Tested - - - - 1 % 1 % 20 % 27 % 27 % 
% Advanced - - - - - - 16 % 6 % 5 % 
% Proficient - - - - - - 39 % 44 % 22 % 
% Basic - - - - - - 29 % 34 % 48 % 
% Below Basic - - - - - - 10 % 15 % 20 % 
% Far Below Basic - - - - - - 6 % 1 % 6 % 
World History 04 05 06 04 05 06 04 05 06 
% of Students Tested - - - 93 % 96 % 96 % - - - 
% Advanced - - - 21 % 20 % 25 % - - - 
% Proficient - - - 33 % 37 % 30 % - - - 
% Basic - - - 26 % 26 % 28 % - - - 
% Below Basic - - - 9 % 8 % 7 % - - - 
% Far Below Basic - - - 11 % 8 % 10% - - - 
U.S. History 04 05 06 04 05 06 04 05 06 
% of Students Tested - - - - - - 80 % 95 % 91 % 
% Advanced - - - - - - 24 % 24 % 19 % 
% Proficient - - - - - - 28 % 37 % 39 % 
% Basic - - - - - - 25 % 20 % 29 % 
% Below Basic - - - - - - 9 % 8 % 7 % 
% Far Below Basic - - - - - - 13 % 11 % 6 % 
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 9th 10th 11th 
Grade 10 Life Science 04 05 06 04 05 06 04 05 06 
% of Students Tested - - - - - 97 % - - - 
% Advanced - - - - - 28 % - - - 
% Proficient - - - - - 35 % - - - 
% Basic - - - - - 27 % - - - 
% Below Basic - - - - - 7 % - - - 
% Far Below Basic - - - - - 3 % - - - 
Biology/Life Science 04 05 06 04 05 06 04 05 06 
% of Students Tested - 14 % 21 % 75 % 90 % 73 % 18 % 34 % 28 % 
% Advanced - 0 % 21 % 17 % 4 % 16 % 5 % 9 % 9 % 
% Proficient - 32 % 47 % 39 % 37 % 40 % 51 % 31 % 36 % 
% Basic - 51 % 25 % 32 % 44 % 29 % 21 % 40 % 45 % 
% Below Basic - 12 % 4 % 10 % 9 % 9 % 12 % 10 % 9 % 
% Far Below Basic - 5 % 4 % 2 % 5 % 6 % 12 % 9 % 1 % 
Chemistry 04 05 06 04 05 06 04 05 06 
% of Students Tested - - - - 1 % 1 % 40 % 39 % 41 % 
% Advanced - - - - - - 15 % 15 % 9 % 
% Proficient - - - - - - 43 % 33 % 29 % 
% Basic - - - - - - 29 % 36 % 45 % 
% Below Basic - - - - - - 3 % 9 % 10 % 
% Far Below Basic - - - - - - 9 % 7 % 7 % 
Earth Science 04 05 06 04 05 06 04 05 06 
% of Students Tested 85 %  83 % 71 % 10 % 3 % 14 % - - 1 % 
% Advanced 6 %  11 % 15% 20 % - 16 % - - * 
% Proficient 35 %  41 % 35 %  40 % - 37 % - - * 
% Basic 47 %  37 % 36 %  28 % - 24 % - - * 
% Below Basic 8 %  8 % 8 %  8 % - 18 % - - * 
% Far Below Basic 4 %  3 % 6 %  4 % - 5 % - - * 
Physics 04 05 06 04 05 06 04 05 06 
% of Students Tested - - - - - 1 % 13 % - 6 % 
% Advanced - - - - - * 9 % - 0 % 
% Proficient - - - - - * 34 % - 43 % 
% Basic - - - - - * 41 % - 43 % 
% Below Basic - - - - - * 3 % - 14 % 
% Far Below Basic - - - - - * 13 % - 0 % 

 
English/Language Arts and Social Studies scores have remained steady over the last three 
years while some math scores (Algebra II, General Math and Summative Math) and some 
Science scores (Chemistry) have shown declines over the last three years.  This year we have 
begun to look more closely at how to improve the math and Chemistry scores. 
 
Additionally, CSU Early Assessment Program (EAP) data for ’05-’06 indicated 59% of students 
taking the EAP exams were not ready in Math and 61% not ready in English Language Arts.   
Approximately 50% of juniors took the EAP Math exam and 73% of juniors took the English 
Language Arts exam.  While these results are better than in many schools in the state, there is 
clearly room for improvement in English Language Arts and math student achievement. 
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Hispanic/Latino Students, ‘04-‘06 
 9th 10th 11th 
English Language Arts 04 05 06 04 05 06 04 05 06 
# of Students Tested 12  16  11 - 12 13 - - 12 
% of Students Tested 4.3 % 5.5 % 4.1% - 4.6 % 4.5% - - 4.9 %
% Proficient or above 58 %  38 % 50% - 42 % 32 % - - 58 % 
World History 04 05 06 04 05 06 04 05 06 
# of Students Tested -  -  - - 12 13 - - - 
% of Students Tested - -  - - 4.6 % 4.5 % - - - 
% Proficient or above - -  - - 33 % 8 % - - - 
US History 04 05 06 04 05 06 04 05 06 
# of Students Tested - -  - - - - - - 12 
% of Students Tested - - - - - - - - 4.9 %
% Proficient or above - - - - - - - - 33 % 
Grade 10 Life Science 04 05 06 04 05 06 04 05 06 
# of Students Tested - - - - 11 13 - - - 
% of Students Tested - - - - 4.2 % 4.5 % - - - 
% Proficient or above - - - - 27 % 38 % - - - 
Earth Science 04 05 06 04 05 06 04 05 06 
# of Students Tested - 13 - - - - - - - 
% of Students Tested - 4.5 % - - - - - - - 
% Proficient or above - 38 % - - - - - - - 

 
Percentage of students proficient or above, by Ethnicity 
(tests with Hispanic student data) 

Test Caucasian 
Hispanic/ 

Latino Gap* 
’04 English Language Arts – 9th graders 73% 58% 15% 
’05 English Language Arts – 9th graders 78% 38% 40% 
’05 English Language Arts – 10th graders 67% 42% 25% 
’06 English Language Arts – 9th graders 76% 50% 26% 
’06 English Language Arts – 10th graders 71% 32% 39% 
’06 English Language Arts – 11th graders 65% 58% 7% 
’05 World History – 10th graders 57% 33% 24% 
‘06 World History - 10th graders 55% 8% 47% 
’06 US History - 11th graders 58% 33% 25% 
’05 Life Science - 10th graders 41% 27% 145% 
’06 Life Science - 10th graders 63% 38% 23% 
’05 Earth Science - 9th graders 52% 38% 14% 

* - % Hispanic/Latino scores lower than Caucasian 
 
It is clear that our Hispanic/Latino students are not achieving at the level of our Caucasian 
students on the CST exams.  Though the number of our Hispanic/Latino students is small, the 
differences above are important as they indicate much room for improvement for our 
Hispanic/Latino students. 
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California High School Exit Exam (CAHSEE) 
 
 Overall ELA Math 
CAHSEE (10th Graders) 04 05 06 04 05 06 04 05 06 
Number of Students Tested 262 257 286 262 257 286 262 253 285 
% Passed 97 % 95 % 96 % 97 % 97 % 96 % 97 % 95 % 98 % 

 
Nearly all our students pass the CAHSEE when they first take it in 10th grade.  Of the remaining 
students, approximately half pass in 11th grade and the other half in 12th grade.   
 
Adequate Yearly Progress (AYP) 
 
Drake has met all 10 of its AYP criteria each of the past three years (2003-04, 2004-05 and 
2005-06). 
 
California English Language Development Test (CELDT) 
 

Year Advanced 
Early 

Advanced Intermediate
Early 

Intermediate Beginning 
2005-06 4 1 1 0 0 
2004-05 2 2 0 0 0 
2003-04 1 1 3 0 0 

 
Due to a very low number of non-FEP students with languages other than English spoken at 
home, we have very little CELDT data.  Most of these students test at the higher end of the 
CELDT scale. 
 
 
Local Assessments 
 
To gauge proficiency in our District outcome for students to communicate articulately, effectively 
and persuasively when speaking and writing, our District uses two main assessments, a 10th 
grade Core Literacy Portfolio and a 9th grade Direct Writing Assessment. 
 
• Core Literacy Portfolio (CLP) – a holistic assessment of reading, writing, and speaking. All 

10th grade students are expected to submit a CLP, which is evaluated by district teachers. 
Scoring is on a 6-point rubric, with a score of 4 or better required to meet the standard. 

 
10th Grade Core Literacy Portfolio results, ’02-‘06 
Core Literacy Portfolio 
Result 2002 2003 2004 2005 2006 

% meeting or exceeding 
standard  80 % 82 % 80 % 83 % 72 % 
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10th Grade Core Literacy Portfolio result by gender, ‘03-‘06 
 2003 2004 2005 2006 

Core Literacy 
Portfolio Result Females Males Females Males Females Males Females Males 
% meeting or 
exceeding 
standard 

90 % 76 % 91 % 73 % 92 % 72 % 80 % 64 % 

 
Except for a drop in 2006, scores on the Core Literacy Portfolio have been consistent over the 
last four years.  We are presently examining causes for the drop in 2006 to determine whether 
we are seeing an anomalous dip or an issue that needs significant effort.  It is worth noting that 
the scores on these assessments are significantly higher than they were before 2000 when the 
percentage of students meeting or exceeding the standard hovered between 57% and 75%. 
 
Gender differences are clear in the data above as females have done 15% – 20% better each of 
the last four years.  Differences in ethnic group performance show lower passing rates for 
African American (67%) and Hispanic (39%) students. All Asian students passed. It should be 
noted that ethnicity figures are based on very small numbers of students (6 African-American 
students, 13 Hispanic students and 11 Asian students). 
 
Analysis of the 2006 CLP results indicated the following major reasons for students not passing 
meeting the standard, in order of frequency, highest to lowest: 
 

1. The CLP was missing required components  
2. Sentence structure and variety needed improvement 
3. Punctuation needed improvement 
4. Work in the CLP needed to come from a greater variety of subject areas 
5. Revision of work needed to be beyond superficial editing 
6. More in-depth commentary throughout the portfolio was needed 
7. More reflective or analytical commentary was needed when writing 

 
These issues have been one focus of current site staff development work across the academic 
disciplines (items 1 and 4) and within the English Department (items 2, 3 and 5-7). 
 
• Direct Writing Assessment - first taken in Grade 9, this is an on-demand writing task. 

Students are given a prompt and limited time to compose a first draft quality piece. This is 
scored on a 6-point rubric, with proficiency established as a score of 4 or better. Students 
take this exam annually until they pass. 

 
9th Grade Direct Writing results, ’02-‘06 
Direct Writing Result 2002 2003 2004 2005 2006 
% meeting or exceeding 
standard  77 % 74 % 77 % 84 % 82 % 

 
9th Grade Direct Writing result by gender, ‘03-‘06 

 2003 2004 2005 2006 
Direct Writing Result Females Males Females Males Females Males Females Males
% meeting or 
exceeding standard 

80 % 67 % 85 % 67 % 89 % 79 % 86 % 79% 
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The Direct Writing results have improved over the past few years and have increased even 
more since 1999 when only 58.3% of 9th graders met or exceeded the standard.  Again we see 
a gender gap with males trailing females though the gap has narrowed over the last four years. 
 
SAT I 
 
Mean SAT I – Critical Reading scores, graduating seniors, ‘00-‘06 
GROUP ’00 ’01 ’02 ’03 ’04 '05 '06 
Drake 551 549 557 556 556 578 566 
California 497 498 496 499 501 504 501 
Nation 505 506 504 507 508 508 503 

 
Mean SAT I Mathematics scores, graduating seniors, ’00-‘06 
GROUP ’00 ’01 ’02 ’03 ’04 '05 '06 
Drake 558 561 560 553 556 578 561 
California 518 517 517 519 519 522 518 
Nation 514 514 516 519 518 520 518 

 
Participation rates for the SAT I exam have consistently been 69% - 73% since 2001-02.  Drake 
scores have consistently been higher than state and national scores. 
 
SAT II 
 
Mean SAT II scores / mean state SAT II scores, graduating seniors by year, ‘00-‘06 
SUBJECT ’00 ’01 ’02 ’03 ’04 '05 '06 
Am. History 536/555 536/550 574/554 558/553 561/562 562/560 567/561 
Biology - E 610/552 630/565 608/559 563/569 620/565   
Biology – M     614/601   
Chemistry 559/580 596/579 572/583 595/582 579/583 607/592 590/584 
French 550/582 550/583      
Literature 598/551 580/550 574/545 561/545 580/545 568/544 588/541 
Math IC 540/557 543/554 565/556 563/556 591/553 570/552 550/534 
Math IIC 598/640 629/643 599/636 634/636 630/642 651/640 599/600 
Physics   652/613 606/NA    
Spanish 527/612  555/624 598/637 546/639 602/654 554/640 
Writing 599/556 603/556 602/560 585/555 603/562 610/562  
 
American History, Chemistry and Spanish scores have improved while Biology, Literature, Math 
IC, Math IIC and Writing have stayed fairly consistent.  Drake scores now exceed statewide 
mean scores in most areas except Math IIC and Spanish.  
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Advanced Placement Tests 
 
Number of exams taken/number passed (scores of 3, 4, or 5), ’00-‘06 

SUBJECT ‘01 ’02 ’03 ’04 '05 '06 
Art Studio 2D   2/2 2/1 3/2 6/2 
Art Studio 3D   1/0 1/0 2/1 6/6 
Art Studio Drawing 3/2 6/4 13/11 8/4 1/0 8/3 
Biology 8/7 8/7 26/26 14/11 22/16 15/15 
Calculus AB 17/13 15/12 15/15 32/27 32/31 36/35 
Chemistry   1/0 2/1 12/11 16/13 
Computer Science A  1/0  2/2   
Computer Science AB 3/2 5/0 1/1 2/2   
English Language 33/23 37/33 42/34 48/39 62/48 58/45 
English Literature 24/18 25/16 20/20 22/18 42/35 21/19 
Environmental Science 9/6 11/7 17/8 10/5 18/13 17/12 
French 4/4 1/1 1/1 2/1 2/1 1/1 
Spanish 11/8 8/7 8/6 12/9 9/7 19/11 
Statistics 19/14 15/8 33/23 20/15 19/18 53/41 
U.S. History 31/23 19/18 22/17 18/13 25/21 19/15 
World History    2/2   
Total 169/123 152/113 203/165 198/150 249/204 275/218 

 
The number of AP tests taken has risen 63% since 2001, mostly in Calculus, English Language, 
and Statistics.  It is also worth noting that in1996, only 60 AP tests were taken.  In 2006, 275 AP 
tests were taken, a 458% increase since 1996.  Only US History has seen a drop since 2001 
but has been steady since 2002.  Despite this increase in tests taken, the pass rate has 
increased to 79% from 73% in 2001.  

UC a-g 
 
Number and percentage of seniors completing UC/CSU requirements and number enrolled 
enrolled in UC, ’00-‘04 
 ’00 ’01 ’02 ’03 ’04 ‘05 '06 
Number 
Completed 114 111 138 144 139 155 164 

Percent 
Completed 60.3 % 57.5 % 58.5 % 59.8 % 64.1 % 60.3 % 63.8% 

Number 
Enrolled 36 48 56 32 27 49 46 

 
Since 2000, we have seen a small increase in the number and percentage of students 
completing UC a-g requirements.  Also, the number of students enrolling at UCs fluctuates 
considerably year-to-year and has increased almost a third since 2000. 

Grade-Level Algebra 
 
Percentage of ninth graders enrolled in math course below Algebra, '04-'06 

 ’04 ‘05 '06 
Percent enrolled in math course below Algebra 27.03 % 20.00 % 12.19 %
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Decreasing numbers of students are below grade-level Algebra each year.  This is due to the 
greater number of 8th graders who are taking Algebra in response to the state's mandate of 8th 
grade Algebra.  As a result, middle schools are teaching more students Algebra, therefore, more 
students come to Drake taking Geometry in 9th Grade and fewer taking Algebra.   
 
Additionally, our district has worked with feeder districts extensively to prepare students, 
teachers and aides through professional development as well as curriculum and assessment 
revision to meet the state’s Algebra standards by 8th grade. 
 
Report Card Analyses 
 
Percent D’s and F’s ('03-'06) 

 ’03-‘04 ’04-‘05 '05-‘06 
Total 7.7 % 8.6 % 9.3 % 
Male 10.1 % 10.7 % 10.4 % 
Female 4.7 % 5.3 % 6.5 % 
9th Graders 7% 11.2% 9.2% 
10th Graders 8.9% 6.2% 9.7% 
11th Graders 8.8% 9.7% 9.3% 
12th Graders 6.1% 6.6% 8.9% 
African-American 16.0 % 16.2 % 19.2 % 
American-Indian 5.3 % -- 8.9 % 
Asian 5.2 % 2.1 % 3.8 % 
Filipino 11.1 % -- 5.0 % 
Hispanic 18.6 % 20.0 % 16.1 % 
Pacific Islander 8.7 % 19.2 % 32.8 % 
Unknown/Declined 
to State 9.2 % 9.1 % 9.0 % 

White 6.9 % 7.4 % 7.8 % 
 
Females receive fewer D's and F's than males and African-American and Hispanic/Latino 
students receive more D's and F's than White students.  Although Pacific Islander students 
appear to be increasing the number of D's and F's, it should be noted this data is based on only 
4 Pacific Islander students. 
One interesting feature is the small rise in D’s and F’s is mostly due to an increase in females’ 
D’s and F’s. 
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Completion and Dropout Rates 
 
Graduation rates, by academic year, ‘00-‘06 

’00 ’01 ’02 ’03 ’04 '05 '06 
84.0 % 88.5 % 92.4 % 94.5 % 91.9 % 97.9 % 92.6 % 

 
Number of dropouts, by academic year, ‘00-‘06 

’00 ’01 ’02 ’03 ’04 '05 '06 
3 4 5 3 4 4 4 

 
Drake’s completion rate has consistently been high and has stayed above 90% since 2002.  Our 
dropout rate has consistently been very low.  We believe this data reflects systematic attempts 
to support low-achieving students and to provide relevant options for students who might 
otherwise be turned off to school. 
 

Post-Graduation Plans/College Admissions 
 
Seniors’ Post-Graduation Plans, ’03-’06 

Year College Undecided Work Travel Other Military 
2003 88.9 % 2.3 % 5.5 % 2.3 % 0.5 % 0.5 % 
2004 85.4 % 5.0 % 2.3 % 5.0 % 1.8 % 0.5 % 
2005 90.1 % 0.4 % 5.0 % 1.4 % 1.4 % 0.4 % 
2006 89.4 % 4.8 % 0.9 % 4.0 % 1.3 % 0.4 % 

 
In the last 4 years, the number of students attending college has remained pretty consistent.  
Looking further back, the number of students attending college has increased from 81.1% in 
1998 to 89.4% in 2006. 
 
Percentage of college-bound seniors planning to enroll at 2- and 4-year colleges, ‘03-'06 

Year Two-Year Four-Year 
2003 38.3% 61.7 % 
2004 29.9% 70.1 % 
2005 27.7% 72.3 % 
2006 27.4% 72.6 % 

 
The percentage of college-bound students attending four-year colleges is steadily increasing 
though this trend appears to be leveling off.  This matches observations by our counselors that 
more students are interested in four-year colleges than in the past. It also fits our data showing 
a large increase in the number of students taking AP courses/exams and an increase in student 
meeting UC a-g requirements. 
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Grade Point Averages 
 
Cumulative Average Total GPA by class, ‘02-‘06 

Grade 
Level 2002 2003 2004 2005 2006 

9 2.95 2.91 2.92 2.82 2.93 
10 2.94 3.07 2.93 3.02 2.88 
11 3.06 3.06 3.08 2.92 3.01 
12 3.17 3.11 3.06 3.11 3.00 
All 

grades 3.02 3.03 2.99 2.96 2.95 

 
7.5% of students in 2005-06 had a GPA below 2.0. 
 
Average GPAs at Drake generally hover around 3.0 and this has been very consistent over 
time.  Students tend to improve their GPAs somewhat as they move from 9th to 12th grades as 
can be seen by the graduating classes of 2003-06 above. 
 
GPA by gender, ‘06 

 9 10 11 12 All grades 
Female 3.05 3.08 3.19 3.24 3.14 
Male 2.82 2.70 2.79 2.81 2.78 

 
Male GPA has consistently trailed female GPA similar to what is shown above for 2006, with 
males trailing females by .36 grade points. 
 
GPA by ethnicity, '06 

 
9 10 11 12 

All 
grades 

African American 1.99 2.52 2.46 2.39 2.35 
American Indian 3.01 3.20 2.67 3.01 2.91 
Asian 3.39 3.35 3.54 3.18 3.36 
Filipino  3.15  3.10 3.13 
Hispanic 2.85 2.32 2.56 2.22 2.49 
Pacific Islander  2.24 2.21 2.29 2.25 
Unknown/Declined to State 2.50 2.79 2.90 2.97 2.80 
White 2.97 2.91 3.07 3.06 3.00 

 
Hispanic/Latino and African-American GPAs are quite a bit lower than Caucasian GPAs.  
Though Pacific Islander GPAs are also low, there are only 4 Pacific Island students in the 
calculations above making the numbers much less dependable. 
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Perception Surveys 
 
Every two to three years, our district surveys its students, staff, and parents to obtain 
perceptions of several facets of each school, including school environment, student 
opportunities, instructional programs, school expectations, governance, drugs and alcohol, 
stress and communication. This data continues to give us useful information on our school-wide 
progress.  The scale below is used throughout the perceptions survey. 
 
 
 
 
School Environment 
 
 Mean Score 
 Students Parents 
Survey Item  2001 2005 2001 2005
I feel valued and respected by other students. 2.2 1.9 - - 
The school staff treats students with respect and 
dignity. 2.2 2.0 2.0 1.8 

The school is a safe, pleasant place to be. 1.8 1.7 1.8 1.7 
Students are accepting of people from diverse cultures, 
races, religions, sexual orientations, and economic 
backgrounds. 

2.0 2.0 1.9 1.8 

There is good school spirit on this campus 2.3 2.1 - - 
The quality of the food served at this school is 
acceptable. 3.2 2.4 - - 

The school is generally clean and well kept 2.5 2.1 - - 
 
Students and parents agree that “students are treated with respect and dignity” and that “the 
school is a safe, pleasant place to be.”  Considerable improvement in student perceptions is 
also indicated in the areas of school spirit, food service and campus cleanliness. 
 

Student Opportunities 
 
 Mean Score 
 Students Parents 
Survey Item  2001 2005 2001 2005
I think my child is getting a high quality education. - - 1.9 1.8 
The school is doing a good job of preparing students for 
work. - - 2.3 2.2 

The school is doing a good job of preparing students for 
college. - - 2.1 1.9 

The school offers enough Advanced Placement/Honors 
classes. 2.2 2.0 2.1 2.0 

The school counselors are readily available and supportive. 2.3 1.9 - - 
I am satisfied with the four-year plan of courses I am taking. 2.2 2.0 - - 
I feel free to talk with an adult at school about a personal 
problem 2.5 2.3 - - 

There are enough extracurricular activities available for 
students  (such as athletics, clubs, dances, etc.). 2.2 2.1 2.1 2.2 

1 = Strongly Agree   2 = Agree   3 = Disagree   4 = Strongly Disagree 
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Parents feel their children are getting a high quality education and that the school is doing a 
good job preparing students for college.  There is less agreement that the school is doing a 
good job preparing students for the world of work.  There is also agreement that the school is 
offering enough Advanced Placement and Honors classes.  There has been significant 
improvement since 2001 in the students' perceptions of the availability and support of 
counselors.  There is, however, room for improvement in the student perceptions of how free 
they feel talking with adults at school about a personal problem. 
 
Instructional Programs 
 
 Mean Score 
 Students Parents 
Survey Item  2001 2005 2001 2005
Computers are readily available at school. 1.6 1.7 - - 
Students use technology (computers, graphing calculators, 
science equipment, etc.) in many of their classes. 2.0 1.8 - - 

The instructional materials used in my classes (textbooks, 
etc.) are useful tools for helping me to understand the course 
content being taught. 

2.3 2.0 - - 

Teachers use a variety of teaching techniques to help 
students learn. 2.4 2.2 - - 

The assignments students do at school are interesting and 
challenging to him/her. 

2.5/ 
2.2 

2.2/ 
2.0 

2.2/ 
2.0 

1.9/ 
2.2 

The discipline policy is known, fair, and consistently applied. 2.7 2.3 2.2 2.0 
There are enough elective courses offered for my child at 
school.  2.3 2.1 2.3 2.1 

 
Student perceptions about instructional technology and instructional materials are very good.   
There has been improvement in student and parent perceptions regarding the interest level and 
challenge of assignments.  There has been a large improvement in student perceptions of the 
disciplinary policy. 
 
 Mean Score 
Survey Item Students Parents 
My educational experience at this high school has helped 
me further develop the following: 2001 2005 2001 2005
Speaking skills. 2.2 2.0 2.1 1.8 
Listening communication skills. 2.3 2.0 2.1 2.0 
Writing communication skills. 2.0 1.9 2.1 1.9 
Reading skills. 2.3 2.0 2.3 2.0 
Problem solving skills 2.2 2.1 2.1 2.0 
Teamwork (group work) skills. 2.2 2.0 1.9 1.8 
Time management skills. 2.4 2.1 2.2 2.1 
Technology skills (such as computer, graphing calculator, lab 
eqpmt) 2.2 1.9 2.1 1.9 

Personal decision-making skills (such as dealing with peer 
pressure). 2.5 2.1 2.2 2.0 
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Across all skill areas surveyed, both parent and student perceptions improved from 2001 to 
2005 reinforcing the work we have been doing to improve student skills as well as content 
understanding. 
 
Homework perceptions were among the most interesting data, as student and parent 
perceptions were quite different.  48% of the students felt they had too much homework but only 
17% of parents agreed.  66% of the parents, but only 17% of the students, indicated students 
were doing less than one hour of homework per night.  26% of students indicated they were 
doing in excess of 4 hours of homework per night but no parents agreed.  We are interested in 
studying this further as the data is both confusing and difficult to accurately obtain. 
 
School Expectations: 
Student and parent perceptions of academic expectations at Drake show high levels of 
satisfaction.  83% of parents and 69% of students believe the academic expectations are "about 
right."  78% of parents and 71% of students believe behavioral expectations are "about right."   
 
Perceptions of 8th to 9th grade transition showed some conflicting data that may need further 
investigation.  On one hand, 25% of parents indicated that the transition from 8th to 9th grades 
was somewhat or very difficult for their child.  On the other hand, only 2% indicated that 9th was 
more academically challenging than 8th grade.  Student perceptions were equally surprising.  
62% of students in 2001 indicated 9th grade was more challenging than 8th grade whereas only 
14% in indicated so in 2005.  This may indicate non-academic challenges exist or something 
else.  Are our current transition efforts working or are the incoming 8th graders entering more 
prepared?  We're not sure but we hope to find out with more research and our next perceptions 
survey. 
 
Governance 
 
Student Responses Mean Score 

Survey Item 2001 2005 
Students have opportunities to voice their concerns to the 
school staff. 2.6 2.3 

Student concerns are addressed by the school staff, 
resulting in changes favorable to the student body. 2.8 2.2 

Students are comfortable talking to school administrators. 2.7 2.3 
Students have the opportunity to participate in decisions 
that affect them. 2.6 2.3 

 
Parent Responses Mean Score 

Survey Item 2001 2005 
The administrators are responsive to my needs to 
communicate about the school program. 2.3 2.1 

At school, students have opportunities to participate in 
decisions that affect them. 2.6 2.3 

Open communication characterizes the interaction 
between the school staff, parents, and the community. 2.3 2.0 

The district makes good use of its existing financial 
resources. 2.3 2.2 

Parents have adequate access to the School Board. 2.4 2.3 
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Staff Responses Mean Score 

Survey Item 2001 2005 
Student concerns are addressed by the school staff, 
resulting in changes favorable to the student body. 1.9 1.7 

Students have the opportunity to participate in decisions 
that affect them. 2.2 1.9 

Staff has adequate access to the School Board. 2.3 2.0 
Staff has the opportunity to participate in decisions that 
affect them. 1.8 1.6 

 
Students, parents and staff are positive about school governance and perceptions for all groups 
have markedly improved since 2001. 
 
Drugs and Alcohol 
 
A couple of clear perceptions stand out in our perceptions data related to drugs and alcohol.  
Student perceptions of the percent of students using alcohol on campus are higher than staff 
perceptions.  Similarly, student perceptions of drug use on campus are higher than staff 
perceptions. 
 
Parent perceptions indicate greater parent concern about drugs and alcohol in school.  More 
parents indicated they felt there was a problem with alcohol and drug use during the school day 
than in 2001. 
 
Stress 
 
Our district has recently begun collecting data on student stress.  Overall, students perceive 
homework, school workload and getting into college as their major stresses.  Students 
perceived playing on an athletic team and extracurricular activities as causing little or no stress. 
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Healthy Kids Survey 
 
 9th Grade 11th Grade 
 ‘01 ‘03 ‘05 ‘01 ‘03 ‘05 
ALCOHOL USE       
Lifetime 55% 64% 59% 80% 79% 80% 
Last 30 Days 35% 40% 39% 65% 65% 62% 
In School Last 30 Days 8% 8% 6% 8% 9% 6% 
MARIJUANA USE       
Lifetime 38% 38% 38% 66% 63% 61% 
Last 30 Days 28% 24% 27% 53% 45% 39% 
In School Last 30 Days 11% 7% 10% 15% 7% 8% 
CIGARETTES       
Last 30 Days 7% 10% 15% 34% 23% 15% 
Daily 0% 3% 0% 12% 4% 1% 
INTERACTIONS WITH ADULTS       
Caring Relationship with adults at School - 30% 30% - 33% 45% 
High Expectations from adults at school - 41% 42% - 40% 53% 
Meaningful Student Participation in School - 18% 19% - 13% 21% 
School Connectedness - 47% 61% - 39% 65% 
 
Major findings of the Healthy Kids survey data include: 
• Drop in 11th grader daily and in last 30 days marijuana use. 
• Cigarette use has dropped dramatically among 11th graders. 
• Increase in 11th graders feeling they have a caring relationship with adults at school and 

high expectations from adults at school. 
• Increase in 11th graders feeling they have meaningful participation in school. 
• Increase in 9th and 11th graders feelings of connectedness to school. 
• Increase in 11th graders feeling very safe at school from 36% in '03 to 52% in '05. 
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Chapter II: Overall Summary from Analysis of Profile 
Data 

 
DRAKE’S STUDENT LEARNING OUTCOMES 
 
1. Communicate articulately, effectively, and persuasively when speaking and writing. 

2. Read and analyze material in a variety of disciplines. 

3. Use technology as a tool to access information, analyze and solve problems, and 
communicate ideas. 

4. Demonstrate knowledge of the rights and responsibilities of the individual in a democratic 
society. 

5. Apply mathematical knowledge and skills to analyze and solve problems. 

6. Demonstrate scientific literacy. 

7. Demonstrate knowledge of the global environment and its resources. 

8. Communicate in a second language. 

9. Apply the principles of economics. 

10. Analyze and propose solutions to contemporary issues using a variety of perspectives. 

11. Interpret, experience, create, and/or perform artistic work. 

12. Demonstrate school-to-work/post secondary transition skills and knowledge. 

13. Participate in community, social, civic, or cultural service. 

14. Demonstrate knowledge, skills, and self-discipline necessary to achieve and maintain 
physical and emotional well being. 

 
 
IMPLICATIONS OF SCHOOL PROFILE DATA ANALYSIS 
 
Our most significant data analysis findings are: 
 

1. While many students are very successful at Drake, there are still students needing more 
attention.  Male students, Hispanic/Latino students and other students not performing at 
their potential need help achieving at higher levels.  Our CST results (p. I-15), Core 
Literacy Portfolio results (p, I-17), Report Card Analyses (p. I-20) and GPA data (p. I-21) 
show we have room to improve in achieving success for all students.  This relates to all 
Student Learning Outcomes above. 

 
2. Performance on our Core Literacy Portfolio dropped significantly last year (pp. I-16 & I-

17).  While this may be an aberration, 20-30% of our students scored below proficient 
the last three years in the English Language Arts CST exam (p. I-12). We need to make 
sure that all students are proficient in reading, writing and speaking.  This relates to 
Student Learning Outcomes #1 and #2 above. 
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3. Some of our math CST scores, particularly General Mathematics, Algebra 1 and 
Advanced Algebra are well below where we believe they should be (pp. I-12 & I-13) 
indicating a need to improve student math achievement. This relates to Student 
Learning Outcome #5 above. 

 
IMPORTANT QUESTIONS RAISED BY DATA ANALYSIS 
 
• How do we most effectively address the needs of Hispanic/Latino and African-American 

students when those subpopulations are so small? 
 
• What changes to student support or new student support strategies can we implement to 

assist all students but particularly the at-risk and disengaged students? 
 
• How do we improve math proficiency for students who are having difficulty in math and 

reading, writing and speaking literacy for students who are having literacy difficulty? 
 
• Why are we seeing a decline in Chemistry CST scores? 
 
• How can we best meet the need of the very small number of ELL students in our school 

area? 
 
• How do we best address the student drug and alcohol problems? 
 
• How can we attract and retain a diverse staff? 
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Chapter III: Progress Report (Last Self-Study: 2000) 
 
Significant Developments Since Last Visit 
 

• Drake was designated a California Distinguished School 
• Major Modernization Project completed in 2005 resulted in upgrades to all classrooms, 

science labs, computer labs, theater, athletic fields and locker rooms.  New Student 
Center built 

• District took over Special Education services from the County 
• Parent Support Fund (Drake Fund) started; $37,000 in 00-01 grew to $108,000 in 05-06 

towards classroom needs 
• CA State Specialized Secondary Program Grant supported piloting of new 11-12th grade 

International Studies Academy beginning in 2001; program discontinued in 2006 due to 
design and personnel issues. 

• CA State Small Learning Communities Grant led to commitment to 9th grade teacher 
teaming to increase personalization for 9th grade students, clustering of all 9th grade 
students and, in 2006, addition of a third 9th/10th grade program, Galileo. 

• Dissolving of 11-12th grade Academy X program due to enrollment, design, personnel 
issues 

• Increased training and organization of Academic Workshop/STEPS teachers improving 
skills-building for low-achieving students. 

• Increase in number of AP courses offered. 
• Increase in School-to-Career Liaison time. 
• Reorganized 9th grade orientation program 

 
Implementation and Monitoring of Schoolwide Action Plan 

• Action plan drafted by Drake Plan Team utilizing state and local assessment data, 
demographic and perceptions data 

• Drake Leadership Council (DLC) revises and approves action plan after consultation 
with constituents of all stakeholder groups including students, parents and community 

• Board of Trustees approves action plan 
• Plan is reviewed and revised annually by Drake Plan Team, DLC and Board 
• Principal assures timelines and targets are being met 

 
2000 Self Study Critical Areas for Drake to Address Accomplishments 

 
1. The implementation of the academic and social outcomes does not have a timeline.  The 

district in conjunction with all stakeholders should re-evaluate the Outcomes and develop 
a timetable for implementation.  The site should move ahead with implementing strategies 
to facilitate the Outcomes.  The facilitation does not need to include graduation 
requirements. 

 
While the implementation of the District outcomes is a District initiative, and has not undergone 
significant change since 2000, our students have successfully met those outcomes.  Through 
our work in our 2000 Action Plan’s second item, “Continue to implement Drake’s Outcomes,” 
and our 2000 Action Plan’s fourth item, "Continue to improve academic and emotional support 
strategies," we have seen improvement in our students’ performance on the Core Literacy 
Portfolio (one of the assessment tools for our reading and writing outcomes).  9th/10th grade 
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multi-grade programs, clustering of 9th grade students and a significant reorganization of our 
Academic Workshop/STEPS class (skills support for low-achieving students) has, we believe, 
increased personalization, increasing student performance.  83% of our 10th graders passed the 
Core Literacy Portfolio in 2005 compared to 75% in 1999.  Greater support provided by the 
district in the form of literacy coaches and extra resources for 9th grade transition, greater 
teacher familiarity and experience with the portfolio have also helped improve student 
performance.  It is worth noting that, for the first time in 10 years, we saw a sizeable drop in 
student performance on the Core Literacy Portfolio in 2005-06.  We are currently looking at 
detailed performance data and taking specific actions that will help us determine whether this 
drop is an anomaly or an indication of serious problems.  
 
The District technology outcome has undergone two significant revisions since our last WASC 
self-study resulting in a higher standard for technology literacy.  Still, our students are all 
meeting the outcome before graduating.  Again, coordination and sharing among teachers at 
Drake and across the District have provided teachers with the support and strategies to help 
students succeed.   
 
2. The district needs to ensure that the established timeline and funding to upgrade the 

facility is met. 
 
Drake, as part of a District-wide $125 million modernization project, has, finally, seen a 
significant facility upgrade.  As indicated earlier in this chapter, major renovation to all parts of 
our campus has significantly improved our ability to teach our students.  Classroom and athletic 
facilities upgrades, a new student center, upgraded lighting, plumbing, electrical, data systems 
and a cleaner, fresher look to our facilities have also helped to increase student and staff pride 
in our school.   
 
This past March, our community approved an additional $85 million bond to complete 
modernization work that was not budgeted into the first modernization project.  This will allow us 
to install new pool facilities, a new baseball field, upgrade worn portable classrooms, install a 
new phone system and provide wireless access to our school data network.  This work should 
be completed by the end of fall 2009. 
 
Not since the school was built in the early 1950s has Drake had such major improvement work 
completed. 
 
3. The administration needs to be proactive in providing the leadership so that there is 

improved communication and coordination among all the decision-making bodies and 
initiatives within the school. 
 

4. The administration and school leadership need to develop a system to monitor the 
successful implementation of new programs and support, monitor and guide all existing 
Drake programs.  
 

We have worked hard to address both #3 and #4 above.  Loss of BASRC (Bay Area School 
Reform Collaborative) funds since 2000 and subsequent reduction in teacher leader time have 
necessitated clear, well-communicated decision processes, program implementation and 
monitoring. 
 
As part of our first 2000 Action Plan item, “Continue to communicate and refine the Drake 
Vision,” we reconstituted the DLC in 2004 to better represent all stakeholders.  Recently, we 
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redefined who - administration, site council or our whole community - would make which types 
of school decisions (see Drake Decision Making in Appendix).  Perceptions survey data 
indicates an increase from 2001 to 2005 in the percentage of students that feel they have 
opportunities to voice their concerns to staff and that those concerns will be addressed by staff.  
Over 82% of the staff indicated they are meaningfully involved in school decision-making and 
well represented by DLC.  62% of parents believe they are meaningfully involved in school 
decision-making. 
 
We also defined a formal process for deciding whether to implement new academic programs 
and/or new course offerings as well as whether to eliminate existing academic programs and/or 
courses. Last year, we also revisited and approved a revised definition of our integrated studies 
programs.  The integrated programs integrate curriculum, use project-based learning and 
thematic instruction to teach content and skills from the state standards and critical workplace 
skills such as time management, conflict resolution, public speaking, working with others, etc.  
Teachers use common meeting time to plan curriculum and support their heterogeneously 
grouped students. This increased clarity in our expectations of our programs helps us evaluate 
the potential of new programs and the effectiveness of existing programs.   
 
Since 2000, the increased monitoring of our programs has resulted in the addition of 9th grade 
interdisciplinary programs, addition of a 9th/10th grade interdisciplinary program, the addition of 
one new 11th /12th grade program and the elimination of two 11th/12th grade programs.  The 
addition of the 9th grade interdisciplinary programs was a response to educational research 
indicating the need for more support for students transitioning into high school and increased 
enrollment requests for the programs from our student and parent community.  Recent 
perceptions data indicates success in student transition into high school.  76% of parents and 
80% of students surveyed in 2005 indicated the transition from 8th to 9th grade was "no change, 
fairly easy or very easy."   
 
The addition of another 11th/12th grade interdisciplinary program, Global Studies, was an attempt 
to expand our 11th and 12th grade academies that integrate curriculum to teach content and 
skills from the state standards and workplace skills.   After piloting the program, however, the 
curricular match became too challenging, as it was very difficult to build global studies 
curriculum around the 11th and 12th grade social studies courses, US History and 
Government/Economics.  Academy X, an 11th/12th grade academy in existence since 1996 was 
discontinued at the end of the 2004-05 school year due to decreasing student requests for the 
program and personnel issues.  The elimination of the two 11th and 12th grade programs has 
eased staffing pressure allowing us to expand our 9th and 10th grade interdisciplinary programs 
to meet increased parent and student requests.  
 
This year, we revised our vision statement with input from all stakeholder groups to better reflect 
our values and goals.  
 
More regular, detailed budget reports are disseminated to the Drake Leadership Council 
increasing awareness of available resources and how they are being utilized. 
 
5. The administration, school leadership, staff, students and parents need to develop a 

clearly communicated and consistently enforced set of behavioral guidelines and policies 
so that the learning environment is structured and conducive to student learning. 

 
As part of our first Action Plan item, “Continue to communicate and refine the Drake Vision,” we 
revised our staff behavioral expectations agreement entitled, “The Pirate Code.”  This was 
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revised more recently into "Drake Community Behavior Expectations." Greater clarity of our 
behavioral expectations and increased administrative consistency have also made a big 
difference. Recent perceptions survey data indicates more students and staff believe our 
behavioral and academic expectations are about right compared to 2001.  26% more staff felt 
behavioral expectations were about right in 2005 than in 2001 (31% in 2001, 57% in 2005). 11% 
more students felt behavioral expectations were about right in 2005 than in 2001 (60% in 2001, 
71% in 2005).   
 
6. The administration in conjunction with site leadership groups should undergo a thorough 

analysis of the advisory/tutorial period to determine its effectiveness in improving student 
achievement for all students.  Once the analysis is complete, Drake should make 
modifications to the program so that achievement is increased for all students.  
Modifications to the program should address the tracking system for students going to 
and from tutorial. 

 
As part of our fourth action plan item, "Continue to improve academic and emotional support 
strategies," we have looked carefully at Advisory/Tutorial twice.  Each time, we examined staff, 
student and parent perceptions and looked carefully at models being used by other schools.  
Each time, after input from all stakeholders and extensive discussion, we decided not to 
significantly change the structure of Advisory/Tutorial other than reducing the minutes of 
Advisory in 2001.  We have, however, worked to increase achievement for all students during 
Tutorial and we have adjusted our system for students going to and from Tutorial.  Greater 
clarification and a renewed agreement among staff of what types of student activities are 
acceptable during Tutorial have, based on administrator observations, increased the number of 
students using their Tutorial time for educational purposes.  Also, greater clarity of how our 
tracking system for students going to and from Tutorial and renewed agreement on consistently 
using the system, have decreased the number of students in the hall during Tutorial and 
increased the number of students on task during Tutorial. 
 
7. The Drake staff should determine methods to sustain all the reform efforts currently in 

place so that teacher burnout is minimized. 
 
Methods we have used to reduce teacher burnout from our reform efforts include teachers using 
a few days or a week in the summer of paid planning time to plan curriculum in our integrated 
programs, release periods and stipends for our Instructional Improvement Coordinator and 
Instructional Improvement Teacher Leaders.  Our mentors are given a release period to work 
with teachers new to our district to provide orientation and beginning teacher support, 
particularly in our reform-minded environment.  Our seven-period schedule allows all teachers 
to have two preparation periods.  Most teachers in integrated programs use one of those 
periods to accomplish the additional tasks necessary in integrated programs. 
 
8. While the special education program is effectively providing services to the students, they 

are in need of additional support.  The sufficiency of the support resources needs to be 
evaluated and addressed to provide improved availability of services. 

 
In 2003, our District completed an extended evaluation of our Special Education services and 
took over Special Education Services, previously contracted from our County Office of 
Education.  With this change came an increased level of local control and additional resources 
that were not previously available to our Special Education programs.  Additionally, there is a 
greater connection between our Special Education staff and the rest of our school staff.  
Communication with teachers and counselors is now easier, more efficient and more effective.  
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Spending staff development time and staff meetings with each other has created a more unified 
approach and allowed for more frequent and productive dialog.  Examples of new initiatives to 
improve services to Special Education students include: 
 

• Outreach to our feeder schools to ease the transition for at-risk 9th grade special 
education students. 

• Special Education teacher training in AVID techniques (note taking, goal setting, 
assignment tracking, Art Costa's levels of thinking, binder organization) 

• Special Education teachers case manage by grade level. This lowers the number of 
teacher contacts necessary for improved quality of service. 

• Special Education teachers are aligned with the three 9/10 clusters and each teacher 
monitors his/her caseload students in those clusters. 

• One Special Ed teacher is part of a multidisciplinary team (Galileo) that serves a large 
number of Special Ed students. 
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Organization: Vision and Purpose, Governance, 
Leadership and Staff, and Resources 
 
 

Committee Members 
 
Don Drake.........................Principal/Focus Group Facilitator 
 
Emily Badala.....................Student 
Tristan Bodle.....................World Languages Teacher 
John Buchholz ..................Parent 
Renee Chapman...............Student 
Cooper Clark.....................Science Teacher 
Doug Donnellan ................Physical Education Teacher 
Charley Ehmann ...............Special Education Teacher 
Dan Freeman....................Social Studies Teacher 
Irene Friedman .................Special Education Paraprofessional 
Paul Grifo..........................Social Studies Teacher 
Jane Guinn**.....................World Languages Teacher 
Sandy Howard*.................Receptionist 
Mary Jane Jones ..............English Teacher 
Mark Krahling....................Parent 
Michelle Lackney ..............Math Teacher 
Linda Lathan** ..................Assistant Principal’s Secretary 
Victoria Loustalot ..............Service Center Technician 
Dave Reid .........................Applied Technology Teacher 
Adele Sale ........................Parent 
Cathy Sarkisian.................English 
Jeannie Shaw ...................Principal’s Secretary 
Jack Sims .........................Fine Arts Teacher 
Bob Stempel .....................World Languages Teacher 
Michael Wing ....................Science 
 
 
* - new at Drake in 06-07 
** - not at Drake in 06-07 
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A1 
To what extent does the school have a clearly stated vision or purpose based on 
its student needs, current educational research and the belief that all students can 
achieve high levels? 
 
In the fall of 2006 our leadership team, after taking input from staff, recommended 
revising our vision statement.  The previous vision statement was dated, lengthy and did 
not benefit from review and advice from our students and parents.  After input from all 
stakeholder groups - students, parents and staff via our site council, the following vision 
statement was adopted in Dec. 2006:  
 
At Sir Francis Drake High School we strive to personalize learning, provide academic 
and emotional support, and design engaging and challenging instruction to prepare our 
students for higher education, the workplace and civic participation.  As a community of 
learners, we foster knowledgeable, creative, self-directed, ethical students who think 
critically and express themselves effectively. 
 
As part of our systematic practice at Drake High School, data encompassing a wide 
variety of institutional areas is examined school wide, within individual departments, 
and/or within instructional teams to guide our practice and decision making.  As a result, 
the goals that make up our schoolwide action plan are created based on our identified 
needs derived from the data review and/or research-based best practices.  Our school 
wide goals from our action plan are reviewed annually, revised if necessary, and then 
approved by our site council, The Drake Leadership Council (DLC – see section A3). 
 
To what extent is the school’s purpose supported by the governing board and the 
central administration and further defined by expected schoolwide learning 
results and the academic standards? 
 
The Tamalpais District administration and Board of Trustees continue to support Drake 
and provide resources to meet our student outcomes as defined by our vision statement.  
This support takes many forms, including funding for instructional improvement, funding 
for teacher leadership, paid release time for teachers working on district outcomes, 
instructional design training for new teachers, and policy decisions that help move our 
school forward in terms of implementing outcomes. The district has been a leader in 
developing performance standards for high school graduation, such as our Core Literacy 
Portfolio and Computer Proficiency assessments, and Drake has played a key role in 
developing and piloting these standards.  
 
Student achievement and ability to demonstrate mastery of state standards is proven 
through meeting our district outcomes. The district’s Instructional Council is a governing 
body that oversees all course offerings and revisions of district courses of study. A new 
course of study template has been developed that dictates the inclusion of all California 
State Standards in each content area and course outlines are reviewed on a five year 
cycle.  Department representatives from all District sites participate in developing these 
course revisions, and subsequently obtain approval from the Instructional Council.  
Courses of study are available online for access by all members of the community.  
Instructional Council also approves new course offerings aimed at meeting state 
standards, district outcomes and our site vision.   
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The Board and central administration provide significant financial resources to the 
following groups to assist sites in meeting schoolwide learning results and academic 
standards. 

• DLC – made up of administration, teachers, parents, classified and student 
representatives. 

• Stipends for teacher support positions and department chairs. 
• DISC coordinator – clerical support for our Small Learning Communities and 

Academies. 
• Academic Workshop for Success – an academic support class for students not 

identified with a specific learning disability or 504. These courses are intended to 
support students in meeting our academic outcomes.   

• Staff development funds are available to support teachers in earning CLAD, 
SDAIE credentials 

• Staff development funds are available to support teachers in earning National 
Board Certification  

• Compensation or release days to develop and revise curriculum and 
assessment. 

• Release days to attend national or state conferences. 
• Funds are available for both certificated and classified staff to attend workshops 

and conferences that will enhance instruction. 
• Funds were available to procure two Cognitive Tutor math labs.  

 
Annually, the District prepares a Student Performance Report indicating progress 
towards state standards, district outcomes and our site vision.   
  
The Drake Area Council organizes ongoing articulation between Drake and the 
elementary and middle area schools. The council analyzes data to monitor student 
achievement and academic success, develops curriculum and conducts staff 
development on a regular basis. 
 
District administrators and school board members are frequently on campus and readily 
available by phone and email.  The district superintendents attend staff meetings and 
visit classrooms on a regular basis. The district administration is extremely accessible. 
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A2 
To what extent does the governing board have policies and bylaws that are 
aligned with the school’s purpose and support the achievement of the expected 
schoolwide learning results and academic standards based on data 
driven instructional decisions for the school? 
 
To what extent does the governing board delegate implementation of these 
policies to the professional staff? 
 
To what extent does the governing board regularly monitor results and approve 
the single schoolwide action plan and its relationship to the Local Educational 
Association (LEA) plan? 
 
The governing board provides general direction in areas of focus they want to see 
implemented throughout the district.  This direction is set in their District Values 
Statement, incorporating mission, philosophy, beliefs and long-term goals for a three-
year period.  The governing board delegates implementation of specific goals and 
objectives to the individual schools. 
 
In order to meet our goals and objectives as stated in our vision and the District’s goals 
and objectives, we follow the goals in our schoolwide action plan (Single Site Plan for 
Student Achievement). 

The schoolwide action plan and relevant student performance data is annually reviewed 
by staff.  The Leadership Team recommends adjustments to the site council.  The site 
council, comprised of all school stakeholders – students, parents and staff, reviews, 
revises and approves adjustments to the action plan.   The Board of Trustees gives final 
approval of any changes to the action plan. 

The Tamalpais District Instructional Council is comprised of District and site 
administrators, District Department Facilitators (teachers and counselors from school 
sites representing each department) and Board members.  The council is responsible for 
examining data, research and current instructional practices, guiding the progress of the 
District’s instructional goals as stated in the District Values Statement and 
reviewing/recommending to the Board any new courses.  Existing courses are reviewed 
by the council on a five year cycle.  The council also sets the District staff development 
calendar for the school year.   

The District regularly provides resources to the school to achieve districtwide goals.  Last 
year, the District’s goal of improving the success of 9th graders transitioning from middle 
school was supported by funds made available to and directed by the school.  While the 
District monitored the use of these funds, the school decided how to best use the funds 
to ease 9th grade transition. 
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A3 
To what extent, based on student achievement data, does the school leadership 
and staff make decisions and initiate activities that focus on all students 
achieving the expected school-wide learning results and academic standards? 
 
To what extent does the school leadership and staff annually monitor and refine 
the single schoolwide action plan based on analysis of data to ensure alignment 
with student needs? 
 
 
Drake High School shares data and extends decision-making opportunities to all 
members of the school community in order to provide the best educational environment 
for each student’s academic and social/emotional well-being. Our decisions are intended 
to improve achievement for all Drake students with data guiding the actions we take and 
the support we provide to students and staff to ensure those actions are successful. 
 
Each year, our staff, site council and leadership groups examine our schoolwide action 
plan and revise the plan as needed.  This plan is then used as our guide for staff 
development activities and staff-led initiatives to improve student achievement. 
 
Drake Leadership Council 
Drake is driven by an empowered staff, in concert with administration, students, and 
parent representatives who operate together on the Drake Leadership Council (DLC).  
The purpose of the DLC is to deal with Instructional/non-instructional issues as they 
pertain to the site, including: curriculum, programs, budget, procedures, master 
schedule, student health & welfare and other issues as deemed appropriate. 
 
The DLC meetings, which are open to the public, are held twice a month.  Agendas and 
minutes are published and distributed to staff, students and community by e-mail and 
postings.  The DLC is chaired on a rotating basis.  Members consist of:  department 
chairs, two teachers-at-large, two classified staff, eight student government 
representatives, eight parents, and the principal.  Non-DLC members are welcome to 
attend meetings and make proposals for consideration; therefore, the governance of our 
school is open to input from all.  Student achievement data is shared with DLC and 
student learning data drives DLC decisions whenever possible. 
 
Staff 
Whereas the DLC has the authority to make final decisions, much of the real work of 
using student achievement data and subsequently creating initiatives for programs, 
courses and activities comes from the staff.  The staff meetings, comprised of 
certificated and classified staff, are facilitated by our Instructional Improvement 
Coordinator, a teacher-leader.  Program and staffing decisions are based on student-
enrollment data and community input; for instance, this year we introduced a new 
blended 9-10 program in order to address the increased student and parent requests for 
integrated academic programs.  Ninth grade enrollment in programs was adjusted using 
eighth grade testing data to maintain heterogeneous balance between programs. 
 
Drake Plan Team/WASC Focus Group Leaders 
Teacher-leaders promote our reform efforts. The Drake Plan Team consists of four 
Teaching and Learning Group leaders, the Instructional Improvement Coordinator, the 
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two Assistant Principals, and the Principal. The Drake Plan team coordinates staff 
development and action plan monitoring/revising.   
 
Administration 
The site administration team is composed of the Principal and two Assistant Principals. 
The principal meets with department chairs once a month to share and collect pertinent 
information and collaborate on department objectives and student needs.  Departments 
meet once a month. Site and district administrators provide staff with student 
performance data for review in decision-making. Site administrators meet weekly and 
the district Management Team meets monthly.  There are bi-weekly principal meetings.  
All of these groups use data, as needed, to make decisions to improve the achievement 
of all students. 
 
District Department Meetings/Coordinators 
District Departments analyze student performance data to make changes in course 
content, delivery of instruction. Departments meet district-wide four times a year led by a 
stipended teacher-leader, a District Department Facilitator.  
 
Instructional Council  
The Instructional Council is a district committee of teachers and administrators from all 
five sites, school board members, Superintendent, Assistant Superintendent and 
Director of Instructional Services.  
 
Education Task Force  
The Education Task Force (ETF) is a community of public school educators, board 
members and parents who have been working together since 1961 to improve 
curriculum, assessment and professional development to prepare students from 
kindergarten through college for the constantly changing demands of the future.  ETF 
designs student assessment tools such as Direct Write, Math Performance Task and the 
Literacy Portfolio.  This student performance data is distributed to staff to inform decision 
making and program offerings. 
 

A4 
To what extent does a qualified staff facilitate achievement of the academic 
standards and the expected schoolwide learning results through a system of 
preparation, induction, and ongoing professional development? 
 
The Drake administration along with qualified staff and teacher leaders vigorously 
pursue actions to facilitate achievement of academic standards and the expected school 
wide learning results. . The District, through the New Teacher Program, provides 
teachers new to the District the preparation and induction necessary to be successful 
from the beginning of the school year. 
    
The District’s New Teacher Program is a two-year program for teachers new to the 
District.  Led by mentor teachers from each school site, new teachers are oriented to 
district and site procedures, policies and culture.  The New Teacher Program starts a 
week before the school year begins to make sure teachers new to the program “hit the 
ground running.”  Additionally, mentors at each site work with first and second year 
teachers on instructional, curricular, assessment and student social/emotional issues    
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Second year teachers take part in a District-led Instructional Design program providing 
teachers effective, consistent instructional strategies.  Site and district handbooks and 
the contract also answer many questions for new teachers.  In concert with BTSA 
training for teachers new to the profession, our new teachers are well supported by the 
District and site mentors. The New Teacher Orientation Program increases the likelihood 
that students in a new teacher’s classroom will still achieve at a high level. 
 
In addition to the New Teacher Program, ongoing professional development activities 
are highly valued and well supported.  District funds for professional development make 
much of this work possible and professional development time is allotted (two one hour 
blocks of time approximately twice a month, 3 site staff development days per year, 3 
District staff development days per year and 2 staff development minimum days per 
year) as part of the contracted workday. In addition to scheduled time for staff 
development, teachers have access to District-provided staff development funding to 
pursue workshops, conferences and other professional development opportunities.   
 
Drake has four Drake Plan Team Teacher Leaders as well as a veteran teacher in the 
role of Instructional Improvement Coordinator. The five Drake Plan Team teachers, 
together with administration and staff input, set the focus for Drake's staff development 
activities.  Our site Action Plan guides these activities.  
 
Recent professional activities are described below. 
 
Sir Francis Drake High School has a long history of using Action Research in our Staff 
Development and the Drake staff has been organized into a variety of teaching and 
learning groups for a number of years. Teachers individually and in groups investigate 
questions relevant to their practice and the school community as a whole. Action 
Research is particularly fitting as Staff Development at Sir Francis Drake High School 
because of our commitment to Project Based Learning as a pedagogical approach. In its 
most recent iteration we worked on curriculum mapping using Techpaths software and a 
variety of curriculum, instruction and assessment strategies to help students meet our 
academic standards. During the year we have three staff development days and three 
instructional improvement days. To help struggling students succeed, a full-day training 
in AVID reading, writing and organizational techniques was provided to thirteen Drake 
STEPS, Special Ed. and cluster teachers in November 2004.  
 
All Drake teachers have observed each other across disciplines and provided 
constructive written and verbal feedback to each other.  All staff are involved in scoring 
the district core literacy portfolio as well as the direct write, both district graduation 
outcomes. This scoring trains all teachers in the skills students must exhibit to meet this 
graduation requirement. 
 
The English department handbook was developed by a group of English teachers using 
staff development time in 2005. Teachers across the school developed and agreed upon 
common rubrics for a variety of assessments including craftsmanship, essays, 
PowerPoint presentations, research papers, graphing and teamwork. A group of 
teachers and administrators collaborated to develop a document called, “Strategies to 
Increase the Performance of Low Achieving (L.A.) Students in the Science Class Room.” 
 
Our math and science departments have met to share instruction, curricula and 
assessments as they look for ways to improve student success in each of their 
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disciplines, honing their teaching practice to improve student achievement in those 
challenging subjects. 
 
Staff team building activities include a whole staff preschool meeting. Last year we 
examined where the staff was currently and where we felt we were heading. We have 
used drama and interpretive dance to represent various states of mind and where we felt 
we wanted to go at the beginning of the year. We are also a school built of various 
teams both at the 9-10 level (ROCK, MOBIUS, and Galileo) and at the 11-12 level 
(SEADISC, ComAcad and Engineering Academy). 
 

A5 
To what extent are leadership and staff involved in ongoing research or data-
based correlated professional development that focuses on identified student 
learning needs? 
 
Drake High School staff involves itself in promoting the development of its students 
academically and emotionally particularly in the areas identified in the school’s vision 
statement, and in the district’s academic outcomes and the state standards.  
 
Staff development at Drake is organized by the Drake Plan Team.  After reviewing the 
site Action Plan and currently available data, the Drake Plan Team recommends to staff 
a Staff Development plan for the year (or two years, possibly).  With staff feedback, the 
plan is adjusted and directed by the Instructional Improvement /Staff Development 
Coordinator.  
 
Teachers regularly conduct action research in Teaching and Learning Groups to 
accomplish the goals of the staff development plan.  Groups investigate an area of 
identified need related either to student performance, emotional support, or school wide 
issues such as using common assessments. In the past few years, identified 
needs/professional development activities have included: English department teachers 
participating in training to improve students' reading and writing; Math department 
teachers training to use a mobile computer lab and Cognitive Tutor software to help 
identified students improve their math skills; Avid training for teachers working with 
struggling students;  effective science teaching methods training; Atomic Learning web 
based tutorials to improve teacher technology skills; Web design training for teachers to 
improve school/home communication; Lindemuth Bell and Kurzweil software training for 
Special Education teachers. 
 
In recent years, in an effort to address an identified need of greater articulation, 
teachers have analyzed student work in small teacher groups and built common skills 
assessments. 
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A6 
To what extent are the human, material, physical, and financial resources 
sufficient and utilized effectively and appropriately in accordance with the legal 
intent of the program(s) to support students in accomplishing the academic 
standards and the expected school-wide learning results? 
 
Human Resources 
Teachers:  We have approximately 65 credentialed teachers (all highly qualified) for a 
student/teacher ratio of approximately 16-to-1.  Over half have a master’s degree or the 
equivalent, and several are National Board certified.   
 
Non-Teaching Staff:  we have a highly educated and experienced staff of 46 not 
including off-site (district office) staff and athletic coaches. 
 
Students:  Ignite is a student-run 9th grade orientation program that takes place at the 
beginning of each year.  About 50 students from the upper grades are trained and 
participate.  Drake also has a Peer Resource class, a Leadership class, and a Partners-
at-Lunch program designed to promote enhanced social contact between students with 
disabilities and students without disabilities.   
 
Drake Leadership Council (DLC):  The DLC is Drake’s site committee.  It includes 
members from all of Drake’s shareholder groups (teachers, administrators, staff, 
students, parents, community members) and plays a central role in every important 
decision made at Drake regarding long-range planning (the Drake Plan) and short-range 
decisions about the utilization of school resources.  Its importance to the administration 
of Drake High School cannot be over-emphasized.   
 
Drake's daily schedule consisting of a 7 period day and 4 block-period days in which 
teachers teach 5 periods and have 2 planning periods to plan instruction, grade student 
work, etc. makes far better use of teacher time than the traditional six period day with 
one planning period.  Teachers accomplish more and are more rested, energetic and 
enthusiastic.  The block periods, allowing for longer periods and fewer class changes 
every day also reduces teacher (and student) fatigue and burnout.  Lastly, teacher 
salaries at Drake are among the highest in the state.  This makes teachers feel there 
efforts are rewarded, respected and valued by the community in which they teach.  This 
also increases their effectiveness and willingness to go the extra mile that is expected of 
them in our community. 
 
Physical/Material Resources 
The Drake campus has 59 classrooms.  These rooms include nine science labs.  Of the 
seven computer labs, three are heavily-used open access labs available to all classes.  
There are roughly 400 computers in total on campus.  The “Little Theater” on campus, 
with seating for 200+ and lighting and sound for theatrical productions, is used dozens of 
evenings per year.  There are 4 art rooms for drawing and painting, ceramics, and 
photography.  The Library holds more than a class set of computers providing access to 
our card catalog and a variety of databases, over 13,000 titles and a Librarian and 
Librarian’s Aide.   
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There are three fields for athletic and other student use.  The Athletic Complex has two 
pools, one each for diving and swimming, two gymnasiums, a field house, three locker 
rooms, an aerobics room, and weight room.   
 
All of Drake’s rooms and facilities have undergone renovation between 2003 and 2006, 
except for the swimming pools, tennis courts, and landscaping.  As part of our current 
modernization project, the pools will be replaced and our gymnasium floors and seating 
will be completely redone.  Drake has an excellent team of custodians and a clear 
method of communicating maintenance needs of the physical plant to the AP in charge 
of facilities.  All classrooms are cleaned every evening and needed repairs are, 
generally, remedied quickly. 
 
Textbooks are brought forward and approved at district department meetings as part of 
the District Curriculum Cycle.  The rotating system of course and instructional materials 
review effectively provides needed instructional materials from the District in a regular, 
sustainable strategy.   Purchases of other classroom materials are initiated at 
department meetings and approved by the department chair.  Sufficient resources 
almost always exist for textbooks and other instructional materials. 
   
 
Financial Resources: 
Drake High School’s share of the TUHSD per pupil budget allocation for this year is 
$255,000.00.  This includes $117,000 for Department Materials and Expenditures, 
$27,000 for Instructional Improvement Funds.  Other sources outside of these are 
$80,000 in Drake Integrated Studies Curriculum funding and $100,000 from the Drake 
Fund, a non-profit foundation, for supporting instruction.  Additionally, Drake has 
benefited from the great financial support in our community.  Our community has, since 
our last WASC self-study approved two major modernization bonds and renewed a 
significant parcel tax allowing Drake to continue offering the programs and services that 
are so vital to student success.  
 
This pool of financial resources has been adequate to serve the needs of our student 
body.  At the end of each funding year many departments either carry money over or do 
much of their spending at the very end of the funding cycle.  This provides evidence that 
there are adequate materials for instruction in the classroom.  Further, annual requests 
to the Drake Fund have only slightly exceeded the allocation available. 
 
In recent years the Drake Fund has purchased many digital computer projectors for 
classrooms.  For example, every Science and almost every Social Studies classroom 
now has a computer projector, thanks to the Drake Fund, and permanently placed 
projectors are common in many other rooms as well.  Additionally, there are nine 
portable projectors available for check out to remaining staff members. 
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Strengths and Growth Areas 
 
 
Strengths 
 
• Shared decision making - broad participation including parents and students 
• Effective, efficient decision-making organization 
• High percentage of staff rotate leadership positions 
• High percentage of highly qualified teachers 
• Dedication to lots of curricular options 
• Focus on personalization 
• On-going professional development availability and funding 
• Financial resources available 
• Bond between classified and certificated 
• Modernized plant and facilities 
• Computer access 
• Communication system 

 
Growth Areas 
 
• More articulation needed 
• Homogeneous teaching staff 
• ELL program 
• More focus, resources needed for non-college bound students 
• School – Student communication needs improvement 
• Implementing vision and matching resources to needs 
• Implementation of 9/10 blends for all 
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Standards-based Student Learning: Curriculum 
 
 
 
Committee Members 
 
Steve Kuever ..........................Applied Technology Teacher/Focus Group Facilitator 
 
Erin Badala .............................Parent 
Steve Bluestone......................Social Studies Teacher 
Lea Bonucchi ..........................Counselor 
Chizzie Brown.........................English Teacher 
Beth Cederstrom.....................Fine Arts Teacher 
Barton Clark............................Science Teacher 
Greg Doherty ..........................English Teacher 
Roberta Dossick......................School-to-Career Liaison 
Sarah Hinck ............................Student 
Jim Kessler .............................Parent 
Ariel Landeros.........................Student 
Richard Marshall .....................Math Teacher 
Jeff Martz ................................Fine Arts Teacher 
Barbara McCune.....................College and Career Counselor 
Nancy Morales*.......................World Languages Teacher 
Raquel Nelson ........................Social Studies Teacher 
Jennifer Noland.......................Math Teacher 
Sarah Patent ...........................Assistant Principals’ Secretary 
Asif Rahman ...........................Science Teacher 
Nancy Reidy ...........................Special Education Paraprofessional 
Janet Ryan**...........................World Languages Teacher 
Geoff Underwood....................Math Teacher 

 
 

* - new to Drake in 06-07 
** - not at Drake in 06-07 
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B1 
To what extent do all students participate in a rigorous, relevant, and 
coherent standards-based curriculum that supports the achievement of 
the academic standards and the expected schoolwide learning results? 
 
 
Rigor.  For all students, Drake’s curriculum is rigorous.  This is exemplified in the 
standards-based nature of our course design; in the breadth of curricular options; in 
the district-wide assessment of students and follow-up support based on results.  In 
our most recent perceptions survey, 78.5% of students agreed or strongly agreed 
that courses at Drake were challenging.  
 
Course Design.  All courses at Drake are part of the District-wide curriculum review 
cycle. The District-wide curriculum cycle requires all course curricula to embed 
California state standards ensuring rigorous curriculum for all students.  On a five 
year rotating cycle, each course of study is reviewed and revised by teachers 
districtwide.  This curriculum review examines current teaching practices, 
educational research, state standards revisions and local data collected since the last 
course revision.  Course revisions are then approved by the Assistant 
Superintendent of Instruction or, if a major change is recommended to the course of 
study, by the District Instructional Council and the District Governing Board.  
 
Breadth of curriculum is best exhibited in the sheer number of courses offered in 
each discipline, representing a high degree of student choice and personalization in 
terms of both level and type of courses available.  This personalization supports 
student buy-in to curriculum, which in turn supports rigor; Drake embodies the 
principle that students will work harder on work they believe in.  To a large extent, 
course offerings are determined by student choice.  In some disciplines, more 
classes are offered than can possibly be taught; student sign-ups in the spring drive 
the fall’s schedule.  The Math department, for example, offers a full range of courses 
from a two-year basic algebra course to several honors and AP courses.  Currently 
the English department offers students the option of two AP classes (Composition or 
Literature), an Academy (Communications), Advanced Journalism, and five other 
electives (the two or three most popular of which will be taught).  This abundance 
of choice frequently results in teachers having more preps than they would have 
with less student choice; however, teachers firmly believe that the ability to achieve 
rigor in the curriculum, as afforded by increased student buy-in, makes it 
worthwhile. 
 
Assessments and Support.  Students are frequently and widely assessed – which 
arguably represents rigorous instruction in itself – and the results fuel instruction 
and student support, which also improve rigor.  Students are assessed, district-wide, 
in the areas of literacy, computer literacy, mathematics and foreign language.  
Sophomores submit a literacy portfolio demonstrating mastery in the areas of 
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written and oral communication, as well as in reading.  All district teachers score the 
portfolio; the process includes explicit discussion about how the results will drive 
curriculum in the future.  Sophomores who do not meet the minimum standards are 
required to resubmit portfolios until they receive a passing score; they are also 
provided a literacy portfolio coach, a dedicated staff position.  Students demonstrate 
competency in keyboarding, word processing, computer principles and use of 
databases and spreadsheets to meet the computer proficiency requirement. 
Students taking a foreign language must meet district performance standards in 
speaking and writing in order to progress to the next level.  Students must pass 
Algebra 1 in order to graduate.  All students must also pass the California High 
School Exit Exam (CAHSEE), which measures math and literacy skills.  There is a 
support group for those who do not pass CAHSEE on the first attempt. 
 
Clusters/Blends/Academies.  Clusters, Blends and Academies (see below) provide 
rigor through project-based, cross-curricular, team-taught learning.  They also allow 
teachers to personalize and assess learning, supporting rigor by not leaving anyone 
behind, through shared prep periods.  A brief overview of Clusters, Blends and 
Academies follows. 
 
All freshmen are now required to take part in either a one-year cluster or a two-year 
blend.  Students in the three one-year clusters share English and Social Studies 
classes and teachers; students in the three two-year blends, Galileo, Mobius and 
ROCK, share three (English, Social Studies and Science) or four (English, Social 
Studies, Science and Art) classes and teachers, with an additional emphasis on 
project-based cross-curricular work.  All cluster and blend teachers share a planning 
period in which to discuss student needs and design rigorous, aligned curriculum.   
 
Juniors and seniors may choose from three specialized academies, Communications 
Academy, Studies of the Environment Academy (SEA-DISC) or Survey of 
Engineering. 
 
Studies of the Environment Academy (SEA-DISC) is designed for students who want 
to learn more about the environment and the careers involved. Students develop 
real world experience through extensive field and laboratory research, practicing 
scientific inquiry in unit areas. In these field studies, they employ current 
technology, instrumentation and methods used by professional environmental 
scientists. Working with community mentors and participating in internships, 
students explore and gain skills for potential career choices. Over a two year period, 
students receive credit for Chemistry, Second Year Algebra, Environmental Science, 
Economics/American Government, Statistics/Trigonometry, Internship and ROP 
Technology. SEA-DISC has created and run a creek re-vegetation project along 
Corte Madera Creek, working with community agencies and securing funding from 
the Marin County Storm Water Pollution Prevention Program. 
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Survey of Engineering is based on a problem solving approach to learning, which 
includes identifying a problem, considering possible solutions, developing and 
completing a plan through modeling, design and construction. Projects have 
included the design and construction of bridges, electric motors, “human-powered” 
vehicles, and alternatively powered cars and robots. Independent, student-driven 
projects are encouraged. Students take physics and engineering projects. 
 
The Communications Academy (ComAcad) is built on the concept of a learning 
community. Students participate in the planning and execution of the program, 
which is project-based and process-intensive, with English and Social Studies course 
work providing the subject matter for arts productions. Students also operate their 
own production company, Electric Stage Productions, a California non-profit 
corporation. Additionally, ComAcad has partnerships with guest artists who provide 
instruction and, at times, direct projects. In two years, students receive credit for 
U.S. History, American Government, Economics, American Literature, 20th Century 
Literature, Essay/Exposition and Humanities, Advanced Video Productions and 
Advanced Drama.  
 
As with clusters and blends, all academy teachers share a planning period in which 
to discuss student needs and design rigorous, aligned curriculum.  
 
 
Relevance.  For all students, Drake’s curriculum is relevant.   
 
All students at Drake have access to several formats of education - clusters, blends, 
academies or traditional programs. 
 
In addition to a rigorous, well-rounded, standards-based curriculum, Drake High 
provides a variety of curricular options to meet graduation requirements and 
opportunities to explore real world applications of their educational interests.  The 
Marin County Regional Occupation Program (ROP) offers classes and summer 
internships that provide students the opportunity to research a career and learn 
valuable job related skills: 
 
ROP class offerings include: 

• Computer Graphics 
• Engineering Projects 
• Multi-media Projects 
• Web Design 
• Video Production 
 

During the school year, students may participate in school-to-career internships 
through an on-site school-based program.  Drake has an on-campus School-to-
Career liaison who coordinates and oversees internship opportunities and 
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experiences.  In 2004, 148 students participated in School-to-Career activities and in 
2005, 208 students took advantage of these activities, showing an increase in 
student interest and desire in connecting classroom learning to post-secondary 
college and career interests.   In addition, Studies in the Environment Academy, a 
11th and 12th grade program, incorporates an extensive internship experience into its 
academically rigorous, college-preparatory curriculum. 
 
In addition, Drake offers a variety of unique curricular pathways to its students.  The 
Drake Integrated Studies Curriculum (DISC) provides rigorous and relevant 
curriculum and instruction in its three 9-10 programs and three 11-12 programs, all 
of which are interdisciplinary and project-based in structure. 
 
DISC offerings include: 
      9-10 offerings             11-12 offerings 

• ROCK                      *    Communications Academy 
• MOBIUS                  *    Engineering Academy 
• Galileo                    *    Studies of the Environment Academy 

 
All DISC programs incorporate community-based, authentic projects as a way to 
apply learning to real world, post-secondary expectations. 
 
Whatever the format, all students find “relevance” in their class work, i.e. curriculum 
interrelates, grade levels interrelate and, class work relates to the “real world.” In 
our most recent perceptions survey, 70% of students and 80% of parents agreed or 
strongly agreed that students have opportunities to connect school work to the 
outside world.   
 
Furthermore, Drake High supports staff members in their efforts to interrelate class 
work throughout the school as the curricular examples below indicate: 
 

• Drake maintains a strong tradition of bringing in guest speakers and taking 
field trips to extend the classroom experience.  For example, California Poets 
in the Schools and Marin Poetry Center regularly visit traditional English 
classes. Students also take part in field trips to local theaters and museums to 
enhance the curriculum. 

 
• In Cluster arrangements, the History, Math, and English teachers use staff 

development hours several times per year specifically to bring “relevance” 
into the curriculum.  For example, one of our clusters has recently added 
“New World Challenges,” as a component  of their World Culture/Geography 
and English curriculum. 

 
• In the “water unit” in the SEA-DISC Academy, students study the history of 

water usage in California (in History) as well as the impact of modern-day 
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usage patterns on the various ecosystems of the state (in Environmental 
Science) to the actual chemistry of water and its properties (in Chemistry) to 
the statistical analysis of species fluctuation (in Mathematics). 
 

• Every freshman and sophomore at Drake takes Integrated Science assuring 
that all students receive the same preparation for the junior year. The 
program integrates life and physical sciences using a sequence of units based 
on a theme, such as The San Francisco Bay.  

 
Students also interrelate as in our Freshman/Sophomore and Junior/Senior Blends 
as well as many elective classes.  In clusters, freshman work side by side with 
sophomores; in academies, juniors work side by side with seniors. In both cases, the 
relevance of materials is made clearer to younger students by older students who 
have already “been there.”   
 
Research indicates that mixing age levels benefits both groups (younger students 
can “see” where they are going and “older” students can “mentor” the younger 
students). Because of this research and Drake’s success with integrating age groups, 
the school has expanded its opportunities for freshman and sophomore students to 
join a cluster by adding the Galileo blend in ‘06-‘07.  
 
Some examples of how class work relates to the “real world” include: 
 

• All students may seek the assistance of the college/career counselor in 
finding work in a chosen setting. 

 
• Individually and collaboratively, staff provides various field trips for students. 

Some examples are Mock Trial (a yearly trip for up to 18 students to the 
County Courthouse) and Close-Up, a yearly trip to Washington to watch US 
government in action.    

 
• The SEA-DISC Academy organizes a yearly trip abroad to study 

environmental issues. In 2006, students went to Costa Rica to study the 
nature of ecotourism.    

 
• Drake’s full-time School-to-Career Liaison actively seeks out new 

opportunities for students to work directly with local businesses during school 
time, after school, and/or during the summer break. In addition, several 
academies incorporate internships into the program directly. SEA-DISC, for 
example, requires that all students intern with a local organization or business 
to experience how the organization operates. 
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There is also significant support for staff to support cross-curriculum relevance.  
Staff attend regular workshops and/or department meetings to: 

 
• share projects and activities in alignment with state standards  
• cross relate their class work 
• formulate descriptors and final outcomes so that curriculum is structured to 

provide students with a “seamless” transition from one class to the next 
• share information and develop new programs  
• develop new strategies to broaden the relevance of their curriculum 
• avail themselves of a myriad of grant opportunities for common planning time 

 
 
 
 
ESLRs/Outcomes.  For all students, Drake’s curriculum supports expected 
schoolwide learning results, or “outcomes.”    
 
For all students Drake’s curriculum supports expected school-wide learning results or 
outcomes.  Examples include: 
 
Students will communicate articulately, effectively, and persuasively when speaking 
and writing 
During ninth and tenth grades, students assemble a Core Literacy Portfolio (CLP) of 
speaking, writing, and reading assignments and work completed across the 
curriculum. At the end of the sophomore year, students select from the working 
folder evidence of achievement in reading, writing and speaking.  This is a district-
wide assessment tool necessary for graduation from the Tamalpais District. 
 
Students will use technology to access information, analyze/solve problems, and 
communicate ideas 
All students must pass a set of computer proficiency assessments to graduate. The 
applied technology department includes a variety of computer classes such as Web 
Design, Computer Graphics and Computer Programming. Most of the classes at 
Drake assign projects that are heavily embedded with technological components 
such as PowerPoint, internet research, and web design. For example, all ComAcad 
projects have a technological demonstration requirement. In the Engineering 
Academy they have a computer controlled robotics project, and a human powered 
vehicles project.  
 
Students will demonstrate knowledge of the global environment and its resources 
All students are exposed to the issues of globalization through such disciplines as 
science and social studies. For example, in the SEADISC academy there is the 
sustainable agricultural unit that addresses the differences between organic and 
standard farming.  
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Students will appreciate, interpret, experience, create, and /or perform artistic work 
The Fine Arts department includes classes addressing the disciplines of Drama, 
Music, and Visual Art. All students need a year of art in order to graduate. There are 
seven people in the art department providing opportunities for multiple types of 
intelligences. All work is project-based and experiential.  
 
Students will demonstrate school-to-work/post secondary transition skills and 
knowledge 
Our School to Career Liaison coordinates internships throughout the year as well as 
over the summer. The liaison also provides job shadowing and field trips for 
exploring different career opportunities. 
 
Students will participate in community, social, civic, or cultural service 
All students have access to a bulletin board in the Career Office that lists numerous 
local opportunities. The Social Issues class taken by all freshmen requires that they 
participate in ten hours of community service. In the two-year ROCK program 
specifically, students complete seventy hours of community service. 
 
Students will demonstrate knowledge, skills, and self-discipline necessary to achieve 
and maintain good health 
Required by all district students for graduation, Social Issues addresses such topics 
as nutrition, stress management, substance abuse, human sexuality, and other 
health related matters. Physical Education Core 1-4 is a four semester program that 
is also required for graduation. Physical Education has a key role in preparing 
students for lifelong health, fitness, and learning, and has the opportunity and 
responsibility to reach the majority of the student population. 
 
In 2005, perceptions survey results indicated 75% of students and 76% of parents 
agreeing or strongly agreeing with the school provides enough electives.  82% of 
students and 76% of parents agreed or strongly agreed the school offered enough 
career/technical education courses.  80% of students and 86% of parents agreed or 
strongly agreed that the school offered enough Advanced Placement/Honors classes. 
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B2 
To what extent do all students have access to the school’s entire program 
and assistance with a personal learning plan to prepare them for the 
pursuit of their academic, personal and school-to-career goals? 
 
Drake is committed to providing choice to all students throughout their experience in 
high school. As they follow the path of their choice, we provide them with many 
sources of assistance and support throughout their four years here.  These include: 
 

Transitions 
Four Year Plan with the Counseling department 
Small learning communities  
Student driven electives 
Advisory/Tutorial 
Special Ed support  
ROP 
College and Career Center 
School to Career  
Academic workshops 
Exit exam workshop 
Outcome/Portfolio workshops 
Peer Counseling 
PALS 
Athletics/Clubs 

 
Transitions is a program for incoming 9th graders identified by their 8th grade 
teachers as struggling students who would benefit from the opportunity to increase 
their study skills and familiarity with the school site and teachers.  These students 
take part in a workshop during the summer between 8th and 9th grades focusing on 
skills development and transition to high school. 
 
As they transition from middle school to Sir Francis Drake High School, all incoming 
freshmen and their parents are made aware of all the programs available to them, 
the themes/structures of various programs and how participation in any one of 
these programs will allow the student to acquire appropriate skills and experiences 
to support accomplishment of their personal academic goals.  Student options 
include participation in one of three two-year 9th/10th grade blends or in one of three 
9th grade clusters, all developed in response to staff and parent demand for 
increased personalization, academic rigor and relevance, and academic and 
emotional support. 
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Regardless of whether the student follows a traditional program or a blended one, 
throughout their fours years at Drake, students maintain a connection with their 
counselor that ensures their ability to create a blueprint and stay on a path that 
prepares them for their specific academic, personal and school-to career goals.  The 
school’s Instructional Guide, revised annually, provides parents and students with 
current course offerings, program descriptions and all current graduation 
requirements.   
 
In the ninth grade, a Drake student and their parent meet with the counselor to 
discuss their four-year plan, a path that will prepare them for their academic, 
personal and school-to-career goals.  This serves as a basis for planning the 
students’ course work while at Drake with the flexibility to make annual revisions as 
appropriate.   
 
In the spring of their sophomore year, each student meets with their counselor in a 
small group of fellow students to discuss career and college planning.  They also go 
with their counselors to observe 11/12 academy presentations to determine the 
extent to which one of these programs might enhance their career/college goals.  
These academies include the Engineering Academy, Communications Academy and 
Environmental Sciences Academy.  Sophomore Parent Night provides parents with 
an overview of junior and senior year opportunities so that they, too, can provide 
input to their student.  Opportunities presented at both the student/counselor 
meeting and at Sophomore parent night include: 
 
Drake Integrated Studies programs (11th/12th grade academies) 
Peer Resource 
ROP 
Internships 
Upper Division elective courses 
AP and Honors offerings and requirements 
 
In their Junior year, students and their parents meet with counseling for 
individualized planning as it relates to either their college or career plans.  Students 
also meet with our College and Career Counselor (CCC) so that they can specifically 
prepare for whichever path they plan to take.   For those that are college bound, 
they are provided with testing information, an opportunity to meet privately with 
their parents and the CCC to review appropriate choices, access to a library of 
college handbooks, a college fair at Dominican University, and meetings with 
representatives from a wide range of colleges and universities.   Those that plan on 
pursuing alternatives to college meet with both their counselor and the CCC to 
obtain information that helps them explore their post secondary interests.  These 
might include apprenticeships, Americorps, LEAP, a military career or directly 
entering the workforce. 
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During their senior year, the senior checklist is strictly monitored to assure that 
students are on target for graduation.  For those that are college bound, there are 
application and application essay workshops, a financial aid informational night, 
senior questions and answer workshop for the students and their parents, college 
representative visits, and weekly scholarship postings.   
 
Throughout their four years at Drake, students can take advantage of the resources 
provided by our School to Career Liaison.  The liaison coordinates internships and 
job shadows, provides assistance with resume writing and intern applications, and 
provides community connections with civic organizations.  In addition, counselors 
can provide information regarding ROP classes both at Drake and at other campus 
locations. 
 
In addition to the services provided by academic counselors, the College and Career 
Counselor and the School-to-Career Liaison, we provide other support beneficial to 
all students as well as specialized support for students with specific needs. 
 
Our Master Schedule provides all students with the opportunity to make course 
selections that are appropriate for their chosen academic path.  This schedule is 
built according to student course selections balanced with teacher availability.   In 
addition to core curriculum courses, the schedule includes electives that are 
intended to enhance student interests.  
 
All students have an advisory/tutorial period in their schedule.  The advisory period 
provides for increased personalization as a student is in the same advisory with the 
same advisor for all four years of their SFD experience.  Each advisory is comprised 
of approximately 5 students from each grade level so that in addition to having an 
adult that knows them well and provides guidance with academic and/or personal 
issues, they also have the benefit of the mentoring of older students.  The tutorial 
gives students an opportunity to meet with their classroom teachers for additional 
academic support as needed.   
 
As mentioned earlier, all freshmen and upper classmen who choose to be are 
scheduled into a small learning community.  Small Learning Community teachers 
have the benefit of common prep time that is used for integrating curriculum but 
more importantly, for discussion about individual student needs.  To meet the 
increased demand for these programs, we have developed additional small learning 
communities at the 9/10 level. 
 
For Drake students who need additional academic support, we have various 
programs to help them ranging from the occasional student study team, to need-
specific short-term interventions such as outcome/portfolio workshops and CAHSEE 
workshops to more intensive support such as Academic Workshop classes.  Student 
study teams are comprised of the student, the parent, the counselor, and the 
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teachers, formed to gather and share information relating to the student’s progress.  
Academic Workshop is a class period within a student’s schedule that is designed to 
provide them with academic coaching and assistance in developing better study 
skills.   
 
All students struggling in course, district and state assessments may be given an 
Academic Workshop class, or a Resource teacher and specialized education plan.  
Assessing all students and supporting struggling students in these ways helps rigor 
in the classroom by helping the struggling students stay working and learning, 
rather than giving up, and keeping the pace lively for higher-achieving students.   
 
In 2005, perceptions survey results indicated 80% of parents agreeing or strongly 
agreeing with the statement, "The school provides sufficient opportunities for 
students to develop their own interests and talents."  While 88% of parents agreed 
or strongly agreed that the school does a good job preparing students for college, 
only 76% agreed or strongly agreed the school was doing a good job preparing 
students for the world of work.  81% of students and 78% of parents agreed or 
strongly agreed that the school's counseling services are meeting student needs.  
74% of students and 85% of parents agreed or strongly agreed that students have 
participated in the development of a four-year plan of courses.  80% of students 
agreed or strongly agreed that they were satisfied with their four-year plan and 75% 
of students agreed or strongly agreed they were able to take the classes they 
wanted to take. 
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B3 
To what extent are students able to meet all the requirements of 
graduation upon completion of the high school program? 
 
Sir Francis Drake High School has clearly articulated graduation outcomes that can 
be found in a variety of places in our articulation materials, including:  Instructional 
Guide, Student-Parent Handbook, District website, etc.  The graduation 
requirements include the passing of required courses as well as meeting Tam 
District proficiency standards. 
 
In 2005, 83.1% of Drake sophomores met or exceeded the Core Literacy Portfolio 
district graduation requirement.  Students who did not meet the standard are 
provided several more opportunities to submit their portfolio before graduation.  
Those students are provided extra support to meet this standard through literacy 
coaching offered by the District.  Literacy coaching is an on-going service offered 
throughout the year. 
 
In 2005, 83.6% of Drake freshman met or exceeded the Direct Write Assessment 
standard (District Outcome 1).  Students who did not meet the District Write 
standard are given several more opportunities to take and pass this assessment 
before graduation.  
 
By the end of 2005, 98.2% of Drake seniors met the District technology graduation 
requirement by passing the District-wide Computer Proficiency exam.  Drake offers 
several opportunities throughout the year to take the Computer Proficiency exam.  
Students may enroll in an Introduction to Computers course that supports passing 
the Computer Proficiency exam.  
  
In addition to meeting District requirements, Drake has excellent results on the 
CAHSEE exam.  On average, 95% of our students pass the English Language Arts 
test, and 92% pass the mathematics section.  Both the English and the Mathematics 
departments are developing a support program for students who have not passed 
the CAHSEE.  The district provides practice test manuals to help determine areas 
where support is needed. 
 
Students also must meet a State-mandated requirement to complete Algebra 1 
curriculum prior to graduation.  Drake provides three pathways to accomplish this: 
 

1. Entering 9th graders meet Algebra requirement in middle school 
2. Complete Algebra 1-2 in two consecutive semesters 
3. Complete Algebra P1-P2-P3-P4 in four consecutive semesters 
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Overall, Drake had better than a 98% graduation rate in 2005, which exceeds the 
District graduation rate by 3% and represents an increase of 6% over 2004. 
 
The academic support programs to ensure students are meeting all requirements 
include: 
 

• Academic Workshop, a course that assists students who are at risk of failing 
one or more classes and/or have a history of difficulties with school.  
Students are referred by their counselor. This program encourages motivation 
and personal growth, helps develop effective study habits, teaches essential 
study skills, and supports each individual’s effort to succeed. 

 
• Through the Counseling Department, students have access to peer tutors for 

help in their core subjects.  
 

• Resource Specialist Program and Special Day classes provide support for 
students with special education needs.   

 
The Drake High counseling department and administration review student data that 
provides information on students' progress meeting the graduation requirements.  
This information is communicated by the counselors during regular, annual parent-
student conferences intended to monitor student progress towards graduation.  The 
process of monitoring student progress is as follows: 
 

• The counseling department reviews student progress annually during 
conferences, starting in 9th grade when a student’s four-year plan is 
developed and continuing through 12th grade to ensure that graduation 
course and outcome requirements are being met. 

 
• Student report cards not only report grades in courses but also list the 

graduation requirements and whether or not they have been met. 
 

• Students who do not pass required courses during the school year are 
provided the opportunity to take graduation-requirement courses at the 
District summer school program. 

 
• Student Study Teams (SSTs) are set up to bring together students, teachers, 

administration and parents to discuss an individual student’s progress.  
 
Annually, the Drake community (staff, students, parents, community members) 
meets to review and discuss data collected from Drake graduates during a Staff 
Development day.  This dialogue informs curriculum development, program 
development, course offerings, academic achievement and support systems.   
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Programs and classes at Drake are committed to utilizing professional resources to 
align curriculum with current workplace and community standards. Examples of this 
include: 

• The Computer Applications classes, The Television Production program and 
Survey of Engineering meet with Advisory Committees bi-annually to discuss 
industry trends, hardware and software needs, and curriculum updates. 

• SEADISC, the environmental studies academy, utilizes guest experts to assist 
in project design and implementation, especially in their ongoing “Creek 
Restoration” project. 

• The Communications Academy, ROCK and the Drama department use guest 
artists and directors to broaden the exposure and experience of students in 
their programs. 

• Numerous programs maintain a relationship with the California Film Institute 
to incorporate film into curriculum and to expose students to working 
professionals in the media business. 

• Computer Graphics and Web Design students regularly complete real-world 
projects for local, small-business and non-profit clients. 
 

In addition, there is robust use of guest speakers presenting in classrooms and 
larger venues on campus. Recent guests include scientists from NASA, professional 
writers, drug and alcohol awareness experts, local filmmakers, and political figures. 
 
Drake is committed to connecting students to a wide variety of post-secondary 
options. The College and Career Center maintains a comprehensive library of 
information on every conceivable option. Our College and Career Center Counselor, 
a former California State Counselor of the Year, coordinates a series of activities to 
assist students in finding an appropriate path for their life after High School. 
Beginning with “Junior Night” where students and parents are given information 
concerning application processes and financial aid possibilities, students are guided 
through the college/career selection process. In the fall, numerous after-school 
workshops are held. These workshops cover the application process and the college 
essay. Drake students also have the opportunity to attend over 60 college 
presentations every year.   Additionally, Drake alumni will come to campus to speak 
with students and staff giving us insight into how well we are preparing our students 
for post-graduation success. 
 
The College and Career Counselor maintains current information by attending the 
yearly University of California Conference, the California State College Conference, 
visiting local schools, and making two out of state visits to private schools every 
year. She maintains a photo binder on out of state schools so that students can get 
a flavor of the campuses without making the trip themselves.  
 
Recent data indicate that approximately 90% of our students list college as their 
post-graduation plans.  An increasing percentage of college bound seniors indicate 



 

Sir Francis Drake High School IV-B16  WASC 2006 
 

they will be attending four-year colleges (62% in 2003, 73% in 2006).  We have 
seen a 50% rise in students being accepted to UC and CSU campuses over the last 
four years as well. 
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Strengths and Growth Areas 
 
Strengths 
 

• Drake has a variety of course offerings and student choice is the predominant factor 
in the selection of courses offered. 
 

• Drake has a variety of delivery methods, ranging from traditional classrooms to 
clusters, to fully integrated, thematic programs. 
 

• Drake and the Tam District have a commitment to reviewing course offerings and 
content on a regular basis (Curriculum Cycle process). 
 

• Drake has a staff committed to innovation in curriculum. 
 

• Drake has a good mix of AP/Honors course offerings. 
 
Growth Areas 
 

• Curriculum for the segment of the population not succeeding. While we have 
excellent programs for special needs students and high achievers, it was felt that we 
needed to do more for that ”lower third” (students on the D/F/I list and student who 
are perceived to be struggling).  
 

• Making curriculum easily available and accessible to new teachers was also seen as a 
way to improve. While the course overview, goals and outcomes seemed to be 
covered; more emphasis could be placed on the day-to-day delivery of curriculum. 
 

• The curriculum cycle process, while a strength in some respects, is in need of 
adjustment. It is seen as  “one size fits all” and does not address the needs of all 
departments/programs. The Fine Arts dept. was especially vocal on this point. 
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C1 
To what extent are all students involved in challenging learning experiences 
to achieve the academic standards and the expected schoolwide learning 
results? 
 
“Planning backwards” from outcomes is a foundation of instructional design at Drake.  
All new Tam District teachers are trained in this model of instructional design as part 
of the two-year mentoring process; this training is so thorough that it meets, and 
substitutes for, BTSA standards.  Having outcomes firmly in mind at the beginning of 
the planning process helps to ensure that classroom learning is logically shaped to 
guide students toward those outcomes.   
 
At Drake, inquiry based staff development leads to reflective, data-based practice that 
helps us examine the extent to which teaching practice and instruction help students 
meet defined goals. Over the past six years, our “Teaching and Learning Groups” 
(TLGs) have practiced and applied a variety of strategies, from individual and team 
classroom action research to critical friends groups. Recent work focused on the 
development of Critical Skills Rubrics, created by departments for interdisciplinary use.  
As part of TLG work, the English Department developed a handbook of writing skills 
for use in all classes.  This handbook is distributed to each student and is also posted 
on the Drake website for access by parents, tutors, and other interested parties.  We 
have also explored curriculum mapping as a way of sharing and connecting our work 
and our learning goals for our students. 
 
In addition to this in-house staff development, many teachers take advantage of outside 
trainings such as AP workshops, Project Based Learning, and consultations with experts 
such as Bena Kallick in order to keep our practice current.  Many of our teachers visit 
other schools to study instructional design and practice, and Drake regularly hosts “site 
institutes” where teachers from other schools (and sometimes from other countries) 
come to visit and learn about our small learning communities and see student work.  
Often, new teachers participate in these as well, to familiarize themselves with the 
Drake learning culture. These site institutes allow our teachers to learn from visiting 
teachers as well. 
 
District graduation outcomes, state content standards and curriculum frameworks and 
national educational research guide student learning and curriculum development.  The 
Core Literacy Portfolio (CLP), developed by a core of English teachers and Special 
Education teachers from the work done by the National Standards Portfolio Project, is 
the cornerstone of this effort to align our teaching with developed standards so that our 
students demonstrate their skills – in this case, their literacy skills. In the CLP, students 
may choose work from any discipline to demonstrate their literacy; no more than a third 
of the work may come from English classes.  A portfolio must include evidence of 
writing, reading and speaking across the curriculum: expository writing, process writing, 
evaluations of oral presentations, evidence of the student’s ability to analyze a written 
passage, and to apply reading approaches, as well as a letter of reflection.  All students 
at Drake are held to the standard of achieving proficiency on this assessment with at 
least a proficient score, and teachers scaffold and coordinate instruction to help students 
build their literacy portfolios over the freshman and sophomore years.  The CLP became 
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a graduation requirement in 2002 and all students have succeeded in meeting this 
requirement.  
 
Another District graduation requirement supporting state content standards is the Direct 
Writing Assessment, an on-demand reflective autobiographical essay.  Given for the first 
time in the 9th grade, this standard is met by 75-80 percent of students on the first 
attempt; last year, only three Drake juniors and seniors had not passed the assessment.  
The English department provides students, through recursive writing instruction in the 
genres of reflective personal essay, literary essay, creative writing and research writing 
with the tools to meet rigorous internal and external writing standards; all departments 
reinforce this instruction through reflective writing across disciplines. 
 
Teachers employ a variety of explicit strategies to help all students achieve the district 
outcomes and state standards.  English teachers work with Special Education teachers; 
a portfolio coach works with juniors and seniors who have yet to pass the portfolio 
outcome; teachers conference with students on their progress toward the portfolio.  
Students re-submit portfolios after revision, and they re-take the Direct Writing 
Assessment until they achieve proficiency. 
 
Other District outcomes and state standards are achieved by embedding outcome 
indicators in rigorous core curriculum.  For example, performance tasks are embedded in 
the math curriculum; each unit in Integrated Science 1-4 includes outcomes, indicators 
and a hands-on project.  In World Languages, students must achieve at least a “C” 
grade in order to progress to the next level.  If students are below “C” level, they 
receive a “No Mark” in the course.   District outcomes and assessments demonstrate 
knowledge of culture, speaking, listening, and writing skills.  In all of these cases, 
outcomes are part and parcel of daily classroom activities – in-class learning supports 
student progress toward defined goals.    
 
Drake students perform well on many state, as well as internal, measures.  95% of our 
sophomore passed the English Language section of the CAHSEE in 2005, and 92% 
passed the math section.  Many students choose AP level courses and do well on the 
exams.  A large percentage of our students take SAT tests and continues their education 
at a college or university.  Clearly our community encourages and expects lifelong 
learning.  
 
The Drake community is fully committed to the principle that all students can achieve at 
high levels; we pride ourselves on maintaining heterogeneous classrooms in most 
disciplines.  Currently, all 9th graders and many 10th graders are enrolled in various 
integrated team-taught programs.  Many 11th and 12th graders choose an integrated 
Academy.  Recently, our English and Social Studies departments recommended that we 
not offer Honors level courses at the 10th grade level, preferring our emphasis on mixed-
grade level and interdisciplinary team teaching strategies.  We believe this encourages 
all students to be challenged to their full potential.  
 
Special education students are distributed across the 9th and 10th grade teams, and 
special education teachers meet regularly with these teams to follow the progress of 
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individual students.  As needed, special ed teachers are integrated into the classrooms 
along with special ed students. 
 
Our academy and integrated programs particularly lead to challenging learning activities 
for students that move beyond knowledge acquisition, and move our teaching staff into 
the coach role more often.  Students in integrated programs often work on projects 
developed using Art Costa’s model of project design.    Through collaboration and 
problem solving, students learn to connect to existing knowledge, construct meaning, 
elaborate beyond content, and monitor their own learning in a relevant context.   
 
Drake students are challenged to develop skills and acquire knowledge to meet our 
learning community expectations as well as those delineated by state and national 
standards in all content areas. In records of both formal and informal observations of 
every classroom, Assistant Principal John Carroll continually commends teachers for 
using a variety of learning activities to engage and challenge each student, such as: 
 

• Project work that spans disciplines 
• Group research and presentation of findings 
• Community service work 
• Internships 
• Dramatic presentations, music presentations 
• TCI interactive notebooks 
• Socratic seminar in many disciplines 
• Video production 
• Technology use (Power Point, web design etc) 
• Using Huck Finn and other challenging material in Special Ed classes 
• Use of authentic audience for presentations 
• Use of writing across the curriculum 
• Use of English Dept. handbook in many disciplines 
• Use of high order thinking skills (Bloom’s taxonomy) 
• Rigorous academic work in P.E. classes 
• Self-directed and self-selected project work 
• Promotion of individual and group responsibility 
• Meaningful Self-reflection 
• Use of TPRS (story telling) in World Languages 
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C2 
To what extent do all teachers use a variety of strategies and resources, 
including technology and experiences beyond the textbook and the 
classroom, that actively engage students, emphasize higher order thinking 
skills, and help them succeed at high levels? 
 
Teachers at Drake recognize that lessons based on inquiry promote active student 
engagement in learning across the curriculum.   Evidence of a teaching philosophy 
based on inquiry is manifest in assignments and projects that demonstrate student 
choice, group process, real- world orientation and higher- level thinking.   
 
In almost every class at Drake, students experience some kind of project- based 
learning, and in most classes they find that project work is the norm.  Moreover, the 
majority of student projects promote autonomy and inquiry because teachers structure 
assignments so that students investigate essential questions rather than attempt to 
prove or defend preconceived ideas.  In many cases, students even develop the 
essential questions that drive their own investigations within the curriculum.  In those 
cases, teachers provide base material and resources from which students may gain the 
knowledge necessary to discover essential parts of the curriculum and apply their 
learning toward deeper understanding.   
 
For example, some lower division students participate in units wherein much of the 
curriculum is determined by their own research into essential philosophical questions 
such as “Can an individual make a difference?” or “How much liberty should be 
sacrificed to maintain national security?”  Others approach their study of literature by 
examining essential questions on the nature of art and its role in society or the moral 
implications of language in the world of politics.  Still other students create video 
presentations of selected poems that incorporate the allied arts of acting, music and 
stagecraft. 
 
Because Drake teachers understand and model the value of collegial work, Drake 
students regularly participate in meaningful group assignments.  From highly- structured 
activities in which learning about effective group process is as important an objective as 
any to upper- level, autonomous, participant- driven productions, Drake students find 
themselves working with their peers.  
 
For example, some lower division students participate in structured groups that explore 
one aspect of an historical period and create a rubric- defined project that is used to 
teach the rest of the class about that aspect of the period.  Others take part in a Public 
Art Project in which they work collaboratively to conceptualize, create and publicly 
present a work of art.  Math students at all levels work in groups to explore varying 
ways of approaching complex problems.  Some upper division students work in teams to 
design, build and race human powered vehicles or to create original theatrical or artistic 
productions that are presented to the school community and to the general public.   
 
The concept of curricular relevance is a cornerstone of teaching at Drake High School.  
Teachers reflect on and encourage one another to examine the real- world orientation of 
their lessons and assignments.  At all grade levels and in nearly every classroom 
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students participate in activities in which current and future applicability is manifest.  
Rarely if ever do students find themselves asking, “When are we going to use this?”  
Teachers are adept at helping students understand how their basic skills may be useful 
in the future and at providing learning experiences that are immediately relevant to their 
lives and to their further learning.  Many assignments are based on real- world problems 
and ask that students apply their basic knowledge while completing them.  Others allow 
students to exercise a high level of choice in producing work that is reflective of their 
own tastes, interests and personalities.   In either case students understand how the 
work they do in school applies to their lives beyond the classroom. 
 
Art students, for example, while learning basic techniques are encouraged to almost 
immediately to apply their incipient skills to work that they choose.  More advanced 
students are given wide leeway in determining the scope and subject matter of their 
work.  Similarly, in mathematics students are given simulation type assignments in 
which they use their skills to make decisions that would affect business and economic 
factors in the real world.   All students use their portfolios to archive work that is of 
interest or relevance to themselves.  Faculty provides the guidelines for submission but 
students make the final decision about which work best represents their learning. 
 
An inquiry- based model of instruction (as is evident at Drake) forces students to use 
high- order thinking skills such as synthesis, analysis and application rather than 
focusing on rote memorization and simple knowledge acquisition.  The Drake faculty 
recognizes the importance of knowledge acquisition but only in the context of using that 
knowledge to further more advanced understanding.  In classes where fact- based 
knowledge is taught, students learn material so that they understand how their new 
knowledge may be applied to complex problems and questions.  In most classes, 
teachers provide activities in which students must reflect deeply on problems and 
questions that challenge them to think beyond simply “knowing the material.” 
 
It is not enough, for example, in ROCK, for students to simply know all the causes and 
symptoms of a selected disease.  They must also do research to assess the disease’s 
impact on society and to know enough about other diseases to advocate for a fair 
amount of funding for research into fighting that ailment. Similarly, Galileo’s Disease 
Project requires that students develop and teach a training session about the 
management of their disease. Art students must have a base level of understanding and 
skill but must also be able to reflect on and assess their own work well enough to create 
an art portfolio that showcases their work effectively.  In physical education, students 
not only gain factual knowledge about their bodies and discrete athletic skills but also 
analyze and reflect upon their progress as evidenced by their “sportfolios.”  In social 
studies classes, students learn geographical facts and then apply those facts to values- 
oriented discussions about wealth distribution and politics. 
 
Outside the Textbook and the Classroom 
 
Nearly every student at Drake has the opportunity to have meaningful experiences 
outside of the classroom.  From field trips to internships to community service, the 
Drake staff recognizes the importance of the community upon the process of educating 
the student. 
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Internships 
 
Drake students have many opportunities for internships.  For example, one of the 
academies, SEADISC, places all of its students within community-based internships.  
Other academies, including Survey of Engineering, make available internships to 
interested students. 
 
Internships are available for all Drake students and are facilitated by our on-site school-
to-career liaison, Roberta Dossick.  Students have been placed in a variety of 
internships, such as education, engineering, medical and computer sciences. 
 
Community Service 
 
Many students at Drake are required to perform at least ten hours of community service.  
Community service is a required component within Social Issues, ROCK, Mobius, 
Leadership and SEADISC. 
 
These projects include invasive plant management, youth sports coaching, summer 
camp counseling and house building in Mexico; many students helped with flood cleanup 
after the 2006 San Anselmo flood.  Leadership students are not only involved in their 
individual assignments but in addition they set up community service projects for Drake 
as a whole, such as:  muscular dystrophy fund raising, food and blood drives.  
Advisories sponsor local impoverished families at Christmas by providing gift certificates. 
 
Travel/Field Trips   
 
The Drake learning community recognizes travel and field trips as valuable educational 
enrichment.  One of our clusters, Galileo, will incorporate international travel into their 
curriculum.  This precedent was successfully established by the former DIGS academy. 
 
ROCK takes an annual trip to Ashland, Oregon to expose students to the Shakespeare 
festival.  The journalism department takes students to New York to attend a professional 
journalism conference.  Many students participate in the Close Up and Amigos 
programs. 
 
Many Drake teachers regularly employ field trips.  One of our academies, SEADISC, 
systematically uses field trips to acquire relevant data that is incorporated into their 
curriculum.   
  
Other teachers use field trips to enhance classroom study, including trips to local art 
museums, movies, galleries, artist studios, special exhibitions by groups such as Facing 
History and Ourselves, the Exploratorium, the Chabot Space and Science Center and the 
NUMMI car manufacturing plant. 
 
Beyond the Textbook 
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In addition to the out-of-classroom experiences described above, all teachers at Drake 
use creative strategies to enhance student learning.  All of the DISC programs 
(SEADISC, ComAcad, Engineering, ROCK, Mobius, Galileo) are project-based and 
regularly incorporate activities beyond the textbook.  These include the design and 
construction of robots and go-karts in engineering, the video Decade project of 
ComAcad, local creek chemical analyses by SEADISC and the disease project by ROCK. 
 
Virtually all teachers use projects and other activities and materials beyond the textbook.  
These include the use of guest speakers, primary sources and culminating work such as 
World Language cultural projects, rocket building in Physics, eco bottles in Integrated 
Science, formal political and historical debates in History, interdisciplinary character 
analysis in English and Social Issues and scale home models in Geometry. 
 
Exhibition of student work is used school-wide to bring authenticity to student 
assessment.  Exhibitions include student built go-kart racing during the school wide Day 
on the Green, which exhibits student projects to the student body and the general 
public.  ComAcad has four major student exhibitions during the year, including video 
projects and a student-written and directed screen or stage play.   The drama 
department and school bands perform frequently throughout the school year.  These 
performances are open to, and well attended by, the community. 
 
Technology 
 
At Drake, teachers design instruction so that students use an extensive inventory of 
technological equipment to research, discover, create, present, and then clearly 
communicate their findings. 2005 perceptions survey results indicated 96% of staff 
agreed or strongly agreed that students have good access to technology.  85% of 
students and 94% of staff agreed or strongly agreed that students use technology in 
their instruction and 81% of students agreed or strongly that instructional materials and 
equipment used in classes help students understand the course content being taught. 
 
Drake has four open access computer labs, 25 classrooms equipped with computer 
projectors, two mobile laptop labs, several class sets of graphing calculators in Math 
classrooms, probeware interfaces and sensors in the Science classrooms, robotic 
interfaces in the Engineering and Physics Labs, 2D and 3D graphics systems in the 
Computer Sciences program, a digital music editing systems in the Music Technology 
Program, and digital video editing capabilities in the COMACAD video lab. Each 
classroom has at least one computer. Also available for teacher sign out on a daily basis 
are video equipment, both digital and analog cameras, audio and video editing software.   
 
Teachers design thematic units and lessons that require the use of internet-based 
research in nearly every subject area. For example, English students do research based 
writing in every course; in Economic Principles of Business Math students research 
interest rates for mortgages, housing prices, currency exchange rates, and values of 
cars over time. Drawing and Painting students research Google images for their 
assignments.  In English, students research Greek Mythology to prepare for The 
Odyssey and research contextual topics related to the play, Othello.  
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Teachers frequently use technology for direct instruction.  They use PowerPoint 
presentations embedded with video clips that demonstrate the application of real world 
examples to the curriculum.  For example, in Science the teacher may demonstrate, via 
video, the procedures used in dissection before students begin the lab.  Many scientific 
laws and processes are displayed in a video animation found on the Internet and are 
used by teachers to engage students.  Interactive PowerPoint lectures are common in 
Social Studies classrooms as well. 
 
Many lessons using technology focus on student centered learning and discovery based 
instruction.  For example, in Geometry class students use the software, The Geometers 
Sketchpad, to discover geometric relationships.  Algebra P1-P2 students use the 
Cognitive Tutor algebra software program approximately 1/3 to ½ of each block period 
that focuses on problem solving with the use of multiple representations: table, graph 
and equation solving.  Graphing calculators are used to help students visualize how 
transformations within equations affect the graphs and help students fit mathematical 
models to real world data.  In science students use a variety of interactive programs, for 
example Saving the Estuary.  
 
As a bonus, when students can work independently or in small groups using technology, 
teachers are free to coach students in individualized or small group instruction.  For 
example, when students research or write in the computer labs teachers can edit 
student work or conference with individual students.  In Algebra P1-P2, half of the 
students may work on laptops while the other half work with the teacher or in 
cooperative study teams.   
 
Most teachers at Drake use project-based learning as a strategy that actively engages 
students.  Students use technology as a tool to both research and gather knowledge and 
create products for presenting learning.  For example, in most science classes, projects 
are a core component of every thematic unit. In Integrated Science, some specific 
projects requiring research include Power Points on Disease, Dissection, Organ Systems, 
Rocket Construction, and Genetics. In Integrated Science and Chemistry, students use 
sensors and probe ware to measure, calculate, and display data collected during lab 
experiments. Most science projects incorporate digital photography allowing the 
students to substantiate their findings.  In Geometry, students design a trigonometric 
problem PowerPoint.  World History students research a theme from the 20’s, "The Arts" 
for example, and then present to their class with a PowerPoint.    
 
Drake’s small learning communities and academies provide students with many 
opportunities to use technology in interdisciplinary projects.  In Engineering, students 
use AutoCAD and robotics programming in the construction of vehicles and robots. In 
SEA-DISC, students use sensors and interfaces to measure features of the environment 
and bring this data back to the class to include it in the final project that might include a 
Power Point. ComAcad projects involve sophisticated video presentations.  Project 
presentations in ROCK, Mobius and Galileo often include a number of technological 
options, including video, audio and graphic design. 
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Library  
 
The Drake Library is open before and after school and during all school hours. A full-
time credentialed Library Media Teacher (LMT) selects and purchases appropriate print 
and online materials for the library, coordinates library instruction with class 
assignments, and provides one-on-one help to students in all areas of the curriculum. A 
full-time Library Specialist is also available to help students find books and use 
computers, as well as managing circulation, processing new books, and keeping the 
library running smoothly. 
 
Staff and students use the library throughout the day for curriculum support and 
personal enrichment. In our 2005 perceptions survey, 82% of students agreed or 
strongly agreed that library access is adequate and 78% agreed or strongly agreed that 
library services and resources are useful in school work.  The LMT promotes literacy and 
the enjoyment of reading, teaches students how to access, evaluate, and use 
information from a variety of sources, and works with classroom teachers to determine 
library resource needs for current and future assignments. Each year an average of 442 
classes visit the library for research, skills instruction, and book check-out. At the 
beginning of each school year most freshman English classes attend a brief library 
orientation aimed at introducing them to library policies and procedures and 
encouraging them to use the library for schoolwork and pleasure. As well as 
accommodating scheduled classes, the library is available during class time to students 
with free periods and individual students sent by teachers. It is also heavily used before 
school, and during tutorial time, breaks and lunch.  
 
A diverse collection of curriculum support and recreational reading materials is available 
to students, including approximately13, 500 up-to-date books at a variety of reading 
levels, current textbooks for in-library use, 28 current magazines, and two daily 
newspapers. In addition to these print resources a variety of online resources are 
available through 29 student computers. The eight online resources currently available 
are: Follett Book Catalog, Gale Student Resource Center, Opposing Viewpoints, EBSCO 
Ultra Magazine Article Search, World Book Encyclopedia Online, Culture Grams Online, 
Oxford English Dictionary Online, and SIRS Researcher. These subscription databases 
may also be accessed from classrooms, labs, and home via the Drake High School 
website.  
 
Miscellaneous supplies are available in the library to assist students in completing 
assignments. These include markers, colored pencils, scissors, glue, tape, calculators, 
rulers, pens and pencils, as well as free binder, drawing, construction, and graph paper, 
computer disks, and magazines for collage and other visual projects. A coin copier is 
available at ten cents per copy, and two laser printers are available free of charge. 
 
2005 perceptions survey results indicate a high degree of satisfaction with Drake's 
instructional programs.  The quality of instruction was rated highly by students and 
parents.  Every department was rated as good or excellent by approximately 75% of 
students and parents.  Similarly, approximately 75% of students and parents agreed or 
strongly agreed that the school had developed each of the following skills: 
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Speaking 
Listening 
Writing 
Reading 
Problem solving 
Teamwork (group work) 
Time management 
Technology 
Personal decision-making 

 
Perceptions of academic expectations at Drake were somewhat mixed between parents 
and students.  69% of students responded academic expectations were about right, 
19% responded they were too high and 11% responded they were too low.  83% of 
parents responded they were about right, 3% responded they were too high and 14% 
responded they were too low.  Additionally, 79% of students agreed or strongly agreed 
that, in general, classes are challenging and 71% of students agreed or strongly agreed 
that teachers use a variety of methods to help students learn. 
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Strengths and Growth Areas 
 
 
Strengths 
 

• We offer a wide variety of programs, including several multi-grade programs that 
feature integrated curriculum and project-based instruction. 
 

• The curriculum is presented in ways that are both rigorous and relevant to 
students, increasing their engagement. 
 

• Students have a high degree of choice. 
 

• The staff is dedicated and uses an array of highly effective strategies to meet the 
needs of the students. 
 

• Students have access to many resources, both in and out of school. 
 

• Parents and community members are involved in creating authentic audiences 
and learning opportunities for students. 
 

• Many students are successful at meeting standards and outcomes. 
 

• Students and teachers have access to, and utilize, technology for many 
purposes. 

 
Growth Areas 
 

• Percentage of students with at least one D/F/I is persistent, indicating that there 
is a group of students who might benefit from more differentiation of instruction. 
 

• Meeting the needs of students not bound for four-year college. 
 

• Some students are having trouble meeting math standards and literacy 
outcomes. 
 

• We need to work to continue to insure that all programs have fair and 
appropriate access to resources and are appropriately rigorous. 
 

• Meeting the needs of seniors. 
 

• Closer articulation with middle schools and community college. 
 

• Continuation and development of use of technology. 
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Standards-based Student Learning:  
Assessment and Accountability 
 
 
 
Committee Members 
 
Corbett Elsen ..................................Math Teacher/Focus Group Facilitator 
 
Chip Boaz .......................................Music Teacher 
Linda Bonura ..................................World Languages Teacher 
Mary Boston....................................Physical Education Teacher 
Jennifer Carlson..............................English Teacher 
Terrie Crotti .....................................Administrative Technology Coordinator 
Sue Fox ..........................................Science Teacher 
Garrett Goto....................................Student 
Rebecca Hausammann**................English Teacher 
Bettina Hughes ...............................Science Teacher 
Anne Johnston** .............................Parent 
Marlene Kandall ..............................Social Studies Teacher 
Brian Lynch* ...................................Counselor 
John Martin .....................................Special Education Teacher 
Kathleen McCormick.......................Social Studies Teacher 
Caitlin Mohan*.................................English Teacher 
Susanna Nash ................................Math Teacher 
Maggie Polachek ............................Student 
Rod Roche......................................Parent 
Roger Smith....................................Parent 
 
 
 
 
* - new to Drake in 06-07 
** - not at Drake in 06-07 
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D1 
To what extent does the school use a professionally acceptable assessment 
process to collect, disaggregate, analyze and report student performance 
data to the parents and other shareholders of the community? 
 
 
 
Sir Francis Drake High School community regards assessment as integral to the 
educational process and as a guiding principal in our school’s decision-making.  Drake 
High collects data from a variety of sources. Our students are evaluated using state, 
district, and school assessments as well as formal and informal assessments in the 
classroom. Much of this information is compiled at the district office.  The “Tamalpais 
District Student Performance Report,” an annual publication organized by the district, 
provides Tam Board members, the Drake staff and the community a comprehensive 
picture of how Drake students are doing on numerous measures of academic 
achievement.  This document reports over 15 different measures including SAT, AP, 
CAHSEE, STAR, UC/CSU requirements, graduation rates, GPA, discipline statistics, 
outcome indicators, and individual course assessment results. 
 
At the District level, the Instructional Council (IC) a committee composed of district 
department facilitators, administrators, and staff coordinators from each site oversees 
assessment strategies for the District. Recently this committee has analyzed data from 
the STAR and CHSEE exams to identify areas of strength and performance gaps. In 
addition, the IC has begun to look at the data around students receiving D and F marks 
in multiple classes.  This information is then presented at Drake department meetings 
and proves helpful in identifying if students’ needs are being met or not. 
 
In addition, most departments have graduation and course outcomes that must be met 
by all students.   
 
Annually, the staff disaggregates the above-mentioned data by subgroups (gender, 
grade, program, ethnicity, etc.).  From this data, we identify areas of strength and 
performance gaps to be addressed by professional development -Teaching & Learning 
Groups (TLG).  Also, departments analyze data for department specific strengths and 
performance gaps to be addressed.  Gathered data is analyzed by teachers and 
administration to evaluate student performance and to identify appropriate strategies 
and activities to improve instruction.  Counselors evaluate data to identify low 
performing students and meet with them to design a plan for success.  For high 
achieving students, assessment data, such as test scores, project performances, and 
informal teacher observations, is gathered and analyzed to determine honors and AP 
course placements and communicated via letters sent to parents.  Depending on the 
specific academic program, this assessment data is gathered and disseminated through 
a variety of support systems.  
 
The administration is involved in analyzing and communicating assessment information 
through various venues.  On a larger school-wide scale, counselors, principal, and staff 
meet with both in-coming parents and sophomore parents to explain the options 
available for their students regarding the expectations and requirements for both 
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graduation and college entrance.  The administration uses these assessments as 
feedback during teacher reviews and department chair monthly meetings.  Also, site 
leadership (DLC) uses assessment information (specifically subgroup data) to guide 
school direction.  A recent example is expanding current 9th grade small learning 
communities and clusters based on student scheduling data indicating more students 
and parents wanting such programs.  Another example is an ongoing DLC discussion 
about possible scheduling changes to support departments with larger numbers of 
struggling students based on STAR testing data. 
 
Drake reports assessment information to students, parents, and shareholders via many 
venues.  Students and their parents receive report cards three times per semester.  
Many teachers post weekly grades on bulletin boards (classroom or electronic).  Mobius, 
a blended 9th/10th grade small learning community, is currently piloting an online grading 
program.  Parents and students can access teachers via both email and voicemail.  In 
addition, several teachers have websites that post assignments and scores.  In addition 
to mailing report cards, the school also mails standardized test results to parents and 
guardians. Teachers honor students at an all school awards assembly and seniors are 
recognized at an evening awards ceremony with senior parents’ as audience. Students 
and parents can evaluate student progress toward meeting the UC A-G requirements by 
referencing several school handbooks or websites.  Local newspapers report STAR/CST, 
CAHSEE, API, and fitness scores. 
 
Shareholders are also actively involved in our site-based leadership committee (DLC), 
Parents’ Club, Leadership, DISC parent meetings, and Benchwarmers providing athletic 
support.  All of these connections provide data to parents and community members. 
 
 
 
D2 
To what extent do teachers employ a variety of assessment strategies to 
evaluate student learning? 
 
To what extent do students and teachers use these findings to modify the 
teaching/learning process for the enhancement of the educational progress 
of every student? 
 
 
Individual departments look over the results of state and district assessment and discuss 
changes that need to be made within courses to support student success on multiple 
levels.  For example, the World Language department administers an assessment every 
spring to all Spanish 2 students.  Results of the assessment are shared among all World 
Languages teachers district-wide in the Fall and programs are analyzed and suggestions 
for improvement are made, if necessary, in the target areas of speaking, listening and 
writing.  Also, based on the 2004 Algebra STAR testing data, the Mathematics 
department identified students from the Algebra P1-P2 course not performing well.  As a 
result, the department, with the support of the District, purchased 30 laptop computers 
to solely provide remediation for these specific students with the software Cognitive 
Tutor. 
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The Educational Task Force (ETF) is a cross district, community organization that 
provides articulation between feeder schools and the Tamalpais district.  The ETF works 
to improve curriculum, assessment and professional development at all levels. More 
specifically to the Tamalpais district, ETF analyzes district data such as the Core Literacy 
Portfolio and Direct Write for Freshmen.  To help bridge the gap for struggling students 
on these assessments, ETF funded a group of teachers to design a practice packet for 
students who were not successful on the Direct Write during their freshman year.  In 
addition, this same group generated a support binder to be used in Special Education 
classes. 
 
In addition to analyzing state and district assessments, Advanced Placement scores are 
distributed to administrators and teachers to reflect and modify curriculum for the next 
year. 
 
Teachers attend district organized Instructional Design workshops during their second 
year in the district to enhance their knowledge of the need for teachers to assess 
students’ prior knowledge and skills. With that knowledge, teachers design outcomes for 
the courses they are teaching and design their curriculum as a way to meet those 
outcomes.   
 
Teachers have created common rubrics to be used within individual classes across 
disciplines and grade levels.  In addition, the English Department designed and 
published an English handbook that is distributed to each student and is also available 
online.  This handbook includes the English Department rubric for an essay as well as 
other supportive material for grammatical and MLA structures. 
 
In addition to the common rubrics, teachers design an extensive variety of assessments 
to evaluate student learning in their specific classes: tests, projects, performances, 
presentations, oral quizzes, portfolios, essays, surveys, self-evaluations, SST’s, Socratic 
seminars, debates and discussions, point sharing, and tutorials.  At Drake High School, 
many teachers work as teams within small learning communities that include both 
academies and clusters to design cross-curricular assessments that are used and 
evaluated by all teachers within the specific communities.  The resulting projects are 
displayed publicly for all students, staff, and community members.  

 
At Drake, we employ a variety of strategies in which students, teachers, and peers 
discuss and reconcile assessments and work together to enhance the educational 
progress of every student and inform the teaching practice in the classroom.   
 
The Drake staff encourages students to view their work as an “observer” and to 
evaluate their work in comparison to established criteria and rubrics. As a result of the 
assessment feedback, they learn to compare themselves to the effort and products of 
their peers.  The processes employed by students (many of whom are guided by staff) 
to self-evaluate are both formal and informal, and some are used to establish a grade 
while others are for reflective and self-improvement goals. 
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Students are asked to participate in a variety of surveys during Advisory and class time.  
While the origin of these surveys can vary (school, district, student groups), the results 
of the surveys are published and students are given time to reflect on the results and 
discuss the validity of the conclusions drawn by evaluators.  This refers specifically to 
the Healthy Kids Survey and Work Habits Survey; these results were published in the 
local newspaper (Marin Independent Journal) and copies of the results were distributed 
and discussed at staff meetings and we were encouraged to share results in Advisory 
groupings and get student feedback. 
 
Many teachers conduct grade conferences.  During these conferences students are 
asked to evaluate what grade they have earned in a class and are asked to justify their 
response.  This gives a student the opportunity to genuinely reflect on his/her 
performance and teachers have commented on the accuracy with which students grade 
themselves.  Obviously students are taking into account the stated objectives, goals, 
and grading policies of the individual teachers in order to arrive at the appropriate 
grade.  Students exhibit ingenuity and honesty in their personal assessments. 
 
Drake High believes that student peer-evaluation is valuable part of the assessment 
cycle.  In some classes, classroom presentations (including PowerPoint) and 
compositions are evaluated by peers.  There is cross-editing of written work and during 
oral presentations students are encouraged to find something positive that each group 
demonstrated and to also provide a recommendation for improvement.   
 
Performances are evaluated rapidly and on-the-spot by teachers, students, and often 
members of the community.  Students have an opportunity to get instant feedback. 
Individuals and their peers have the opportunity to comment on the performance and 
further reflection is allowed when viewing (hearing) recorded performances.  Work that 
is especially well-received or relevant is brought back by public demand. For example, 
“The Kiss,” an original play written by a Drake Drama teacher about peer pressure, 
homophobia, and acceptance has been reprised multiple times.  Also, a member of the 
English department hosted an after school ‘Poetry Slam’ where students, parents, 
teachers, and members of the administration read and performed poems they had 
written.  Lastly, student members of Peer Resources gave a presentation to students on 
the facts of sexually transmitted diseases and how risk can mitigated with proper 
condom usage. 
 
During Student Study Team (SST) meetings, students are encouraged to reflect on their 
strengths and challenges and to accept personal responsibility for their success.  
Students are asked to make commitments to those things that will help them be more 
successful inside and outside the classroom.  Parents participate in these meetings, but 
the focus is on the student and his/her ability to see the need for change and to be a 
stakeholder in effecting the change.  In the short term, SST meetings draw a student’s 
attention to their role in their academic success.  
 
When presenting personal opinion or attempting to persuade an audience during 
Socratic Seminars or debates, students are required to think about and defend their 
positions on a variety of issues.  This self-evaluation strategy encourages students to 
rely on facts and not emotion when presenting their points of view.  By encouraging a 
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deeper examination of evidence in the decision-making process, students can truly value 
their insights and be confident that they can withstand scrutiny.  Through having their 
ideas tested by the opposing ideas of others they are encouraged to refine their thinking 
and continue their quest for more evidence to support their positions.   
 
Several academic programs at Drake provide the opportunity for division of project 
points based on the evaluation of work done by group members on an individual and 
group level.  Of a predetermined number of project points students must state how 
many of those points they deserve to receive.  Since everyone’s grade is tied to the 
ultimate outcome, the conversations can be candid.  Students are sometimes inclined to 
protect their friends’ feelings and hesitate to challenge each other on results achieved 
on behalf of the group’s goals.  When group members realize that their own grades can 
be lowered because of lack of performance by others they become a little more 
assertive and honest.  
 
Students can self-evaluate themselves by determining how well they use Tutorial 
sessions throughout the marking period.  Many teachers keep track of how often 
students attend their Tutorial which is useful in communicating with the student, 
parents, and a counselor of how effective the student is in seeking help.  This time is 
built into the school day and teachers are willing to schedule students for this extra time 
on task.  Students in Academic Support are asked to honestly assess whether or not 
they are using this time. During tutorial students can participate in a number of 
enrichment and/or remedial activities that they can evaluate for effectiveness on-the-
spot.  They can reflect upon the value of a certain type of learning strategy and decide 
how to best incorporate this strategy into their independent study time.  Teachers can 
follow up on student commitment to the process by asking if they are doing what works 
best for them when they study at home. 
 
 
 
D3 
To what extent does the school with the support of the district and 
community have an assessment and monitoring system to determine student 
progress toward achievement of the academic standards and the expected 
schoolwide learning results? 
 
Sir Francis Drake High School addresses assessment through a variety of methods at all 
levels including national, state, district, site and classroom evaluations. 
 
Drake both administers and analyzes results of nationwide assessments. Most students 
take and perform well on SATs, SAT IIs, and AP exams.  This information is conveyed to 
teachers who often use the data to evaluate teaching practices and to design 
appropriate curriculum. For example, instructors of the AP Calculus class use test data 
from the previous year’s class to identify specific topics students struggled with to 
improve and design classroom content and strategies for the next year’s class.  Based 
on weaker student performance on Post WWII era America last year in the US History 
course, this specific content was prioritized by teachers as an area of instruction for this 
school year.  Additionally, community members use this and other assessment 
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information to track progress of their students and to make informed decisions about 
which post-graduation options would be best.   
 
On the state level, Drake administers the California State High School Exit Exam and the 
STAR/CST.  The majority of students takes and outperforms the state average on both 
tests. Those students that do not perform at expected levels are identified by this data 
and receive assistance in the form of specialized tutoring in English and Math, district 
sponsored workshops, and support materials.  Student performance on California state 
standardized tests (STAR/ CST and CAHSEE) have provided us with data to influence 
changes in our program. We also consider student grades, course completion, and 
UC/CSU college admittance rates. 
 
Student progress toward district outcomes is evaluated by the Core Literacy Portfolio, 
the Direct Writing Assessment, and subject specific district outcome tests in applied 
technology and world languages.  This evidence provides a more personal and focused 
look at each student’s progress.  For example, a student’s Core Literacy Portfolio 
includes six pieces of evidence from a variety of subjects demonstrating his or her ability 
to write, read, comprehend and critically analyze course specific writing.  The portfolio 
also includes three pieces of evidence of public speaking.  Students are required to earn 
a four or better on a six-point scale.  The Portfolio is assessed by an interdisciplinary 
team of teachers and administrators who are trained in holistic scoring.  After all of the 
portfolios are graded, students receive a letter from the district reporting their score.  If 
they did not achieve a passing score, they are given concrete suggestions for ways to 
revise their portfolio and improve their score.  Counselors recommend a summer school 
portfolio course as needed, and students who do not take this opportunity are matched 
with a literacy coach and/or Academic Workshop teacher in his/her junior or senior year. 
Additionally, students must pass the Direct Writing Assessment.  A district-wide team of 
teachers design the Direct Writing prompt in collaboration with ETF.  The Core Literacy 
Portfolio and Direct Write are district graduation requirements.   
 
As a district, we regularly look at assessment data through the Instructional Council.  
We look at STAR/CST results, to find how the District is performing relative to state 
standards and in comparison to other schools in the state.  The CAHSEE pass rates 
inform us if we have prepared our students to the minimum level required for 
graduation from high school.  It also allows us to target any sub-groups which may need 
additional support.  By looking at AP scores, we are able to see how effective we are at 
providing instruction for our most capable learners.  Core Literacy Portfolio and 
Direct Writing Scores relate to outcomes set by the District, and inform us if students 
are meeting our literacy standards and if the outcomes continue to measure what they 
are intended to measure.  Finally, D/F/I rates provide information regarding our most 
challenged students and where they experience difficulty in our program.  
 
Student performance data is studied at ETF, the district, by school and by department.  
For the STAR/CST and CAHSEE assessments, reports are provided by the state 
describing how our school compares with other comparable schools in the state. In the 
Fall, the entire staff review and analyze these reports for trends. For our local 
performance assessments, ETF prepares several reports.  For example, five-year 
longitudinal data by site and district, demographic data by site, and comparative data 
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showing the score breakdown of each site within the district. As a result of ongoing 
assessment and the influx of performance data each year, we continually examine our 
programs, our resource allocation, and our instruction.  
 
ETF evaluates student performance based on data collected from these district-wide 
assessments to identify appropriate strategies and activities to improve instruction.  An 
informal data report is made to the Board and distributed to administrators and 
department chairs.  Teachers and administrators incorporate this information to develop 
goals for instruction, curricular development and professional development.  Once 
student work is scored, the district plays a key role in collecting and disseminating 
student performance data.  The Assistant Superintendent of Instruction oversees much 
of this work in conjunction with a few teachers on special assignment.   Additionally, 
there are meaningful discussions to assure that instruction and assessment are aligned.  
For example, in 2005/2006, the reading and writing evidence in the Core Literacy 
Portfolio was modified to better match what is being taught in the classroom.   
 
Drake’s State Accountability Report Card (SARC) is distributed to all parents annually 
and is disseminated widely in the community.  Finally, information on accomplishments, 
test scores and academic trends is available on the Drake and Tam District web sites. 
 
At the site level, student progress is assessed and monitored using the Student 
Perception Survey, the Healthy Kids Survey, SST’s, tutorial meetings, shared rubrics, 
final exams, and course grades.  The Student Perception Survey polls student attitudes 
toward the overall teacher, classroom, and student environment. The Healthy Kids 
Survey gathers statistics on student lifestyles and behaviors.  The school uses this 
information to address any problems that impede the overall learning environment.  
SST’s are meetings with parents, teachers and counselors of under-performing students 
in which the group creates a plan to help the student improve.  Tutorials occur twice a 
week and students use them to receive further assistance with class work, make up 
missed assignments, form study groups with peers, and help students perform up to 
academic standards.  Teachers use shared rubrics and final exams to evaluate overall 
student progress.  Students with special needs (IEPs, 504s) receive modified assessment 
in all disciplines, allowing them to experience the same core curriculum while continuing 
to work to improve their basic core skills.  
 
Within individual classrooms, teachers continually and consistently assess and monitor 
student achievement.  Drake teachers employ many methods of assessment such as 
pre-tests and diagnostics, quizzes, tests, essays, interdisciplinary projects and final 
exams.  Scores are communicated through methods such as six progress reports, online 
grades such as Mobius’ Parent Access Pilot Program, email, and parent phone calls.  
Some Drake teachers are working to improve parent communication through web-based 
posting of assignments and grades.  Teachers also assess classroom participation and 
student presentations.  For example, science Power Point presentations benefit from 
audience critique; English and social studies students participate in discussions, Socratic 
seminars and debates, and music students demonstrate skills through concerts.  
Students in small learning communities often present to authentic audiences.  ComAcad 
students present video and performance art, Sea-Disc students create a professional 
skills portfolio, and Mobius students host an activism evening which includes a gallery 
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walk and poetry slam.  Students also participate in assessment through reflective pieces 
such as journals, quick-writes, and self and group evaluations such as peer editing.  
Often, students develop their own assessment rubrics which, when combined with other 
assessments, lead to both sustained achievement and meaningful learning.  This 
provides a basis for student reflection and modification of students’ goals.  Collectively, 
teachers, counselors, administrators and community members use the abovementioned 
techniques to evaluate students’ knowledge, performance and depth of application.  
 
As a school, we look at all of the assessment data and consider our own formal and 
informal assessments.  Grades are an indicator of student performance that may 
indicate a need for change on the part of the student or on the part of the school.  
Student and community input collected through surveys, questionnaires, community 
meetings, and Board meetings may indicate that certain programs, departments or 
courses are meeting student needs, or that they may need adjustment to more 
accurately respond to specific needs.  For instance, where one community may value AP 
courses, another community may value grade 9-10 small learning communities or grade 
11-12 academies.  The balance of course or academy offerings at Drake is under 
constant revision.  For instance, there has been an increase in recent years of AP 
classes.  Drake now offers 11 AP classes and a reduction in 11-12 academies from five 
to three 
 
 
D4 
To what extent does the assessment of student achievement in relation to the 
academic standards and the expected school-wide learning results drive the 
school’s program, its regular evaluation and improvement and usage of 
resources? 
 
In this district and school, there is an ongoing loop of assessment, review, modification 
and implementation.  The point of the loop is to continually present programs that are 
effective at meeting state standards, accurate in reflecting the needs and wants of the 
community, and attuned to maximize student success through multiple performance 
measures 
 
Some examples of changing programs as a response to assessment 
information are below.  
 
9th –10th Grade Blends and 9th Grade Clusters 
 
As a response to continued increase in student and parent requests for 9-10 blended 
programs, the staff agreed on expanding our 9-10 blended programs by continuing 
ROCK (started in 1992), adding Mobius (Fall 2002) and Galileo (Fall 2006) to our Drake 
Integrated Studies Program (DISC).  We have been working with outside consultant 
Bena Kallick (beginning spring 2006) to redefine our remaining ninth grade clusters.  In 
addition, we reduced the number of 11-12 grade academies from five to three to begin 
to accommodate a more consistent, equitable, personalized 9-10 Core program. 
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Literacy 
 
Our District Outcomes that all students will communicate effectively in writing and 
speaking, and all students will read and analyze a range of texts, shape Drake’s English 
9th-10th grade core program. For example, to improve our students’ participation and 
pass rate on their 10th grade Core Literacy Portfolio assessment, staff decided to 
have all ninth grade students complete half of the assessment in English 2. As a result, 
Drake’s participation rate has risen over the past three years.  In each of our 9-10 
blends and clusters, teams of two to four content teachers collaborate to support 
student success on the portfolio; this model encourages reading, writing, and speaking 
across the curriculum. Further, to support the Speaking Outcome, Drake teachers agree 
on the standard of the district’s speaking rubric (which is also a required component 
of the Core Literacy Portfolio); individual teachers, integrated clusters, blends, and 
academies use this standard to assess student project exhibitions and presentations. 
 
The recommendations in prior year Board Reports for our locally developed literacy 
assessments, the 9th grade Direct Writing Assessment and the 10th grade Core Literacy 
Portfolio, have led to revisions in Drake’s English program. In an attempt to move more 
students toward proficient exposition, the English Department participated in several 
workshops over the past two years to create a department Handbook and a 
departmental writing rubric. Prior year’s data on both our district-wide ninth grade 
Direct Writing Assessment, and our Core Literacy Portfolio identified student 
weaknesses in the ability to develop an idea through specific evidence or detail, and to 
reflect on the significance of that idea through their writing. Additionally, the difference 
between an upper level (score 5-6) district writing assessment and a “Proficient” writing 
assessment (score 4) was often attributed to syntax, diction and voice. The English 
Writing Rubric attempts to provide all Drake students with consistent language and 
standards in each of these areas. Eventually, it could be advantageous for Drake to 
adopt school-wide rubrics in writing (as it has begun to do in speaking), and to fully 
collaborate across the curriculum to develop students’ skills in each of these areas. 
Members of the English Department, through our site-based TLG professional 
development model the past two years, developed an English Department 
Handbook, which further supports Outcomes #1 and #2, and a student’s progress on 
their Direct Writing Assessment and Core Literacy Portfolio. 
 
Student performance on these outcomes may also indicate a need to change the 
outcome indicators.  For instance, the Core Literacy Portfolio requirement has been in 
place for over ten years: In the fall of 2005, ETF formed an interdisciplinary committee 
of teachers on a Portfolio Revision Committee to begin to review the assessment. Last 
year, students will complete a pilot version of the assessment, representing significant 
changes to the original version.  
 
Mathematics 
In response to the state’s requirement that all students complete Algebra 1 for 
graduation, we analyzed our algebra course completion rate and revised our algebra 
program.  We implemented a two-year Algebra 1 program (Algebra P1-P4) in 
cooperation with our feeder schools.  After running the revised program for two years, 
further analysis of STAR scores and course completion rates lead us to implement the 
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use of Cognitive Tutor as a supplement in the Algebra P1-P4 program.  We also 
intervened with special education students and other at-risk populations, who were in 
danger of either not passing CAHSEE or not passing the year of unmodified Algebra by 
offering tutoring, Cognitive Tutor, special day class math as a preparation for the year of 
unmodified math, and after-school workshops as needed 
 
Analysis of course completion rates demonstrated the need for a more rigorous and 
relevant third year math option for students not intending to enter a four-year university 
upon graduation.  The math department revised the former Business Math course 
(currently named Economics Principals of Business Math) to be appropriate for students 
who have completed Algebra by having the course reinforce algebraic concepts in the 
context of real world applications.  This revision has provided students an alternative 
course to meet the Economics graduation requirement.   
 
In reviewing preliminary CAHSEE results and STAR scores, we added a CAHSEE 
preparation workshop and math workshop at the District level to assist students who are 
identified as at-risk of not passing CAHSEE or the district math graduation requirement.  
Math teachers are currently reviewing curriculum and instruction to address recent STAR 
test data indicating many students are having trouble meeting the standards in specific 
math classes. 
 
In response to parent and student input as well as CSU/UC admittance rates, we 
changed AP entrance requirements to provide more access to students in the AP math 
courses. 
 
Academic Support 
At Drake, we rely on assessment data - CST’s, CAHSEE, GPA, District Outcomes - as well 
as anecdotal information from teachers to identify students at risk. We host a summer 
transition program for incoming ninth graders, identified through Drake Area Council 
(our articulation body between our middle feeder schools and the high school). ETF 
prepares reports of seventh grade CST’s by feeder school to support the 
recommendation process. Eighth grade teachers make further recommendations based 
on grades, homework completion, discipline and attendance. Additionally, in response to 
data showing a need for greater academic support for 9th graders, our Distict made 
funds available so we could add a section of Academic Support Workshop.  We have 
also added math and science teachers to teach Academic Workshop providing support 
for two of the most difficult subjects for struggling students. 
 
We have worked to modify our tutorial program at Drake as well to envision a support 
program to directly address the needs of ninth grade students identified as “Below 
Basic” and “Basic” from their California Standards Tests in 7th and 8th grades.  
 
Drake also began to pilot an inclusion model with Special Education and one of our ninth 
grade integrated programs, Galileo. Galileo added the ninth grade Special Education 
teacher and his students to their integrated program in the fall of 2005. This decision 
arose out of assessment data that showed that many Resource students struggled to 
meet district outcomes and to achieve high grades in their academic classes. 
 



Sir Francis Drake High School IV-D12  WASC 2006 

 

Professional Development 
At Drake, we rely on student performance data and student, parent and staff 
perceptions data to guide our professional development activities to continually improve 
our practice and our programs to better serve the needs of our students. For many 
years we have used Teaching and Learning Groups (in which teams of teachers worked 
with a gap analysis model to try strategies to close a performance gap in their 
classroom). From staff perceptions that we were not aware enough of each other's 
assessments, we built and shared assessments two years ago.  This year, based on CST 
Star exam data, our Math and Science teachers have been discussing and piloting 
strategies to improve student performance in targeted courses.  
 
Curriculum Revision 
We use the district’s curriculum cycle to modify our outcomes, assessments and courses 
of study. Current projects have been the revision of the Computer Proficiency Exam, the 
revision of the Core Literacy Portfolio, and the revision of the World Language Outcome 
and Assessment. During the revision process, district department meetings focus on 
student performance data, Board recommendations, and teacher feedback in order to 
strategically modify and improve what our curriculum. 
 
Financial Resources 
We are in the fortunate position to be able to afford many changes to our programs that 
other districts can't afford.  Data is used to drive those changes.  Recent examples 
include providing extra teacher positions for Academic Workshop support classes for 
freshmen needing transition assistance and establishment of a literacy coach onsite to 
assist students having difficulty meeting the District's literacy outcomes. 
 
 
 
Strengths and Growth Areas 
 
 
Strengths 

 
• Breadth and variety of assessments 

• Existence of ETF/local assessments data 

• Common District Outcomes Assessments & Courses of Study  

• Identification of ‘high risk’ students using assessment data for academic support 

• Frequency of Report Cards with comments 

• PowerSchool provides a common source of information for teachers and parents  

• All teachers participate in evaluation of Core Literacy Portfolio assessment 
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• All teachers in most departments participate in District Outcome assessment by 
department 

 
Growth Areas 
 

• Need to use and share data more to change instruction  

• Lack of ELL Academic Support on-site  

• Communication and usefulness of assessment data from District/ETF needs 
improvement 

• Need to gather data to determine reasonable amount and quality of assigned 
homework load 

• Need more participation in Core Literacy Portfolio outside of English department 
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E1 
To what extent does the school leadership employ a wide range of strategies 
to encourage parental and community involvement, especially with 
teaching/learning process? 
 
The leadership at Sir Francis Drake High School employs a wide variety of strategies to 
encourage parental and community involvement.   
 
Students, staff and families have multiple avenues for accessing school information.  
Information is posted in each classroom, announced in the school bulletin and available 
on our website.  In our most recent perceptions survey, 83% of parents agreed or 
strongly agreed there was open communication between school, parents and the 
community.  Also, 82% of parents indicated administrators are responsive to parents. 
 
Other communications strategies include: 
 
Communication channels between Drake and the community: 
 

• The Drake News 
The parent newsletter with information about academics, sports, and events.  It 
also includes articles from teachers and administrators regarding current issues 
in the classroom and around the community.  The Drake News is published six 
times per academic year, distributed by e-mail, and available on the Drake 
website.  In the most recent perceptions survey, 94% of parents indicated they 
found the Drake News informative. 

• The Jolly Roger (school newspaper) 
The award-winning student-written newspaper published monthly, available in 
print and online, includes articles about student activities and events on campus 
and around the community.  The Jolly Roger also discusses national and 
international issues, opening the dialogue about politics, the environment, and 
cultural items to students, staff, parents and community members. 

• S.P.A.R.C. – the Support Personnel Accountability Report Card 
Outlines support services offered, support personnel credentials, the team efforts 
provided school-wide to students to meet the academic standards and outcomes, 
as well as documentation on progress in specific areas (i.e., students meeting 
graduation and UC/CSU outcomes, rate of suspensions, etc.).  This report also 
outlines the communication tools used to interact with the community and 
provides information on volunteer and community involvement school wide, 
major achievements, measurements of academic success, school climate and 
safety, community partnership/ resources, and parent communication. 

• The Drake Website 
The online resource for Sir Francis Drake High School.  The website features 
academic information, sports schedules, and resource and support information, 
as well as online versions of the Daily Bulletin, the Drake News, the Master 
Calendar, and e-mail contact information for all staff.  98% of parents have used 
the school’s website to get information about the school and 82% or parents 
have indicated they would like to see greater use of the website for school/home 
communication. 
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• Daily Bulletin 
The daily update to on-campus events, announcements, and schedules.  The 
bulletin is announced during school hours in the morning, posted throughout 
campus, and is also available for viewing online at the Drake website. 

• Marquee on Sir Francis Drake Boulevard 
One of the major arteries for traffic to West Marin, Sir Francis Drake Blvd. is also 
home to Drake High School’s marquee, listing the current month’s events on 
campus. 

• Master Calendar 
Holds event schedules, testing schedules for the campus-wide standardized 
tests, as well as dates of holidays, staff development days, and district/site 
meetings.  The master calendar is also posted online on the Drake website. 

• PowerSchool Student Information System 
In 2002, the Tamalpais Union High School District implemented district-wide use 
of PowerSchool Student Information System. PowerSchool provides access to 
student grades, attendance, demographic and cumulative data to teachers, staff 
and administrators.  Student report cards are issued three times a semester.  A 
limited pilot program exists for parent online, real-time access to grades.  In 
2004, Drake began a pilot program among three teachers, 75 students and their 
parents, opening real-time access to student information, grades, and 
attendance to the respective parents/guardians.  In our most recent perceptions 
survey, 61% of parents indicated they receive enough information about their 
student’s progress in school.  91% of parents indicated they would use an online 
system to check student attendance and academic progress. 

• Administrative Support Personnel 
The integrated studies programs have access to an administrative support 
person at the main office.  Volunteer coordination, press relations, and 
organization for field trips are supported through this position. 

• School Directory 
Published each year by the parent group, People for Drake, the school directory 
provides phone numbers and addresses of all students. 

• Parent Handbook 
Describes the school’s policies and procedures. 

• Specific channels to targeted groups of parents and students: 
o Letter to parents of seniors regarding maintaining “good standing.”  

This letter informs parents of the consequences attached to behavior, 
attendance, and grades in the senior year that may jeopardize a student’s 
participation in the graduation ceremonies. 

o Letter to parents of sophomores regarding the California High School 
Exit Exam (CAHSEE).  Parents are informed of the requirements of the 
exam as well as dates and opportunities for make-up and remediation. 

o Letters to parents of eighth grade students regarding high school 
expectations, academic choices, and options between clustered teaching, 
blended clusters (ninth and tenth grade students in the same 
classrooms), and integrated studies programs. 
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Five parent groups support the school, students, and staff: 
 

• People for Drake (the parent club) 
The club organizes 4-6 forums for parents to learn about issues of high school 
students, such as drugs and alcohol, teen nutrition, academics etc. The parent 
club also publishes the Drake News and supports a campus beautification 
program and a teacher appreciation program. They also help implement a 
parent-school volunteer program.  In the most recent perceptions survey, 79% 
of parents agreed or strongly agreed that parents are well represented by People 
for Drake. 

• Benchwarmers 
Supports the athletic programs with parent volunteers and fund raising. The 
benchwarmers exceeded their goal of raising over $50,000 this school year. 
Benchwarmers meets monthly during the school year. They also award a Player 
of the Week award and 2 annual Scholar Athlete awards. 

• Grand Staff & ART 
Supports the band and visual arts programs at Drake. 

• The Drake Fund 
Supports academic programs and scholarships.  This school year the fund 
exceeded its goal of raising over $100,000. Funds are used for teacher-requested 
program support. The Drake Fund board meets 4 times a year. 

• Drake Scholarship Foundation 
This community-based foundation has awarded college scholarships since 1961 
and awarded 17 scholarships of $2,000 each last year.  

• Parent to Parent (P2P) 
Supports families of students with IEPs and/or 504s. Three members act as 
liaison with the district. P2P holds six meetings a year covering a variety of topics 
of interest to parents, usually with a guest speaker. This year’s meetings are: 
transitions from high school to a four-year college, transitions from high school 
to a vocational and junior college, CAHSEE requirements, developing self-
advocacy skills and a feedback forum. 

 
Events, forums, and meetings for parents.  These provide information, 
showcase student work, and create a forum for discussion with staff and community 
members. 
 
• Back-to-School Night 

Provides an opportunity for parents and guardians to experience an abbreviated 
school day, following their student’s schedule and visiting each classroom.  Each 
teacher provides personal background information, an overview of the class 
curriculum, and expectations for the class.    

• Open House 
Provides an opportunity for administrators, teachers and students to share 
projects, activities, and curriculum with other students, prospective students, and 
their families and friends.   

• New Perspectives Parent Meetings 
Provide parent education opportunities on a variety of topics related to teens 
including discipline, alcohol, and drug use. 



Sir Francis Drake High School IV-E5  WASC 2006 

 

• 8th Grade Parent Night (Academic Faire) 
Parents (and students) of 8th graders attend an evening presentation describing 
9th grade programs and options.  Teachers and students from the programs are 
available to exhibit student work and answer questions. 

• Sophomore Parent Night 
Provides scheduling information and academic program choices. 

• Parent Tours 
Available for prospective parents to see the campus, visit classrooms, and 
receive information from school administrators. 

• Program, Academy, and Cluster exhibitions 
Showcase student work including theater productions, video programs, art 
displays, and public speaking.  Exhibitions also feature guest speakers. 

 
Individualized strategies for parent involvement in student success are 
available for parents and students: 
 

• Student Study Teams (SSTs) 
Individual meetings where a student meets with parents/guardians, teachers, 
and counselors to identify areas for academic improvement.  

• Individual Education Programs (IEPs) 
Designed for students receiving special education, the IEP creates an opportunity 
for a student to work with teachers, parent/guardians, school administrators, 
counselors, and others to improve educational experience and results for 
students with disabilities. 

• E-mail and voicemail for each teacher and administrator are posted on the 
Drake website to facilitate opportunities for swift feedback, questions and 
answers, and problem solving 

• Counseling sessions with students regarding scheduling  
Parent information nights are offered at each grade level.  Topics include 
transition to high school, choosing courses and programs, preparing for post-
graduation options, etc.  Parents are invited to e-mail, voice mail, or make an 
appointment to follow up on this information night. 
 
o 9th graders develop a 4 year plan.  This plan is sent home for parent input.  

Parents may use e-mail, voice mail or make an appointment if they need 
follow up to their child’s meeting. 

 
o 10th graders participate in a college and career planning conference. This also 

familiarizes students with the resources. Parents are invited to communicate 
with the counseling department.   

 
o 11th graders meet with their counselor and parents to make sure the student 

is on track for goals beyond high school. 
 

o 12th grade final check-in makes sure students are successful reaching their 
goals.  As always, parents are involved. 
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Decision-making involvement through the following channels: 
 

• Drake Leadership Council (DLC) 
The school’s decision-making site council.  Membership includes the principal, the 
department chairs, the library media teacher, two “teachers at large”, two 
classified leaders, eight students, and eight parents.  The DLC meets bimonthly.  
Minutes are recorded, approved and distributed.  70% of parents agreed or 
strongly agreed that parents are meaningfully involved in school decision-making 
in the most recent perceptions survey and 77% of parents agreed or strongly 
agreed that they were well-represented by the parents who serve on the DLC. 

 
• Parent Perception Surveys  

Play a critical role in the data-driven decisions on the Drake campus. Every 3 
years the district administers a perceptions survey to students, parents and staff. 

 
Events throughout the year for the community: 
 

• Sporting Events 
Our sports program includes varsity, J.V., and frosh football; cross country, girls’ 
tennis; varsity, J.V., and frosh soccer; varsity and frosh/soph volleyball; boys and 
girls water-polo; cheerleading, golf, boys varsity, J.V., and frosh basketball; varsity 
and frosh/soph baseball; varsity and J.V. softball, swimming, track, tennis, and 
varsity, and frosh/soph soccer and volleyball. 
• Fine Arts exhibits 
Student art exhibitions such as the high school spring art show at the Mill Valley art 
gallery, “Artisan.”  High school students from around the county, including Drake 
students are selected to have their art in this gallery.  The “ROCK Art is Everywhere” 
project includes multiple public installations and performances. 
• Music and Drama performances 
Beginning, intermediate, and advanced theatrical and musical performances are 
presented throughout the school year on both weekdays and weekends.  Original 
and Broadway productions are offered throughout the year to our community.  Music 
concerts are presented in the Fall and Spring.  The Communications Academy 
presents four video and multi-media stage productions each year. 
• Guest speakers and lecturers 
The parent club hosts a comprehensive guest speaker and lecture series (see 
website and calendar).  Monthly parent-to-parent meetings with professional 
speakers address student learning challenges.  A parent tea with freshman parents 
welcomes new parents to Drake. 
• Parents in the classroom – Examples of parents volunteering in the classroom 
include: 

o Professional and Career Parent scorers for the academies (parents use a 
rubric to evaluate student work and compare to a teacher’s evaluation) 

o Students present projects to the community and parent body 
o Parents with expertise are invited to present in the classroom 
o Parents chaperone field trips 
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Other ongoing opportunities for students and parents: 
 

• Leadership volunteer projects 
Year round community service projects are coordinated with the towns of San 
Anselmo and Fairfax.  Just some of the examples of these projects include: 

o Working with the Redhill Park Project 
o Save San Anselmo Volunteers (Kay Coleman) 
o Pre and post flood projects 
o Youth Homeless Advocacy Group (Ambassadors of Hope and Opportunity) 
o Hurricane Katrina 
o Shamrocks for Multiple Sclerosis 

 
• Community Service Club/Rotary Club 

o All students are required to perform 10 hours of community service within 
the required Social Issues curriculum.  

o Some students perform 35 hours each year.  Our community service club, 
Drake Interact, has participated in the following: 
 Parked cars for the local downtown fund raiser 
 Pulled Scotch broom in the community as it is not a native plant and it 

takes over the indigenous plant life 
 Made cloth bags out of old clothes and sold them at the Farmers Market 

with all the proceeds going to Women in Africa 
 Worked at the Saint Vincent DePaul Soup Kitchen serving food 
 Selling “Winter Wishes” candygrams to benefit the Marin Community 

Clinic 
 Door-to-door fundraising to benefit UNICEF 
 Gift wrapping to benefit Marin Community Clinic 
 Caroling to local retirement homes 

 
• School-to-Career 

Services provided by the county office of education School-to-Career program 
create opportunities for students to explore careers of interest.  Guest speakers, 
job shadowing, workplace visits and internships enable students to experience 
real life careers.  SEA-DISC, the environmental science academy includes 
internships as part of its program.  Other students seeking internships can be 
connected to businesses and agencies through our on-site School-to-Career 
Liaison, Roberta Dossick.  Roberta also coordinates community service 
opportunities for students. 
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E2 
To what extent is the school a safe, clean, and orderly place that nurtures 
learning? 
 
To what extent is the culture of the school characterized by trust, 
professionalism, high expectations for all students, and a focus on continuous 
school improvement? 
 
 
Sir Francis Drake High School is a place for students to grow, both academically and 
emotionally.  Students and staff work together to create a safe and healthy environment 
that is conducive to learning.  We pride ourselves on our well-trained staff, our student 
support programs and our recently modernized campus. 
 
In order to keep our campus safe, we have a number of policies and programs in place.  
In every classroom, we have posted a map and evacuation route, and all rooms have 
emergency survival kits.  Staff is trained in emergency situation protocol.  We have a 
number of planned fire drills per year in order to practice following the emergency 
protocol.  Every room has a telephone to facilitate communication in the event of an 
emergency.   
 
In order to keep students safe online, we have online content filtering software.  On our 
school website, we have a link to “Online Safety for Students and Parents.” 
 
Three full time campus supervisors monitor the campus and are in constant 
communication with administration.  In addition to supervising campus both before and 
after school, the campus supervisors deal with attendance and discipline issues. 
 
In our most recent perceptions survey, 92% of students and 97% of parents indicated 
students felt safe at school, though only 47% of students felt personal property was 
secure at school.  76% of students and 91% of parents agreed or strongly agreed that 
students respect differences (cultures, races, religions, sexual orientations, economic 
backgrounds). 
 
Our physical education program increases school safety through first aid, CPR, water 
safety and self-defense training.  Additionally, our coaches are all trained in Positive 
Coaching Alliance methodology.   
 
Our new student center provides students with healthy food in a safe, warm and dry 
environment which encourages students to remain on campus during lunch.   
 
Our drug and alcohol policy encourages students to make healthy and responsible 
decisions.  If students violate the policy, consequences include counseling on an on-
going basis from our drug and alcohol counselors.  School-wide assemblies and the 
Social Issues curriculum educate students on the dangers of drug and alcohol abuse. 
 
Drake’s campus is maintained by a professional and courteous maintenance team and 
grounds crew.  The community/student Rotary Club works to keep the campus beautiful 
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through planting flowers and other greenery.  Our recycling program is completely 
student driven.  Students take responsibility for disposing of their trash and recyclables 
appropriately. The Beautification Committee working with the Rotary Club has assisted 
campus landscaping, and is working with the Leadership class to design and implement 
further campus enhancements.   
 
The Drake staff promotes the emotional well being of students through fostering an 
environment of trust, caring and acceptance of diversity.  The staff and students work 
together to build this environment through chartered clubs, peer resource programs, 
advisories, and access to flexibility and choice of alternative educational activities. These 
include: the Gay/Straight Alliance, Senior Challenge Day, Partners-At-Lunch, “Every 
Fifteen Minutes,” and the Small Learning Community academies of the Drake Integrated 
Studies Curricula. 
 
The high level of trust that exists on the Drake campus is the result of sharing 
challenges, explorations, successes and failures, and embracing them as part of the 
learning experiences. Social Issues classes, counseling services, Boys’ and Girls’ 
counseling groups and Peer Resource all provide confidentiality for students to express 
themselves in a completely safe environment. 
 
In our most recent perceptions survey, 91% of parents indicated students generally 
seem to enjoy being at Drake and 96% of parents felt staff generally seem to enjoy 
being at Drake.  94% of parents felt Drake makes students feel welcomed and 89% of 
parents feel the school cares about their students.  94% of parents also feel the school 
reflects the aspirations of the community further reinforcing the tight bond between the 
school and the community. 
 
At Drake the level of professionalism is extraordinary. We model and maintain high 
standards of behavior and personal integrity. We value collaboration with peers and 
colleagues and work collectively during department meetings and staff development 
time to provide our students with a varied and diverse curriculum that is both 
academically challenging and creative. We believe in teamwork as well as individual 
initiative and accomplishments that are essential to learning and teaching. We have a 
cadre of teacher leaders that make up our staff development team. These teachers work 
closely with our administrative team to plan and implement successful professional 
development. Staff development is relevant and engaging. 
 
Our department chairs and administrators serve alongside parents and students on our 
Drake Leadership Council. This council serves as the site governing body and makes 
many of the decisions that are campus specific. This group represents Drake in 
discussions with the district and meets bi-weekly. Sample agenda items include: 
scheduling, curricular program changes and campus modifications and student activities. 
 
Teachers participate in Action Research Groups and report their findings to the full 
faculty. Drake is a member of the Educational Task Force and participates in many of 
the staff development opportunities offered in the areas of writing and math. Standard 
evaluation procedures are in place and staff and administration maintain open and 
healthy dialogues about the best practices for teaching. Alternative evaluation options 
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are also available for teachers in the form of peer coaching and BTSA advisors are 
available for new and beginning teachers. Additionally, first and second year teachers at 
Drake participate in the district-wide new teacher program and receive mentoring and 
support from experienced teachers at the site. 

At Sir Francis Drake High School we believe that all students can be academically 
successful. This philosophy is reflected in the high yet attainable goals and objectives we 
set for ourselves and our students.  In addition to the state’s graduation requirements, 
the Tamalpais District has implemented a rigorous set of graduation requirements. In 
order to graduate, students must demonstrate proficiency in four different outcome 
areas:  to communicate effectively both orally and in writing, to read and analyze 
material, to use technology effectively, and to use mathematics to analyze data. 

In our advisory/tutorial system, students meet with an adult advisor independent of 
their class schedule who is available to give them guidance and support. Tutorial is an 
added opportunity to get more help from any teacher when needed. As a staff, we are 
striving to further develop and improve the structure and vision of Advisory and Tutorial.  
The goal is to increase personalization and academic support for the students who need 
it most. Our current model seems to help the high achievers more than those who are 
struggling.  

A great deal of our staff development time is devoted to identifying areas in need of 
improvement and discussion of how to achieve that improvement.  In particular, we 
focus on action research questions designed to improve classroom instruction and 
student performance.  For a number of years, we have brought in acclaimed assessment 
expert Bena Kallick to work with small groups of teachers to assist us in project-based 
curriculum, instruction and assessment.   
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E3 
To what extent do all students receive appropriate support along with an 
individualized learning plan to help ensure academic success? 
 
The Sir Francis Drake High School Student Support Team is comprised of dedicated 
professionals who work cohesively to support the personal and academic development 
of our students, while maintaining a safe environment which promotes and enhances 
the learning process. Our goal is to help all students achieve success in school and 
develop into contributing members of society.  Our comprehensive school counseling 
program is driven by the National Standards for School Counseling.   
 
Student support is an integral part of the education process and counselors play a 
pivotal role in this process. The counselors design, implement, and evaluate programs 
for the academic, career, and personal/social growth of the students. The district 
supported counselor to student ratio is 325:1.  Collaboration is an ongoing and 
invaluable process. Support team members meet weekly to implement programs and 
refer students for support services to assist them in meeting their goals. The team 
provides support to individual students, families, small groups and through parent 
presentations and referrals.  
  
The College and Career Counselor provides multiple avenues to explore career and 
college opportunities.  The School-to-Career liaison provides opportunities for students 
to explore technical and career opportunities via internships, job shadows and 
informational interviews. 
 
The four-year plan and the Instructional Guide are used to assist the students, parents 
and teachers in determining the appropriate sequence of courses to meet both 
graduation requirements and college eligibility standards.  Each student completes the 
four-year plan in the first month of school during the ninth grade.  The plans are mailed 
home to parents for their perusal and discussion at the parent night given during the 
second month of school.  Plans are revisited and updated throughout the student’s 
tenure, as plans and goals change.  Students, parents, teachers and counselors provide 
input in the student’s plan. 
 
Counselors meet with 9th grade students individually to get acquainted and discuss any 
personal issues or support pertinent to their transition to high school and academic 
success. These meetings provide an opportunity for counselors to develop a personal 
relationship with their students. Counselors are available (by phone, e-mail or 
appointment) to talk with parents about any issues or questions that arise.  In addition, 
counselors meet with students at all grade levels following progress reports to determine 
appropriate support services for students not meeting the grade level standards. 
 
All counselors escort their sophomore students to presentations by each of the 
Academies so that they are prepared to make informed choices about course selection 
for the junior and senior years. Counselors then meet with their sophomore students to 
review their four-year plan and discuss the following: 
 

• College and Career Planning Student Guide  
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• Transcript information  
• Future goal setting as it relates to college or career  
• Appropriate course selection (including AP/Honors information)  
• PSAT/SAT/ACT information  
• Internship, job shadow information. 

 
All junior students meet with their counselor and the College and Career Counselor to 
map out future goals as they relate to post-secondary options.  The School-to-Career 
Liaison also works with students who wish to pursue internships and career exploration.   
 
All parents and students are strongly encouraged to attend Junior Night. Present are UC, 
CSU, private and community college representatives, as well as our College and Career 
Counselor, Barbara McCune. 

The PSAT exam is offered in October. All juniors are encouraged to take this pre-SAT 
exam.  

Junior conferences are held in spring. Parents and students meet with their counselor or 
the College and Career Counselor to discuss post-graduation preparation, including 
transcript information, SAT/ACT scores, appropriate college/career choices for the 
student, and resources for additional information. A junior newsletter is mailed home in 
spring outlining pertinent information and dates for appointments. 

Senior students have access to all of the above services in addition to after school 
UC/CSU application workshops.  Counselors and teachers work directly with students 
applying to competitive colleges, assisting them with their personal statements and 
college choices.  

A senior letter is mailed home to parents at the beginning of the fall semester. This 
letter outlines the following: 
 

• Course and competency requirements for graduation 
• SAT websites for testing information 
• UC/CSU workshop dates 
• Letter of Recommendation information 
• Senior Parent Night date 
• Transcript information 
• Dates for senior conferences, if necessary 
• Financial Aid Night held in December to assist students/parents with FAFSA 

All parents and students are invited to Senior Night. Counselors and the College and 
Career Counselor share information received at the most recent UC and CSU 
conferences. A question and answer session follows. 

8th Grade Students who are experiencing difficulty in middle school are referred to the 
9th grade summer school transition class by their middle school counselors.  This class is 
taught by Drake teachers, who specifically focus on the needs of an incoming frosh 
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students including, but not limited to study skills, organization, campus familiarization, 
as well as academic success interpersonal strategies.  
 
Students benefit from a variety of programs and strategies that promote a more 
personalized approach to learning.  Within the academic structure, all 9th grade students 
are placed in a team teaching environment which incorporates between two and four of 
the courses required for both graduation and college eligibility (i.e., English, social 
studies, science, visual/performing arts).  Several of these programs are blended, which 
means that ninth and tenth grade students are team-taught, maintaining a connection 
with the same teaching team for a two-year period.  This is meant to provide 
personalization and continuity, providing teachers with the ability to assess and support 
student academic growth.  Teachers meet regularly during common conference time to 
collaborate on shared curriculum and discuss shared students.   
 
In junior/senior years, students have a choice of three integrated studies academies or a 
traditional educational program.  These academies include courses which meet both 
graduation and college eligibility requirements, as well as electives with specific focus 
areas (i.e., environmental studies, engineering, and communications).  Again students 
are provided with an avenue to explore a particular academic interest while working in a 
mixed age setting with the same team of teachers throughout the program.  The 
project-based learning environments provided within the academies also teaches many 
school-to-career skills – collaboration, communication, problem-solving, self-direction, 
and teamwork, to name a few.   
 
A variety of personalized programs are offered to provide academic and emotional 
support to students. 
 
We have developed our academic support program for struggling students.  We 
enhanced the Academic Workshop: STEPS (Success Through Empowerment Plus Skills) 
program by training teachers in AVID methodology, developing a new curriculum and 
organizing the Academic Workshop Skills for Success classes by grade level.  These 
enhancements allow teachers to focus more specifically on the developmental issues, as 
well as the academic requirements, at each grade level. 
 
“How Am I Doing?” worksheets are a means of communication for teachers and 
students of the Academic Workshop Skills for Success class and the faculty.  This 
communication tool is integral in the development of the education plans and support 
required for this group of underperforming students.   
 
Each student is assigned to an Advisory, which they attend thrice weekly throughout 
their high school tenure.  The Advisory teacher maintains the same group of students in 
a non-graded environment.  The purpose of this program is to allow for communication 
across grade levels and to develop a personalized advisory relationship with a faculty 
member outside of the graded classroom. 
 
Students are then provided two weekly fifty-minute periods of academic support through 
our Tutorial program.  During this time period, students have access to teachers and use 
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this time to catch up on work missed, review for upcoming exams, seek individualized 
assistance or work in groups with other students on projects. 
 
Counselors and advisory teachers are provided with lists of student grades, which they 
use to identify students requiring additional support.  The advisors are encouraged to 
meet students regarding any academic deficiencies and direct them to utilize tutorial 
time for increased assistance.  Counselors often meet with these students to develop 
strategies for success and map out a plan to meet graduation or college eligibility 
requirements.  
 
In addition to official progress reports which are mailed home, students can complete bi-
weekly progress report forms in order to get feedback from their teachers on their 
performance, participation, homework completion, test scores, and in-class behavior.  
This input is returned to students for them to review with their parents.  This form is 
used by students who are underperforming in any given class or whose parents are 
concerned.  The counseling department provides the forms, and it is the responsibility of 
the parents and students to ensure that the form is collected and shared. 
 
Student Study Teams (SST’s) are special conferences setup with a student, the student’s 
parent(s), counselor and teachers. This conference allows for a thorough examination of 
an individual student’s progress and a plan for academic support is developed.  This 
setting fosters open discussion between student, parent and staff regarding the 
student’s successes and challenges.  These meetings determine the next steps in 
support that will be followed by the support team and student.  Referral to Drake Case 
Review (see below) to discuss specific support needs may be one of the outcomes of 
this meeting.   Regular education accommodations may also be a recommendation from 
this meeting. 
 
Accommodating a variety of learning styles and utilizing differentiated instructions 
defines good teaching at Drake High School. While teachers are responsive to 
accommodating  individual student needs on an informal basis, teacher referrals may 
result in one of the following formal accommodations:  
 
Regular Education accommodations may be provided to students who do not qualify for 
504 plans or Individualized Education Plans (IEP).  These accommodations can be 
applied to individual classes or across a student’s schedule. 
 
Drake Case Review is a team of support personnel (counselors, special education 
teachers, school psychologists, MFT’s) who meet bi-weekly to review student concerns 
and brainstorm ways to support students to meet with success, either emotionally or 
academically.  Some typical outcomes are referral for counseling, referral to Assessment 
Planning Team (APT) or counselor follow up. 
 
504 accommodation plans are created for students who are determined eligible based 
on Federal Guidelines under Section 504.  These plans are reviewed annually by a team 
of counselors, parents and administrators.   
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The school psychologist and resource teachers make determinations regarding 
evaluation based on recommendations from Assessment Planning Team, Drake Case 
Review and other sources.  A student’s Special Education eligibility is determined based 
on assessment and using federal eligibility guidelines for special education assessment.  
After eligibility has been determined a case manager and administrator work with the 
student and family to develop an Individualized Education Plan (IEP).   
 
Drake strives to provide a free appropriate public education (FAPE) to each student in 
the least restrictive environment.  Students who qualify for an IEP are generally given 
one academic support class, while taking the remainder of the day in the regular 
education setting.  One of the 9th /10th grade blended programs has push-in support 
from a resource teacher who provides focused support for the students with IEPs as well 
as general support to the regular education population in the program.  Some students 
(SDC) take more than one course in the special day class setting.     
 
Students in need of ESL students are referred to Redwood High School, another district 
school, due to the extremely low percentage of non-native English students in our 
residence area.  Students who do not qualify as ESL but would benefit from English 
support are provided this support by a CLAD certified English teacher.  All teachers at 
our site are, or are in the process of becoming, CLAD certified.  
 
All students are strongly encouraged and supported to meet the graduation 
requirements.  For some students with an IEP who cannot meet this standard, the 
district will grant a certificate of completion. 
 
Some students thrive in an alternative academic learning environment.  Our district 
offers three such alternatives to which we recommend students.  Tamiscal is an 
independent study site, offering flexibility to motivated students with outside 
commitments which prevent them from attending a full day at the comprehensive site 
(i.e., ballet dancing) or to students with temporary physical limitations who would 
benefit from more individualized instruction which did not require daily attendance.  San 
Andreas is a continuation high school, whose mission is to keep students engaged and 
working toward district graduation requirements.  The hope is that these students would 
maintain academic involvement and eventually return to the comprehensive site for 
graduation.  TEAM is a one-year academic and experiential program open to juniors, 
which provides an emphasis on personal growth and development.   
 
 
The Tamalpais Union High School District requires all students to meet specific outcomes 
in addition to the course required for graduation.  One of these outcomes, the core 
literacy portfolio, is a compilation of evidence of student ability in the areas of writing, 
reading and speaking.  Students compile and submit this portfolio during their 
sophomore year.  It is then graded on a rubric of six, with four being the passing score.  
For students who either do not complete or do not pass this outcome, the school 
provides a core literacy portfolio coach, who meets individually with students throughout 
their junior and senior years, as necessary, to provide input and assistance on the 
successful completion of this document.  In addition, many students enter the Academic 
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Workshop Skills for Success class in order to work on developing skills to successfully 
meet this outcome. 
 
Another district outcome is the technology outcome, which includes five exams in the 
following areas: timed typing, business letter, terms, excel spreadsheet and Power 
Point.  Students can take the Introduction to Computers class to learn the skills and take 
the exams required to meet this outcome.  For students who need additional support, or 
for those who are accelerated and wish to meet the outcome without taking the 
semester long course, the district provides computer literacy workshops and exams.  
The workshops provide brief but focused instruction in each of the computer skills 
required on the exam.  The exams are given throughout the year, to allow maximum 
access for all district students.    
 
There are four hundred computers on campus designated for student use.  There are 
five computer labs, as well as twenty-nine computers in the library.  Students have 
access during scheduled class visits, before and after school, as well as during breaks 
and lunch.  Each student has their own network account that provides access to school 
resources, World Wide Web, teacher websites.  Some faculty members have created 
their own websites to support student learning and access to academic progress.  All 
staff members are provided with e-mail accounts for use in communicating with 
students and parents regarding course guides, homework assignments and academic 
achievement. 
 
The State of California now requires all students to pass the California High School Exit 
Exam in order to earn a diploma.  Drake distributes math and English CAHSEE booklets 
in the sophomore classes for use in instruction and review of exam expectations.  The 
District has instituted workshops which focus specifically on the skills required to meet 
this new standard.  In addition, many students in the ninth and tenth grade work on 
specific content areas in the Academic Workshop Skills for Success class.   
 
The Drake Library provides students with access to over 13,000 books, 29 computers 
and a variety of academic research databases.  Librarians work closely with teachers and 
students to provide guidance in using these tools for research and project completion.  
In our most recent perceptions survey, 99% of staff indicated the library’s resources are 
adequate to support the instructional program. 
 
The College and Career Center’s two staff members offer students access to resources 
and counseling related to post secondary plans including internship and workplace 
opportunities, summer programs, ROP classes, SAT I/II and ACT registration and 
information, School-to-Career Partnerships, college information, scholarship and financial 
aid information, individual college representative visits, college application workshops, 
community service opportunities, career exploration and NCAA registration and 
information.   
 
Drake encourages all students to become active in the Pirate Community.  We seek to 
develop balanced students who are physically and academically fit.  Athletic teams 
require students to maintain a 2.0 GPA in order to remain eligible.  In addition to a focus 
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on grades for participation, new students often find that the social interaction eases 
transition issues to the high school setting.   
 
Drake values the personalization offered through integrated curricula.  Staff and 
administration have worked together to develop several options for students to provide 
them with varied levels of academic instruction, often with a project based or thematic 
component.  In addition, we offer a wide array of Advanced Placement courses (English 
Language, English Literature, US History, Biology, Chemistry, Environmental Science, 
Statistics, Calculus, Spanish, Computer Programming, Studio Art 2D, Studio Art 3D, and 
honors courses (Geometry, Advanced Algebra, Integrated Science 3-4, Chemistry).  
Each year, administration and staff considers how to best balance the demands of the 
community while providing the level of instruction which staff feels is best suited to 
students in a heterogeneous society.  We weigh the trends in educational philosophy 
concerning heterogeneous versus tracked classroom instruction, keeping in mind the 
ever-increasing demands of competitive college admission standards.  There has been 
an increase in the demand for AP and honors courses, hence, the increase in Drake 
offerings. 
 
For those students wishing to take on higher academic demands in a subject area that 
does not offer honors or AP, teachers differentiate instruction in order to meet their 
academic needs.   
 
The School Attendance Review Board (SARB) is held monthly as a means to support the 
students with attendance issues.  A board, which includes assistant principals, counselor, 
parent, student, probation officer, peace officer and community member, meets to 
determine the support required to keep the student in school during school hours.  
Possible outcomes include: attendance contract, mandatory tutorial with academic 
teachers, weekly check-ins with attendance clerk, referral to County Community Schools, 
which includes an independent study school and Phoenix Academy, a school for students 
dedicated to sobriety.  
 
In our most recent perceptions survey, 74% of staff felt the school has sufficient 
support systems for students at risk but only 51% felt the school offered enough 
instructional options for those students.  Additionally, 74% of students and 85% of 
parents indicated students had participated in the development of their four-year plan 
and 80% of students indicated they were satisfied with their four-year plan. 
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E4 
To what extent do students have access to a wide range of personal support 
services, activities and opportunities at the school and within the community? 
 
PERSONAL SUPPORT SERVICES 
 
Students have considerable access to comprehensive personal support services at 
school.   
 
Drake Counseling Department provides personal as well as academic support. Students 
meet regularly with counselors and know how to reach them as needed. During weekly 
Case Review meetings, counselors and Drake administrators discuss students at risk. In 
response to the increased number of students who have experienced significant loss, 
the department has established a student grief support group.  
 
Community agencies augment the support from the Counseling Department. Available 
services on site are Bay Area Community Resources (BACR).  Counselors from BACR at 
Drake help students deal with personal problems. e.g., eating disorders, substance 
abuse, depression and relationship issues. There is also a school psychologist and a 
school nurse on staff four days a week to meet student needs.  Students are introduced 
to all support services and personnel through visits to the freshman Social Issues 
classes. 
 
Peer Resource (PR) provides one-to-one peer counseling and co-facilitates freshman boy 
and girl support groups. Peer helpers are carefully trained in conflict resolution, 
communication and counseling techniques. Students in need self-refer or request a 
referral from a counselor, teacher or other staff member. Occasionally, parents will 
request a peer counselor for their child. Issues that are beyond the scope of PR skills are 
forwarded to a professional on staff.  PR students focus on helping students to feel 
connected to the school. All new students receive a “check in” from a PR student and a 
follow up visit. PR students visit all freshman classes to acquaint them with the program 
and invite them to participate in the frosh support groups.   
 
GSA (Gay Straight Alliance) meets to help promote and educate the school community 
about a safe and tolerant environment.  This alliance was formed to bring education, 
tolerance, and safety on issues affecting LGBTQ students to the school community.  
Through regular, weekly meetings and assemblies, this group provides support, and 
seeks to educate students on issues regarding homosexuality, homophobia, and gender 
identity.  Recently, the GSA has given two presentations to the freshman class to ensure 
that the Drake community remains a safe and tolerant environment. 
 
Freshman Orientation-Several programs assist middle school students in the transition 
between 8th grade and 9th grades.  The freshman transition class occurs during summer 
school, and includes early school orientation as well as skill development in some 
predominant Drake learning modes, especially in English and Social Studies.  During 
Freshman Orientation, which takes place just before the start of school, all ninth graders 
get a school orientation/tour, meet counselors, and have questions answered. 
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Senior Challenge Day is a program for reflection on one’s school career and connection 
with peers.  It allows students to confront both positive and negative social actions and 
behaviors.  It also is a day for students to unite and deepen their relationships with 
peers, family, and community members. 
 
Small Learning Communities/Freshman Clusters-Drake High has been a pioneer in 
project-based small learning curricula especially at the upper level.  These communities 
allow teachers to support individual students by tracking their growth and development 
along with heightened parental involvement.  For the past four years, staff has 
committed more fully to the 9/10 small learning communities.  All 9th graders choose 
and are assigned to a two- to four-teacher small learning community.  Class sizes are 
limited to 25 for the core subjects of Social Studies, English, and Science.   
 
Currently three learning communities, ROCK, Mobius and Galileo, combine 9th and 10th 
graders.  They include 3 to 4 subjects and students engage in project-based learning, 
community liaisons, field trips and other opportunities.  A major learning model is the 
group project, which provides social engagement and promotes community support for 
each student. Creative learning modes and relevance for students equates to a high 
level of interesting and inspirational displays of learning.  Drake staff continues to move 
towards this learning model which provides the greatest amount of student 
personalization and build school-to-career skills. 
 
ACTIVITIES 
 
Drake Leadership gives student leaders a voice and a platform for action.  Students 
involved in Leadership organize schoolwide activities and promote Drake High School 
spirit, allowing for greater cohesion between members of the school community.  
Students in the leadership program have historically been the movers and shakers of our 
school, and, recently, the program has improved significantly with the hiring of an 
experienced Leadership teacher.  The course focuses on organization and time 
management, group communication and delegation of tasks, and vision in action. 
 
Members of the student government, ASB (Associated Student Body), take Leadership to 
receive help in leading their classes in accomplishing the mission of supporting students 
personally through fun, Drake community-centered activities. Some examples are sports 
rallies, four yearly dances (including prom) spring Day on the Green (to kick off spring 
break), and Battle of the Bands, a junior class fundraiser. 
 
The Leadership class is also responsible for a wealth of community service activities.  
The group organizes two blood drives per year, and recently has spent much of its 
service time responding to natural disasters, such as the winter flooding of creeks in San 
Anselmo and Fairfax.  The students spent time cleaning out small businesses affected by 
the flooding of the creek, and worked with Drake staff to organize Katrina Hurricane 
relief, and worked with the homeless through California’s Ambassadors of Hope and 
Opportunity, sold shamrocks for Muscular Dystrophy, and organized the Bowling for kids 
fundraiser for Big Brothers/Big Sisters. These are examples of community support 
fostered by the Leadership group.  Leadership students also help govern the school via 
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their membership on the Drake Leadership Council (DLC), and the Tamalpais Union 
School Board. 
 
Drake Student Clubs provide opportunities for students to relate to peers who share 
their interests and hobbies.  Teacher-advisors help students formalize plans for clubs 
and set meeting times. (See Appendix for a list of clubs.) 
 
Partners at Lunch (PALS) provides a socializing opportunity for special education and 
regular education students. They meet once a week at lunchtime and get to know 
another perspective of the high school social scene.  
 
Advisory/Tutorial is a program for students to receive academic and personal support.  
Students meet in Advisory thrice weekly where all four grade levels are encouraged to 
interact and discuss social and academic issues.  Tutorial period provides an opportunity 
for students to seek extra assistance with their individual teachers.  Support groups and 
guest assemblies meet during this period.  Staff is engaged in ongoing dialogue on how 
best to serve reluctant learners and how best to use these instructional minutes.  
 
OPPORTUNITIES 
 
School- to-Career provides opportunities for students to explore careers of interest.  
Guest speakers, job shadowing, workplace visits and internships enable students to 
experience real life careers.  Sea-DISC is an academy that includes internships as part of 
its program.  Other students seeking internships can be connected to businesses and 
agencies through our school to career specialist, Roberta Dossick.  Roberta also 
coordinates community service opportunities for students. 
 
Project Workability is a program that works with Special Education students to provide 
job awareness and training through classroom activities, paid opportunities, and practice 
adult level responsibilities. 
 
Parent-To-Parent Connection (p2p) is a support group for parents of high school 
students with special education needs.  This group helps students and parents 
understand the options available both at the high school level and afterwards.  They 
assist with transition plans, offer education and support from other parents, and act as a 
liaison with the district.  Parent representatives from each high school meet monthly 
with the district Directors of Instruction and Special Education in order to plan future 
p2p meetings, and to voice parents’ questions and concerns. 
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Strengths and Growth Areas 
 
Strengths 

• Drake’s calendaring process and dissemination of information to parents and the 
community. 

• Many communication avenues exist between teachers and parents 
• Drake’s website is a great source for information, events, schedules 
• Parent-to-parent meetings, support services, and communication/phone tree 
• Outreach – clusters and academies hold parent meetings 2-3 times per year 
• New Student Center and food offered at the canteen – healthy choices are now 

available 
• Campus is well-maintained 
• Sports facilities are extensively used 
• Mentor program for teachers helps foster trust and professionalism 
• Counseling services are very strong 
• Tutorial time for students is generally very useful and beneficial for a majority of 

students 
• Academic Workshop has improved tremendously 
• Peer Resource is a great boon to the students, both to those in the program and 

those that benefit from it 
• The emotional support services, Bay Area Community Resources (BACR) provide 

needed individual and group personal support 
• Events, speakers, and music and drama performances 
• Extra curricular activities 

 
Growth Areas 

• Low achievers still need more support 
• More effective outreach with “at-risk” and struggling students’ families 
• Need more reading workshop opportunities 
• Advisory/Tutorial – class size impedes personalization goals in Advisory (no time 

for personalization) as well as performance in Tutorial – weak management 
• More regular/consistent/uniform grading and performance communication with 

parents 
• Need more discussions around health and wellness in advisory class 
• Increase parent involvement on the DLC 
• Publicity and outreach could be increased – more opportunities/forums for 

parents and community members 
• Continued improvement of teachers’ awareness of events and activities on 

campus 
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Chapter V: Single School Plan for Student Achievement  
(WASC Action Plan) 

 
This Single School Plan for Student Achievement was drafted by the Drake Plan Team with input from staff.  It was approved by our 
site council, the Drake Leadership Council (DLC) on December 13, 2006 after input from staff, students, parents and community. 
 
This plan is an extension of our previous action plans (2000 and 2003) and covers the five required areas of the No Child Left Behind 
Act. 
 

Action Plan Item #1: Revise Curriculum, Instruction and Assessment to better meet the needs of disengaged 
students and at-risk students 

Action Plan Item #2: Improve Math Proficiency 

Action Plan Item #3: Improve Reading, Writing and Public Speaking Literacy 

Action Plan Item #4: Improve the social, emotional and health support structures for Drake students 

 
Our follow-up process to ensure effective implementation of the action plan includes: 

• Annual data analysis by our staff, led by our leadership team, to examine our measurable progress 
• Annual action plan revision recommendations submitted by the Principal and leadership team to site council 
• Adjustment to and approval of the action plan revisions by our site council 
• Communication to the school community and Board of Trustees, by the Principal, of the action plan status and progress 
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Action Plan Item #1: Revise Curriculum and Instruction to better meet the needs of 
disengaged students and at-risk students 
 

 
Rationale 
• Male GPA trailed female GPA by a .25 - .5 grade points in 2005-06 
• African-American, Hispanic and Pacific Islander GPAs were .5-.75 grade points lower than Caucasian GPAs in 2005-

06 
• 33% of our students received at least one D or F grade in 2004-05 
• The number of D or F grades has increased 21% over the last three years 
• 57% of African-American students received at least one D or F grade in 2004-05 
• 66% of Hispanic/Latino students received at least one D or F grade in 2004-05 
• African-American and Hispanic/Latino students trailed Caucasian students by wide margins in many of the CST exams 

over the last three years 
• Teacher observations have noted that many students are not achieving their full academic potential 
• Teacher and student observations have noted that student interest level in school could improve 
 
ESLRs Addressed:  
• All 
 
Growth Targets:  
• Raise average male GPA .05 grade points per year 
• Raise average African-American and Hispanic/Latino GPA .05 grade points per year 
• Reduce number of students with Ds or Fs by 5% per year 
• Increase percent of African-American and Hispanic/Latino students scoring proficient or above on CST exams by 5% 

per year 
• Student and teacher perception data shows an increase in student level of interest and engagement 
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TASK 
PERSON(S) 

RESPONSIBLE RESOURCES TIMELINE 
METHODS TO ASSESS 

PROGRESS 
METHODS TO REPORT 

PROGRESS 

Support Struggling Students 

Investigate providing 
additional instructional 
aides for struggling students 

• Principal 
• Asst. 

Superintendent 

• Budget for 
additional aides 

9/08 – 6/09 • More aides helping 
struggling students 

• Students receiving 
assistance performing 
better 

• Struggling student 
performance data shared 
with staff 

Investigate improving 
Advisory effectiveness 
(switch to grade-level 
Advisories, developing 
Advisory activity binders 
for teachers, etc.) 

• Site Council 
• Teachers 
• Principal 
• Instructional 

Improvement 
Coordinator (IIC) 

• Planning time 
• Advisory 

perceptions data 

9/09 - 6/10 • Student and staff 
perceptions indicate 
Advisory is more effective 

• Resource Binder 

• Activity Binders 
disseminated to staff; 

• Perceptions data to staff 
and site council 

Investigate improving 
Tutorial by increasing 
math/science support 

• Site Council 
• Teachers 
• Principal 
• IIC 

• Planning time 
• Tutorial perceptions 

data 

9/08 – 6/09 • Student and staff 
perceptions indicate 
Tutorial is more effective 

• Perceptions data to staff 
and site council 

Improve grading/student 
performance 
communication with 
students, parents and staff 

• District Director 
of Technology 

• Teachers 
• Principal 

• Staff Development 
time to implement 
new student 
information system 
with increased staff 
commitment 

9/10 – 6/11 • Perceptions data indicates 
student performance 
information is more 
accessible 

• Perceptions data shared 
with students, parents and 
staff  

Expand work with feeder 
schools to further 
implement 8-9th grade 
transition support 

• Counselors 
• Principal 

• Planning time 
• Data collection on 

transition student 
achievement 

9/08 - 
ongoing 

• Transition students 
succeeding in 9th grade and 
beyond 

• Report at Staff and Dept. 
Meetings 

Improve use of student 
planners/agendas 

• Teachers 
• Parents 

• Use of student 
planners and 
agendas reinforced 
consistently by 
teachers, parents 

9/09 – 6/10 • Teachers observe reduced 
rate of missing assignments 

• Fewer students perceive 
themselves as disorganized 

• Sharing teacher 
observations and student 
perceptions with staff 
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Differentiate Instruction 

Identify and implement 
differentiation strategies 

• Instructional 
Improvement 
Coordinator (IIC) 

• Drake Plan Team 
(DPT) 

• Principal 

• Research Time 
• Staff Development 

Time 

9/07 - 
ongoing 

• Differentiation strategies 
being used in instruction 

• Teacher sharing 
• Site Council (DLC) report 
• Parent Newsletter 

Improve Curriculum Dissemination 

Revise District Curriculum 
Cycle process and products 
to improve courses of study 
to make them more useful, 
particularly for new teachers 

• Asst. 
Superintendent of 
Instruction 

• IIC 
• Dept. Chairs 

• District-level 
planning time  

9/09 – 6/10 • Description of revised 
curriculum cycle process 
and products 

• Perceptions of teachers 
new to the District 

• Report to District 
Instructional Council and 
Site Council 

Clarify Rigorous Expectations/Practices 

Develop common rubrics 
for use by multiple teachers 
teaching the same class or 
skills.   

• IIC 
• Drake Plan Team 
• Teachers 

• Department Meeting 
time  

• Staff Development 
time 

9/09 – 6/10 •  Archive of rubrics • Availability of rubrics via 
school network or website 

Sharing individual teacher 
grading policies  

• IIC 
• Drake Plan Team 

• Staff Meeting Time 
• Staff Development 

Time 

9/09 – 6/10 • Teachers are more aware of 
other teachers’ grading 
policies 

• Staff Meeting or Staff Dev. 
agendas/minutes 

• Report to site council 
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Investigate amount and type 
of homework assigned 

• IIC 
• Teachers 

• Student/Teacher/ 
Parent survey data 

• Student/Teacher 
homework 
assignment 
collection and 
documentation 

• Homework policies 
and perceptions data 
from similar schools 

• Homework research 
studies 

• Feeder middle 
school homework 
expectations 

9/08 – 6/09 • Students perceive 
homework as valuable 

• Parents perceive amount of 
homework as reasonable 

• Homework learning goals 
are achieved 

• Changes recommended to 
DLC/staff, if needed 

• Report to students, parents 
and staff 

Improve Alternative Pathways to Success 

Identify and develop 
strategies for improving 
African-American, 
Hispanic/Latino, male 
student engagement in 
academic work 

• Teachers 
• IIC 
• Principal 

• Staff Development 
time 

9/07 – 6/09 • Observations of teachers 
using new engagement 
strategies 

• Identified strategies shared 
with whole staff 

Increase variety of hands-on 
student activities 

• Teachers • Staff Development 
time 

9/07 – 6/08 • Observations of teachers 
using new hands-on 
activities 

• Identified activities shared 
with whole staff 

Increase availability of 
alternative options for 
students (internships, ROP 
opportunities, a new Career 
Vocational Academy, 
flexibility in course 
sequencing to match student 
schedules to their interests) 

• Principal 
• School-to-Career 

Liaison 
• Counselors 
• Interested teachers 

• School-to-Career 
Liaison time 

• Student interest 
information 

9/07 – 
ongoing 

• Students perceive they can 
pursue their interests at 
school. 

• Alternative options for 
students shared with 
students, parents and staff 

Improve options for 
students in the senior year  

• Interested teachers 
• IIC 
• Counselors 
• Principal 

• Planning time 9/08 – 6/09 • Student and staff 
perceptions indicate 
students are more engaged 
in their senior year 

• New options shared with 
students, parents and staff 
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Improve Articulation 

Meet at least once annually 
in academic departments 
with our feeder middle 
schools 

• Principal 
• IIC 
• Dept. Chairs 

• Staff Development 
time 

9/07 – 
ongoing 

• Meeting notes • Dept's share 
accomplishments of 
meeting with each other at 
staff meeting. 

Coordinate and articulate 
curriculum across the 
school, particularly skills 

• Teachers 
• IIC 
• Principal 

• Staff Development 
time 

9/08 – 
ongoing 

• Skills matrix/map for 
grades 9-12 developed 

• Copy of matrix to each 
teacher 

Investigate Post-graduate 
student successes/challenges 

• IIC 
• Principal 

• Post-graduate survey 
and data analysis 

9/08 – 
ongoing 

• Staff is more aware of 
student post-graduate 
readiness 

• Staff, Dept. and Staff 
Development meetings 

Investigate students 
mentoring, demonstrating, 
tutoring at feeder schools 

• Interested 
teachers; 

• Principal 

• Time to plan and 
meet with feeder 
school staff 

9/07 – 
ongoing 

• Plan for implementing 
submitted to site council or 
Principal 

• Implementation plan 
shared with staff. 

Support ELL Students 

Investigate need for 
improved on-site ELL 
program (more services, 
better communication of 
student ELL needs, "brush-
up" training for staff, etc.) 

• Principal 
• Counselors 
• District ELL 

Program staff 

• Future ELL 
enrollment 
projections 

• Effectiveness 
analysis of current 
ELL services for 
Drake-area students 

9/09 – 6/10 • ELL services evaluation 
report completed 

• Report to staff 

Examine 9/10 Program Options 

Investigate whether all 9/10 
students can be in blended 
programs and/or continue to 
expand heterogeneous 
student groupings 

• Principal 
• Counselors 
• Dept. Chairs 
• Teachers 

• Scheduling conflict 
information 

• Planning time 

9/07 – 
ongoing 

• Decision on putting all 
9/10 students in blends 

• Share information with 
staff, students and parents 

Examine equity of resources 
available for 9/10 students 

• Principal 
• Teachers 

• Budget and 
scheduling 
information 

9/08 – 6/09 • Budget and scheduling 
equity verified/achieved 

• Share information with 
staff 
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Improve Instructional Technology Integration 

Increase staff/student access 
to instructional technology 

• District 
Technology  

• Coordinator 
• Asst. Principal 

• More mobile 
computer labs 

• Increased 
instructional 
software budget 

• Increased video-
editing capable 
workstations 

9/08 – 6/10 • Technology inventory data 
analysis 

• Student and staff 
perceptions data 

• Report to site council 

Increase staff instructional 
technology training 

• IIC 
• Asst. Principal 

• Staff Development 
time 

• Budget for training 
costs 

9/08 – 6/10 • Staff trainings logs 
• Staff perceptions and 

training feedback survey 
data 

• Report to site council 

Improve New Program/Course Evaluation 

Improve process for 
reviewing/evaluating new 
courses and programs 

• Principal 
• IIC 
• Site Council 

• Planning time 9/08 – 6/09 • Description of revised 
process 

• Dissemination of revised 
process 
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Action Plan Item #2: Improve Math Proficiency 
 

 
Rationale 
• California Standards Test (CST) scores in General Mathematics, Algebra I and Advanced Algebra show low numbers 

of students at proficient and above levels 
• Teacher observations indicate many students have difficulty transferring math skills into other subjects including 

science, computers and technical education 
 
ESLRs Addressed:  
• Apply Mathematical Knowledge and Skills to Analyze and Solve Problems 
 
Growth Target:  
• 5% per year increase in students scoring proficient or above on CST General Math, Algebra I and Advanced Algebra 

o Advanced Algebra focus in 2007-08 
o Algebra I focus 2008-09 
o General Math focus in 2009-10 

• Improvement in teacher perceptions of students' ability to transfer math skills into science and technology courses 
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TASK 
PERSON(S) 

RESPONSIBLE RESOURCES TIMELINE 
METHODS TO ASSESS 

PROGRESS 
METHODS TO REPORT 

PROGRESS 

Improve Instructional Strategies 

Identify and clarify content 
standards not being taught 
currently 

• Math teachers • Staff Development 
time 

9/07 – 12/07 • Course Syllabi 
• Content Matrices 

• Sharing with Math 
department 

• Report to site council 

Create instructional 
resources based on STAR 
test questions 

• Math teachers • Staff Development 
time 

9/07 – 6/09 • Instructional Resources 
available to all math 
teachers 

• Sharing with Math 
department 

• Report to site council 

Examine alternative 
teaching strategies in math 
classes  

• Math teachers 
• IIC 
• Math District 

Dept. Facilitator 

• Staff Development 
time 

• Instructional 
strategies resources 

9/08 – 1/13 • New instructional practices 
being used in math classes 

• Sharing with all members 
of math department 

• Report to site council 

Improve math skills transfer 
into other curricular areas 

• Math teachers 
• Science teachers 
• Computer teachers 
• Technical 

Education 
teachers 

• Staff Development 
time 

• Instructional 
strategies resources 

9/07 – 6/11 • Applied math assignments 
and projects in math 
classes 

• Science, Computer and 
Technical Education 
teacher feedback 

• Sharing with all members 
of math department 

• Report to site council 

Provide additional support 
to math classes with high 
numbers of at-risk and 
special education students 

• Principal 
• Asst. 

Superintendent of 
Instruction 

• Budget for 
additional personnel 
– special ed aides, 
cross-disciplinary 
co-teachers 

• Time to plan 
effective use of 
additional personnel 

• Time to train 
additional personnel 

9/07 – 6/10 • Additional support in place 
in math classes, as needed. 

• Report to site council and 
parents 
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Add parents and/or Peer 
Tutors to Academic 
Workshop classes 

• Principal 
• Academic 

Workshop 
teachers 

• Math teachers 

• Staff member to 
organize 
volunteers/peer 
tutors 

• Time to recruit and 
train 
volunteers/tutors 

9/08 – 6/10 • Parent volunteers and 
tutors active in Academic 
Workshop classes 

• Report to site council and 
parents 

Motivate more students to 
be peer tutors for lower 
level math classes  

• Math teachers • Time to strategize 
motivating more 
students 

9/08 – 6/10 • More peer tutors available 
for lower level math 
students 

• Report to site council and 
parents 

Improve Instructional Systems 

Investigate changing Drake 
Master Schedule to balance 
distribution of math classes 
throughout the school day 

• Principal 
• Math Dept. Chair 

• Time to examine 
schedule 

9/07 – 6/10 • Math sections are 
distributed more evenly 
throughout day 

• Report to site council 

Increase and improve math 
articulation with other 
departments, feeder schools, 
and post-graduate schools 

• Principal 
• Math Dept. Chair 
• Math District 

Dept. Facilitator 

• Staff Development 
time 

• Staff time to arrange 
communication with 
post-graduate school 
representatives 

9/07 – 6/10 • 8th graders are more 
accurately placed into 
appropriate math classes; 

• Math teachers 
incorporating math needs 
of other subjects into 
instruction 

• Report to site council 

Investigate a new course to 
provide an additional 3rd 
year math option for 
Algebra P1-P4 students 

• Math teachers 
• Math Dept Chair 
• Math District 

Dept. Facilitator 

• Planning time 9/08 – 6/11 • New course offered to 
students in need of 3rd year 
math course 

• Report to site council 
• Include new course in 

Instructional Handbook 

Investigate integration of 
math into smaller learning 
communities 

• Math teachers 
• Interested teachers 

• Planning time 9/08 – 6/12 • Math incorporated into one 
or more small learning 
community 

• Report to site council 
• Include new program in 

Instructional Handbook 

Examine math class size 
reduction waiver 
implementation at Drake 

• Principal 
• Site Council 

• Site Council time 9/08 – 6/12 • Report on the pros and 
cons of ending the waiver 

• Report to site council 
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Action Plan Item #3: Improve Reading, Writing and Public Speaking Literacy 
 

 
Rationale 
• Core Literacy Portfolios in 2005-06 showed a drop in student performance 
• 20-30% of students score below proficient on CST English Language Arts tests in last three years. 
• Teacher feedback indicates student writing, reading analysis and public speaking still needs improvement 
•  
 
ESLRs Addressed:  
• Communicate articulately, effectively and persuasively when speaking and writing. 
• Read and analyze material in a variety of disciplines 
 
Growth Target:  
• 85% of all students will score proficient or above on the Core Literacy Portfolio by 2010 
• 75% of males will score proficient or better on the Core Literacy Portfolio by 2010 
• 75% of all students will score proficient or above on the English Language Arts CST test 
• Teacher feedback indicating improved student writing, reading analysis and public speaking skills 
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TASK 
PERSON(S) 

RESPONSIBLE RESOURCES TIMELINE 
METHODS TO ASSESS 

PROGRESS 
METHODS TO REPORT 

PROGRESS 

Student Initiatives 

Improve Core Literacy 
Portfolio piece selection 

• All teachers • Staff Development 
time 

9/07 – 6/08 • Portfolio piece selection 
improves 

• Report to site council 

Improve remedial 
instructional strategies for 
students not meeting 
literacy standard 

• Portfolio Support 
Teacher 

• Remediation 
Teachers 

• Instructional 
Resources to more 
effectively teach: 
Sentence Structure 
Punctuation 
Meaningful revision 
of written work 
Reflective or 
analytical 
commentary when 
writing 

9/07 – 6/09 • Student Portfolio scores 
improve 

• Student work shows fewer 
technical errors 

• Share scores and portfolio 
analysis data with staff 

Improve literacy portfolio 
"buy-in" and develop 
incentives for passing 
portfolio by end of 10th 
grade 

• All teachers • Planning time 9/07 – 6/08 • Student Portfolio scores 
improve 

• Portfolio analysis indicates 
fewer students missing portfolio 
components 

• Share scores and portfolio 
analysis data with staff 

Staff Initiatives 

Train all teachers to 
identify and communicate 
to students potential 
portfolio assignments 

• All teachers 
• Site Literacy Coach 

• Staff Development 
time 

9/07 – 6/08 • Fewer portfolios missing 
submissions from a wide 
variety of disciplines 

• Share scores and portfolio 
analysis data with staff 

Identify, develop and 
implement successful 
strategies for literacy 
instruction in all content 
areas 

• All teachers 
• Site Literacy Coach 

• Staff Development 
time 

• Literacy instruction 
strategies 

9/07 – 
ongoing 

• Observations of teachers in all 
content areas implementing 
strategies 

• Report to site council 

Increase writing on-
demand opportunities for 
students 

• English teachers • Planning time 9/09 – 6/11 • On-demand writing 
assignments and student work 
examples 

• Report to site council 
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Clarify literacy strategies 
descriptor 

• District Literacy 
Coach 

• Planning time 9/07 – 6/08 • New literacy strategies 
descriptor 

• Sharing with staff at staff 
meeting 

• Dissemination of new 
descriptor 

Create a portfolio 
management tool for 
students changing English 
teachers 

• English teachers • Planning time 9/07 – 1/08 • Process for managing student 
work for students changing 
teachers 

• Dissemination of process 
to all English teachers and 
affected students 

Embed literacy standards 
into courses of study 
across all departments 

• Asst. Superintendent 
of Instruction 

• All teachers 

• Planning time 9/08 – 
ongoing 

• Literacy standards embedded 
into all courses of study 

• Office of Instruction 
progress report to 
Instructional Council 

Develop a storehouse of 
multidisciplinary writing 
exemplars 

• District Literacy 
Coach 

• Collection and 
organization time; 

• Exemplars from 
District teachers and 
other schools 

9/07 – 
ongoing 

• Multidisciplinary writing 
exemplars available to all 
teachers online 

• Announcement of 
exemplar availability to 
all teachers 

Increase staff 
accountability and buy-in 
for providing students 
portfolio submission 
opportunities 

• Principal • Staff Meeting Time 9/07 – 6/08 • All teachers submit student 
assignments that can be used as 
a portfolio submission 

• Report to site council 

Create English 
teacher/non-English 
teacher partnerships 

• All teachers 
• IIC 

• Collaboration time 9/09 – 
ongoing 

• Non-English teachers report 
improvement integrating 
literacy strategies into 
instruction 

• Portfolio performance improves 

• Report to site council 

Increase staff 
development related to 
teaching reading, writing, 
speaking 

• IIC 
• District literacy 

coach 
• Site literacy coach 
• All teachers 

• Planning time 
• Staff Development 

time 

9/07 – 6/09 • Teachers indicate improved 
ability to integrate reading, 
writing and speaking 
instruction. 

• Report to site council 

Improve teacher 
awareness of literacy 
achievement data 

• Principal 
• IIC 
• District Literacy 

Coach 
• Site Literacy Coach 

• Staff Meeting time 9/07 - 
ongoing 

• Notes from staff meeting • Staff Perceptions data 
review 
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Action Plan Item #4: Improve the social, emotional and health support structures for 
Drake students 
 

 
Rationale 
• Healthy Kids survey data indicating a large number of students using drugs/alcohol 
• Staff perceptions that drug and alcohol use are affecting student achievement and student emotional growth 
• Staff observations that many students need more social, emotional and health support 
 
ESLRs Addressed:  
• All 
 
Growth Target:  
• One-third decrease in student drug and alcohol use at school by 2012 
• Increase in student perceptions that school provides support for their emotional needs 
• Increase in student perceptions that school provides social activities that help alleviate stress during the school day  
• Increase in student perceptions that school is meaningful 
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TASK 
PERSON(S) 

RESPONSIBLE RESOURCES TIMELINE 
METHODS TO ASSESS 

PROGRESS 
METHODS TO REPORT 

PROGRESS 

Adjust Advisory/Activity/Tutorial 

Implement two social, 
emotional, health 
assemblies, seminars, 
workshops, forums per 
semester 

• Asst. Principal – 
Activities 

• Planning time 
• Guest speaker 

budget 

9/09 – 6/10 • Record of activities • Activity announcements 

Improving 
Advisory/Tutorial 
effectiveness 

• See Action Plan 
Item #1/Support 
Struggling 
Students 

• See Action Plan 
Item #1/Support 
Struggling Students 

See Action 
Plan Item 
#1/Support 
Struggling 
Students 

• See Action Plan Item 
#1/Support Struggling 
Students 

• See Action Plan Item 
#1/Support Struggling 
Students 

Increase Drug/Alcohol Awareness 

Increase drug/alcohol 
awareness programs for 
students and parents 

• Principal 
• Counselors 

• Planning time 
• Staff Meeting time 
• Staff Development 

time 

1/08 – 6/08 • Students, staff indicate 
sufficient drug awareness 
activities in perceptions 
survey; 

• Drug use declines as 
indicated in Healthy Kids 
survey 

• Report to site council 
• Parent newsletter 

announcements 

Expand Peer Resource and 
Support Groups to;help 
prevent drug and alcohol 
abuse. 

• Peer Resource 
teacher 

• Counselors 

• Planning time 1/08 – 6/08 • Students indicate 
drug/alcohol support is 
available 

• Drug use declines as 
indicated in Healthy Kids 
survey 

• Announcements to staff, 
students and parents 
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Increase Stress Management Support 

Increase parent education 
around stress management 
at home and at school 

• Principal 
• Counselors 

• Planning time 9/09 – 12/09 • Parents indicate stress 
management support is 
available 

• Student stress declines as 
indicated in perceptions 
survey 

• Announcements to staff 
and parents 

Improve Positive Outreach to Students and Community 

Improve recognition of 
accomplishments 

• Principal 
• Teachers 

• Staff/time to collect 
and disseminate 
positive recognition 
lists, ‘good news 
from school” cards, 
etc. 

1/08 – 6/08 • Greater student recognition 
of positive 
accomplishments 

• Announcements in daily 
bulletin, parent newsletter, 
school newspaper 

Create Student Recognition 
Commission in Leadership 

• Leadership 
Teacher 

• Planning time 
• Budget for 

recognition activities 

9/07 – 1/08 • Formation and agendas of 
Recognition Commission 

• Announcements in daily 
bulletin, parent newsletter, 
school newspaper 

Expand arts performances at 
feeder schools 

• Arts Teachers • Organization time 
• Transportation to 

feeder schools 

9/07 – 12/07 • Performance schedule at 
feeder schools 

• Announcements in feeder 
school communications 

• Announcements to Drake 
staff 

Improve Ethics and Community Building 

Identify focus ethical 
behaviors and ethics 
building activities 

• Principal 
• Interested teachers 

• Planning time 
• Staff Meeting time 

1/11 – 6/11 • Areas of ethics focus 
identified 

• Instructional activities 
shared with teachers 

• Report to site council 

Increase lunchtime activities • Asst. Principal - 
Activities 

• Leadership 
Teacher 

• Planning time 9/10 – 11/10 • Master Calendar listing of 
activities 

• Student perceptions of 
activities 

• Daily Bulletin 
announcements; 

• Report to site council 

Increase diverse Leadership 
participation 

• Leadership 
Teacher 

• Research and 
recruiting time 

9/07 – 
ongoing 

• Leadership class matches 
school demographics 

• Report to site council 

Create lunchtime intramural 
sports leagues 

• Asst Principal – 
Activities 

• Planning time 9/11 – 1/11 • Intramural sports schedules 
• Student perceptions 

• Report to site council 
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COMPARISON OF STAFF, PARENT AND STUDENT RESULTS

SURVEY QUESTION

TAMALPAIS UNION HIGH SCHOOL DISTRICT

Drake High

MeanSchool Environment %Strongly 
Agree/Agree

Students are valued and respected by other 
students.

Student:
Staff:

1.9
1.6

87.9%
93.3%

School staff treats students with respect and 
dignity.

Student:
Staff:

Parent:

2.0
1.4
1.8

82.6%
98.7%
89.5%

Teachers are interested in students as 
individuals.

Student:
Staff:

2.1
1.3

77.1%
100.0%

I feel comfortable asking questions in class. Student: 1.9 86.5%

My teachers care if I am learning. Student: 2.0 81.3%

Students feel safe at school. Student:
Staff:

Parent:

1.7
1.3
1.7

92.0%
97.3%
96.6%

Students at this school respect differences 
(cultures, races, religions, sexual orientations, 
economic backgrounds).

Student:
Staff:

Parent:

2.0
1.7
1.8

76.4%
93.3%
91.1%

Students experienced discrimination at this 
school.

Student:
Staff:

2.6
2.7

45.8%
40.5%

Student personal property is secure on 
campus.

Student:
Staff:

2.6
2.7

46.7%
42.7%

School is generally clean and well kept. Student:
Staff:

Parent:

2.1
1.9
2.6

81.2%
85.1%
46.9%

I'm satisfied with quality of the food service at 
this school.

Student:
Staff:

2.4
2.4

61.6%
58.9%

There is good school spirit on this campus. Student:
Staff:

Parent:

2.1
1.9
2.0

72.3%
86.7%
84.3%

Students care about this school. Student:
Staff:

2.3
1.9

64.5%
90.5%

Students care about each other at this school. Student:
Staff:

2.1
1.7

77.6%
97.3%

Discipline policy is fair and consistently applied. Student:
Staff:

Parent:

2.3
1.7
2.0

65.5%
94.7%
86.8%

Students generally seem to enjoy being at this 
school.

Parent: 1.9 91.2%

Staff generally seem to enjoy being at this 
school.

Parent: 1.9 95.6%

The school makes my student feel welcomed.

Parent: 1.8 93.5%

R. Chris Westphal, Jr., Ed.D., Consultant                                                                                             June 2005



COMPARISON OF STAFF, PARENT AND STUDENT RESULTS

SURVEY QUESTION

TAMALPAIS UNION HIGH SCHOOL DISTRICT

Drake High

MeanSchool Environment %Strongly 
Agree/Agree

I am concerned about the level of stress my 
student experiences related to school 
expectations. Parent: 2.6 35.1%

The school cares about my student.

Parent: 1.8 89.3%

The school reflects the aspirations and 
expectations of the community. Staff:

Parent:
1.5
1.8

98.7%
94.0%

The school has a good reputation in the 
community. Staff:

Parent:
1.4
1.8

97.3%
94.1%

Students are competitive with each other at 
this school. Staff:

Parent:
2.3
2.3

62.7%
64.0%

MeanSchool Expectations Too high About right Too low

I think the letter grades given at this school are:
Staff:

Parent:
2.2
2.0

7.1%
3.7%

65.7%
91.7%

27.1%
4.6%

I think the academic expectations at my school 
are:

Student:
Staff:

Parent:

1.9
2.4
2.1

69.3%19.0%
0.0%
2.7%

57.1%
83.0%

11.7%
42.9%
14.3%

I think the behavioral expectations at my 
school are:

Student:
Staff:

Parent:

1.9
1.6
2.2

70.5%17.5%
40.0%
1.2%

55.7%
77.8%

11.9%
4.3%
21.0%

MeanStudent Opportunities %Strongly 
Agree/Agree

When requested, the counselor responds to 
my needs to communicate about my student's 
progress in school. Parent: 1.8 91.2%

School provides sufficient opportunities for 
students to develop own interests and talents Staff:

Parent:
1.8
2.1

81.9%
79.8%

School doing a good job preparing students for 
world of work. Staff:

Parent:
2.3
2.2

60.8%
75.8%

School doing a good job preparing students for 
college. Staff:

Parent:
1.9
1.9

82.4%
87.5%

Students have good access to technology at 
school.

Parent: 1.9 93.6%

I have used the School to Career Liaison to 
help students connect classwork with the 
world of work.

Staff: 2.2 59.7%

School has sufficient support system for 
students at risk. Staff: 2.1 74.0%

The school offers enough instructional options 
for students at-risk. Staff: 2.4 51.4%

R. Chris Westphal, Jr., Ed.D., Consultant                                                                                             June 2005



COMPARISON OF STAFF, PARENT AND STUDENT RESULTS

SURVEY QUESTION

TAMALPAIS UNION HIGH SCHOOL DISTRICT

Drake High

MeanStudent Opportunities %Strongly 
Agree/Agree

The school's library/media resources are 
adequate to support the intstructional program. Staff: 1.6 98.6%

Students feel free to talk with an adult at 
school about personal problems.

Student:
Staff:

Parent:

2.3
1.7
2.3

60.2%
93.2%
62.4%

There are enough extra-curricular activities. Student:
Staff:

Parent:

2.1
2.0
2.2

74.3%
70.3%
74.1%

There are enough opportunities to participate 
in athletics.

Student:
Staff:

Parent:

1.9
1.5
2.1

85.8%
93.2%
81.8%

School counselors are readily available and 
supportive.

Student:
Staff:

Parent:

1.9
1.5
1.9

80.2%
95.9%
82.6%

Overall, the school's counseling services are 
meeting student needs.

Student:
Staff:

Parent:

2.0
1.7
2.0

80.6%
89.2%
77.8%

Students have participated in the development 
of a four-year plan of courses.

Student:

Parent:

2.0

1.9

74.0%

85.2%

Students are satisfied with their four-year plan. Student: 2.0 80.3%

The school offers enough electives. Student:
Staff:

Parent:

2.1
2.1
2.1

75.3%
67.6%
75.8%

School offers enough career/technical courses 
for students.

Student:

Parent:

2.0

2.2

81.6%

76.0%

The school offers enough Advanced 
Placement/Honors courses.

Student:
Staff:

Parent:

2.0
1.6
2.0

80.4%
97.3%
86.1%

I am able to take the classes I want to take. Student: 2.0 74.8%

Students have opportunities to  get extra help 
in meeting graduation requirements.

Student:
Staff:

Parent:

1.9
1.5
2.0

83.9%
98.6%
86.8%

MeanInstructional Programs %Strongly 
Agree/Agree

There should be a different type of program for 
second semester seniors who have completed 
graduation requirements.

Staff:
Parent:

1.9
2.1

74.0%
70.8%

I am aware of the Student Learning Outcomes 
expected on all students. Staff:

Parent:
1.5
2.1

98.6%
78.1%

School offers a quality education.
Staff:

Parent:
1.5
1.8

97.3%
91.8%

Class assignments are interesting and 
challenging to students. Staff: 1.9 94.5%

R. Chris Westphal, Jr., Ed.D., Consultant                                                                                             June 2005



COMPARISON OF STAFF, PARENT AND STUDENT RESULTS

SURVEY QUESTION

TAMALPAIS UNION HIGH SCHOOL DISTRICT

Drake High

MeanInstructional Programs %Strongly 
Agree/Agree

Overall, teachers assign an appropriate 
amount of homework. Staff: 2.0 84.7%

The school schedule is conducive to a 
productive learning environment. Staff: 1.8 86.3%

The school/media center helps expand 
classroom learning. Staff: 1.6 98.6%

The school schedule works for students.
Staff:

Parent:
1.8
1.8

86.3%
95.5%

The school has a quality faculty.

Parent: 1.9 87.2%

I would be interested in midyear graduation for 
my student if s/he could complete all 
graduation requirements by the first semester 
of his/her senior year.

Parent: 2.6 37.6%

Students have good access to technology at 
school. Staff: 1.3 95.9%

In general, classes are interesting/engaging. Student:
Staff:

Parent:

2.2
1.8
1.9

71.4%
93.1%
88.4%

In general, classes are challenging. Student:
Staff:

2.0
1.8

78.5%
87.7%

Teachers use a variety of methods to help me 
learn.

Student:
Staff:

2.2
1.6

71.0%
97.3%

Teachers enjoy teaching. Student:
Staff:

Parent:

2.0
1.4
1.9

83.3%
98.6%
94.0%

Computers are readily available to students. Student: 1.7 88.6%

Students use technology in many of their 
classes.

Student:
Staff:

1.8
1.4

85.1%
94.5%

Instructional materials and equipment used in 
classes help students understand the course 
content being taught.

Student: 2.0 81.0%

Teachers are readily available when students 
need help.

Student:
Staff:

2.1
1.5

78.0%
98.6%

Library services and resources are useful in 
my school work.

Student: 2.1 78.1%

I have adequate access to the library. Student: 2.0 81.6%

R. Chris Westphal, Jr., Ed.D., Consultant                                                                                             June 2005



COMPARISON OF STAFF, PARENT AND STUDENT RESULTS

SURVEY QUESTION

TAMALPAIS UNION HIGH SCHOOL DISTRICT

Drake High

MeanInstructional Programs %Strongly 
Agree/Agree

I know what I need to do to be successful in 
my classes.

Student: 1.9 83.2%

I put in a consistent effort to achieve success 
in my school work.

Student: 1.9 80.5%

The homework assigned by teachers is closely 
related to what is done in classes.

Student:
Staff:

2.0
1.8

82.8%
97.2%

Homework helps me learn. Student: 2.4 57.0%

I prefer block days to days with seven periods. Student: 1.8 83.8%

I know what the graduation requirements are. Student:
Staff:

2.2 70.0%
94.5%

Students have opportunities to connect school 
work to the outside world.

Student:
Staff:

Parent:

2.2
1.6
2.0

70.0%
94.5%
79.2%

There should be more alternative ways for 
students to meet graduation requirements.

Student:
Staff:

Parent:

2.0
2.3
2.6

74.0%
52.8%
38.2%

Mean %Strongly 
Agree/AgreeGovernance

The school's Instructional Improvement Plan 
accurately reflects the school's priorities. Staff: 2.1 80.0%

Staff are meaningfully involved in school 
decision making. Staff:

Parent:
1.6
2.3

95.8%
63.5%

Parents are meaningfully involved in school 
decision making. Staff:

Parent:
1.7
2.2

95.8%
69.8%

I know how I contribute to attaining the goals 
in the Instructional Improvement Plan. Staff: 2.0 77.1%

Faculty are responsive to parents.

Parent: 1.9 86.9%

Parents are well represented by the Parent 
Club.

Parent: 2.1 78.5%

The Tam district makes good use of its 
existing financial resources. Staff:

Parent:
1.9
2.2

88.6%
78.9%

Staff has adequate access to the Board of 
Trustees. Staff: 2.0 85.7%

There is open communication between school, 
parents, and the community.

Parent: 2.0 82.8%

R. Chris Westphal, Jr., Ed.D., Consultant                                                                                             June 2005



COMPARISON OF STAFF, PARENT AND STUDENT RESULTS

SURVEY QUESTION

TAMALPAIS UNION HIGH SCHOOL DISTRICT

Drake High

Mean %Strongly 
Agree/Agree

Governance

Parents feel well represented by the parents 
who serve on the school site council 
(leadership team). Parent: 2.2 77.4%

Administrators are responsive to parents.

Parent: 2.1 81.7%

The Board of Trustees is available to parents.

Parent: 2.3 65.5%

Staff is well represented by site council 
(leadership team). Staff: 1.7 85.9%

Students are well represented by student 
government/leadership in the school.

Student:
Staff:

2.4
1.9

57.4%
82.9%

Student government/leadership influences 
decisions made at the school.

Student: 2.4 58.0%

Student government/leadership is an 
important part of this school.

Student:
Staff:

2.4
2.5

59.3%
54.3%

Administrators listen to students. Student: 2.6 36.1%

The faculty listens to students. Student: 2.1 75.8%

Student concerns are addressed by the school 
staff, resulting in changes favorable to the 
student body.

Student:
Staff:

2.2
1.7

69.2%
93.0%

Students feel comfortable talking to school 
administrators.

Student: 2.3 62.8%

Students have opportunities to voice their 
concerns to school staff.

Student: 2.3 60.8%

I feel comfortable voicing my concerns to 
school staff.

Student: 2.4 60.7%

I can find out things I need to know about 
school.

Student: 2.1 78.7%

MeanDrugs and Alcohol %Strongly 
Agree/Agree

There is a problem with student alcohol use 
outside of school hours.

Parent: 1.9 79.7%

There is a problem with student drug use 
outside of school hours.

Parent: 2.0 77.9%

There is a problem with student alcohol use at 
this school during the school day.

Parent: 2.6 35.9%

R. Chris Westphal, Jr., Ed.D., Consultant                                                                                             June 2005



COMPARISON OF STAFF, PARENT AND STUDENT RESULTS

SURVEY QUESTION

TAMALPAIS UNION HIGH SCHOOL DISTRICT

Drake High

MeanDrugs and Alcohol %Strongly 
Agree/Agree

There is a problem with student drug use at 
this school during the school day.

Parent: 2.4 51.9%

MeanDrugs and Alcohol Less than 25% 25-50% 51-75% More than 
75%

The percentage of students who use drugs off 
campus is:

Student:
Staff:

2.7
1.3

28.0%13.0%
9.0% 49.0%

30.0%
34.0%

29.0%
9.0%

The percentage of students who use alcohol 
on campus is:

Student:
Staff:

1.7
2.4

27.0%57.0%
81.0% 11.0%

8.0%
7.0%

8.0%
0.0%

The percentage of students who use alcohol 
off campus is:

Student:
Staff:

2.8
2.8

27.0%13.0%
0.0% 37.1%

26.0%
50.0%

34.0%
12.9%

The percentage of students who use drugs on 
campus is:

Student:
Staff:

1.9
1.3

30.0%47.0%
71.4% 22.9%

13.9%
5.7%

10.0%
0.0%

Mean Much of the 
time

Some of the 
time

Almost never

I believe students experience stress
Staff: 1.7 33.8% 66.2% 0.0%

I experience stress Student: 1.6 42.8%46.4% 10.8%

MeanStress Major Cause Somewhat of 
a cause

Not a cause

Cause of student stress - school workload Student:
Staff:

Parent:

1.6
1.6
2.4

43.7%46.4%
40.8%
49.9%

57.7%
9.9%
1.4%

Cause of student stress - school testing Student:
Staff:

1.9
2.2

46.0%32.2%
11.4% 60.0%

21.8%
28.6%

Cause of student stress - college admissions 
testing (e.g. SAT I, SAT II, ACT)

Student:
Staff:

Parent:

1.9
1.6
2.3

40.4%36.2%
42.9%
55.0%

52.9%
23.4%
4.3%

Cause of student stress - getting into college Student:
Staff:

1.8
1.4

40.6%40.0%
62.0% 36.6%

19.3%
1.4%

Cause of student stress - friends/social life Student:
Staff:

2.0
1.6

44.9%25.7%
45.1% 52.1%

29.4%
2.8%

Cause of student stress - parent expectations Student:
Staff:

1.9
1.4

41.7%32.3%
59.2% 40.8%

26.0%
0.0%

Cause of student stress - homework Student:
Staff:

1.6
2.0

40.3%47.6%
20.0% 60.0%

12.1%
20.0%

Cause of student stress - playing on an 
athletic team

Student: 2.3 38.4%17.3% 44.2%

R. Chris Westphal, Jr., Ed.D., Consultant                                                                                             June 2005



COMPARISON OF STAFF, PARENT AND STUDENT RESULTS

SURVEY QUESTION

TAMALPAIS UNION HIGH SCHOOL DISTRICT

Drake High

MeanStress Major Cause Somewhat of 
a cause

Not a cause

Cause of student stress - participating in extra-
curricular activities

Student: 2.2 39.7%21.6% 38.7%

Cause of student stress - balancing a job and 
school

Student:
Staff:

2.3
1.9

37.9%17.2%
20.0% 70.0%

44.9%
10.0%

Cause of student stress - issues outside of 
school

Student:
Staff:

2.0
1.6

43.7%27.6%
39.4% 60.6%

28.6%
0.0%

MeanEducational Experiences %Strongly 
Agree/Agree

Speaking skills Student:
Staff:

Parent:

2.0
1.6
1.8

76.4%
94.3%
84.8%

Listening skills Student:
Staff:

Parent:

2.0
2.1
2.0

77.5%
74.3%
83.8%

Writing skills Student:
Staff:

Parent:

1.9
1.8
1.9

82.7%
85.7%
80.3%

Reading skills Student:
Staff:

Parent:

2.0
2.0
2.0

79.0%
80.0%
78.2%

Problem solving skills Student:
Staff:

Parent:

2.1
1.7
1.9

76.9%
94.3%
85.9%

Teamwork (group work) skills Student:
Staff:

Parent:

2.0
1.4
1.8

77.8%
98.6%
88.0%

Time management skills Student:
Staff:

Parent:

2.1
2.2
2.1

71.9%
69.0%
69.5%

Technology skills Student:
Staff:

Parent:

1.9
1.4
1.9

81.4%
95.7%
87.1%

Personal decision making skills Student:
Staff:

Parent:

2.1
2.0
2.0

71.8%
78.9%
81.6%

Research/information literacy skills Student: 2.0 80.6%

MeanQuality of Instruction Excellent/ 
Good

English Student:
Staff:

Parent:

2.0
1.6
1.8

76.1%
94.2%
83.0%

Mathematics Student:
Staff:

Parent:

2.1
1.6
2.0

72.6%
95.7%
76.7%

Social Science (including Social Issues, 
Human Sexuality)

Student:
Staff:

Parent:

2.1
1.7
2.0

73.9%
91.3%
77.0%

R. Chris Westphal, Jr., Ed.D., Consultant                                                                                             June 2005



COMPARISON OF STAFF, PARENT AND STUDENT RESULTS

SURVEY QUESTION

TAMALPAIS UNION HIGH SCHOOL DISTRICT

Drake High

MeanQuality of Instruction Excellent/ 
Good

Science Student:
Staff:

Parent:

2.0
1.7
1.9

75.3%
89.9%
83.0%

Physical Education Student:
Staff:

Parent:

2.0
1.4
2.0

74.9%
97.1%
79.1%

World Languages Student:
Staff:

Parent:

2.1
1.8
1.8

72.1%
88.4%
82.1%

Fine Arts (including Drama, Music, Visual Arts) Student:
Staff:

Parent:

1.9
1.3
1.7

80.3%
95.7%
87.6%

Applied Technology (including Computer 
courses, Construction Tech, Drafting, Auto, 
Engineering)

Student:
Staff:

Parent:

1.9
1.3
1.8

79.3%
95.7%
86.2%

Special Education Student:
Staff:

Parent:

2.1
1.5
2.2

73.6%
92.8%
69.8%

English as a Second Language/Sheltered 
Science, English, Social Studies

Student:
Staff:

Parent:

2.0
2.7
2.1

74.6%
50.0%
81.6%

Academic Workshop (Steps, Stars, or 
Strategies)

Student:
Staff:

Parent:

2.0
2.3
2.0

75.8%
59.4%
84.2%

MeanOverall Rating Better than 
most

About the 
same as most

Worse than 
most

Overall, how would you rate this high school?

Parent: 1.1 81.5% 13.5% 0.3%

Mean %Strongly 
Agree/Agree

Communication

Parents receive enough information about 
their student's progress in school.

Parent: 2.3 60.8%

I have used the school's website to get 
information about the school. Staff:

Parent:
2.6
1.5

44.9%
97.9%

I have access to the internet at home.

Parent: 1.4 99.7%

E-mail is an effective way for staff to 
communicate with other staff and colleagues. Staff: 1.3 97.2%

Staff communicates with parents and/or 
students via e-mail. Staff: 1.5 95.7%

I would like to see greater use of the website 
for school/home communication. Staff:

Parent:
2.0
1.8

71.0%
82.3%

I find the parent newsletter informative.

Parent: 1.8 93.3%

R. Chris Westphal, Jr., Ed.D., Consultant                                                                                             June 2005



COMPARISON OF STAFF, PARENT AND STUDENT RESULTS

SURVEY QUESTION

TAMALPAIS UNION HIGH SCHOOL DISTRICT

Drake High

Mean %Strongly 
Agree/Agree

Communication

The school's printed documents are user-
friendly.

Parent: 1.8 91.1%

If available, parents would use an on-line 
system to check their child's attendance and 
academic progress. Parent: 1.5 91.3%

I have an e-mail address which could be used 
for school/home communications.

Parent: 1.4 99.1%

There is good communication with the Board 
of Trustees. Staff: 2.3 64.3%

There is good communication among staff at 
the school Staff: 1.6 93.0%

I have used the district's website to get 
information about the district. Staff:

Parent:
1.8
2.0

81.7%
69.5%

There is good communication with district 
office staff. Staff: 2.0 78.9%

MeanHomework Too much About right Too little

The amount of homework is: Student:

Parent:

1.6

2.0

45.2%48.6%

16.7% 51.8%

6.2%

26.7%

MeanHomework Less than 1 hr. 1-2 hrs. 3-4 hrs. More than 4 
hrs.

Average amount of time spent on homework 
each day this semester.

Student:

Parent:

2.4

1.5

47.2%17.4%

66.3% 17.8%

9.9%

15.8%

25.5%

0.0%

MeanWorking for Pay None 1-5 hrs. 6-10 hrs. 11-15 hrs. More than 15 
hrs.

Approximately how many hours per week are 
you working for pay this semester?

Student: 2.1 33.4%36.7% 14.3% 10.4% 5.3%

MeanVolunteer time None 1-2 hrs. 3-5 hrs. More than 5 
hrs.

Approximately how many hours per week are 
you volunteering this semester (round off to 
nearest hour)?

Student: 2.6 16.5%32.5% 10.4% 40.6%

Mean %Strongly 
Agree/Agree

Seniors Only

I would be interested in midyear graduation if I 
could complete all courses and requirements.

Student: 2.7 48.1%

I would be interested in a second semester 
work or internship program if I could complete 
requirements in the fall semester of my senior 
year.

Student: 2.5 54.4%

R. Chris Westphal, Jr., Ed.D., Consultant                                                                                             June 2005



COMPARISON OF STAFF, PARENT AND STUDENT RESULTS

SURVEY QUESTION

TAMALPAIS UNION HIGH SCHOOL DISTRICT

Drake High

MeanFreshmen Only More 
challenging

About the 
same

Less 
challenging

Compared to the 8th grade, the 9th grade 
academic program is:

Student:

Parent:

2.3

2.0

45.6%13.9%

2.2% 41.8%

40.5%

39.6%

MeanFreshmen Only No change Very easy Fairly easy Somewhat 
difficult

Very difficult

How easy was the adjustment from 8th to 9th 
grade?

Student: 2.5 43.2%17.4% 19.5% 14.1% 5.8%

R. Chris Westphal, Jr., Ed.D., Consultant                                                                                             June 2005



   
CLASS SCHEDULE           SPRING 2006 #1

 
             

SIR FRANCIS DRAKE HIGH SCHOOL  
       

 SCHEDULE A (Monday)  SCHEDULE B (Tuesday/Thursday)  SCHEDULE C (Wed/Friday) 
       

 1st 8:00 to 8:48  1st 8:00 to 9:30  3rd 8:00 to 9:30  
 2nd 8:53 to 9:41  Break 9:30 to 9:40  Break 9:30 to 9:45  
 Break 9:41 to 9:56  2nd 9:45 to 11:20*  Adv 9:50 to 10:00*  
 3rd 10:01 to 10:49  Lunch 11:20 to 12:00  Act/Tut 10:00 to 10:50  
 Adv 10:54 to 11:08*   5th 12:05 to 1:35  4th 10:55 to 12:25  
 4th 11:13 to 12:01  Break 1:35 to 1:45  Lunch 12:25 to 1:05  
 Lunch 12:01 to 12:41  7th 1:50 to 3:20  6th 1:10 to 2:40  
 5th 12:46 to 1:34      
 6th 1:39 to 2:27  *Includes 5 minutes for reading daily bulletin    
 7th 2:32 to 3:20      
   Meetings – Staff / Department / DLC    
   Refer to Meeting Schedule    
    

 
   

 
 

APPLIED TECHNOLOGY 
 
Teacher 1st Period 2nd Period 3rd Period  Adv 4th Period 5th Period 6th Period 7th Period 
Sondheim, David 
Department Chair 
                               

(Conference) 
 
 

Computer 
Graphics 2-4, 
Comp Appl 402 

(Conference)  402 Computer 
Program 2,4 
402 

(Mentor) (Inst. Impr.) Computer 
Graphics 1 
402 

Kuever, Steve 
 

------------------------- ROP T.V. 
Production 
603 

(ComAcad 
 Conference) 

 ------    (ComAcad 
Digital Comms) 
(8th period) 

Milstead, Rod 
 

Intro to Comp 
402 

(Power Grade 
Support) 

(ROP Multi- 
Media)    405 

 405 (Conference) (Web Design 1-4) 
402 

US History 1 
316 

(Conference) 

Reid, David 
                        

(Conference) 
506 

(Engineering 
Projects) 
 506 

Intro to 
Computers 
502 

 506 Intro to 
Computers 
502 

(Conference) Intro to 
Computers 
 502 

(Engineering 
Projects) 
506 
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ENGLISH 
 
 
Teacher 1st Period 2nd Period 3rd Period  Adv 4th Period 5th Period 6th Period 7th Period 
Sarkisian, Cathy 
Department Chair   

------------------------ 
 

-------------------- --------------------   ----- American Lit 2 
306 

-------------------- American Lit 2 
306 

--------------------

Brown, Chizzie English 4 
306 

English 2   306 
MODF Engl 

(Common 
Conference) 

  ----- --------------------- English 2 
306 

--------------------- --------------------

Carlson,          
Jennifer 

Contemporary 
Literature  423 

English 4 
423 

AP Engl Lang 
Comp      423 

  423 English 4 
423 

Contemporary 
Literature  423 

(Conference) (Conference) 

Cavan, Kay 
 

AP Eng Lang 
Comp           210 

Galileo 
English 2   210 

Dramatic Lit 
210 

  210 Galileo 
English 2     210

(Conference) Galileo 
English 2     210

(Galileo  
Conference) 

Doherty, Greg 
                               

Dramatic Lit 
612 

Dramatic Lit 
612 

(ComAcad 
 Conference) 

  612 American Lit 2 
612 

(Conference) ComAcad 
Humanities   612

Com Acad 
Humanities 612 

Hotchkiss, Amity 
                               

(Cluster  
Conference) 

World Literature 
609 

(Conference)   609 World Literature 
609 

English 2 
609 

World Literature 
609 

English 2 
609 

Jones,  
Mary Jane              

American Lit 2 
203 

American Lit 2 
203 

(Conference)   203 Non-Fiction 2 
203 

(Conference) Adv. Journalism 
203 

(Jolly Roger) 
203 

Kitchens, Mary 
                               

ROCK Engl 2 
125 

ROCK Engl 2 
125 

ROCK Engl 4 
125 

  125 ROCK Engl 4 
125 

(ROCK 
Conference) 

(Conference) 
 

AP Engl Lang 
Comp      125 

Kurita-Ditz,  
Barbara 

(Conference) (Acad Skills) 
308 

(Conference)   308 (Adad Skills) 
308 

English 4 
308 

(Acad Skills) 
308 

English 4 
308 

Mohan, Caitlin 
 

------------------------ -------------------- --------------------   ----- English 2 
604 

-------------------- English 2/Modf 
604 

--------------------

Smith, David Conference 
 
 

(Drama 4,6,8, 
H Theater Dir)    
704 

(Drama 2) 
704 

  704 (Drama 4,6,8, 
H Theater Dir)     
704 

American Lit 2 
704 

(Conference) American Lit 2 
704 

Strempek, Ellen 
                               

(Conference) (Conference) (ETF – D.O.)   ----- (ETF – D.O.) (Acad Skills) 
106 

(ETF – D.O.) AP Engl Lit 
Comp      316 

Winkler, Diana 
                             

Mobius Engl 2 
302 

Mobius Engl 1 
302 

(Portfolio 
Support)    302 

  302 (Portfolio 
Support)     302 

Mobius Engl 4 
302 

(Conference) (Conference) 
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FINE & PERFORMING ARTS 
Teacher 1st Period 2nd Period 3rd Period  Adv 4th Period 5th Period 6th Period 7th Period 
Cederstrom, 
Martha 
Department Chair  

AP Studio Art: 
2-D Design 2 
505 

(Conference) Draw & Paint 1 
505 
 

 505 (PE-Yoga) 
Yoga Room 
 

(PE-Yoga) 
Yoga Room 

Draw & Paint  
2-6 
505 

(Conference) 

Boaz, Chip            
 

(Conference) (Conference) Jazz Band 
703 

 703 ---------------------- 
(8th–Jazz Wksh) 

Music Tech/ 
Adv M.T.  126 

Music Tech/ 
Adv M.T.    126 

Adv Band 
703 

Cederstrom, 
Beth                       

Ceramics 1 
504 

Ceramics 2-6 
504 

(Conference)  504 Ceramics 2-6 
504 

(Conference) 
 

Ceramics 2-6 
AP Studio Art:3D 
505 

Ceramics 1 

Martz, Jeff 
                               

Photo 2-6 (H) 
501 

(Conference) Photo 1 
501 

 501 Photo 2-6 
501 

Photo 2-6 
501 

Photo 1 (Conference) 

Parish, Peter 
 

----------------------- ----------------------- (Leadership)    607  507 --------------------- ComAcad  
Drama 8    701 

-------------------- ComAcad 
Drama 8      701 

Sims, Jack 
                               

(Conference) (Conference) Ceramics 2-6 
504 

 504 Art Exploration 
505 

Draw & Paint 
2-6          505 

Yearbook 2 
302 

Art Exploration 
504 

Smith, David 
                               

(Conference) Drama 4,6,8,   
H Theater Dir.  704 

Drama 2 
704 

 704 Drama 4,6,8, 
H Theater Dir.  704 

(American Lit 2) 
704 

(Conference) (American Lit 2) 
704 

Thelin, Jasper 
                               

ROCK Drama 2 
Theater 

ROCK Drama 2 
Theater 

ROCK Drama 2 
Theater 

 507 ROCK Drama 2 
Theater 

(ROCK 
Conference) 

Art Exploration 
507 

(Conference) 

                    
MATHEMATICS  

Teacher 1st Period 2nd Period 3rd Period  Adv 4th Period 5th Period 6th Period 7th Period 
Elsen, Corbett 
Department Chair   

Algebra P4 
224 

Geometry 2 
224 

Geometry 2 
224 

 224 (Conference) (Conference) Algebra P4 
224 

Geometry 2 
224 

Carter, Lori 
 

(Conference) 
 

Geometry 2 
222 

Int. Algebra 2 
222 

 222 Geometry 2 
222 

------------------------ Geometry 2 
222 

Int. Algebra 2 
225 

Crabtree, 
Jessica                  

(Conference) AP Calc AB 2 
208 

(Conference)  208 AP Statistics 2 
208 

Adv Algebra 2 
208 

Adv Algebra 2 
208 

Adv Algebra 2 
208 

King, Judy ------------------------ --------------------- -------------------------    * 
     

--------------------- Geometry 2 
418 

--------------------- Geometry 2 
209 

Lackney, 
Michelle 

(Conference) Pre-Calculus 2 
225 

Pre-Calculus 2 
225 

 225 Bus Math 2 
225 

Bus Math 2 
225 

Pre-Calculus 2 
225 

(Conference) 

Marshall, Richard (Conference) (Acad Skills) 
416 

Algebra P2 
416 

 416 (Conference) Algebra P4 
416 

Algebra P2 
416 

Algebra P4 
416 

Nash, Susanna ------------------------ AP Calc AB 2 
223 

-------------------------  ----- --------------------- Algebra P4 
222 

----------------------- Algebra P4 
222 

Noland, Jennifer 
                               

SEA-DISC    418 
Adv Algebra 2 

SEA-DISC   418
AP Statistics 2 

(Conference)  418 Statistics 2 
418 

(Conference) 
 

Algebra 2 
418 

Algebra 2 
418 

Olesen, Jennifer   (Conference) (Conference) Adv Algebra 2 
223 

 223 Pre-Calculus 2 
(H)            223 

Pre-Calculus 2 
(H)            223 

Adv Algebra 2 
223 

H Adv Algebra 2 
223 

Underwood, 
Geoff                      

Geometry 2 
209 

Algebra P4 
209 

Algebra P4 
209 

 209 (Conference) Geometry 2 
209 

H Geometry 2 
209 

(Conference) 

* In room 223 during Advisory 
SPRING 2006-07   (12-4-06)                                     FINE ARTS / MATHEMATICS 



 
 

PHYSICAL EDUCATION 
Teacher 1st Period 2nd Period 3rd Period  Adv 4th Period 5th Period 6th Period 7th Period 
Boston, Mary 
Department Chair   

PE 4 
Gym 

Wt. Training 
Weight Room 

PE 2 
Gym 

Yoga 
Room 

(Conference) (Conference) PE 2 
Gym 

PE 4 
Gym 

Ayala, René 
                               

PE 2 
Gym 

PE 2 
Gym 

(Conference)  P.E. 
C-room 

(Conference) PE 4 
Gym 

PE 4 
Gym 

Weight Training 
Weight Room 

Cederstrom, 
Martha                   

(AP Studio Art: 
2-D Design 2) 
505 

(Conference) (Draw & Paint 1) 
505 

 505 PE-Yoga 
Yoga Room 
 

PE-Yoga 
Yoga Room 

(Draw&Paint  
2-6)        505 

(Conference) 

Donnellan, Doug 
                               

PE 4 
Gym 

(Conference) PE 4 
Gym 

 P.E. 
C-room 

PE 2 
Gym 

PE 2 
Gym 

(Conference) PE 2 
Gym 

Katuna, Brad 
 

(Engr. Physics 1) 
506 

(Conference) PE 2 
Gym 

 506 (Physics 2) (Engr. Physics 2) 
506 

(Physics 2) 
506 

(Conference) 

Clark, Cooper 
                               

(Mobius I.S. 4) 
317 

(Mobius I.S. 2) 
317 

(Conference)  317 PE 4 
Gym 

(Mobius I.S. 4) 
317 

(Astronomy 2)
317 

(Conference) 

 
 
 

SCIENCE 
Teacher 1st Period 2nd Period 3rd Period  Adv 4th Period 5th Period 6th Period 7th Period 
Fox, Sue 
Department Chair   

AP Envir Sci 2 
406 

(Conference) (Conference)  406 Int. Science 4 
406 

SEA-DISC 
Envir Sci 2 406

Int. Science 4 
406 

SEA-DISC WPL 
406 

         
Buchanan, Mary 
                               

Chemistry 2 
408 

Chemistry 2 
408 

Chemistry 2 
408 

 408 (Conference) (Conference) (Acad Skills) 
408 

H Chemistry 2 
408 

Clark, Barton 
                               

Int. Science 4 
409 

Int. Science 4 
409 

Int. Science 4
409 

 409 (Conference) 
 

(Conference) Int. Science 4 
409 

SEA-DISC 
Chem 2      409 

Clark, Cooper 
                               

Mobius I.S. 4 
317 

Mobius I.S. 2 
317 

(Conference)  317 (PE 4) 
Gym 

Mobius I.S. 4
317 

Astronomy 2 
317 

(Conference) 

Harrison, Ed 
                      

Int. Science 2 
319 

Int. Science 2 
319 

Int. Science 2
319 

 319 Int. Sci. 2/     319 
MODF          

I.S. 2/     319 
MODF 

(Conference) 
 

(Conference) 

Hughes, Bettina ------------------------ Galileo I.S. 2 
309 

------------------  309 Galileo I.S. 4 
309 

AP Biology 2 
309 

Galileo I.S. 2 
309 

(Galileo  
Conference) 

Katuna, Brad 
                               

Engr. Physics 1 
506 

(Conference) (PE 2) 
Gym 

 506 Physics 2 
506 

Engr. Physics 2 
506 

Physics 2 
506 

(Conference) 

Rahman, Asif Physiology 2 
311 

Physiology 2 
311 

Physiology 2 
311 

 311 (Conference) (Conference) Physiology 2 
311 

Physiology 2 
311 

Wing, Michael ROCK I.S. 4 
414 

ROCK I.S. 4 
414 

ROCK I.S. 2 
414 

 414 ROCK I.S. 4/ 
MODF     414 

(ROCK 
Conference) 

Int. Science 2 
414 

(Conference) 
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SPECIAL EDUCATION 
Teacher 1st Period 2nd Period 3rd Period  Adv 4th Period 5th Period 6th Period 7th Period 
Ehmann, Charley 
Department Chair 

(Common 
Conference) 

Acad Workshop 
417 

Acad Wkshop 
417 

 417 (Assessments) 
 

Acad Wkshop 
417 

Acad Wkshop 
417 

(Conference) 

Martin, John 
 

(Common 
Conference) 

MODF English 
106 

Acad Wkshop 
106 

 106 Acad Wkshop 
106 

(Assessments) 
106 

Acad Wkshop 
106 

(Conference) 

Montague, Liz 
 

(Common 
Conference) 

Acad Wkshop 
MODF English 
MODF Ind Liv  
303 

Acad Wkshop 
MODF Math 
MODF English 
303 

 303 Acad Wkshop 
MODF Science 
MODF Math 
303 

Acad Wkshop 
MODF W Hist 
MODF Ind Liv 
MODF Soc St 
303 

(Conference) Acad Wkshop 
MODF English 
MODF Math 
MODF Ind Living
303 

Tabor, Linda 
 

(Common 
Conference) 

Acad Wkshop 
613 

(Assessments) 
613 

 613 Acad Wkshop 
613 

(Conference) Acad Wkshop 
613 

Acad Wkshop 
613 

  
SOCIAL STUDIES 

Teacher 1st Period 2nd Period 3rd Period  Adv 4th Period 5th Period 6th Period 7th Period 
McCormick, 
Kathleen 
 Dept Chair        

US History 2/ 
MODF 
607 

AP US  
History 2 
607 

(ComAcad  
Conference) 
 

 607 AP US  
History 2 
607 

ComAcad 
Economics 
607 

ComAcad 
Economics 
607 

(Conference) 

Beale, Fred 
                            

(Cluster 
Conference) 

Social Issues 
611 

World History 2 
611 

 611 (Conference) Social Issues 
611 

World History 2
611 

Social Issues    
611 

Bluestone, 
Steve                   

Amer Gov’t 
419 

SEA-DISC 
US Hist 2 419

(Conference)  419 Amer Gov’t 
419 

SEA-DISC 
Amer Gov’t 419

Amer Gov’t 
419 

(Conference) 

Freeman, Dan 
                            

--------------------- Social 
Issues     604 

(Cluster 
Conference) 

 604 U.S. History 2 
611 

Social Issues 
 604 

------------------- -----------------------

Grifo, Paul 
                            

ROCK World 
History 2   422 

ROCK World 
History 2  422

ROCK World  
History 2    422 

 126 ROCK World 
History 2     422 

(ROCK 
Conference) 

(Conference) U. S. History 2 
422 

Kandall, 
Marlene 

Mobius World 
History 2    316 

Mobius World
History 2  316

--------------------------  ----- --------------------- Mobius World 
History 2   316 

(Conference) 
 

---------------------- 
 

Milstead, Rod (Intro to 
Computers) 402 

(Power Grade 
Support) 

(ROP Multi- 
Media)           405 

 405 --------------------- (Web Design 1-4) 
402 

US History 1 
316 

(Conference) 

Nelson, Raquel ---------------------- Galileo World 
History 2   307 

(Conference)  307 Galileo World 
History 2   307 

-------------------- Galileo World 
History 2   307 

(Galileo 
Conference) 

Norstad, Shelly (Conference) World Hist 2 
421 

(Peer Resource) 
421 

 421 W. History 2/ 
Modf          421 

(Psychology)  
421 

(Conference) 
 

World History 2 
421 

Rutberg, 
Jessica 

(Conference) U.S. History 2
601 

U.S. History 2 
601 

 601 Social Issues 
601 

U.S. History 2 
601 

Social Issues 
601 

(Conference) 

Salle, Francie 
 

Economics 
307 

(Conference) 
 

-------------------------- 
 

 ----- --------------------- Economics/ 
MODF      307 

------------------- Economics/ 
MODF         307 
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STUDENT SERVICES 

Teacher MONDAY TUESDAY WEDNESDAY  THURSDAY FRIDAY   
Souder, Sheila 
Department Chair 

Counselor 
213 

Counselor 
213 

Counselor 
213 

 Counselor 
213 

Counselor 
213 

  

Bonucchi, Lea 
.60 FTE 

Counselor 
213 

------------------- Counselor 
213 

 Counselor 
213 

---------------------   

Kennedy, 
Lynne  .40 FTE 

--------------------- Counselor 
213 

--------------------------  -------------------- Counselor 
213 

  

Lynch, Brian Counselor 
213 

Counselor 
213 

Counselor 
213 

 Counselor 
213 

Counselor 
213 

  

Eggers, 
Michelle .80 FTE 

Counselor 
(AM only) 

Counselor 
213 

Counselor 
213 

 Counselor 
213 

Counselor 
(AM only) 

  

 1st Period 2nd Period 3rd Period Adv 4th Period 5th Period 6th Period 7th Period 
Buchanan, M. (Chemistry 2) 

408 
(Chemistry 2) 
408 

(Chemistry 2) 
408 

 408 (Conference) (Conference) Acad Skills 
408 

(H Chemistry 2) 
408 

Kurita-Ditz, B. 
 

(Conference) Acad Skills 
308 

(Conference)  308 Acad Skills 
308 

(English 4) 
308 

Acad Skills 
308 

(English 4) 
308 

Marshall, R. (Conference) Acad Skills 
416 

(Algebra P2) 
415 

 416 (Conference) (Algebra P4) 
416 

(Algebra P2) 
416 

(Algebra P4) 
416 

 
 
 

WORLD LANGUAGES 
Teacher 1st Period 2nd Period 3rd Period  Adv 4th Period 5th Period 6th Period 7th Period 
Bonura, Linda 
Department Chair    

Spanish 8 
206 

(Conference) Spanish  2 
206 

 206 (Conference) Spanish  2 
206 

Spanish 8 
206 

Spanish 2 
206 

Bodle, Tristan 
                              

Spanish 4 
207 

(Conference) Spanish 4 
207 

 207 Spanish 2 
/MODF     207 

Spanish 4 
207 

Spanish 2 
207 

(Conference) 

Morales, Nancy 
 

AP Span Lang 2 
202 

(Conference) Spanish 4 
202 

 202 Spanish 4 
202 

Spanish 4 
202 

Spanish 4 
202 

(Conference) 

Rosenthal-Cox, T. 
 

(Conference) (Conference) French 8 
413 

 413 French  6 
413 

French 6 
413 

French 4 
416 

French 2 
413 

Stempel, Bob Spanish 6 
102 

(Conference) Spanish 6 
102 

 102 (Conference) Spanish 6 
102 

Spanish 6 
102 

Spanish 4 
102 

Long Term Sub 
 

Spanish 2 
413 

---------------------- -------------------    ----- --------------------- ------------------- --------------------- ---------------------- 
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NON-DEPARTMENTAL CLASSES 

Teacher 1st Period 2nd Period  3rd Period  Adv 4th Period 5th Period 6th Period 7th Period 
Bennett-
Newton, Sheila 

Library Media 
Teacher 

Library Media 
Teacher 

Library Media 
Teacher 

  Lib Library Media 
Teacher 

Library Media 
Teacher 

Library Media 
Teacher 

Library Media 
Teacher 

Galli, Kendall 
 

 ____________  ___________ Leadership 
607 

  ___ Student Activities
Std. Center Office 

 ___________  ____________  ____________ 

 
 

DRAKE INTEGRATED STUDIES CURRICULA  (D.I.S.C.) 
(Teachers are listed on previous pages in their subject area departments.) 

 
Communications Academy 

 
Survey of Engineering 

 
Studies of the Environment Academy    
(SEA-DISC) 

 (ComAcad) 
Periods 5, 6, 7, After School 
11th & 12th Graders 
 
Teachers: 
Greg Doherty  (English) 
Kathleen McCormick     (Social Studies) 
Peter Parish                   (Drama) 
Steve Kuever  (App Tech—Video) 
 

(Engineering)  
Periods 1, 2, 5, 7 
11th & 12th Graders 
 
Teachers: 
Brad Katuna  (Science) 
David Reid  (Applied Tech) 

Periods 1, 2, 5, 7 
11th & 12th Graders 
 
Teachers: 
Jennifer Noland (Math) 
Steve Bluestone (Social Studies) 
Barton Clark (Science) 
Sue Fox (Science) 
 

   

 
Revolution of Core Knowledge 
(ROCK)       

 
Continuous Cycle of Learning 
(MOBIUS)                                   

 
Galileo 
 

Periods 1, 2, 3, 4 
9th & 10th Graders 
 
Teachers: 
Paul Grifo (Social Studies) 
Mary Kitchens (English) 
Jasper Thelin (Fine Arts) 
Michael Wing (Science) 
 

Periods 1, 2, 5 
9th & 10th Graders 
 
Teachers: 
Diana Winkler         (English) 
Marlene Kandall      (Social Studies) 
Cooper Clark           (Science) 
 

Periods  
9th & 10th Graders 
 
Teachers: 
Kay Cavan              (English) 
Betina Hughes        (Science) 
Raquel Nelson        (Social Studies) 
Charley Ehmann     (Special Needs) 
 

 
Frosh Learning Communities  (Clusters)                                                            
Circle Cluster #1 - Amity Hotchkiss / Fred Beale                                Cluster #3 – Caitlin Mohan / Jessica Rutberg 
Cluster #2 - Chizzie Brown / Dan Freeman                                         Cluster #4 – Shelly Norstad / Jennifer Carlson (10th gr) 
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The School Accountability Report Card (SARC), which is required by law to be published annually, contains 
information about the condition and performance of each California public school. More information about SARC 
requirements is available at the California Department of Education (CDE) Web site at 
http://www.cde.ca.gov/ta/ac/sa/. For additional information about the school, parents and community members 
should contact the school principal or the district office. DataQuest, an online data tool at 
http://data1.cde.ca.gov/dataquest/, contains additional information about this school and comparisons of the 
school to the district, the county, and the state. 
 
I. About This School 
 
Contact Information 
This section provides the school's contact information. 

School District 
 School Name  Sir Francis Drake High  District Name  Tamalpais Union High 
 Street  1327 Sir Francis Drake Blvd.  Phone Number  (415) 945-3737 
 City, State, Zip  San Anselmo, CA    94960-1800  Web Site   www.tamdistrict.org 
 Phone Number  (415) 453-8770  Superintendent  Bob Ferguson 
 Principal  Don Drake  E-mail Address  bferguson@tuhsd.marin.k12.ca.us 
 E-mail 
Address  ddrake@tamdistrict.org  ---  --- 

 
School Description and Mission Statement 
This section provides information about the school's goals and programs. 
At Sir Francis Drake High School we strive to personalize learning, provide academic and emotional support, and 
design engaging and challenging instruction to prepare our students for higher education, the workplace and civic 
participation.  As a community of learners, we foster knowledgeable, creative, self-directed, ethical students who 
think critically and express themselves effectively. 
 
Sir Francis Drake High School is located in the Ross Valley just a few blocks from downtown San Anselmo.  It 
opened in 1951 as the district’s second high school, on 21 acres of land that was previously known as Cordone 
Gardens.  The campus is traversed by two creeks that run year around and provide a laboratory for students 
studying Environmental Science.  Drake is a comprehensive high school with a broad spectrum of curricular 
choices to prepare students for college and life. 
 
Drake has been involved in systematic school-wide reform since 1991.  These efforts have been supported by 
numerous grants from private and public funds, including the U.S. and California Departments of  Education, 
Marin Community Foundation, Hewlett-Annenberg Foundation, and RJR Nabisco.  The focus of these reform 
efforts has been to personalize instruction so that all students are known by adults on campus, provide academic 
and emotional support, develop interdisciplinary and project-based instruction so that students are actively 
engaged in learning, and create a community of learners in which all members are gaining knowledge.   
 
For all freshmen Drake provides small learning communities of 50 to 100 students.  Core academic teachers in 



these communities work together to plan instruction that is rigorous and relevant and meets individual needs.  A 
strong elective program gives students a chance to explore areas of interest, including the arts, world languages, 
music, and technology.  Juniors and seniors select their course of study from a variety of options.  Advanced 
Placement courses are offered in all subject content areas.  Approximately 31% of the students select one of 
Drake’s academies, which are organized around career interest areas and taught by a team of teachers.  Other 
students opt for a more traditional course of study. 
 
Since 1997 Drake has been a Leadership School in the Bay Area School Reform Collaborative.  In 2005 Drake 
was recognized as a California Distinguished High School for the second time.  In 1999 Drake was also 
recognized as a New American High School.   Several of Drake’s programs have received Golden Bell Awards.  
These recognitions are based on the high level of student academic performance and the quality of the programs 
offered.  Drake is visited annually by educators from all parts of the United States who are interested in the 
innovative practices and structures at the school.     
 
Opportunities for Parental Involvement 
This section provides information about opportunities for parents to become involved with school activities. 
Parent support is strong at Drake.  The Parent Club publishes a monthly newsletter, sponsors parent education 
events, hosts parent breakfasts and lunches, and coordinates volunteer efforts.  The Drake Fund is our parent-run 
educational foundation that raises funds for academics as well as music and art programs.  Benchwarmers 
support the athletic program.   Each year the Drake Scholarship Foundation awards college scholarships to 
deserving seniors.  Parents are active members of the Drake Leadership Council, the school’s decision-making 
body.  Drake’s Site Modernization committee involved parent, students, staff and members of the community in 
discussions and decisions about Drake’s modernization plans.    
 
Student Enrollment by Grade Level 
This table displays the number of students enrolled in each grade level at the school. 

 Grade Level  Number of Students 
 Grade 9   275  
 Grade 10   296  
 Grade 11   248  
 Grade 12   257  

 Ungraded Secondary      0  
 Total Enrollment 1076  

 
Student Enrollment by Group 
This table displays the percent of students enrolled at the school who are identified as being in a particular group.  

 Group  Percent of 
Total Enrollment  Group  Percent of 

Total Enrollment
 African American 2.5   White (not Hispanic) 82.3  

 American Indian or Alaska Native 1.4   Multiple or No Response   5.8  
 Asian 2.8   Socioeconomically Disadvantaged   3.9  

 Filipino 0.4   English Learners   0.0  
 Hispanic or Latino 4.5   Students with Disabilities   7.0  

 Pacific Islander 0.4   ---  --- 
 
Average Class Size and Class Size Distribution (Secondary) 
This table displays by subject area the average class size and the number of classrooms that fall into each size 
category (a range of total students per classroom). 

 Subject  2003-04  2004-05  2005-06 



Number of 
Classrooms 

Number of 
Classrooms 

Number of 
Classrooms 

  Avg. 
Class 
Size  1-20  21-32  33+ 

 Avg.
Class
Size  1-20  21-32  33+ 

 Avg. 
Class 
Size  1-20  21-32  33+

 English  24.4  13  28    24.4    9  32    25.1  11  29  1 
 Mathematics  25.4  10  25  2  23.6  17  20    24.5  12  25  2 
 Science  26.3    9  25  2  25.7    7  32    24.3  11  27  1 
 Social Science  27.4    7  25  5  26.2    3  37    26.0    8  30  3 
 
II. School Climate 
 
School Safety Plan 
This section provides information about the school's comprehensive safety plan.  
The school's Emergency Plan is on file in the assistant principal's office.  Drills are held throughout the school 
year to prepare staff and students for various kinds of emergency situations.  Each classroom has a school 
disaster pack with food, basic first aid supplies, and equipment.  The school has a strong working relationship with 
local law enforcement and emergency services in both San Anselmo and Fairfax.  The relationship ensures clear 
channels of communication and up-to-date information.  Crisis counseling can be provided as needed by Drake 
staff and adjunct support services, such as Bay Area Community Resources 
 
School Discipline Practices 
This section provides information about the school's efforts to create and maintain a positive learning 
environment, including the school's use of disciplinary strategies.  
Drake's instructional program is designed to respond to the creativity and expertise of its staff, the needs of its 
students and the challenges of a rapidly changing world.  Upon entering Drake, all ninth grade students are 
scheduled into a small learning community that includes a team of teachers in either English, social studies, or 
science.  By sharing a common planning period, these cluster teachers are able to integrate curriculum, 
coordinate homework and tests and promote greater personalization among their students and parents.  Another 
unique feature of our instructional program is the Drake Integrated Studies Curricula of DISC.  This program 
includes our three 9/10 blended clusters and three upper division academies.  All are project-based and 
interrelated across disciplines to promote the development of transferable skills such as problem solving, 
resource management, technology, collaborative work and written and verbal communication.  These project-
based programs have a strong community service or workplace learning component and are open to students of 
all interests and abilities.  Additionally, our Advisory/Tutorial program provides all students at Drake with positive 
adult relationships as well as academic, social and emotional support during their time here at Drake.     
 
Suspensions and Expulsions 
This table displays the rate of suspensions and expulsions (the total number of incidents divided by the total 
enrollment) at the school and district levels for the most recent three-year period.  

 School  District  Rate 
 2003-04  2004-05  2005-06  2003-04  2004-05  2005-06 

 Suspensions 10% 8% 9% 9% 8% 8% 
 Expulsions   1% 2% 0.7% 1% 1% 0.4% 

 
III. School Facilities 
 
School Facility Conditions and Improvements 
This section provides information about the condition of the school's grounds, buildings, and restrooms, and a 
description of any planned or recently completed facility improvements.  



The District makes considerable efforts to ensure that all schools are clean, safe, and functional.  To assist in this 
effort, the district uses a school facility survey instrument developed by the State of California Office of Public 
School Construction.  The results of this survey are available at the at the district office. 
 
Drake High School’s 21 acre campus has 62 classrooms, a library, performing arts center, an administration 
building, swimming pool, and athletics fields. The original campus was built in 1951.  In 1998, the district’s Long 
Range Facilities Planning Committee developed specific standards for all district facilities in the areas of building 
integrity, mechanical and plumbing systems, electrical system, structural safety, accessibility, educational 
technology, and instructional facilities (classrooms, science labs, libraries, multi-use facilities, visual arts rooms, 
gyms, athletic fields,) teacher work areas, food service, paving and drainage, landscape and irrigation.  The 
results of this study are published in the District Facilities Master Plan.  
 
Drake High School has been undergoing major modernization as part of a $121 million dollar facilities bond 
measure approved by the Tam District voters in 2002.  Approximately thirty-one million dollars are being spent 
remodeling classrooms, building new student center, refurbishing the gymnasium and performing arts center, and 
installing new athletics fields.  The current status of the District modernization work can be checked at the 
tamdistrict.org website.  Modernization has included replacement of the major infrastructures (heating, lights, 
electrical, plumbing), painting, new floors, lockers, and furniture.)  Technology networking has been upgraded and 
is accessible in all instructional spaces.  
 
The Director of Maintenance has established a regular standard for cleaning all district facilities. A custodial staff 
with assigned routes cleans and maintains all campus areas on a regular basis. Classrooms, offices and 
restrooms are cleaned every day.  An on-line Maintenance Work Order system has been implemented to report 
and monitor status of maintenance requests. 
 
The District participates in the State School Deferred Maintenance Program, which provides state matching funds 
on a dollar-for-dollar basis to assist school districts with expenditures for major repair or replacement of existing 
school building components.  Roofing, plumbing, paving, heating, painting are typical projects funded in this 
manner.  The district's five-year deferred maintenance plan is available from the Director of Maintenance and 
Operations. 
 
Campus supervisors and administrators are on duty supervising the campus before, during, and after school.  
They routinely monitor the entire campus, including surrounding streets.  The school has a system for visitor 
check-in with signs posted to direct the public to the office. Procedures are in place to handle unauthorized 
access during the school day.   
 
School Facility Conditions Good Repair Status 
This table displays the results of the most recently completed school site inspection to determine the school 
facility's good repair status.  

 Facility in 
Good Repair  Item Inspected 
 Yes  No 

 Repair Needed and 
Action Taken or Planned 

 Gas Leaks X   

 Mechanical Systems X   

 Windows/Doors/Gates (interior and exterior) X   

 Interior Surfaces (walls, floors, and ceilings) X   

 Hazardous Materials (interior and exterior) X   

 Structural Damage X   

 Fire Safety X   

 Electrical (interior and exterior) X   



 Pest/Vermin Infestation X   

 Drinking Fountains (inside and outside) X   

 Restrooms X   

 Sewer X   

 Playground/School Grounds X   

 Other X   

 
IV. Teachers 
 
Teacher Credentials 
This table displays the number of teachers assigned to the school with a full credential, without a full credential, 
and those teaching outside of their subject area of competence. Detailed information about teacher qualifications 
can be found at the CDE Web site at http://dq.cde.ca.gov/dataquest/. 

 School  District  Teachers 
   2003-04     2004-05      2005-06     2005-06  

 With Full Credential 57 63 66 232 
 Without Full Credential  4  1  0    4 
 Teaching Outside Subject Area of Competence  1  2  5 --- 
 
Teacher Misassignments and Vacant Teacher Positions 
This table displays the number of teacher misassignments (teachers assigned without proper legal authorization) 
and the number of vacant teacher positions (not filled by a single designated teacher assigned to teach the entire 
course at the beginning of the school year or semester). Note: Total Teacher Misassignments includes the 
number of Misassignments of Teachers of English Learners.  

 Indicator    2004-05      2005-06      2006-07   
 Misassignments of Teachers of English Learners 0 0 0 
 Total Teacher Misassignments 0 2 5 
 Vacant Teacher Positions 0 0 0 
 
Core Academic Classes Taught by NCLB Compliant Teachers 
This table displays the percent of classes in core academic subjects taught by No Child Left Behind (NCLB) 
compliant and non-NCLB compliant teachers at the school, at all schools in the district, at high-poverty schools in 
the district, and at low-poverty schools in the district. More information on teacher qualifications required under 
NCLB can be found at http://www.cde.ca.gov/nclb/sr/tq/. 

 Percent of Classes In Core Academic Subjects 
 Location of Classes  Taught by 

 NCLB Compliant Teachers
 Taught by 

 Non-NCLB Compliant Teachers
 This School  98.2 1.8 
 All Schools in District  98.0 2.0 
 High-Poverty Schools in District  00.0 0.0 
 Low-Poverty Schools in District  98.0 2.0 
 
Substitute Teacher Availability 
This section provides information about the availability of qualified substitute teachers and the impact of any 
difficulties in this area on the school's instructional program. 



Drake High School employs qualified substitute teachers selected from a list provided by the Marin County Office 
of Education.  Drake has not had a problem securing sufficient, qualified substitutes, except in some highly 
specialized subject areas.  Lesson plans are provided by the teacher and followed by the substitutes to enable 
continuity of instruction for students.   
 
Teacher Evaluation Process 
This section provides information about the procedures and the criteria for teacher evaluations. 
Teachers are formally evaluated every two years using the California Standards for the Teaching Profession.  
Criteria include 1) Progress of students towards achieving established standards, 2) Instructional techniques and 
strategies, 3) Adherence to curricular objectives, 4) Establishment and maintenance of a suitable learning 
environment, 5) Professional Development, and 6) Professional conduct.  Students also provide input into the 
evaluation process through a classroom survey.  The evaluation process is meant to provide reflection and growth 
for both administrator and teacher. 
 
Drake administrators attend workshops and training programs to continually hone and improve their skills in order 
to help teachers become more effective in the classroom.      
 
V. Support Staff 
 
Academic Counselors and Other Support Staff 
This table displays, in units of full-time equivalents (FTE), the number of academic counselors and other support 
staff who are assigned to the school and the average number of students per academic counselor. One FTE 
equals one staff member working full time; one FTE could also represent two staff members who each work 50 
percent of full time. 

 Title  Number of FTE 
 Assigned to School 

 Average Number of 
 Students per 

 Academic Counselor 
 Academic Counselor   4.0   269.0 
 Library Media Teacher (Librarian)   1.0  --- 
 Psychologist   0.8  --- 
 
VI. Curriculum and Instructional Materials 
 
Quality, Currency, and Availability of Textbooks and Instructional Materials 
This table displays information about the quality, currency, and availability of the standards-aligned textbooks and 
other instructional materials used at the school, and information about the school's use of any supplemental 
curriculum or non-adopted textbooks or instructional materials. 

The district uses a five-year Curriculum Cycle to ensure that all courses of study are updated regularly.  The 
District Curriculum Cycle can be reviewed at the District website on the instruction page: 
http://www.tamdistrict.org/index.htm.  The state uses a seven-year cycle which means textbooks are reviewed 
and/or replaced more often in the Tam District than required by the state.  The District Curriculum Cycle also 
provides opportunity to update supplementary instructional materials in all courses.  

All students at Drake High School have copies of standards-aligned textbooks and other instructional materials, 
which have been adopted by the governing board of Tam District for grades nine through twelve and which are 
consistent with the content and cycles of the curriculum frameworks adopted by the State Board of Education, in 
the core curriculum areas of reading/language arts, mathematics, science, and history-social science; foreign 
language and health; and science laboratory equipment for grades nine through twelve as appropriate.  



The district's textbook and instructional materials purchase process assures that student enrollments, by course, 
are used to determine the numbers of copies of books to order so that each student has his/her own materials to 
use at school and at home.  Instructional materials are selected after courses of study are reviewed and updated, 
to ensure that they are aligned with the state content and performance standards for that course.  The district also 
has established a standard equipment list for all science classes to ensure that each science lab is equitably 
equipped with the necessary laboratory equipment.  

 

 Core Curriculum Area  Quality, Currency, and Availability of Textbooks and 
 Instructional Materials (year adopted in parentheses) 

 Reading/Language Arts 

No single anthology is used in the school for English-Language Arts 
(ELA) courses in grades 9-12.  A variety of novels, short-stories, poetry, 
and other literature related materials are used in the English-language 
Arts classes at Drake High School.  A list of ELA materials for each 
course is available at the District website under each course of study.   

 Mathematics 

Algebra 1-2: CPM Math 1 Algebra  (2000)                                                 
Algebra P1-P2:  CPM Math 1 Algebra Vol.1; Algebra 1: Concepts & 
Skills (2002)                                                                                                
Algebra P3-P4:  CPM Math 1 Algebra Vol.2; Algebra 1: Concepts & 
Skills                                                         
Geometry 1-2:  CPM Geometry Math 2 (2000); CPM Geometry Math 2 
Vol. 1 and Vol.2 (2002)                                                                               
Advanced Algebra: Algebra 2  (2003)                                                        
Statistics 2:  Statistics  Concepts & Controversies  (2001)                         
AP Statistics: Introduction to Statistics & Data Analysis (2002); The 
Practice of Statistics; How to Prepare for AP STAT                                   
PreCalculus 1-2:  Graphing & Data Analysis (1999)                                  
AP Calculus:  Calculus: Graphical, Numerical (2000)                               
Business Math:  Economic Principals of Business Math  (2006)             
   

 Science 

Lab Manual for Students (2003); Student Study Guide for Biology 
(2003); Global Science (2002); Biology (Miller-Levine) (2001);  
Hole's Human Anatomy & Physiology (2005); Biology (Campbell & 
Reese)(2003); Chemistry: Matter and Change (2005);   
Environmental Science: Working with the Environment (1996), Earth 
Science: Geology, the Environment and the Universe (2002); Global 
Science (2002); Holt Physics (2003); Chemistry the Central Science 
(2004); Student Guide: Chemistry the Central Science (2004); 
Preparing for the Chemistry AP Exam (2004); Living in the Environment 
(2004)  

 History-Social Science 

A History of Western Society (1998) 
America's History (2003) 
Economics (1999( 
Nystrom Desk Atlas (2002) 
Perspectives (1996) 
Basics of American Politics (1997) 
Sexuality and Gender in Society (2002) 
Human Sexuality (2003) 
Philosophy-Art of Wondering (1994) 
Exploring Psychology (1996) 
Street Law-Course in Practice (1990) 
Americans: Reconstruction Through 21st Century (1998) 
Modern World History: Patterns of Interaction (2003) 
World Geography: Building a Global Perspective (2005) 



Born for Liberty (2005) 
 
VII. School Finances 
 
Expenditures Per Pupil and School Site Teacher Salaries (Fiscal Year 2004-05) 
This table displays a comparison of the school's per pupil expenditures from unrestricted (basic) sources with 
other schools in the district and throughout the state, and a comparison of the average teacher salary at the 
school site with average teacher salaries at the district and state levels. Detailed information regarding salaries 
can be found at the CDE Web site at http://www.cde.ca.gov/ds/fd/ec/ and http://www.cde.ca.gov/ds/fd/cs/. 

 Level 
 Total 

 Expenditures
 Per Pupil 

 Expenditures 
 Per Pupil 

 (Supplemental) 

 Expenditures
 Per Pupil 
 (Basic) 

 Average
 Teacher
 Salary 

 School Site  ---  --- $11,744 $69,780 
 District  ---  --- $11,744 $69,780
 Percent Difference - School Site and District  ---  ---  ---  --- 
 State  ---  ---  $ 4,743  $59,734
 Percent Difference - School Site and State  ---  ---  ---  --- 
 
Types of Services Funded 
This section provides information about the programs and supplemental services that are available at the school 
and funded through either categorical or other sources. 
The district provides certificated teachers and counselors, certificated administrators, and classified support staff.  
Support staff includes clerical, custodial, campus supervisory, and grounds/maintenance personnel.  Each 
comprehensive high school has a Health Technician, two Technology support staff, and a Library/Media Teacher 
on site.  English Language Learners have access to a full program of ELD, and Sheltered core academic subjects 
within the district.  An extensive array of supplemental instructional services are provided including summer 
school, and short term workshops and one-to-one assistance on assessments required for graduation.  The 
district contracts with community agencies to provide extra drug/alcohol and mental health counseling.  A full 
interscholastic athletic program is supported.  Students have address to a wide variety of co-and extra- curricular 
activities including drama, music, journalism, clubs, and other activities.  The per pupil allocation also covers the 
cost of all instructional materials and equipment, including technology.    

 
Teacher and Administrative Salaries (Fiscal Year 2004-05) 
This table displays district-level salary information for teachers, principals, and superintendents, and 
compares these figures to the state averages for districts of the same type and size. The table also 
displays teacher and administrative salaries as a percent of a district's budget, and compares these 
figures to the state averages for districts of the same type and size. Detailed information regarding 
salaries can be found at the CDE Web site at http://www.cde.ca.gov/ds/fd/cs/ and 
http://www.cde.ca.gov/ta/ac/sa/salaries0405.asp. 

 Category  District 
 Amount 

 State Average 
 For Districts 

 In Same Category 
 Beginning Teacher Salary  $  44,046  $  37,616
 Mid-Range Teacher Salary  $  68,705  $  57,650
 Highest Teacher Salary  $  84,039  $  75,486
 Average Principal Salary (High)  $114,810  $  98,570
 Superintendent Salary  $170,000  $127,039
 Percent of Budget for Teacher Salaries  38.4  37.0
 Percent of Budget for Administrative Salaries  5.9  6.0



 
VIII. Student Performance 
 
California Standards Tests 
The California Standards Tests (CST) show how well students are doing in relation to the state content standards. 
The CSTs include English-language arts and mathematics in grades 2 through 11; science in grades 5, 8, 9, 10, 
and 11; and history-social science in grades 8, 10, and 11. Student scores are reported as performance levels. 
Detailed information regarding CST results for each grade and proficiency level, including the percent of students 
not tested, can be found at the CDE Web site at http://star.cde.ca.gov/. Note: To protect student privacy, scores 
are not shown when the number of students tested is 10 or less. 
 
CST Results for All Students -- Three-Year Comparison 
This table displays the percent of students achieving at the Proficient or Advanced level (meeting or exceeding 
the state standards). 

 School  District  State  Subject 
 2004  2005  2006  2004  2005  2006  2004  2005  2006 

 English-Language Arts  71  71  71  69  71  69  36  40  42 
 Mathematics  26  30  25  31  35  33  34  38  40 

 Science  50  45  63  56  53  69  25  27  35 
 History-Social Science  54  59  56  58  61  61  29  32  33 

 
CST Results by Student Group - Most Recent Year 
This table displays the percent of students, by group, achieving at the Proficient or Advanced level (meeting or 
exceeding the state standards) for the most recent testing period. 

 Percent of Students Scoring at Proficient or Advanced
 Group  English- 

Language Arts  Mathematics  Science  History- 
Social Science

 African American  43  17  *  21 
 American Indian or Alaska Native  54  8  *  * 

 Asian  83  30  *  82 
 Filipino  *  *  *  * 

 Hispanic or Latino  51  21  38  20 
 Pacific Islander  *  *  *  * 

 White (Not Hispanic)  72  26  64  60 
 Male  66  28  60  60 

 Female  75  23  66  53 
 Economically Disadvantaged  44  20  *  37 

 English Learners  *  *     
 Students with Disabilities  15  5  11  8 

 Students Receiving Migrant Education Services         
 
Local Assessment Results 
Districts may choose to administer their own academic assessments in reading, writing, and mathematics. In such 
cases, this table displays the percent of students, by grade level and subject area, meeting or exceeding the 
district standard. 

 Reading  Writing  Mathematics  Grade 
Level  2004  2005  2006  2004  2005  2006  2004  2005  2006 



 9  74.0% 74.7%  73.9%  70.0% 78.5% 76.1%  54.0% 33.9% 41.4%
 10  83.0% 83.3%  78.8%  90.0% 95.5%  90.6%  94.0% 92.2% 91.7%
 11  93.0% 93.3%  84.8%  95.0% 95.7%  95.5%  94.0% 94.9% 96.3%
 12  100.0% 98.2%  98.7%  100.0% 98.2%  98.7%  100.0% 98.2% 98.7%

 
California Physical Fitness Test Results 
The California Physical Fitness Test is administered to students in grades 5, 7, and 9 only. This table displays by 
grade level the percent of students meeting fitness standards (scoring in the healthy fitness zone on all six fitness 
standards) for the most recent testing period. Detailed information regarding the California Physical Fitness Test, 
and comparisons of a school's test results to the district and state levels, can be found at the CDE Web site at 
http://www.cde.ca.gov/ta/tg/pf/. Note: To protect student privacy, scores are not shown when the number of 
students tested is 10 or less. 

 Grade Level 
 Percent of 

Students Meeting 
Fitness Standards 

 9  75.3 
 
IX. Accountability 
 
Academic Performance Index 
 
The Academic Performance Index (API) is an annual measure of the academic performance and progress of 
schools in California. API scores range from 200 to 1,000, with a statewide target of 800. Detailed information 
about the API can be found at the CDE Web site at http://www.cde.ca.gov/ta/ac/ap/. 
 
API Ranks -- Three-Year Comparison 
This table displays the school's statewide and similar schools API ranks. The statewide API rank ranges from 1 to 
10. A statewide rank of 1 means that the school has an API score in the lowest 10 percent of all schools in the 
state, while a statewide rank of 10 means that the school has an API score in the highest 10 percent of all schools 
in the state. The similar schools API rank reflects how a school compares to 100 statistically matched "similar 
schools." A similar schools rank of 1 means that the school's academic performance is comparable to the lowest 
performing 10 schools of the 100 similar schools, while a similar schools rank of 10 means that the school's 
academic performance is better than at least 90 of the 100 similar schools. 

 API Rank  2003-04  2004-05  2005-06 
 Statewide 10 10 10 
 Similar Schools   6   6   5 
 
API Changes by Student Group -- Three Year Comparison 
This table displays, by student group, the actual API changes in points added or lost for the past three years, and 
the most recent API score. Note: "N/A" means that the student group is not numerically significant. 

 Actual API Change  API Score  Group 
 2003-04  2004-05  2005-06  2006 

 All Students at the School  -4  4  3  816 
 African American N/A N/A N/A N/A 

 American Indian or Alaska Native N/A N/A N/A N/A 

 Asian N/A N/A N/A N/A 

 Filipino N/A N/A N/A N/A 

 Hispanic or Latino N/A N/A N/A N/A 



 Pacific Islander N/A N/A N/A N/A 

 White (not Hispanic)  3  -2  4  823 
 Socioeconomically Disadvantaged  N/A N/A N/A N/A 

 English Learners  --  -- N/A N/A 

 Students with Disabilities  --  -- N/A N/A 

 
Adequate Yearly Progress 
The federal NCLB act requires that all schools and districts meet the following Adequate Yearly Progress (AYP) 
criteria: 

• Participation rate on the state's standards-based assessments in English-language arts (ELA) and 
mathematics  

• Percent proficient on the state's standards-based assessments in ELA and mathematics  
• API as an additional indicator  
• Graduation rate (for secondary schools) 

Detailed information about AYP, including participation rates and percent proficient results by student group, can 
be found at the CDE Web site at http://www.cde.ca.gov/ta/ac/ay/. 
 
AYP Overall and by Criteria 
This table displays an indication of whether the school and the district made AYP overall and whether the school 
and the district met each of the AYP criteria. 

 AYP Criteria  School  District 
 Overall  Yes  No 
 Participation Rate - English-Language Arts  Yes  Yes 
 Participation Rate - Mathematics  Yes  Yes 
 Percent Proficient - English-Language Arts  Yes  Yes 
 Percent Proficient - Mathematics  Yes  Yes 
 API  Yes  Yes 
 Graduation Rate  Yes  Yes 
 
X. School Completion and Postsecondary Preparation 
 
Dropout Rate and Graduation Rate 
This table displays the school's one-year dropout rates and graduation rates for the most recent three-year period. 
For comparison purposes, data are also provided at the district and state levels. Detailed information about 
dropout rates and graduation rates can be found at the CDE Web site at http://dq.cde.ca.gov/dataquest/. 

 School  District  State  Indicator 
 2002-03  2003-04  2004-05  2002-03  2003-04  2004-05  2002-03  2003-04  2004-05

 Dropout Rate (1-year) 00.3 00.4 00.4 00.3 00.3 00.3 03.2 03.3 03.1 
 Graduation Rate 98.4 98.2 98.7 98.5 98.2 99.1 86.7 85.3 84.9 
 
Completion of High School Graduation Requirements 
Beginning with the graduating class of 2006, students in California public schools must pass both the English-
language arts and mathematics portions of the California High School Exit Examination (CAHSEE) to receive a 
high school diploma. For students who began the 2005-06 school year in the 12th grade, this table displays by 
student group the percent of students who met all state and local graduation requirements for grade 12 
completion, including having passed both portions of the CAHSEE or received a local waiver or state exemption. 



Detailed information about the CAHSEE can be found at the CDE Web site at http://www.cde.ca.gov/ta/tg/hs/. 
Note: "N/A" means that the student group is not numerically significant. 
 

Graduating Class of 2006 
Math ELA 

 
Group 

School District State School District State 
All Students 92% 90% 59% 94% 91% 61% 
African American N/A 55% 40% N/A 60% 50% 
American Indian or Alaska Native N/A 91% 56% N/A 82% 63% 
Asian 100% 94% 83% 86% 82% 70% 
Filipino N/A N/A 76% N/A N/A 78% 
Hispanic or Latino 75% 72% 49% 69% 69% 50% 
Pacific Islander N/A N/A 57% N/A N/A 60% 
White (not Hispanic) 94% 94% 77% 97% 96% 81% 
Socioeconomically Disadvantaged 71% 59% 48% 71% 57% 48% 
English Learners N/A 58% 35% N/A 47% 28% 
Students with Disabilities 58% 54% 21% 61% 57% 23% 
 
Career Technical Education Programs 
This section provides information about the degree to which pupils are prepared to enter the workforce, including 
a list of career technical education (CTE) programs offered at the school. 
The district’s instructional Framework and Student Learning Outcomes include expectations that students will 
acquire the essential skills needed for the workforce.  These are the Necessary Skills as defined by the SCANS 
report.  Students also have the opportunity to participate in internships, job shadows, and other work experiences.  
The Regional occupations program (ROP) offers a wide range of workforce training programs at various sites 
throughout Marin county.  Drake students may enroll in these or courses at the College of Marin concurrently. 
 
Drake’s academies provide a rich integration of academic and workforce learning.  Counselors work with students 
and parents to develop a Four-Year Plan designed to direct coursework towards future goals.  In tenth grade all 
students take a career interest survey and have small group discussions with the Career Center Specialist.  
Career Centers have the Bridges on-line software to help with self-directed career exploration.   
 
The following programs are offered at Drake and are aligned to the model curriculum standards for career-
technical education courses adopted by the State Board of Education:  Introduction to Computers, Computer 
Programming, Workplace Learning, and Business Math. 
 
Courses at Drake conducted by ROP are: Computer Graphics/ Electronic Publishing, Multimedia, ComACAD, 
Television/Video Occupations, and Engineering Academy.    
 
Career Technical Education Participation 
This table displays information about participation in the school's CTE programs. 

 Measure   CTE Program Participation 
 Number of Pupils 1,494 
 Percent of pupils completing a CTE program  
 and earning a high school diploma 100% 

 Percent of CTE courses sequenced or  
 articulated between the school and institutions  
 of postsecondary education 

   20% 

 
Courses for University of California and/or California State University Admission 
This table displays for the most recent year two measures related to the school's courses that are required for 
University of California (UC) and/or California State University (CSU) admission. Detailed information about 



student enrollment and completion of courses required for UC/CSU admission can be found at the CDE Web site 
at http://dq.cde.ca.gov/dataquest/. 

 Indicator  Percent  
 Students Enrolled in Courses Required for UC/CSU Admission    79.7 
 Graduates Who Completed All Courses Required for UC/CSU Admission   68.9 
 
Advanced Placement Courses 
This table displays for the most recent year the number of Advanced Placement (AP) courses that the school 
offered by subject and the percent of the school's students enrolled in all AP courses. Detailed information about 
student enrollment in AP courses can be found at the CDE Web site at http://dq.cde.ca.gov/dataquest/. 

 Subject  Number of 
AP Courses Offered 

 Percent of Students 
In AP Courses 

 Computer Science     ---  
 English  2   ---  
 Fine and Performing Arts     ---  
 Foreign Language  1   ---  
 Mathematics  2   ---  
 Science  3   ---  
 Social Science  1   ---  
 All courses  9  4.0 
 
College Admission Test Preparation Course Program 
This section provides information about the school's college admission test preparation course program. 
Drake High School does not offer any Test Preparation courses as part of the regular curriculum.  Such courses 
and workshops are available through the district’s Community Education Program and outside provider.     
 
SAT Reasoning Test 
This table displays the percent of the school's 12th grade students who voluntarily take the SAT Reasoning Test 
for college entrance, and the average verbal, math, and writing scores of those students. Detailed information 
regarding SAT results, and comparisons of these average scores to the district and state levels, can be found at 
the CDE Web site at http://www.cde.ca.gov/ds/sp/ai/. Note: To protect student privacy, scores are not shown 
when the number of students tested is 10 or less. 

 Indicator  2004  2005  2006 
 Percent of Grade 12 Students Taking the Test  69.9  71.2  72.8 
 Average Verbal Score  556  578  566 
 Average Math Score  556  578  561 
 Average Writing Score   ---    ---   565 
 
X. Instructional Planning and Scheduling 
 
School Instruction and Leadership 
This section provides information about the structure of the school's instructional program and the experience of 
the school's leadership team. 
In support of the District’s mission, “Preparing Today’s Students for Tomorrow’s World” the Tam District Board of 
Trustees has adopted a Twenty-first Century Instructional Framework built upon four “Pillars:” Strong Academic 
Foundation, Acquisition of Necessary Skills, Career Planning, and Experience Beyond the Classroom.  The 
framework outlines a set of 14 student learning outcomes which all students will be required to demonstrate as a 



condition of graduation. 
The District is an active member of the Education Task Force (ETF), a consortium that also includes all the K-8 
districts in the Tam District attendance area.  Through ETF the school is able  
 
In 2000, Sir Francis Drake High School underwent a comprehensive review by the Western Association of 
Schools and Colleges and the State Department of Education.  As a result of that review Drake was awarded the 
full six-year accreditation.   
 
Drake is a learning community in which students, parents, staff and administration work together to process 
issues, solve problems, and make decisions.  A team of teacher leaders guides staff development and reform 
efforts, working closely with the school administration.  All teachers engage inaction research in which they 
investigate best teaching practices and the results in terms of student learning. 
 
Rigor and relevance guide our instructional program.  We ask not just “What do our students know?” but also 
“What can they do?”  Our graduates report that this approach has served them well in college and beyond.      
 
Professional Development 
This section provides information about the program for training the school's teachers and other professional staff. 
All staff, both classified and certificated, has a variety of opportunities for professional development.  These 
include school or district sponsored workshops, national and state conferences hosted by professional 
organizations, on-going collaboration time to work with colleagues.  The district provides a New Teacher Support 
program for all teachers in their first two years of district employment.  This program focuses on orientation to the 
school, district, and community culture; policies and expectations; as well as in-depth professional development in 
curriculum/instruction design.  The district also participates in the Beginning Teacher Support and Assessment 
(BTSA) program for novice teachers and the Peer Assistance and Review (PAR) program for all teachers.  Drake 
also has access to several state and federal categorical funding programs, including Title II, Teacher Quality.   
 
Instructional Minutes 
This table displays a comparison of the number of instructional minutes offered at the school to the state 
requirement for each grade level. 

 Instructional Minutes  Grade 
Level  Offered  State Requirement 

 9  64,926  64,800 
 10  64,926  64,800 
 11  64,926  64,800 
 12  64,926  64,800 

 
Minimum Days in School Year 
This section provides information about the total number of days in the most recent school year that students 
attended school on a shortened day schedule and the reasons for the shortened day schedule. 
The district has 180 student instructional days, of which 6 are final exams and 2 are minimum. 
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The School Accountability Report Card (SARC), which is required by law to be published 
annually, contains information about the condition and performance of each California public 
school. More information about SARC requirements is available at the California Department of 
Education (CDE) Web site at http://www.cde.ca.gov/ta/ac/sa/. For additional information about the 
school, parents and community members should contact the school principal or the district office. 
DataQuest, an online data tool at http://data1.cde.ca.gov/dataquest/, contains additional 
information about this school and comparisons of the school to the district, the county, and the 
state. 
 
I. About This School 
 
Contact Information 
This section provides the school's contact information. 

School District 
 School 
Name  Sir Francis Drake High  District Name  Tamalpais Union High 

 Street  1327 Sir Francis Drake Blvd.  Phone Number  (415) 945-3737 
 City, 
State, Zip 

 San Anselmo, CA    94960-
1800  Web Site   www.tamdistrict.org 

 Phone 
Number  (415) 453-8770  Superintendent  Bob Ferguson 

 Principal  Don Drake  E-mail Address  
bferguson@tuhsd.marin.k12.ca.us 

 E-mail 
Address  ddrake@tamdistrict.org  ---  --- 
 
School Description and Mission Statement 
This section provides information about the school's goals and programs. 
At Sir Francis Drake High School we strive to personalize learning, provide academic and 
emotional support, and design engaging and challenging instruction to prepare our students for 
higher education, the workplace and civic participation.  As a community of learners, we foster 
knowledgeable, creative, self-directed, ethical students who think critically and express 
themselves effectively. 
 
Sir Francis Drake High School is located in the Ross Valley just a few blocks from downtown San 
Anselmo.  It opened in 1951 as the district’s second high school, on 21 acres of land that was 
previously known as Cordone Gardens.  The campus is traversed by two creeks that run year 
around and provide a laboratory for students studying Environmental Science.  Drake is a 
comprehensive high school with a broad spectrum of curricular choices to prepare students for 
college and life. 
 
Drake has been involved in systematic school-wide reform since 1991.  These efforts have been 
supported by numerous grants from private and public funds, including the U.S. and California 



Departments of  Education, Marin Community Foundation, Hewlett-Annenberg Foundation, and 
RJR Nabisco.  The focus of these reform efforts has been to personalize instruction so that all 
students are known by adults on campus, provide academic and emotional support, develop 
interdisciplinary and project-based instruction so that students are actively engaged in learning, 
and create a community of learners in which all members are gaining knowledge.   
 
For all freshmen Drake provides small learning communities of 50 to 100 students.  Core 
academic teachers in these communities work together to plan instruction that is rigorous and 
relevant and meets individual needs.  A strong elective program gives students a chance to 
explore areas of interest, including the arts, world languages, music, and technology.  Juniors and 
seniors select their course of study from a variety of options.  Advanced Placement courses are 
offered in all subject content areas.  Approximately 31% of the students select one of Drake’s 
academies, which are organized around career interest areas and taught by a team of teachers.  
Other students opt for a more traditional course of study. 
 
Since 1997 Drake has been a Leadership School in the Bay Area School Reform Collaborative.  
In 2005 Drake was recognized as a California Distinguished High School for the second time.  In 
1999 Drake was also recognized as a New American High School.   Several of Drake’s programs 
have received Golden Bell Awards.  These recognitions are based on the high level of student 
academic performance and the quality of the programs offered.  Drake is visited annually by 
educators from all parts of the United States who are interested in the innovative practices and 
structures at the school.     
 
Opportunities for Parental Involvement 
This section provides information about opportunities for parents to become involved with school 
activities. 
Parent support is strong at Drake.  The Parent Club publishes a monthly newsletter, sponsors 
parent education events, hosts parent breakfasts and lunches, and coordinates volunteer efforts.  
The Drake Fund is our parent-run educational foundation that raises funds for academics as well 
as music and art programs.  Benchwarmers support the athletic program.   Each year the Drake 
Scholarship Foundation awards college scholarships to deserving seniors.  Parents are active 
members of the Drake Leadership Council, the school’s decision-making body.  Drake’s Site 
Modernization committee involved parent, students, staff and members of the community in 
discussions and decisions about Drake’s modernization plans.    
 
Student Enrollment by Grade Level 
This table displays the number of students enrolled in each grade level at the school. 

 Grade Level  Number of Students 
 Grade 9   275  
 Grade 10   296  
 Grade 11   248  
 Grade 12   257  

 Ungraded Secondary      0  
 Total Enrollment 1076  

 
Student Enrollment by Group 
This table displays the percent of students enrolled at the school who are identified as being in a 
particular group.  

 Group 
 Percent of 

Total 
Enrollment 

 Group 
 Percent of 

Total 
Enrollment 

 African American 2.5   White (not Hispanic) 82.3  



 American Indian or Alaska 
Native 1.4   Multiple or No Response   5.8  

 Asian 2.8   Socioeconomically 
Disadvantaged   3.9  

 Filipino 0.4   English Learners   0.0  
 Hispanic or Latino 4.5   Students with Disabilities   7.0  

 Pacific Islander 0.4   ---  --- 
 
Average Class Size and Class Size Distribution (Secondary) 
This table displays by subject area the average class size and the number of classrooms that fall 
into each size category (a range of total students per classroom). 

 2003-04  2004-05  2005-06 
Number of 

Classrooms 
Number of 

Classrooms 
Number of 

Classrooms  Subject  Avg. 
Class 
Size  1-

20 
 21-
32  33+ 

 Avg. 
Class 
Size  1-

20 
 21-
32  33+ 

 Avg. 
Class 
Size  1-

20 
 21-
32  33+ 

 English  24.4  13  28    24.4    9  32    25.1  11  29  1 
 Mathematics  25.4  10  25  2  23.6  17  20    24.5  12  25  2 
 Science  26.3    9  25  2  25.7    7  32    24.3  11  27  1 
 Social 
Science  27.4    7  25  5  26.2    3  37    26.0    8  30  3 
 
II. School Climate 
 
School Safety Plan 
This section provides information about the school's comprehensive safety plan.  
The school's Emergency Plan is on file in the assistant principal's office.  Drills are held 
throughout the school year to prepare staff and students for various kinds of emergency 
situations.  Each classroom has a school disaster pack with food, basic first aid supplies, and 
equipment.  The school has a strong working relationship with local law enforcement and 
emergency services in both San Anselmo and Fairfax.  The relationship ensures clear channels 
of communication and up-to-date information.  Crisis counseling can be provided as needed by 
Drake staff and adjunct support services, such as Bay Area Community Resources 
 
School Discipline Practices 
This section provides information about the school's efforts to create and maintain a positive 
learning environment, including the school's use of disciplinary strategies.  
Drake's instructional program is designed to respond to the creativity and expertise of its staff, the 
needs of its students and the challenges of a rapidly changing world.  Upon entering Drake, all 
ninth grade students are scheduled into a small learning community that includes a team of 
teachers in either English, social studies, or science.  By sharing a common planning period, 
these cluster teachers are able to integrate curriculum, coordinate homework and tests and 
promote greater personalization among their students and parents.  Another unique feature of our 
instructional program is the Drake Integrated Studies Curricula of DISC.  This program includes 
our three 9/10 blended clusters and three upper division academies.  All are project-based and 
interrelated across disciplines to promote the development of transferable skills such as problem 
solving, resource management, technology, collaborative work and written and verbal 
communication.  These project-based programs have a strong community service or workplace 
learning component and are open to students of all interests and abilities.  Additionally, our 
Advisory/Tutorial program provides all students at Drake with positive adult relationships as well 



as academic, social and emotional support during their time here at Drake.     
 
Suspensions and Expulsions 
This table displays the rate of suspensions and expulsions (the total number of incidents divided 
by the total enrollment) at the school and district levels for the most recent three-year period.  

 School  District 
 Rate 

 2003-04  2004-05  2005-06  2003-04  2004-05  2005-06 
 Suspensions 10% 8% 9% 9% 8% 8% 
 Expulsions   1% 2% 0.7% 1% 1% 0.4% 

 
III. School Facilities 
 
School Facility Conditions and Improvements 
This section provides information about the condition of the school's grounds, buildings, and 
restrooms, and a description of any planned or recently completed facility improvements.  
The District makes considerable efforts to ensure that all schools are clean, safe, and functional.  
To assist in this effort, the district uses a school facility survey instrument developed by the State 
of California Office of Public School Construction.  The results of this survey are available at the 
at the district office. 
 
Drake High School’s 21 acre campus has 62 classrooms, a library, performing arts center, an 
administration building, swimming pool, and athletics fields. The original campus was built in 
1951.  In 1998, the district’s Long Range Facilities Planning Committee developed specific 
standards for all district facilities in the areas of building integrity, mechanical and plumbing 
systems, electrical system, structural safety, accessibility, educational technology, and 
instructional facilities (classrooms, science labs, libraries, multi-use facilities, visual arts rooms, 
gyms, athletic fields,) teacher work areas, food service, paving and drainage, landscape and 
irrigation.  The results of this study are published in the District Facilities Master Plan.  
 
Drake High School has been undergoing major modernization as part of a $121 million dollar 
facilities bond measure approved by the Tam District voters in 2002.  Approximately thirty-one 
million dollars are being spent remodeling classrooms, building new student center, refurbishing 
the gymnasium and performing arts center, and installing new athletics fields.  The current status 
of the District modernization work can be checked at the tamdistrict.org website.  Modernization 
has included replacement of the major infrastructures (heating, lights, electrical, plumbing), 
painting, new floors, lockers, and furniture.)  Technology networking has been upgraded and is 
accessible in all instructional spaces.  
 
The Director of Maintenance has established a regular standard for cleaning all district facilities. A 
custodial staff with assigned routes cleans and maintains all campus areas on a regular basis. 
Classrooms, offices and restrooms are cleaned every day.  An on-line Maintenance Work Order 
system has been implemented to report and monitor status of maintenance requests. 
 
The District participates in the State School Deferred Maintenance Program, which provides state 
matching funds on a dollar-for-dollar basis to assist school districts with expenditures for major 
repair or replacement of existing school building components.  Roofing, plumbing, paving, 
heating, painting are typical projects funded in this manner.  The district's five-year deferred 
maintenance plan is available from the Director of Maintenance and Operations. 
 
Campus supervisors and administrators are on duty supervising the campus before, during, and 
after school.  They routinely monitor the entire campus, including surrounding streets.  The school 
has a system for visitor check-in with signs posted to direct the public to the office. Procedures 



are in place to handle unauthorized access during the school day.   
 
School Facility Conditions Good Repair Status 
This table displays the results of the most recently completed school site inspection to determine 
the school facility's good repair status.  

 Facility in 
Good Repair  Item Inspected 
 Yes  No 

 Repair Needed and 
Action Taken or Planned 

 Gas Leaks X       
 Mechanical Systems X       

 Windows/Doors/Gates (interior and exterior) X       
 Interior Surfaces (walls, floors, and ceilings) X       
 Hazardous Materials (interior and exterior) X       

 Structural Damage X       
 Fire Safety X       

 Electrical (interior and exterior) X       
 Pest/Vermin Infestation X       

 Drinking Fountains (inside and outside) X       
 Restrooms X       

 Sewer X       
 Playground/School Grounds X       

 Other X       
 
IV. Teachers 
 
Teacher Credentials 
This table displays the number of teachers assigned to the school with a full credential, without a 
full credential, and those teaching outside of their subject area of competence. Detailed 
information about teacher qualifications can be found at the CDE Web site at 
http://dq.cde.ca.gov/dataquest/. 

 School  District 
 Teachers    2003-

04   
   2004-

05   
   2005-

06   
   2005-

06   
 With Full Credential 57 63 66 232 
 Without Full Credential  4  1  0    4 
 Teaching Outside Subject Area of Competence  1  2  5 --- 
 
Teacher Misassignments and Vacant Teacher Positions 
This table displays the number of teacher misassignments (teachers assigned without proper 
legal authorization) and the number of vacant teacher positions (not filled by a single designated 
teacher assigned to teach the entire course at the beginning of the school year or semester). 
Note: Total Teacher Misassignments includes the number of Misassignments of Teachers of 
English Learners.  

 Indicator    2004-05      2005-06      2006-07   
 Misassignments of Teachers of English Learners 0 0 0 

 Total Teacher Misassignments 0 2 5 



 Vacant Teacher Positions 0 0 0 
 
Core Academic Classes Taught by NCLB Compliant Teachers 
This table displays the percent of classes in core academic subjects taught by No Child Left 
Behind (NCLB) compliant and non-NCLB compliant teachers at the school, at all schools in the 
district, at high-poverty schools in the district, and at low-poverty schools in the district. More 
information on teacher qualifications required under NCLB can be found at 
http://www.cde.ca.gov/nclb/sr/tq/. 

 Percent of Classes In Core Academic Subjects 
 Location of Classes  Taught by 

 NCLB Compliant 
Teachers 

 Taught by 
 Non-NCLB Compliant 

Teachers 
 This School  98.2 1.8 
 All Schools in District  98.0 2.0 
 High-Poverty Schools in 
District  00.0 0.0 

 Low-Poverty Schools in 
District  98.0 2.0 
 
Substitute Teacher Availability 
This section provides information about the availability of qualified substitute teachers and the 
impact of any difficulties in this area on the school's instructional program. 
Drake High School employs qualified substitute teachers selected from a list provided by the 
Marin County Office of Education.  Drake has not had a problem securing sufficient, qualified 
substitutes, except in some highly specialized subject areas.  Lesson plans are provided by the 
teacher and followed by the substitutes to enable continuity of instruction for students.   
 
Teacher Evaluation Process 
This section provides information about the procedures and the criteria for teacher evaluations. 
Teachers are formally evaluated every two years using the California Standards for the Teaching 
Profession.  Criteria include 1) Progress of students towards achieving established standards, 2) 
Instructional techniques and strategies, 3) Adherence to curricular objectives, 4) Establishment 
and maintenance of a suitable learning environment, 5) Professional Development, and 6) 
Professional conduct.  Students also provide input into the evaluation process through a 
classroom survey.  The evaluation process is meant to provide reflection and growth for both 
administrator and teacher. 
 
Drake administrators attend workshops and training programs to continually hone and improve 
their skills in order to help teachers become more effective in the classroom.      
 
V. Support Staff 
 
Academic Counselors and Other Support Staff 
This table displays, in units of full-time equivalents (FTE), the number of academic counselors 
and other support staff who are assigned to the school and the average number of students per 
academic counselor. One FTE equals one staff member working full time; one FTE could also 
represent two staff members who each work 50 percent of full time. 

 Title  Number of FTE 
 Assigned to School 

 Average Number of 
 Students per 

 Academic Counselor 



 Academic Counselor   4.0   269.0 
 Library Media Teacher (Librarian)   1.0  --- 
 Psychologist   0.8  --- 
 
VI. Curriculum and Instructional Materials 
 
Quality, Currency, and Availability of Textbooks and Instructional Materials 
This table displays information about the quality, currency, and availability of the standards-
aligned textbooks and other instructional materials used at the school, and information about the 
school's use of any supplemental curriculum or non-adopted textbooks or instructional materials. 

The district uses a five-year Curriculum Cycle to ensure that all courses of study are updated 
regularly.  The District Curriculum Cycle can be reviewed at the District website on the instruction 
page: http://www.tamdistrict.org/index.htm.  The state uses a seven-year cycle which means 
textbooks are reviewed and/or replaced more often in the Tam District than required by the state.  
The District Curriculum Cycle also provides opportunity to update supplementary instructional 
materials in all courses.  

All students at Drake High School have copies of standards-aligned textbooks and other 
instructional materials, which have been adopted by the governing board of Tam District for 
grades nine through twelve and which are consistent with the content and cycles of the 
curriculum frameworks adopted by the State Board of Education, in the core curriculum areas of 
reading/language arts, mathematics, science, and history-social science; foreign language and 
health; and science laboratory equipment for grades nine through twelve as appropriate.  

The district's textbook and instructional materials purchase process assures that student 
enrollments, by course, are used to determine the numbers of copies of books to order so that 
each student has his/her own materials to use at school and at home.  Instructional materials are 
selected after courses of study are reviewed and updated, to ensure that they are aligned with the 
state content and performance standards for that course.  The district also has established a 
standard equipment list for all science classes to ensure that each science lab is equitably 
equipped with the necessary laboratory equipment.  

 
 Core Curriculum Area  Quality, Currency, and Availability of Textbooks and 

 Instructional Materials (year adopted in parentheses) 

 Reading/Language Arts 

No single anthology is used in the school for English-
Language Arts (ELA) courses in grades 9-12.  A variety of 
novels, short-stories, poetry, and other literature related 
materials are used in the English-language Arts classes at 
Drake High School.  A list of ELA materials for each course is 
available at the District website under each course of study.    

 Mathematics 

Algebra 1-2: CPM Math 1 Algebra  (2000)                                                                                                                     
Algebra P1-P2:  CPM Math 1 Algebra Vol.1; Algebra 1: 
Concepts & Skills (2002)                                                                                                                          
Algebra P3-P4:  CPM Math 1 Algebra Vol.2; Algebra 1: 
Concepts & Skills                                                         
Geometry 1-2:  CPM Geometry Math 2 (2000); CPM 
Geometry Math 2 Vol. 1 and Vol.2 (2002)                                                                                                                  
Advanced Algebra: Algebra 2  (2003)                                                                                                         
Statistics 2:  Statistics  Concepts & Controversies  (2001)                                                                                   
AP Statistics: Introduction to Statistics & Data Analysis 



(2002); The Practice of Statistics; How to Prepare for AP 
STAT                                                                                                                                                                                      
PreCalculus 1-2:  Graphing & Data Analysis (1999)                                                                                                    
AP Calculus:  Calculus: Graphical, Numerical (2000)                                                                                   
Business Math:  Economic Principals of Business Math  
(2006)                                                                         

 Science 

Lab Manual for Students (2003); Student Study Guide for 
Biology (2003); Global Science (2002); Biology (Miller-
Levine) (2001);  
Hole's Human Anatomy & Physiology (2005); Biology 
(Campbell & Reese)(2003); Chemistry: Matter and Change 
(2005);   
Environmental Science: Working with the Environment 
(1996), Earth Science: Geology, the Environment and the 
Universe (2002); Global Science (2002); Holt Physics (2003); 
Chemistry the Central Science (2004); Student Guide: 
Chemistry the Central Science (2004); Preparing for the 
Chemistry AP Exam (2004); Living in the Environment (2004)  

 History-Social Science 

A History of Western Society (1998) 
America's History (2003) 
Economics (1999( 
Nystrom Desk Atlas (2002) 
Perspectives (1996) 
Basics of American Politics (1997) 
Sexuality and Gender in Society (2002) 
Human Sexuality (2003) 
Philosophy-Art of Wondering (1994) 
Exploring Psychology (1996) 
Street Law-Course in Practice (1990) 
Americans: Reconstruction Through 21st Century (1998) 
Modern World History: Patterns of Interaction (2003) 
World Geography: Building a Global Perspective (2005) 
Born for Liberty (2005) 

 
VII. School Finances 
 
Expenditures Per Pupil and School Site Teacher Salaries (Fiscal Year 2004-
05) 
This table displays a comparison of the school's per pupil expenditures from unrestricted (basic) 
sources with other schools in the district and throughout the state, and a comparison of the 
average teacher salary at the school site with average teacher salaries at the district and state 
levels. Detailed information regarding salaries can be found at the CDE Web site at 
http://www.cde.ca.gov/ds/fd/ec/ and http://www.cde.ca.gov/ds/fd/cs/. 

 Level 
 Total 

 Expenditures 
 Per Pupil 

 Expenditures 
 Per Pupil 

 (Supplemental) 

 Expenditures 
 Per Pupil 
 (Basic) 

 Average 
 Teacher 
 Salary 

 School Site  ---  --- $11,744 $69,780 

 District  ---  --- $11,744 $69,780 
 Percent Difference - School Site 
and District  ---  ---  ---  --- 

 State  ---  ---  $ 4,743  $59,734 
 Percent Difference - School Site  ---  ---  ---  --- 



and State 
 
Types of Services Funded 
This section provides information about the programs and supplemental services that are 
available at the school and funded through either categorical or other sources. 
The district provides certificated teachers and counselors, certificated administrators, and 
classified support staff.  Support staff includes clerical, custodial, campus supervisory, and 
grounds/maintenance personnel.  Each comprehensive high school has a Health Technician, two 
Technology support staff, and a Library/Media Teacher on site.  English Language Learners have 
access to a full program of ELD, and Sheltered core academic subjects within the district.  An 
extensive array of supplemental instructional services are provided including summer school, and 
short term workshops and one-to-one assistance on assessments required for graduation.  The 
district contracts with community agencies to provide extra drug/alcohol and mental health 
counseling.  A full interscholastic athletic program is supported.  Students have address to a wide 
variety of co-and extra- curricular activities including drama, music, journalism, clubs, and other 
activities.  The per pupil allocation also covers the cost of all instructional materials and 
equipment, including technology.    

 
Teacher and Administrative Salaries (Fiscal Year 2004-05) 
This table displays district-level salary information for teachers, principals, and 
superintendents, and compares these figures to the state averages for districts of the 
same type and size. The table also displays teacher and administrative salaries as a 
percent of a district's budget, and compares these figures to the state averages for 
districts of the same type and size. Detailed information regarding salaries can be found 
at the CDE Web site at http://www.cde.ca.gov/ds/fd/cs/ and 
http://www.cde.ca.gov/ta/ac/sa/salaries0405.asp. 

 Category  District 
 Amount 

 State Average 
 For Districts 

 In Same Category 
 Beginning Teacher Salary  $  44,046  $  37,616 
 Mid-Range Teacher Salary  $  68,705  $  57,650 
 Highest Teacher Salary  $  84,039  $  75,486 
 Average Principal Salary (High)  $114,810  $  98,570 
 Superintendent Salary  $170,000  $127,039 
 Percent of Budget for Teacher Salaries  38.4  37.0 
 Percent of Budget for Administrative Salaries  5.9  6.0 
 
VIII. Student Performance 
 
California Standards Tests 
The California Standards Tests (CST) show how well students are doing in relation to the state 
content standards. The CSTs include English-language arts and mathematics in grades 2 through 
11; science in grades 5, 8, 9, 10, and 11; and history-social science in grades 8, 10, and 11. 
Student scores are reported as performance levels. Detailed information regarding CST results 
for each grade and proficiency level, including the percent of students not tested, can be found at 
the CDE Web site at http://star.cde.ca.gov/. Note: To protect student privacy, scores are not 
shown when the number of students tested is 10 or less. 
 
CST Results for All Students -- Three-Year Comparison 
This table displays the percent of students achieving at the Proficient or Advanced level (meeting 
or exceeding the state standards). 



 School  District  State 
 Subject 

 2004  2005  2006  2004  2005  2006  2004  2005  2006 
 English-Language Arts  71  71  71  69  71  69  36  40  42 

 Mathematics  26  30  25  31  35  33  34  38  40 
 Science  50  45  63  56  53  69  25  27  35 

 History-Social Science  54  59  56  58  61  61  29  32  33 
 
CST Results by Student Group - Most Recent Year 
This table displays the percent of students, by group, achieving at the Proficient or Advanced 
level (meeting or exceeding the state standards) for the most recent testing period. 

 Percent of Students Scoring at Proficient or 
Advanced 

 Group  English- 
Language 

Arts 
 Mathematics  Science 

 History- 
Social 

Science 
 African American  43  17  *  21 

 American Indian or Alaska Native  54  8  *  * 
 Asian  83  30  *  82 

 Filipino  *  *  *  * 
 Hispanic or Latino  51  21  38  20 

 Pacific Islander  *  *  *  * 
 White (Not Hispanic)  72  26  64  60 

 Male  66  28  60  60 
 Female  75  23  66  53 

 Economically Disadvantaged  44  20  *  37 
 English Learners  *  *     

 Students with Disabilities  15  5  11  8 
 Students Receiving Migrant 

Education Services         
 
Local Assessment Results 
Districts may choose to administer their own academic assessments in reading, writing, and 
mathematics. In such cases, this table displays the percent of students, by grade level and 
subject area, meeting or exceeding the district standard. 

 Reading  Writing  Mathematics  Grade 
Level  2004  2005  2006  2004  2005  2006  2004  2005  2006 

 9  74.0% 74.7%  73.9%  70.0% 78.5% 76.1%   54.0% 33.9% 41.4% 
 10  83.0% 83.3%  78.8%  90.0% 95.5%  90.6%  94.0% 92.2% 91.7% 
 11  93.0% 93.3%  84.8%  95.0% 95.7%  95.5%  94.0% 94.9% 96.3% 
 12  100.0% 98.2%  98.7%  100.0% 98.2%  98.7%  100.0% 98.2% 98.7% 

 
California Physical Fitness Test Results 
The California Physical Fitness Test is administered to students in grades 5, 7, and 9 only. This 
table displays by grade level the percent of students meeting fitness standards (scoring in the 
healthy fitness zone on all six fitness standards) for the most recent testing period. Detailed 
information regarding the California Physical Fitness Test, and comparisons of a school's test 
results to the district and state levels, can be found at the CDE Web site at 



http://www.cde.ca.gov/ta/tg/pf/. Note: To protect student privacy, scores are not shown when the 
number of students tested is 10 or less. 

 Grade Level 
 Percent of 

Students Meeting 
Fitness Standards 

 9  75.3 
 
IX. Accountability 
 
Academic Performance Index 
 
The Academic Performance Index (API) is an annual measure of the academic performance and 
progress of schools in California. API scores range from 200 to 1,000, with a statewide target of 
800. Detailed information about the API can be found at the CDE Web site at 
http://www.cde.ca.gov/ta/ac/ap/. 
 
API Ranks -- Three-Year Comparison 
This table displays the school's statewide and similar schools API ranks. The statewide API rank 
ranges from 1 to 10. A statewide rank of 1 means that the school has an API score in the lowest 
10 percent of all schools in the state, while a statewide rank of 10 means that the school has an 
API score in the highest 10 percent of all schools in the state. The similar schools API rank 
reflects how a school compares to 100 statistically matched "similar schools." A similar schools 
rank of 1 means that the school's academic performance is comparable to the lowest performing 
10 schools of the 100 similar schools, while a similar schools rank of 10 means that the school's 
academic performance is better than at least 90 of the 100 similar schools. 

 API Rank  2003-04  2004-05  2005-06 
 Statewide 10 10 10 
 Similar Schools   6   6   5 
 
API Changes by Student Group -- Three Year Comparison 
This table displays, by student group, the actual API changes in points added or lost for the past 
three years, and the most recent API score. Note: "N/A" means that the student group is not 
numerically significant. 

 Actual API Change  API Score 
 Group 

 2003-04  2004-05  2005-06  2006 
 All Students at the School  -4  4  3  816 
 African American N/A N/A N/A N/A 

 American Indian or Alaska Native N/A N/A N/A N/A 
 Asian N/A N/A N/A N/A 

 Filipino N/A N/A N/A N/A 
 Hispanic or Latino N/A N/A N/A N/A 
 Pacific Islander N/A N/A N/A N/A 

 White (not Hispanic)  3  -2  4  823 
 Socioeconomically Disadvantaged  N/A N/A N/A N/A 

 English Learners  --  -- N/A N/A 
 Students with Disabilities  --  -- N/A N/A 
 
Adequate Yearly Progress 



The federal NCLB act requires that all schools and districts meet the following Adequate Yearly 
Progress (AYP) criteria: 

• Participation rate on the state's standards-based assessments in English-language arts 
(ELA) and mathematics  

• Percent proficient on the state's standards-based assessments in ELA and mathematics  
• API as an additional indicator  
• Graduation rate (for secondary schools) 

Detailed information about AYP, including participation rates and percent proficient results by 
student group, can be found at the CDE Web site at http://www.cde.ca.gov/ta/ac/ay/. 
 
AYP Overall and by Criteria 
This table displays an indication of whether the school and the district made AYP overall and 
whether the school and the district met each of the AYP criteria. 

 AYP Criteria  School  District 
 Overall  Yes  No 
 Participation Rate - English-Language Arts  Yes  Yes 
 Participation Rate - Mathematics  Yes  Yes 
 Percent Proficient - English-Language Arts  Yes  Yes 
 Percent Proficient - Mathematics  Yes  Yes 
 API  Yes  Yes 
 Graduation Rate  Yes  Yes 
 
X. School Completion and Postsecondary Preparation 
 
Dropout Rate and Graduation Rate 
This table displays the school's one-year dropout rates and graduation rates for the most recent 
three-year period. For comparison purposes, data are also provided at the district and state 
levels. Detailed information about dropout rates and graduation rates can be found at the CDE 
Web site at http://dq.cde.ca.gov/dataquest/. 

 School  District  State 
 Indicator  2002-

03 
 2003-

04 
 2004-

05 
 2002-

03 
 2003-

04 
 2004-

05 
 2002-

03 
 2003-

04 
 2004-

05 
 Dropout Rate (1-
year) 00.3 00.4 00.4 00.3 00.3 00.3 03.2 03.3 03.1 

 Graduation Rate 98.4 98.2 98.7 98.5 98.2 99.1 86.7 85.3 84.9 
 
Completion of High School Graduation Requirements 
Beginning with the graduating class of 2006, students in California public schools must pass both 
the English-language arts and mathematics portions of the California High School Exit 
Examination (CAHSEE) to receive a high school diploma. For students who began the 2005-06 
school year in the 12th grade, this table displays by student group the percent of students who 
met all state and local graduation requirements for grade 12 completion, including having passed 
both portions of the CAHSEE or received a local waiver or state exemption. Detailed information 
about the CAHSEE can be found at the CDE Web site at http://www.cde.ca.gov/ta/tg/hs/. Note: 
"N/A" means that the student group is not numerically significant. 
 

Graduating Class of 2006 
Math ELA 

 
Group 

School District State School District State 



All Students 92% 90% 59% 94% 91% 61% 
African American N/A 55% 40% N/A 60% 50% 
American Indian or Alaska Native N/A 91% 56% N/A 82% 63% 
Asian 100% 94% 83% 86% 82% 70% 
Filipino N/A N/A 76% N/A N/A 78% 
Hispanic or Latino 75% 72% 49% 69% 69% 50% 
Pacific Islander N/A N/A 57% N/A N/A 60% 
White (not Hispanic) 94% 94% 77% 97% 96% 81% 
Socioeconomically Disadvantaged 71% 59% 48% 71% 57% 48% 
English Learners N/A 58% 35% N/A 47% 28% 
Students with Disabilities 58% 54% 21% 61% 57% 23% 
 
Career Technical Education Programs 
This section provides information about the degree to which pupils are prepared to enter the 
workforce, including a list of career technical education (CTE) programs offered at the school. 
The district’s instructional Framework and Student Learning Outcomes include expectations that 
students will acquire the essential skills needed for the workforce.  These are the Necessary 
Skills as defined by the SCANS report.  Students also have the opportunity to participate in 
internships, job shadows, and other work experiences.  The Regional occupations program 
(ROP) offers a wide range of workforce training programs at various sites throughout Marin 
county.  Drake students may enroll in these or courses at the College of Marin concurrently. 
 
Drake’s academies provide a rich integration of academic and workforce learning.  Counselors 
work with students and parents to develop a Four-Year Plan designed to direct coursework 
towards future goals.  In tenth grade all students take a career interest survey and have small 
group discussions with the Career Center Specialist.  Career Centers have the Bridges on-line 
software to help with self-directed career exploration.   
 
The following programs are offered at Drake and are aligned to the model curriculum standards 
for career-technical education courses adopted by the State Board of Education:  Introduction to 
Computers, Computer Programming, Workplace Learning, and Business Math. 
 
Courses at Drake conducted by ROP are: Computer Graphics/ Electronic Publishing, Multimedia, 
ComACAD, Television/Video Occupations, and Engineering Academy.    
 
Career Technical Education Participation 
This table displays information about participation in the school's CTE programs. 

 Measure   CTE Program Participation 
 Number of Pupils 1,494 
 Percent of pupils completing a CTE program  
 and earning a high school diploma 100% 

 Percent of CTE courses sequenced or  
 articulated between the school and 
institutions  
 of postsecondary education 

   20% 

 
Courses for University of California and/or California State University 
Admission 
This table displays for the most recent year two measures related to the school's courses that are 
required for University of California (UC) and/or California State University (CSU) admission. 
Detailed information about student enrollment and completion of courses required for UC/CSU 
admission can be found at the CDE Web site at http://dq.cde.ca.gov/dataquest/. 



 Indicator  Percent  
 Students Enrolled in Courses Required for UC/CSU Admission    79.7 
 Graduates Who Completed All Courses Required for UC/CSU Admission    68.9 
 
Advanced Placement Courses 
This table displays for the most recent year the number of Advanced Placement (AP) courses 
that the school offered by subject and the percent of the school's students enrolled in all AP 
courses. Detailed information about student enrollment in AP courses can be found at the CDE 
Web site at http://dq.cde.ca.gov/dataquest/. 

 Subject  Number of 
AP Courses Offered 

 Percent of Students 
In AP Courses 

 Computer Science     ---  
 English  2   ---  
 Fine and Performing Arts     ---  
 Foreign Language  1   ---  
 Mathematics  2   ---  
 Science  3   ---  
 Social Science  1   ---  
 All courses  9  4.0 
 
College Admission Test Preparation Course Program 
This section provides information about the school's college admission test preparation course 
program. 
Drake High School does not offer any Test Preparation courses as part of the regular curriculum.  
Such courses and workshops are available through the district’s Community Education Program 
and outside provider.     
 
SAT Reasoning Test 
This table displays the percent of the school's 12th grade students who voluntarily take the SAT 
Reasoning Test for college entrance, and the average verbal, math, and writing scores of those 
students. Detailed information regarding SAT results, and comparisons of these average scores 
to the district and state levels, can be found at the CDE Web site at 
http://www.cde.ca.gov/ds/sp/ai/. Note: To protect student privacy, scores are not shown when the 
number of students tested is 10 or less. 

 Indicator  2004  2005  2006 
 Percent of Grade 12 Students Taking the 
Test  69.9  71.2  72.8 

 Average Verbal Score  556  578  566 
 Average Math Score  556  578  561 
 Average Writing Score   ---    ---   565 
 
X. Instructional Planning and Scheduling 
 
School Instruction and Leadership 
This section provides information about the structure of the school's instructional program and the 
experience of the school's leadership team. 
In support of the District’s mission, “Preparing Today’s Students for Tomorrow’s World” the Tam 
District Board of Trustees has adopted a Twenty-first Century Instructional Framework built upon 



four “Pillars:” Strong Academic Foundation, Acquisition of Necessary Skills, Career Planning, and 
Experience Beyond the Classroom.  The framework outlines a set of 14 student learning 
outcomes which all students will be required to demonstrate as a condition of graduation. 
The District is an active member of the Education Task Force (ETF), a consortium that also 
includes all the K-8 districts in the Tam District attendance area.  Through ETF the school is able  
 
In 2000, Sir Francis Drake High School underwent a comprehensive review by the Western 
Association of Schools and Colleges and the State Department of Education.  As a result of that 
review Drake was awarded the full six-year accreditation.   
 
Drake is a learning community in which students, parents, staff and administration work together 
to process issues, solve problems, and make decisions.  A team of teacher leaders guides staff 
development and reform efforts, working closely with the school administration.  All teachers 
engage inaction research in which they investigate best teaching practices and the results in 
terms of student learning. 
 
Rigor and relevance guide our instructional program.  We ask not just “What do our students 
know?” but also “What can they do?”  Our graduates report that this approach has served them 
well in college and beyond.      
 
Professional Development 
This section provides information about the program for training the school's teachers and other 
professional staff. 
All staff, both classified and certificated, has a variety of opportunities for professional 
development.  These include school or district sponsored workshops, national and state 
conferences hosted by professional organizations, on-going collaboration time to work with 
colleagues.  The district provides a New Teacher Support program for all teachers in their first 
two years of district employment.  This program focuses on orientation to the school, district, and 
community culture; policies and expectations; as well as in-depth professional development in 
curriculum/instruction design.  The district also participates in the Beginning Teacher Support and 
Assessment (BTSA) program for novice teachers and the Peer Assistance and Review (PAR) 
program for all teachers.  Drake also has access to several state and federal categorical funding 
programs, including Title II, Teacher Quality.   
 
Instructional Minutes 
This table displays a comparison of the number of instructional minutes offered at the school to 
the state requirement for each grade level. 

 Instructional Minutes  Grade 
Level  Offered  State Requirement 

 9  64,926  64,800 
 10  64,926  64,800 
 11  64,926  64,800 
 12  64,926  64,800 

 
Minimum Days in School Year 
This section provides information about the total number of days in the most recent school year 
that students attended school on a shortened day schedule and the reasons for the shortened 
day schedule. 
The district has 180 student instructional days, of which 6 are final exams and 2 are minimum. 
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GRADUATION

Graduation Requirements

1. COURSE WORK REQUIREMENTS
Completion of 220 units
155 required units, 55-60 elective units, with
passing grades

English — 4 years (40 credits)
To include English 1 & 2, English 3 & 4. 
Juniors and Seniors elect a variety of semester English classes, two of which must be
from the Classic strand.

Mathematics — 3 years (30 credits)
To include Algebra 1-2 or Algebra P1-P4 or equivalent one year course in Algebra
unless such a course was completed prior to 9th grade.

Integrated Science — 2 years (20 credits)
Integrated Science 1-4 is a prerequisite to all upper division science courses

Social Studies — 4 years (40 credits)
To include World Cultures and Geography, Social Issues, World History 1 & 2, U.S. 
History 1 & 2, American Government, and Economics

Fine Arts — 1 year (10 credits)
Art Explorations is required before taking a visual art elective

Physical Education — 2 years (20 credits)

Computer Proficiency (Outcome #3) — 1 semester (5 credits) OR pass exam

Electives — 55-60 units

2. STANDARDS OF PROFICIENCY
Student Learning Outcomes #1, #2, #3 and #5

Outcome #1: Communicate articulately, effectively, and persuasively when speaking and writing.

Complete the Core Literacy Portfolio with a score of 4 or better on the 6-point
rubric.

1.

Complete the Direct Writing Assessment with a score of 4 or better on the
6-point rubric.
  - OR - 
Complete the Senior Writing Assessment with a score of 4 or better on the
6-point rubric.
  - OR - 
Complete the Golden State Examination in Writing with a score of 4 or better
on the 6-point rubric.

2.

Outcome #2: Read/view and analyze materials in a variety of disciplines.

Complete the Core Literacy Portfolio with a score of 4 or better on the 6-point
rubric.

1.

Earn a scale score of 709 on any grade level (9-11) of the STAR standardized
Total Reading subtest. (Score will be taken for tests administered prior to the
2002-03 school year.)
  - OR - 
Earn a scale score of 687 on any grade level (9-11) of the CAT-6 (STAR) Total
Reading subtest.
  - OR - 
Earn a scale score of 350 or higher on any grade level (9-11) of the CST

2.
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English/ Language Arts test.
  - OR - 
Earn a passing score on the MET8 Open-ended Reading Assessment, Task 1,
2, or 3. Passing scores are: Raw Score of 21 on Task 2 or 3, 18 on Task 1.
  - OR - 
Earn a score of 4 or better on the Senior Reading Assessment.
  - OR - 
Earn a score of 3 or better on the Golden state Reading Exam. (Score will be
taken for tests administered prior to the 2003-04 school year.)

Outcome #3: Use technology to access information, analyze/solve problems and communicate
ideas.

Pass the Introduction to Computers course.
  - OR -
Pass all parts of the Computer Proficiency examination.

Outcome #5: Apply mathematical knowledge and skills to analyze and solve problems.

Earn a scale score of 698 or better on any grade level (9-11) of the STAR
standardized Total Mathematics subtest. (Score will be taken for tests administered
prior to the 2002-’03 school year.)
  - OR -
Earn a scale score of 707 or better on any grade level (9-11) of the (STAR) CAT-6
Mathematics subtest. 
  - OR -
Earn a passing score on the MET8 Mathematics Test, Secondary Level 1, 2, or 3. The
passing scores are based on the number correct: 31 for Level 1, 25 for Level 2, and
24 for Level 3.
  - OR -
Pass the California High School Exit Exam in Mathematics

3.  HIGH SCHOOL EXIT EXAM

Beginning with the class of 2006, California students must pass the High School Exit
Exam in English and mathematics.

 

The Board of Trustees may require other outcome proficiency standards as additional conditions for
graduation. New requirements will be phased in with entering ninth grade classes so that students
are not held responsible for changing requirements during their high school years.

Students who do not meet the local and/or state standards for graduation may need to revise
and/or retake specific assessments until the standard is met.
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Sir Francis Drake High School 
2006-07 Calendar 

 
 
Month M TU W TH F IMPORTANT DATES TO NOTE 
AUG 14 15 16 17 18  Aug 21 SDD – District Opening Session (AM) / Sites 
 {21} <22> 23 24 25  Aug 22 Teacher Work Day 
 28 29 30 31 1  Aug 23 First Day of School 
SEPT (4) 5 6 7 8  Sept 4 Labor Day 
 11 12 13 14 15*  Sept 14 Back-to-School Night  (Min. Day Sept 15-12:45 Dismissal) 
 18 19 20 21 22   Sept 25 Staff Development Day  (No School) 
 {25} 26 27 28 29    
OCT 2 3 4 5 6    
 9 10 11 12 13    Oct 6 End of Grading Period 1  (report cards October 18) 
 16 17 18 19 20    Oct 23 Staff Development  Day  (No School) 
 {23} 24 25 26 27    
 30 31 1* 2 3    Nov 1 Minimum Day  (12:45 Dismissal) 
NOV 6 7 8 9 (10)  Nov 9 End of Grading Period 2  (report cards November 22) 
 13 14 15 16 17  Nov 10 Veteran’s Day 
 20 21 22 (23) [24]  Nov 23-24 Thanksgiving Recess 
 27 28 29 30 1   
DEC 4 5 6 7 8      
 11 12 13 14 15  Dec 22 End of Grading Period 3  (report cards January 17) 
 18 19* 20* 21* 22*    Dec 19-22 Final Exams / End of Fall Semester  (82 student days) 
 [25] [26] [27] [28] [29]  Dec 25-Jan 5 Winter Recess 
JAN [1] [2] [3] [4] [5]  Jan 8 Teacher Work Day 
 <8> {9} 10 11 12  Jan 9 Staff Development Day  (No School) 
 (15) 16 17 18 19  Jan 15 Martin Luther King, Jr. Day 
 22 23 24 25 26   
 29 30 31 1 2  Feb 7 Minimum Day  (12:45 Dismissal) 
FEB 5 6 7 * 8 9  Feb 16 End of Grading Period 4  (report cards March 7) 
 12 13 14 15 16  Feb 19 Presidents Day 
 (19) [20] [21] [22] (23)  Feb 20-22 Recess Days 
 26 27 28 1 2  Feb 23 Lincoln’s Day  
MARCH 5 6 7 8 9   
 12 13 14 15 16*  March 15 Open House  (Minimum Day March 16 - 12:45 Dismissal) 
 {19} 20 21 22 23  March 19 Staff Development Day  (No School) 
 26 27 28 29 30   
APRIL 2 3 4 5 6  April 6 End of Grading Period 5  (report cards April 25) 
 [9] [10] [11] [12] [13]  April 9-13 Spring Recess 
 16 17 18 19 20    
 23 24 25 26 27   
 30 1 2 3 4    
MAY 7 8 9 10 11     May 21 Staff Development Day  (No School) 
 14 15 16 17 18     May 28 Memorial Day 
 {21} 22 23 24 25   
 (28) 29 30 31 1  June 11-14 Final Exams / End of Spring Semester (98 student days) 
JUNE 4 5 6 7 8  June 14 End of Grading Period 6  (report cards June 22) 
 11* 12* 13* 14* <15>  June 15   Teacher Work Day 
        
 
 
( ) Legal Holiday  (school closed)  180 Days of Instruction 
[ ] Local Recess  (no classes)   <3> Contracted Teacher Work Days (8/22, 1/8, 6/15) 
{ } Staff Development Day  (no classes)   {6} Staff Development Days  (see dates below) 
< > Teacher Work Day  (no classes)        SDD = (8/21, 9/25, 10/23, 1/9, 3/19, 5/21) 
* Minimum Day or Final Exam Day  189 Total Staff Days of Work 
 
 
Tam District Calendar adopted by BOT 5-24-05. 
Drake Calendar adopted by DLC 2-15-06. 
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Important Drake Numbers 
   
  Assistant Principal:  John Carroll   458-3412 
  Assistant Principal:  Paula Dallas   458-3413 
  Assistant Principals’ Secretary:  Sarah Patent 458-3414 
  Athletic Director:  Chad Stuart   458-3445 
  Attendance Office:  Millie Heim   458-3418 
  Bus Tickets:  Shannon Johnson   458-3417 
  Change of Address:  Terrie Crotti   458-3423 
  College & Career Center: Barbara McCune  458-3481 
  Community Education:  Barbara Rousseau  458-3420 
  Counseling Center Secretary:  Jolie Jacobs  458-3434 
  Counselor:  Lea Bonucchi    458-3437 
  Counselor:  Lynne Kennedy    458-3407 
  Counselor:  Brian Lynch    458-3435 
  Counselor:  Sheila Souder    458-3436 
  Health Technician:  Nan Drummer   458-3422 
  Library:  Sheila Bennett-Newton   458-3440 
  Lost & Found:  Sandy Howard   453-8770 
  Principal:  Don Drake     458-3410 
  Principal’s Assistant:  Jeannie Shaw   458-3410 
  Student Activities Director:  Kendall Galli  458-3405   
  Student Bills:  Vickie Loustalot (Service Center) 458-3441 
  Transcripts:  Renee Glenn    458-3427 
  Work Permits:  Barbara McCune   458-3481 
 
 

Drake Web Site:  http://drake.marin.k12.ca.us/ 
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Sir Francis Drake High School 
 
 
 

Vision Statement 
 

 At Sir Francis Drake High School we strive to personalize learning, provide  
academic and emotional support, and design engaging and challenging instruction  
to prepare out students for higher education, the workplace and civic participation.   
As a community of learners, we foster knowledgeable, creative, self-directed,  
ethical students who think critically and express themselves effectively. 

 
 
 
 

Instructional Identity 
 

Our ultimate goal is student successOur ultimate goal is student successOur ultimate goal is student successOur ultimate goal is student success————personal and academic.  personal and academic.  personal and academic.  personal and academic.      
 
 

 What are the ingredients of a good learning experience? 

   •  Clear objectives 
   •  Engaging activities (challenging, attainable, relevant) 
   •  Accountability (student and teacher) 
   •  A chance to be acknowledged, encouraged, supported 
   •  Closure and reflection 

 
 

 What do we teach? 

        •  Content:    State and district curriculum, UC requirements 
        •  Skills:         Basic skills, thinking skills, intelligent behaviors 

    
 

 Existing Delivery Options 

   •  Conventional classroom 
   •  Communications Academy (ComAcad) 
   •  Survey of Engineering Academy 
   •  Studies of the Environment Academy (SEA-DISC) 
   •  Revolution of Core Knowledge (ROCK)  (ninth/tenth grade blend) 

•  Mobius (ninth/tenth grade blend) 
•  Galileo (ninth/tenth grade blend) 

   •  Ninth grade clusters 
 
As the primary goal of its instructional program, the staff at Drake is committed to the academic and 
personal development of each student and will provide instruction which is challenging, engaging and 
relevant. All instructional program options, while providing choices for our students and staff, subscribe 
to these common goals and aspire to the highest standards of academic achievement, skills mastery and 
application to life beyond high school. 
 
Drake’s instructional identity will continue to evolve based on the creativity and expertise of its staff, the 
interests and needs of its students, and the challenges of a rapidly changing world. 

 
 

Rev. August 2006 
 
 



Introduction Introduction Introduction Introduction ---- History History History History 
 
Sir Francis Drake High School opened in 1951 as the second high school in the Tamalpais Union High School 
District.  The 21 acre campus, verdant with trees, shrubs, and a creek, was once known as Cordone Gardens, a 
prosperous San Anselmo farm. 
 
The Drake attendance area originally included Corte Madera, Larkspur, Kentfield, Greenbrae, Ross, San Anselmo, 
Fairfax, Woodacre, Lagunitas, the San Geronimo Valley, and Nicasio.  In 1958 Redwood High School opened to 
accommodate students from Corte Madera, Larkspur, Kentfield, Ross and Greenbrae. 
 
When Drake opened in the fall of 1951, the gymnasium was only a shell swarming with workers.  Physical 
education classes met in the shop buildings, and the shop classes were busy trying to assemble equipment which had 
not been installed.  Already standing on the grounds was the old music building, presently Devonshire Hall, which 
had been an elementary school.  Its rooms were used as district offices and classrooms the first several years Drake 
was open. 
 
Except for the paved walkways, there was no landscaping when Drake opened its doors.  Lawns were planted and 
the Drake Parent Club continues to provide funds to purchase the trees and landscaping materials which enhance the 
campus today. 
 
In 1956 an auditorium and drama building were constructed (today’s Performing Arts Building), and applied arts 
classrooms and a new physiology lab were added to third and fourth corridors.  Six additional classrooms were 
added at the end of fourth corridor in 1963.  The athletic Field House was built next to the Canteen the same year.  
In 1966 the gym foyer was completed and a wing of conference rooms was added along with and adjoining the 
enlarged library.  Portable classrooms, across the bridge, were added, as well as the Covered Eating Area and 
Student Center buildings and the expansion of the Canteen facilities.  In 1984 the football field was named in 
memory of George Corson, who was a teacher, coach and athletic director at Drake for many years.  In 1999 the 
Drake gym was named in memory of Carl “Red” Brown, who taught and coached at Drake and continued to be one 
of its strongest boosters after his retirement.  In 2001 a modernization bond was passed by the local voters, and work 
began in the fall of 2002 to upgrade the school facility.  In 2005 a second modernization bond was passed to allow 
for six new classrooms and upgrades to athletic facilities. 
 
In Drake’s first year Chester Carlisle was principal.  When Mr. Carlisle was appointed district superintendent in 
1952, Harold Allison became principal and served until 1971.  Other former Drake principals include Thomas Lorch 
(1971-1973), John J. Hayes (1973-1977), Dildar Treadway/Gill (1977-1981), Norman Cady (1981-1989), Barbara 
Granicher (1989-1992),  Bill Purcell (1992-1999) and Carol Eber (1999-2004).  Don Drake is the current principal 
of Drake High School (2004- ).   Opening enrollment in 1951 was 917 and peaked at 1,739 in 1968.  Presently 
Drake has an enrollment of about 1,060 students. 
 
Sir Francis Drake enjoys an excellent academic reputation.  In 1990 Drake was designated by RJR Nabisco 
Foundation as a Next Century School, one of 30 in the nation, for entrepreneurship in education.  Drake continues to 
be in the forefront of innovative and effective high school instruction and in 1996-97 was one of eight schools in 
California to receive a Specialized Secondary Program grant from the California Department of Education for 
innovative programs.  Drake offers site institutes each year which are attended by educators from around the 
country.  In 1997 Drake became a leadership school in the Bay Area School Reform Collaborative.  In 1999 Drake 
was designated a California Distinguished School and was recognized by the U.S. Department of Education as a 
New American High School.  In 2000 Drake received a Smaller Learning Communities Grant to implement ninth 
grade clusters.  Another Specialized Secondary Program grant was awarded to Drake in 2002 to develop curriculum 
for its new International Studies Academy.  In 2003 Drake was recognized as the nation’s first Bay Area Green 
Business School for its environmental enhancements to the school’s campus.  In 2005, Drake was recognized a 
second time as a California Distinguished School. 
 
Drake also has a strong reputation in athletics.  In 1982 history was made when both the girls’ and boys’ basketball 
teams captured the State Championship Division II titles. 
 
This is a part of Drake’s past history.  You are its present and future history.  Get involved and become part of the 
Drake legend. 
 
Don Drake, Principal 
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DAILY SCHEDULE 
 
Drake offers a seven period day on Mondays and a block schedule on Tuesday through Friday.  
 
●  All students must be scheduled in at least six classes. 
 
● Activity/Tutorial is to be used for studying, getting help from teachers, or making up work. Students can      
  see any teacher during this time by getting a tutorial pass.  Occasionally rallies and assemblies are held  
  during this time.  
   
● Athletic practices begin after the last period of the day has ended.  Coaches may not begin practice prior  
  to the end of the school day. 
  
● Students who do not have a class the last period of the day should not remain on campus unless it is  
  necessary for an after-school activity.  Students are not allowed to have a free period within the school  
  day. 
 
● Those students remaining on campus for an after-school activity may wait on the lawn in front of the  
  school.  They may not loiter in the hallways while classes are in session.  
 
 
 
SCHEDULE A2 (Monday)  SCHEDULE B2  (Tuesday/Thursday) 
1st Period 8:00 to 8:48 1st Period  8:00 to 9:30 
2nd Period 8:53 to 9:41 Break   9:30 to 9:40 
Break 9:41 to 9:56 2nd Period  9:45 to 11:20* 
3rd Period 10:01 to 10:49 Lunch   11:20 to 12:00 
Advisory 10:54 to 11:08* 5th Period  12:05 to 1:35 
4th Period 11:13 to 12:01 Break   1:35 to 1:45 
Lunch 12:01 to 12:41 7th Period  1:50 to 3:20 
5th Period 12:46 to 1:34 
6th Period 1:39 to 2:27 
7th Period 2:32 to 3:20 
 
 
 
SCHEDULE C2 (Wed./Friday) SCHEDULE D   
3rd Period 8:00 to 9:30 (Minimum Day on a Wed. or Friday)   
Break 9:30 to 9:45    
Advisory 9:50 to 10:00* 3rd Period  8:00 to 9:25* 
Act/Tut 10:00 to 10:50 Break   9:25 to 9:40 
4th Period 10:55 to 12:25 4th Period  9:45 to 11:05 
Lunch 12:25 to 1:05 Break   11:05 to 11:20 
6th Period 1:10 to 2:40 6th Period  11:25 to 12:45 
 
 

*Includes five minutes for reading the daily bulletin. 
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ATTENDANCE 
 
Students are required to attend classes in accordance with compulsory full-time education laws (Education Code 
48200).  Categories for attendance accountability include the following: 
             
A. Excused (Absences must be excused within 24 hours. Call 458-3418)  
An excused absence is defined under Board Policy 5113. The teacher is to allow a student to make up the work 
missed during absences, to the degree it is possible for such work to be completed.  An excused absence shall be 
granted for the following reasons: 
 1. Personal illness 
 2. Quarantine under city or county direction 
 3. Medical, dental, optometry, or chiropractic services. Students are strongly urged to make  
  appointments during non-school hours.  The student has the right to leave campus without  
  parental consent for confidential medical services (EC 46010.1). 

4. Attending funeral services of an immediate family member (limited to one day if funeral is in  
  California, three days if the service is conducted outside California.). 
 5. Exclusion for not having been properly immunized; such absence excused for not more than five 
  school days. 
 6. Jury duty. 
 7. Participation in religious instruction or exercises in accordance with district policy. 
 8. Serving as a member of a precinct board for an election. (Election Code Section 12302) 
 
The school may request medical verification when the student has ten or more medically excused absences per year. 
The school is required to document verification of the reason for an absence.  In addition to a note or call, a school 
employee may visit the student’s home or use any other reasonable method to establish the fact that the student was 
actually absent for the reason stated  (Administrative Regulation 5113). 
 
B.  Warranted    
According to BP/AR 5113, a warranted absence must be requested in writing at least two days prior to the 
absence, must be approved by a site administrator, and, unless otherwise designated below, signed by the 
teachers of the classes missed.  Any absence that isn’t requested in advance and in writing will be considered 
unexcused and will count toward loss of credit in classes.  Prior approval may be waived by the principal or 
designee only under exceptional, unanticipated circumstances.  The administrator will consider student attendance 
patterns, current academic performance and previous requests when approving a request for a warranted absence.   
 
The teacher of any class from which the student is absent shall determine, pursuant to the regulations of the Board of 
the school district, what assignments the student shall make up and in what period of time the student shall complete 
such assignments.  The tests and assignments shall be reasonably equivalent to, but not necessarily identical to, the 
tests and assignments which the student missed during the absence.  
 
 A warranted absence may be requested for justifiable personal reasons, including but not limited to the following:  

1. Appearance in court. 
2. Attendance at a funeral service for an aunt, uncle or cousin, or a person other than a member of the 
 student’s immediate family. 

 3. Observation of a holiday or ceremony of his/her religion (requires signature of principal or designee 
only, not signatures of student’s teachers).  Absence for personal, individual religious celebrations or 
ceremonies (e.g., Bar/Bat Mitzvah, Confirmation, etc.) shall be limited to one day and may be 
warranted only for members of the immediate family. 

 4. Attendance at religious retreats for no more than four hours during a semester. 
 5. Employment conference or interview.  
 6. College visits (limit of three days per year). 
 7. Bereavement beyond excused absence days. 
 8. Tending to an illness or a medical appointment of a student’s custodial child during school hours. 
 9. Outdoor Education, or other educational programs sponsored by the school, district or county. 
             10. Partial day absences caused by circumstances beyond the student’s control (bus breakdowns, highway 

flooding, etc.).  These absences require approval by the principal or designee within one school day of 
the student’s return to school. 

             11. Other justifiable personal reasons authorized by the school. 
 
FAMILY TRIPS AND VACATIONS WILL NOT BE WARRANTED UNDER THIS POLICY.  
Parents/guardians are encouraged to plan family trips and vacations outside of the school year. 
 
C. Unexcused  
According to AR 5113, students may not make up work missed during an unexcused absence.  Unexcused absences 
will lead to loss of credit under school credit loss policies (see Section E below).   Unexcused absences include, but 
are not limited to, the following: 
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 1. Oversleeping, car trouble, missing a ride, etc. 
 2. Cutting class or school. 
 3. Any absence which is not cleared within one day after the student returns to school. 
 4. Extended weekends or family vacations. 
 5. Detainment in juvenile hall. 
 6. Suspensions are unexcused absences and count toward the loss of credit. 
  
D. Suspensions    
Suspensions are unexcused absences and count toward the loss of credit.  However, work missed due to a 
suspension may be made up.  The teacher from any class from which a student is suspended shall provide to the 
student all assignments and tests the student would otherwise miss while suspended.  The teacher may require the 
suspended student to complete any assignments and tests missed during the suspension  (AR 5144, EC 48913). 
 
E.  Loss of Credit for Excessive Unexcused Absences    
The staff and parent community of Drake High School are sending out a clear message about attendance 
expectations.  The underlying philosophy behind the attendance policy is that maximum learning and achievement 
can occur only when students establish regular attendance and participation in their classes.  The Drake High School 
attendance policy, authorized by the Board in September of 1993, attaches credits to time/participation in class.  A 
student in any class may lose one semester unit for five unexcused absences in that class. Loss of credit in courses 
required for graduation necessitates retaking the course or enrolling in the Summer School One Credit Redemption 
Program.  Beyond the loss of one credit due to excessive absences, students run the risk of failing and, therefore, 
receiving no credit. (See Section G below.)  Second semester seniors need to be particularly mindful of this. 
 
A student losing credit due to excessive unexcused absences may not be eligible for a parking permit the following 
semester. 
 
If a student is in danger of losing credit, written notice to the parent/guardian shall be sent, which will provide an 
opportunity for a conference, during which the student or parent shall have an opportunity to explain the absences. 
 
All credits lost due to poor attendance must be made up prior to the fall semester of the senior year.  If a student 
loses a credit and is unable to make up lost credit during the senior year, the student will not graduate in June.  A 
senior behind in credits for graduation will be able to make up the lost credit during the following Summer School. 
 
F. Appeals    
A student or parent/guardian may appeal loss of credit by written letter to an assistant principal.  Within 30 days of 
the written appeal, the assistant principal shall convene a committee comprised of at least two district administrators 
or members of the local School Attendance Review Board in order to determine a judgment on the appeal.  The 
committee shall sustain or deny the appeal, and its decision shall be final. 
 
G. Grade Reduction for Unexcused Absences 
According to BP/AR 5113, a teacher may lower a student’s grade, or assign a failing grade, if there are four or more 
unexcused absences.  The student’s record will indicate that the failing grade was assigned due to excessive 
absences (Ed. Code 49067).  If the student is in danger of failing for excessive unexcused absences, the teacher shall 
send written notice to the parent/guardian, which will provide an opportunity for a conference with the parent or 
student, during which the student or parent shall have an opportunity to explain the absences.  Schools shall treat 
block or extended class periods as one period for grade reduction purposes.  Warranted absences will not be cause 
for grade reduction or failures under this policy section. 
 
A grade may be reduced to an F on the basis of unexcused absences only (tardies are not included), and only if the 
student has accumulated four or more unexcused absences.  Otherwise, a grade may be reduced to no lower than a 
D-. 
 
                       UNEXCUSED ABSENCES 
  0 1 2 3 4 5   
 0 0 0 -1/3 -2/3 -1 -1*  An unexcused absence is any absence from 
T 1 0 0 -1/3 -2/3 -1 -1*  a class which has not been cleared by the 
A 2 0 0 -1/3 -2/3 -1 -1*  Attendance Office within 24 hours. 
R 3 0 -1/3 -2/3 -2/3 -1 -1*   
D 4 0 -1/3 -2/3 -2/3 -1 -1*  Example of grade reduction:  A 1/3 grade 
I 5 0 -1/3 -2/3 -2/3 -1 -1*  reduction would reduce a B+ to a B. 
E 6 -1/3 -2/3 -2/3 -2/3 -1 -1*    
S 7 -1/3 -2/3 -2/3 -2/3 -1 -1*  * = Loss of one credit. 
 8 -1/3 -2/3 -2/3 -2/3 -1 -1*   
 9 -2/3 -2/3 -2/3 -2/3 -1 -1*   
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H. Attendance Procedures 
Students who have been absent must have their absence(s) cleared on or before the day of return.  Students must 
also obtain a “Return to Class” pass from the Attendance Office and present it to the teacher when returning to 
class. 

 
Absences not cleared on the day of return will be recorded as unexcused (Board Policy 5113).  Parents are therefore 
urged to call the attendance office (458-3418) every day of the student’s absence.  This procedure will guarantee 
that absences are accurately cleared and will enable teachers to issue make-up work and support students who are 
legitimately absent. 
 
If a student becomes ill or injured while at school, he/she is to report to the school health technician or the 
attendance secretary, who will immediately notify his/her parent or guardian and make arrangements for a Permit to 
Leave School, if necessary.  Any student who leaves school without clearing through the Attendance Office or 
health technician will be considered unexcused. 
 
In the event parents are out of the area and cannot be reached for medical or emergency reasons, they must contact 
the Attendance Office, providing the duration of the absence and the name, address and telephone number of the 
person(s) responsible for the care of their student(s) while they are away. 
 
Students are expected to make routine medical appointments after school hours; in the event this is not possible, 
parents or guardians must phone or send a note to the Attendance Office before students may leave the school 
grounds.  If a student leaves campus without checking out with the Attendance Clerk, the absence is considered a cut 
and cannot be excused. 
 
A student is considered tardy when he/she is not in the classroom ready to work when the second bell has rung.  A 
student is considered “unexcused” if he/she arrives in class excessively late (10 minutes or more). 
 
Students who are 18 or older may provide their own excuses for absences (EC 46012).  The school reserves the right 
to notify parents when excessive absences are excused by an adult student. 
 
I.    Homework Requests   
Homework may be requested from the receptionist once a student has been ill for two full days.  Teachers may be 
contacted by phone or e-mail.  
 
J.   Attendance Errors   
Correction slips may be obtained from the Attendance Office and submitted to teachers for signature.  This form 
must be returned to the Attendance Office within two school weeks in order to receive the requested correction. 
 
K.  Student Attendance Review Board 
According to EC 48260, a student is considered truant “who is absent from school without valid excuse three full 
days in one school year or tardy or absent for more than any 30-minute period during the school day without a valid 
excuse on three occasions in one school year, or any combination thereof.”  The formal procedure for dealing with 
truant students includes issuing letters of notification to parents of truant students, meeting with the Student 
Attendance Review Board as a means of intervention, and referring students to alternative classrooms or schools, as 
necessary.  (AR 5113.1) 
 
L.  Open Campus at Lunch Time 
The Board of Trustees establishes an open campus at all district high schools only during the lunch period (BP 
5112.5).  While off campus, students are expected to practice responsible behavior and to return to their next period 
classes on time.  At times other than lunch, students shall not leave the school grounds without permission of school 
authorities.  The principal is authorized to close the campus under the conditions of emergency or to ensure student 
health and safety. 
 
M.  Tardy/Unexcused Absence Policy 
Attendance is an important factor in students’ success at school.  Because attendance affects grades, the Drake staff 
desires a consistent policy for relating attendance and grades.  Effective January 28, 1997, school policy shall be that 
teachers will lower grades for tardies and unexcused absences as follows: 
 
A student is tardy when not ready to immediately work or follow instructions when the bell begins to ring.  For the 
first period of the day, a tardy becomes an unexcused absence 10 minutes after the bell rings.  For all other periods, 
five minutes after the bell rings a tardy becomes an unexcused absence. 
 
Tardies and unexcused absences both count toward lowered grades. (Refer to chart in Section G above.)  For 
example, a student with six tardies and two unexcused absences in a class would have his/her grade in that class 
lowered by two-thirds (one-third for the tardies and one-third for the unexcused absences). 
   
Tardies do NOT count toward loss of credit and may NOT result in a failing grade.  Students whose tardies become 
an unexcused absence but who are present in class will receive credit for work completed during the period.  No 
make-up work will be accepted from students who are unexcused and not present in class. 
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Every effort will be made to inform students of their ongoing attendance record.  At any time a student or 
parent/guardian may check a student’s attendance record in the attendance office.  Also, the attendance office will 
maintain a procedure for correcting errors in attendance recording. 
 
N. Student Residency/Inter-district Transfer Policy 
Under the California Education Code, students are required to attend school in the district where their parent or 
guardian resides, unless they obtain an inter-district attendance transfer.  Students who reside outside the boundaries 
of the Tam District may attend district schools only if they have an Inter-district Transfer Request approved by both 
the student’s district of residence and the Tam District.  Inter-district Transfer Requests must be approved annually 
for each student.  The application process begins at the student’s district of residence. 

 
The Tamalpais Union High School District will approve an Inter-district Transfer Request into the District only if 
the transfer request meets the criteria set forth in BP/AR 5117-Interdistrict Attendance. 
 
Student residency is carefully monitored by school and district staff.  When the District determines that a student 
residing outside the District boundaries is attending one of our schools without the legally required approved 
Inter-district Transfer, parents and student are notified and the student is dropped from the rolls within ten 
days.  Students are not permitted to remain in the District through the end of the semester, as they have no legal 
right to do so. 
 
Students who become homeless or are placed in a foster home should meet with the school’s Homeless Liaison to 
discuss residency provisions that are available to the student. 
 
O.  Student Employment  
Ongoing, regularly scheduled student employment will not be warranted under this policy.  Students are expected to 
plan ongoing, scheduled employment opportunities outside the school day, enroll in the Workplace Learning course, 
or seek approval for a reduced instructional day.  (cf  6178.1-Work Experience Education). 
 

GRADING 
 
A.  Grading Symbols 
The purpose of grading is to communicate the level of achievement in the educational program to the students, the 
parents, institutions of higher learning, prospective employers, counselors, and other schools the student might 
attend.   
 
1.  Under BP 5121, symbols used and the meaning of such symbols are as follows: 
  A Excellent achievement 
  B Good achievement 
  C Satisfactory achievement 
  D Poor, but passing achievement 
  F Failing to meet minimum standard of achievement 
  P Pass 
  NM No mark 
  I Incomplete 
  CR/NC Credit/No-credit 
  W Withdrawal 
 
2. No Mark 

• The NM mark is to be used for a student who for reasons beyond his/her control could not fulfill the 
requirements of a course.  

• The NM mark may be used by Foreign Language and Introduction to Computer teachers for students who 
were unable to complete the course outcomes at the required level. 

• The NM symbol is to be used to designate audit when a student has completed audit provisions as 
approved. 

• Students and parents should refer to Marin County Athletic League/North Coast Section guidelines with 
reference to NM grades.  (Please see Section D, Page 10.) 

 
3. Incomplete 

• A grade of Incomplete may be given when the structure of a course allows for such grading or when a 
student’s work is not finished because of illness or other excused absence. 

• If not made up within six weeks, the incomplete will become an F. 
• For purposes of athletic eligibility, an incomplete registers as a grade of “F”. 
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4. Credit / No-Credit 
 There are two ways to implement the credit/no credit basis for grading: 

• The instructional departments will determine the courses in their programs to be offered on a credit/no-
credit basis. 

• This option is specified in a student’s IEP or 504 plan.  A student must have written parental consent in 
order to take a course on a credit/no-credit basis. 

 
A student may take no more than two courses on a credit/no-credit basis in any one semester.  Exception to this 
limit may be specified in a student’s IEP or 504 plan. 
 
Courses taken for credit/no credit are not computed in a student’s grade point average but are entered on his/her 
transcript. 
 
For purposes of athletic eligibility, a credit registers as a grade of “CR” -- a no credit as a grade of “F”. 

 
5. Withdrawal 

A withdrawal may be given under unusual circumstances.  Administrative permission is required for a student 
to drop a class without penalty after the first week following the first grade report. 

 

B.  Grading Policy and Procedures 
If a student fails a course and in a subsequent semester repeats the same course, the student earns both the credit 
and the grade achieved during that subsequent semester.  If the student repeats the course in order to earn a higher 
grade, the student cannot be given double credit for that course.  The student’s grade point average will reflect all 
courses attempted and all grades received.  Since the student’s transcript is a legal document reflecting all student 
work, all courses and grades should be recorded, including repeated courses.  However, for repeated courses only 
five credits (not 10) are counted toward the total credits earned.  (BP 5121 f) 
 
Partial credit will be given if a student has excessive unexcused absences. 
 
Whenever it becomes evident that a student is in danger of failing a course, the teacher shall arrange a conference 
with the student’s parent/guardian or send the parent/guardian a written report. 
 
At Drake report cards are issued three times per semester.  They are designed to communicate with parents 
regarding student progress. 
 
Semester grade reports are final grades which are assigned twice a year.  These grades are recorded on the official 
transcript/permanent record. 
 
When school property has been damaged or not returned, the parent will be informed that reparation is due.  The 
school may withhold grades, diploma or transcripts until reparation is made, in accordance with Administrative 
Regulation 5125.2(a).  
 
Grade Point Average (GPA) at Drake is based on all courses completed and is computed as follows:  
 A = 4 points B = 3 points C = 2 points D = 1 point F = 0 points 
 
Honor Points will only be awarded to those courses approved by the University of California for extra grade 
weighting.  Honors and advanced placement courses that will receive the extra weighted grade are those designated 
as such on the annual UC/CSU “a-g” list.  (EC 51220.3) 

 
Classes taken outside Drake High School: Credit toward graduation may be awarded for completion of a college, 
community, or university course, but prior approval to take such a course is mandatory.  An appropriate program 
must be approved by the counselor and recorded on the student’s current schedule of classes.  For credit, the student 
must submit a transcript of the completed work to the Records Clerk at Drake High School.  Arrangement for 
transfer of this credit is the responsibility of the student.  Students may receive high school credit only for courses 
not offered at Drake High School. 
 
Cal State campuses:  All grades except P.E. or P (Pass) grades from 10 through 12 are used.  Grades in up to four 
AP courses taken in the last two years of high school are given extra weight: A = 5 points, B = 4 points, C = 3 
points.   

 
UC campuses:  Grades in classes used to make up the a-g pattern required for admission from grades 10 through 12 
are used.  Grades in AP courses and Honors courses approved by the university are given extra weight: A = 5 points, 
B = 4 points, C = 3 points 
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Selection of valedictorian(s) and salutatorian(s):  
• The valedictorian will be the student with the highest grade point average.  Any transfer student will have their 

transcript evaluated and honors/AP credit will be equalized so that credit will be granted only for courses which 
are offered to students at Drake.  If the top grade point averages are within five one-hundredths of a point of 
each other, these students are declared co-valedictorians. 

• The salutatorian will be the student with the second highest grade point average. 
• The grade point average will be based on all grades, including weighted grades. 

For clarification, if a community college course is on the transcript, it is not a weighted course, but it shall be 
calculated into the grade point average.  If and when the Tamalpais District changes its policy regarding 
weighted grades, the Drake Leadership Council will have to revisit the issue of weighted and unweighted 
grades.  

• Additionally, special recognition will be given at graduation to all students who have earned a 3.8 or higher 
grade point average.  This grade point average is also based on all grades, including weighted grades. 

 

C.  Program Changes  (BP 5121 d) 
•   In order to allow class enrollments to be verified and necessary administrative changes to be made, no student- 
        initiated changes will be made during the first two days of any semester. 
 
•    Student-initiated changes may be made only under unusual circumstances.  All changes must be completed  
        at the end of the fifth day of the new semester.  Teacher or time preference is not considered an unusual  
        circumstance. 
 
•   Teacher-initiated course or section changes which transfer a student within a department and from one ability  
        level to another may be made at any time, providing the change involves no other disruption of the student’s  
        schedule. 
 
•   Within five days of the student’s receipt of the first report card of each semester, a teacher, after consultation  
        with the student, parent/guardian and counselor, may recommend “Audit”.   The student is still enrolled in the  
        class and subject to all requirements of the course but without a letter grade.  If the Audit provisions are not  
        fulfilled, the Audit reverts to D or F. 
 
• To make a program change after the second day of a new semester, approval signatures must be obtained from  
 the student’s parent/guardian and counselor.  Acknowledgment signatures must be obtained from the teachers  
     of both the original and requested classes.  No course may be added after the 15th day of a semester. 
 
• A withdrawal may be given under unusual circumstances.  Administrative permission is required for a student  
 to  drop a class without penalty after the first week following the first grade report. 

 
Other School Policies 
• Students who drop a course are expected to enroll in another course (within the first three weeks of the 

semester). 
• Board policy requires that all students be enrolled in six courses except under special circumstances. 
• Students who change sections or ability levels will carry their “grade to date” to the new class, and it will be 

included in the final grade computation. 
• No course may be added after the 15th day of a semester. 
 

D. Athletic/Activity Participation Eligibility Requirements 
• According to BP 6145, in order to participate in extra/co-curricular activities, students must demonstrate 

satisfactory educational progress in meeting the requirements for graduation.   
• The superintendent or designee may exempt from eligibility requirements extra/co-curricular activities or 

programs which are offered primarily for the student’s academic or educational achievement. 
• To encourage and support academic excellence, the Board requires that students earn a minimum 2.0 or C grade 

point average on a 4.0 scale in order to participate in extra/co-curricular activities.  
• Students with any F grades must also maintain minimum progress toward graduation in order to meet eligibility 

requirements. 
• Incompletes, No Marks and No Credits will be calculated as Fs. 
• The superintendent or designee may grant ineligible students a probation period of not more than one grading 

period, once during the student’s sophomore, junior or senior year.  In order to be eligible for probation, a 
student must have a current GPA between 1.50 and 1.99. 

• The Board desires to balance the academic needs of students with the benefits they receive from participating in 
school activities.  In implementing this policy, the superintendent or designee shall help ineligible students 
regain eligibility.  

• The superintendent or designee may revoke a student’s eligibility for participation in extra/co-curricular 
activities when a student’s poor citizenship is serious enough to warrant loss of this privilege.  The 
superintendent shall determine the duration of the revocation. 

• Students must be enrolled in 20 credits at Drake High School, their school of residency, to participate in 
athletics. 
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• Classes taken during summer school can be used to make a 9th grader eligible for athletic participation.  
However, if the student qualifies under his/her 8th grade GPA and attends summer school and performs poorly, 
s/he does not forfeit his/her eligibility.  Summer school participation can only help. 

 

E. Differential Standards for Special Education and Section 504 Eligible  

 Students 
Students identified as eligible for special education, and/or students eligible for services under Section 504, shall 
have access to courses at all curriculum levels as appropriate. 
 
Accommodations 
Although accommodations are a component of good teaching practice,  students may choose to take regular courses 
for regular credit with, if appropriate,  reasonable accommodations that do not change course expectations and/or 
content.  Examples of accommodations may include extended time, preferred seating, note taking or shortened 
homework assignments, among others.  Students receiving accommodations will be graded based on established 
criteria. 
 
Modifications 
Students with significant special needs also have the opportunity to take courses in a modified form, if 
recommended by the education team and with parent notification and consent.  Modifications that alter the course 
expectations and/or content (e.g., requiring the student to learn only a portion of the curriculum content or 
establishing altered performance standards based on a student’s ability) shall be specified in the student’s IEP or 504 
plan.  To the extent possible, a determination to modify a course to reflect a student’s needs will be determined prior 
to the beginning of the course or as early in the semester as possible. 
 
Course Expectations, Content, Grades 
Special needs and regular education teachers may collaborate on course expectations, content, and grades to be 
given students in a modified course.  The grade given will reflect the student’s performance on the modified 
assignments, and the course will be designated as modified on the student’s transcript with an “M” before the course 
number.  Modified courses will not be considered college preparation courses but may be used to meet District 
graduation requirements. 
 

 

GRADUATION REQUIREMENTS 
 
The California Education Code and the Rules & Regulations of the State Board of Education require instructions in 
certain specific fields in all California public schools.  In addition, according to Board Policy 6146.1(a), students 
shall receive diplomas of graduation from high school only after completing the required course of study and 
meeting the standards of proficiency established by the district.  To qualify for graduation and to participate in the 
ceremonies, a student must successfully meet these requirements.  Computer Literacy is also a required competency 
for graduation, passed either by course or exam. 
 
A. Outcomes Required for Graduation 
The Tamalpais Union High School District, in collaboration with its K-8 elementary districts, has implemented new 
performance standards for reading, writing and mathematics that now are requirements for graduation.  Several 
assessments are used.  Students are required to meet the following outcome proficiency standards in order to 
graduate. 
 
Outcome #1:  Communicate articulately, effectively and persuasively when speaking and writing.                               

• Complete the Core Literacy Portfolio with a score of 4 or better on the 6-point rubric. 
• Complete the Direct Writing Assessment with a score of 4 or better on the 6-point rubric OR complete the  
 Senior Writing Assessment with a score of 4 or better on the 6-point rubric OR complete the Golden State  
 Examination in Writing with a score of 4 or better on the 6-point rubric. 
● Earn a score of “exempt” on the EAP English test. 

  
Outcome #2:  Read/view and analyze material in a variety of disciplines. 

• Complete the Core Literacy Portfolio with a score of 4 or better on the 6-point rubric. 
• Earn  

- a scale score of 709 or better on any grade level (9-11) of the STAR standardized Total Reading  
subtest OR 

- a score of 687 or better on any grade level (9-11) of the CAT-6 Total Reading subtest OR 
- a score of 350 on any grade level 9-11 on CST English/Language Arts test OR 
- a score of 4 or better on the Senior Reading Assessment OR 
- a score of 3 or better on the Golden State Exam Reading Exam OR 
- a passing score on the MET-8 open-ended reading assessment. 
- a score of “exempt” on the EAP English test. 
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Outcome #3:  Technology: Use technology to access information, analyze, solve problems and                               
 communicate ideas. 

• Pass all components of the Computer Proficiency Examination. 
       ● Pass the introduction to Computers Course. 
 
Outcome #5:  Apply mathematical knowledge and skills to analyze and solve problems. 

• Earn a scale score of 698 or better on any grade level (9-11) of the STAR standardized Total Mathematics 
subtest OR  

• Earn a score of 707 or better on any grade level (9-11) of the CAT-6 Mathematics subtest OR 
• Earn a score of 4 or better on the Golden State Examination in High School Mathematics OR 
• Pass the California High School Exit Exam OR 
• Pass the MET-8 Mathematics test. 
• Earn a score of “exempt” or “conditionally exempt” on the EAP mathematics test. 
• Earn a scale score of 350 on any CST mathematics test (excluding General Mathematics). 

 

B.  Subjects Required for Graduation 
Competency Tests—minimum academic competency standards—required by state law and adopted by the Board of 
Trustees, must be met by students for graduation from high school.  Standards have been adopted in the areas of 
reading, mathematics and written language skills.  All students must pass all competency tests for graduation from 
this district. 
 
 Required Subjects         Credits  Course Provisions                
 
 English 40 credits  To include English 1 and 2, English 3 and 4. 
    Juniors and seniors select from a variety of  
    English classes each semester. 
 
 Social Studies 40 credits  To include World Cultures & Geography, 
    Social Issues, World History 1 & 2, United 
    States History 1 & 2, American Government, 
    and Economics. 
 
 Mathematics 30 credits  Must include one year of Algebra 
 
 Science 20 credits  Integrated Science 1-4 is a prerequisite to all 
    upper division science courses. 
 
 Physical Education 20 credits 
 
 Fine Arts 10 credits  Art Exploration is required before taking any  

visual art elective. 
 
 Computer Proficiency Exam     
 
 Elective Credits 60 credits 
 
 Required Minimum 220 credits 
 
          
All students must pass the California State Exit Examination to be awarded a diploma. Tenth graders may take the 
CAHSEE once while in the tenth grade.  This exam has two parts, English-Language Arts and Mathematics.  Both 
sections must be passed to be eligible for a high school diploma.  The CAHSEE is used to meet state and federal 
requirements for accountability.  Students who do not pass the exam will have additional opportunities to take the 
test in the 11th and 12th grades.  Students who do not pass this exam may be awarded a certification of completion 
according to BP 6146.1. 
 
The Drake High School Instructional Guide, available in the Counseling Office and also on-line as part of Drake’s 
Internet web site, provides further information about graduation requirements and course descriptions. 
 

C.  The Graduation Ceremony   
In order for a senior to participate in the graduation ceremony, he/she must be a senior in good standing.  The 
Tamalpais Union High School District School Board recognizes the need for school sites to maintain high standards 
of student conduct and behavior, and therefore supports the practice of providing the traditional graduation 
program/ceremony for students in good standing.  The graduation ceremony is held to recognize seniors who have 
successfully completed the required course of study and number of credits, passed minimum proficiency 
requirements in reading, writing, math and computer literacy, and demonstrated good attendance, academic 
achievement and appropriate behavior throughout their final semester. 
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The Seniors in Good Standing Policy:  The following school policy has been the practice at Drake High School for 
several years.  Designed by parents, teachers and administrators, the policy holds second semester seniors to 
continued academic and behavioral expectations commensurate with Drake’s high standards.  Participation in the 
ceremony is voluntary and considered a privilege.  Under the policy, a student may qualify to earn a graduation 
diploma, yet still be restricted from participation in the ceremony.  Eligibility to participate in the graduation 
ceremony includes:  
 
• Meeting Tamalpais District graduation requirements. 
• Grades of F or Incomplete in any course will prevent students from participating in the graduation ceremony. 
• Attending classes.  Students who receive partial credit as a result of excessive unexcused absences in any class, 

including advisory/tutorial, during their final semester will be restricted from the ceremony. Important note to 
parents and students: The Drake staff and administration do not encourage or condone cutting classes at any 
time for any reason. Any attempt to legitimize cutting as a senior privilege is unacceptable. 

• Behaving appropriately.  Suspensions as a result of serious offenses such as vandalism of school property, 
fighting, or being under the influence of or in possession of a controlled substance at a school sponsored activity 
are examples of incidents that are likely to exclude a senior’s participation in the ceremony. 

• Paying all outstanding bills. 
 
A graduation list of qualified students will be available to students and their parents beginning with the first report 
card of the second semester and will be updated at each subsequent grading period.  Students enrolled in concurrent 
programs such as Tamiscal Independent Study will be excluded from the graduation roster until passing grades are 
submitted. 
 
D. Golden State Seal Merit Diplomas 
Through AB3488, the California Legislature recently established the Golden State Seal Merit Diploma to recognize 
outstanding academic achievements of graduating seniors.  The Golden State Exams (GSE) and Content Standards 
Tests (CST) are used to determine eligibility for this honor.  Graduating seniors who have attained High Honors, 
Honors, or Recognition on six Golden State Examinations during their high school career or who received a score of 
370 or better on Content Standard Tests are eligible for the diploma.  Currently, these achievement levels must be 
reached on the GSE in: 
 
• One English-Language Arts Exam 
• U. S. History 
• One Mathematics Exam (may not be CSTs in General Mathematics, Algebra I, or Integrated Mathematics I) 
• One Science Exam 
• Plus: Two remaining exams chosen from the following: Economics, Government/Civics, Reading/Literature, 

First-year Algebra, Geometry, High School Mathematics, Biology, Physics, Chemistry, Second-year Integrated 
Science, Second Year Spanish. 

 
Students may not use both GSEs and CST in the same course of study to demonstrate mastery. 

 

E. College Entrance Requirements   
Preparation for college during the high school years is important and necessary.  Any student who anticipates 
college attendance should plan a program of studies beginning the first day of entrance into high school.  A written 
four-year plan will be developed with the counselor and parents. 
 
A student’s scholastic record during the four years of high school will be one of the single greatest factors in 
admission to college.  A poor scholastic record will close the doors to many institutions while a good record may 
open the way to unexpected opportunities.  Colleges are interested in a student’s work in the community.  Good 
citizenship, including participation in school activities, as well as volunteer and service work, will result in good 
recommendations and will increase the chances of the student being accepted by the college the student has selected. 
Some colleges ask counselors to report if students have been suspended from school for any reason. Colleges 
sometimes alert students to last-minute rejections, based on a drop in final semester grades and/or attendance 
problems.  Students should understand that counselors must respond honestly to all such requests.    
 
University of California Subject Requirements 
A student applying for admission as a freshman to the University of California must have completed a minimum of 
fifteen units of high school work during grades 9 through 12.  (A one-year course is equal to one unit; a one-
semester course is equal to one-half unit.)   Seven of these required units must have been earned in courses taken 
during the last two years of high school.  Additional information is also available at www.ucop.edu/path/infoctr/.  
Specific “a-g” course requirements: 

a.   History: (2 years required)  Two years of history/social science, including one year of  U.S. history or 
one-half year of  U.S. history and one-half year of civics or American government; and one year of world 
history, cultures and geography. 

b.  English: (4 years required)  Four years of college preparatory English—composition and literature.  All 
English courses must require frequent and regular practice in writing expository prose compositions of 
some length.  Also, not more than two semesters of ninth grade English will be accepted for this 
requirement. 
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c.  Mathematics: (3 years required, 4 recommended)  Three years of college preparatory mathematics which 
include the topics in elementary and advanced algebra and two- and three-dimensional geometry. 

d.  Laboratory Science: (2 years required—1 life lab, 1 physical lab—3 recommended)   Two years of lab 
science providing basic knowledge in at least two of the fundamental disciplines of biology, chemistry 
and physics. 

e.  Foreign Language: (2 years required, 3 recommended)  Two years of one foreign language in courses 
that provide instruction in grammar, vocabulary, reading and composition, and that emphasize the 
development of aural and oral skills.  Foreign language courses taken in grades 7 and 8 may be used to 
meet this requirement if they are accepted by the high school as equivalent to its own courses. 

f. Visual/Performing Arts (1 year required).  One year of visual or performing arts chosen from the 
following: dance, dance, theater, music and/or visual arts. 

g.  College Preparatory Electives: (2 years required)  Four semesters in addition to those required in a. 
through f. above, to be chosen from at least two of the following subject areas: visual and performing 
arts, history, social science, English, advanced mathematics, laboratory science, and languages other than 
English. 

 
Courses meeting the above requirements are specified by the high school.  Freshman applicants are required to 
submit scores from the Scholastic Assessment Test or American College Test and two SAT Subject Tests.  The 
Subject Tests include mathematics, social studies, science, English literature, or foreign language.  See your 
counselor for more detailed information. 
 
Students  are required to take either the ACT along with a new writing component or SAT Reasoning Test that 
includes a writing exam, plus two SAT Subject Tests in the areas such as history/social science, English, 
mathematics, laboratory science, or a language other than English. 
 
University of California System Admissions Requirements 
Students’ GPA plus either SAT Reasoning Tests or ACT and SAT Subject Tests scores determine admission.  (The 
higher the GPA, the lower the test score required.)  Students must obtain C or better in all classes used to meet the 
subject requirement (“a-g” list).  A student must complete the following requirements: 

 
a. 2 years of U.S. History/Government/Social Science 
b. 4 years of English 
c. 3 years of Mathematics 
d.  2 years of Laboratory Science (1 lifelab/1 physical lab) 
e. 2 years of Foreign Language (same language) 
f. 1 year (10 units) of Visual/Performing Arts (1 year required) 
g. 1 year (10 units) of college prep electives 

 
In addition to the specific “a to g” requirements, students must complete one year of the “g” requirements selected 
from courses in English, advanced math, social studies, foreign language, laboratory science, and selected courses in 
visual arts, drama, music, and computer programming.   
 
California State Colleges/Universities Admissions Requirements 
Student’s GPA plus either SAT Reasoning Tests or ACT score determines admission. (The higher the GPA, the 
lower the test score required.)  Students must obtain C or better in all classes used to meet the subject requirement 
(“a-g” list). 

a. 4 years of English 
b. 3 years of Mathematics (Algebra, Geometry, and Second Year Algebra) 
c. 2 years of Social Science including at least one year of U.S. History and American Government.   

The second year of Social Science may be approved elective courses in Social Science. 
d. 2 years of Laboratory Science (life and physical) 
e. 2 years of Foreign Language (same language) 
f. 1 year of Visual/Performing Arts 
g. 1 year of college prep electives 

 
A student’s GPA will be compiled using the grades earned in the “a” – “g” courses.  More information is available 
at http://www.calstate.edu or at http://www.csumentor.edu. 
  
Community College Requirements 

a. Open admission to all high school graduates. 
b. Non-grads 18 or older are admitted on probation. 
c. Non-grads who have passed the California State Proficiency Examination are admitted. 
d. Testing is required in certain courses for placement purposes. 

 
F. College Entrance Exams 
The University of California requires that a student take either the SAT  Reasoning Tests or ACT and, in addition, 
two SAT Subject Tests. A student needs to check which tests the college of choice requires.  Some private colleges 
require various combinations of SAT/Subject Tests. 
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SAT -  Reasoning Tests - verbal and mathematics assessment tests. Scores on these tests are used by colleges to 
determine a student’s probable success in college.  Preparation classes are available through the Tamalpais District 
Community Education program.  For test dates go to collegeboard.com or check with the Drake Counseling Center. 
 
SAT -  Subject Tests - available in foreign language, social science, English composition and  literature, science, 
and mathematics.  For test dates go to collegeboard.com or check with the Drake Counseling Center. 
 
PSAT -  Preliminary Scholastic Assessment Test—taken normally by juniors as a “warm-up” for the SAT.  Scores 
on this test are used to determine eligibility for the National Merit Scholar competition.  For tests date go to 
collegeboard.com or check with the Drake Counseling Center. 
 
ACT -  American College Test—four (4) sub-tests in English, mathematics, social studies and natural science.  The 
ACT is accepted by some colleges in lieu of SAT Subject Tests, by almost all in lieu of the SAT Reasoning Tests.     
For test dates go to www.act.org. or check with the Drake Counseling Center. 
 
Advanced Placement Exams are available for students who have exceptional talent in particular areas in which 
they may earn college credits.  Students generally take a related advanced placement course before taking the exam, 
although students may take the exams without having taken the course.  Colleges vary in the credit they give for 
scores on AP exams.  For testing dates, check with the assistant principals’ office at Drake.   
 
CLEP -  College Level Examination Program—testing program similar to the AP program that some colleges use to 
grant credit or advanced placement. 
 
Community College Tests: College of Marin and other community colleges require that students take placement 
tests in English and mathematics. 
 
California State University and College Tests:   
 
EAP - The Early Assessment Program is designed to determine students’ readiness to do college work and consists 

of three tests – multiple choice tests in English and Mathematics and an essay – that are included as part of 
California’s annual content standards tests in the STAR tests.  Participation is voluntary.  Juniors who take 
the EAP may be exempt from CSU placement exams depending on the score received.  More information is 
available at http://www.cde.ca.hov/ci/gs/ps/eapindex.asp 

 
EPT - English Placement Test—Entering freshmen are required to take this placement test in English unless they 

receive a 550 or higher on the SAT Critical Reading,  a score of 24 or higher on the English part of the ACT, 
a score of 680 or higher on the College Board SAT II Writing Test, or a score of 3, 4, or 5 on either 
Languages and Composition or Literature and Composition examination of the College Board AP Program,  
A score of “exempt” on the augmented California Standards Test (CST) English taken in grade 11.  A college 
course that satisfies the requirement in English Composition with a C or better that is completed and 
transferred to the CSU also exempts the student from this test. 

 
ELM -  Entry Level Mathematics Placement Examination—Entering freshmen are required to take this test in math            
              unless they receive a 550 or higher on the math part of the SAT, Reasoning Test, a 23 on the math part of  
              the ACT, or 550 or higher on Mathematics Level IC or IIC of the SAT II or a 3 or above on the College  
              Board AP Statistics or Calculus (AB or BC) exams, or a score of “exempt” on the augmented mathematics  
              CST taken in grade 11.   
 
University of California Tests: 
Subject A Exam - Some University of California campuses require entering freshmen to take the Subject A Exam if 
they score below 680 on the English Composition Subject Exam or a 3 or higher on an English AP exam.  Students 
failing the Subject A exam are registered for an appropriate English course.  
 
G. Alternatives to the High School Diploma 
 
California Proficiency Test 
The California High School Proficiency Test is offered twice a year to students who have finished their sophomore 
year or are sixteen years of age and are seeking an alternative to the standard high school diploma.  Students who 
pass the test are awarded a proficiency certificate by the California State Department of Education.  Applications 
and more information may be obtained at the Drake Counseling Office.  Parent permission to drop out of high 
school (if Proficiency Test is passed) is required. 
 
Adult High School Diploma 
A Tamalpais Adult Education diploma is an option for students not graduating with their class at school.  Tamalpais 
Adult education specializes in an instructional format that is personalized, paced at the student’s rate of learning and 
also permits students to accomplish as much as they can at home through independent study.   
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Graduation Equivalency Diploma (GED) 
Students who are 17-1/2 or older may take the Graduation Equivalency Exam.  The Tamiscal Adult School program 
offers classes in GED preparation for students who elect to pursue this alternative to a District diploma.  More 
information is available at http://www.cde.ca.gov/ged/index.html. 
 
Regional Occupational Program (ROP) 
ROP offers tuition-free occupational training to Marin County residents 16 years of age and over.  Information about 
the program may be obtained from the Marin County Office of Education (472-4110) or the Career Center (458-
3481).  Credits count toward graduation as elective credits. 
 
H. Scholarships and Financial Aid 
Most colleges and universities offer scholarships of varying amounts to deserving high school seniors.  If you are 
interested in obtaining scholarship assistance, ask the Drake college and career advisor or your counselor.  Most 
scholarships are awarded on the basis of financial need and scholastic standing, but some are available for special 
interest groups. 
 
Students who may need financial aid to attend college should check application deadline dates with their counselor.  
Recommended reading material about scholarships and financial aid is available in the Counseling Office and in the 
College & Career Center.  There are many different sources that give various kinds of scholarships. 
 
Scholarships and awards are available to Drake students each year.  Counselors can provide more information about 
these. 
 
The Marin Education Fund provides a wealth of free financial aid and scholarship information to county residents.  
They provide workshops for parents and students.  Contact them at 459-4240. 
 
 

STUDENT RIGHTS AND PROTECTIONS 
 
This section of your Student Handbook is intended to provide students and parents with accurate information about 
students’ rights and responsibilities.  It reflects a portion of current laws and district policy that often affect high 
school education.  The abridged version that follows includes only subjects deemed most crucial.  For information 
about student rights and responsibilities, see a school or district administrator. 
 

A. Constitutional Rights  
A student’s education in high school is more than just a responsibility.  The California Supreme Court has held that 
both education and attendance at a public school are fundamental rights of all people in the state and are both 
guaranteed and protected by the California Constitution. 
 
That document states that all students have the responsibility to “comply with the regulations, pursue the required 
course of study, and submit to the authority of the school”, under the limitations of students’ rights. 
 

B. Compulsory Education 
According to state law, it is the responsibility of parents to place their students in public or private day school during 
each school year while students are age six to eighteen.  However, exemptions to day school attendance must be 
granted to students who: 
• have a physical or mental condition which prevents or strongly discourages attendance at a school; 
• are being instructed for at least three hours a day for 180 days each calendar year in subjects required by the 

Education Code, by a private tutor holding a valid teaching credential; 
• on the recommendation of the principal or the superintendent have been assigned to a vocational program; 
• are in a place of employment, providing they are over fourteen and have a valid work permit; 
• have a valid work permit and are so employed, while still attending part-time classes. 

 

C. Access to Records (AR 5125) 
Mandatory access will be provided to the following persons or agencies: 
• Natural parents, adoptive parents, or legal guardians of students younger than age 18.  Upon request, qualified 

certificated staff will be available to interpret records (EC 49076) 
• Adult students (age 18 or older) (EC 49061). 
• Those so authorized in compliance with a court order and lawfully issued subpoenas (EC 49077).  If lawfully 

possible, the District shall first give the parent or adult student three days’ notice, telling who is requesting what 
records (Title 5, Section 435). 

 
The following persons or agencies shall have access to those particular records which are relevant to the legitimate 
educational interests of the requester: 
• Natural parents, adoptive parents, or legal guardians of a dependent student age 18 or older (EC 49076). 
• Student 16 or older or who has completed the 10th grade (EC 49076). 
• School officials and employees (EC 49076). 
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• School Attendance and Review Board members and involved school officials and employees (EC 49076). 
• Officials or employees of other public schools or school systems where education programs leading to high 

school education are provided (EC 49076). 
• Federal, state and local officials, as needed for program audits or compliance with law (EC 49076). 
• County child welfare services workers responsible for the case plan of a minor who is being placed in foster 

care (Welfare and Institutions Code 16010). 
• Representatives of agencies with whom the District has contracted for support services (e.g., Full Circle, Bay 

Area Community Resources, Healthy Start). 
 

Parental consent is not required when information is shared with other persons within educational institutions, 
agencies or organizations obtaining access, so long as those persons have legitimate interest in the information (EC 
49076). 
 

D. Release of Directory Information (BP/AR 5125.1):   
Directory information shall not be released regarding any student whose parent/guardian notifies the district in 
writing that such information may not be disclosed.   (Education Code §49073) 
 
1. Unless prohibited by the parent/guardian in accordance with law, directory information which school 

officials may disclose consists of the following:  student's name, address, telephone number, date and place  
of birth, major field of study, participation in officially recognized activities and sports, weight and height 
of athletic team members, dates of attendance, degrees and awards received, and most recent school 
attended. 

 
2. The following entities may receive directory information: 

a. Current or potential employers.  (Education Code §49073) 
b. News media (newspapers, magazines, radio and television stations).  (Education Code §49073) 
c. Private schools or colleges under certain conditions.  (Education Code §49073) 
d. Military service representatives. (Education Code §49073.5) 
e. Authorized representatives of the Comptroller General, the Secretary of Health, Education and 

Welfare, United States Office of Civil Rights, and other state or county educational agencies under 
certain conditions.  (Education Code §49076(3)). 

f. Local law enforcement officers under certain conditions.  (Education Code §49076(7), (8), and 
(9)) 

g. Individuals or agencies identified in §49076(b) (1) - (6). 
h. Peace Officer under certain conditions.  (Education Code §49076.5) 
i. Elementary school districts in the TUHSD attendance area. 
j. College of Marin 
k. One approved alumni association at each site. 

 
3. Under no circumstances shall directory information be disclosed to a private profit-making entity other  

than employers, prospective employers, and representatives of the news media.  (Education Code §49073) 
 

E. Child Abuse and Neglect 
With the concern for the total well-being of each student, District employees shall report known or suspected 
instances of child abuse in accordance with state law and district regulations (AR 5141.4a).  Employees will 
cooperate with child protective agencies responsible for reporting, investigating and prosecuting cases of child 
abuse. 
 

F. Student Expression  
According to BP 5145.2, free inquiry and exchange of ideas are essential parts of a democratic education.  The 
Board of Trustees respects students’ rights to express ideas and opinions, take stands, and support causes, whether 
controversial or not, through their speech, their writing, their clothing, and the printed materials they choose to post 
or distribute. 
 
Student freedom of expression shall be limited only as allowed by law in order to maintain an orderly school 
environment and to protect the rights, health, and safety of all members of the school community.  Students shall not 
be disciplined solely on the basis of constitutionally protected speech or other communication. 
 

G. Nondiscrimination in Employment and Title IX   
The Board of Trustees designates the following person as Coordinator for Nondiscrimination in Employment and for 
Title IX:  Director of Instructional Services  (415) 945-3727 
  Tamalpais Union High School District 

P. O. Box 605, Larkspur, CA 94977 
Full text of district procedures can be found in the District Office. 
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Discrimination: The Tamalpais Union High School District, in strict accordance with state and federal laws, does 
not discriminate against any person on the basis of gender, race, color, religion, ancestry, national origin, ethnic 
group, marital or parental status, physical or mental disability, sexual orientation or the perception of one or more of 
such characterizations.  
  
Title IX: Discrimination on the basis of sex in any program or activity of this district is not to be permitted.  All 
district employees are required to comply with all provisions of this policy and the Title IX amendments of 1972. 
 
H. Complaints 
When a student has a problem... 
If a student or parent believes that he or she is not receiving the education to which the student is legally entitled, if 
the student feels that he or she is not being treated with courtesy and respect, or if the student or parent has a 
complaint regarding instructional material, the student/parent should first contact the person responsible (if known) 
and a counselor.  Often a concern can be reconciled at this level.  Conflict resolution is a process which encourages 
good faith and an equitable mediation format.  If this step brings no resolution, however, then the student is legally 
entitled to use one of the following complaint procedures. 
 
The following procedures can be used by students concerning issues of personnel. 
 
How to File a Complaint Against an Employee 
In order to promote fair and constructive communication, there are procedures which govern the resolution of 
complaints against District employees.  These procedures are described in detail in AR 1312.1.  A brief summary: 
 
• Every effort should be made to resolve a complaint at the earliest possible stage.  Parents/guardians are 

encouraged to attempt to orally resolve concerns with the staff member personally.  
• If a complainant is unable or unwilling to resolve the complaint directly with the person involved, he/she may 

submit an oral or written complaint to the employee’s immediate supervisor or the principal.  If the complainant 
is unable to prepare the complaint in writing, administrative staff shall help him/her to do so. 

• When a written complaint is received, the employee shall be notified in accordance with collective bargaining 
agreements. 

• The person responsible for investigating complaints will attempt to resolve the complaint to the satisfaction of 
the person(s) involved within 30 days. 

• The complainant may appeal a decision by the principal or immediate supervisor to the superintendent or 
designee, who will attempt to resolve the complaint to the satisfaction of the person(s) involved within 30 days.  
The superintendent’s or designee’s decision should be considered and accepted as final; however, the 
complainant, employee or the superintendent or designee may ask to address the Board regarding the complaint.  
The Board may uphold the superintendent’s decision without hearing the complaint, or the Board may ask all 
parties to a complaint to attend a Board meeting in order to present all available evidence and allow every 
opportunity for explaining and clarifying the issue.  The decision of the Board shall be final. 

 
The following procedures can be used by students concerning complaints concerning instructional materials. 
 
How to File a Complaint Concerning Instructional Materials 
In order to promote fair and constructive communication, there are procedures which govern the resolution of 
complaints against the use of any instructional materials, including textbooks, supplementary textbooks, library 
books, and another instructional material and equipment.  These procedures are described in detail in AR 1312.2.  A 
brief summary: 
• Complaints must be presented in writing to the principal.  The complaint must name the author, title and 

publisher, and identify the objection by page and item number.  If the complaint is against non-printed material, 
written information must state the precise nature of the objection.  The complaint must be signed and identified 
so a proper reply will be possible. 

• An individual student may be excused from using challenged materials after the parent/guardian has presented a 
written complaint.  The teacher will assign alternate materials of equal merit. 

• The principal shall notify the superintendent or designee, who will determine whether the complaint should be 
considered on an individual basis or whether a review committee should be convened. 

• The review committee shall determine the extent to which the challenged material supports the curriculum, the 
educational appropriateness of the material, and its suitability for the age level of the student. 

• The review committee shall summarize its findings within 30 days and submit it to the superintendent or 
designee for final action.  The superintendent or designee shall notify the complainant of his/her action no later 
than 60 days after the complaint was filed.  The report of the review committee with the superintendent or 
designee’s recommendation may be brought to the Board of Trustees for consideration and final decision. 

 
The following procedures can be used for complaints concern the District’s violation of federal or state laws 
or regulations. 
 
How to File a Complaint Against the District 
The following Uniform Complaint procedures are used to address complaints which allege that the District has 
violated federal or state laws or regulations governing educational programs.  These procedures are described in 
detail in AR 1312.3.  A brief summary: 
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• Any individual, public agency, or organization may file a written complaint of an alleged noncompliance by the 
District.  The complaint must be in writing and contain a concise statement of the facts constituting the grounds 
for the complaint and the laws or regulations violated.  The complaint must be signed and dated by the 
complainant. 

• If the complainant is unable to put the complaint in writing due to conditions such as illiteracy or a disability, 
District staff shall help him/her to file the complaint. 

• The complaint shall be presented to the superintendent or designee who will give it to the appropriate 
compliance officer. 

• Within three working days, the compliance officer shall informally discuss the possibility of using mediation. 
• If the mediation process does not resolve the problem, the compliance officer shall hold an investigative 

meeting at which the parties may discuss the complaint and question each other and each other’s witnesses. 
• Within 60 days from receipt of a complaint, the Superintendent or designee shall complete the investigation and 

prepare a written decision and send it to the complainant. 
• Any complainant may appeal a District decision to the California Superintendent of Public Instruction by filing 

a written appeal within 15 days of receiving the District decision. 
 
The following procedures may be used by students in situations perceived as sexual harassment: 
• The members of the Drake community are united in the belief that sexual harassment (or any other kind of 

harassment) should not be tolerated in or out of school.  In an effort to address the problem of sexual 
harassment, the Tam District has adopted a policy and procedures to deal with harassment when it occurs (BP 
5145.7). 

• Sexual harassment can interfere with a student’s ability to develop and maintain self esteem, form relationships, 
and perform well in school.  It is important that students feel safe and supported at school; sexual harassment 
can undermine this essential feeling of security. 

 
What exactly is sexual harassment? 
In accordance with AR 5145.7, prohibited sexual harassment includes, but is not limited to, unwelcome sexual 
advances, requests for sexual favors, and other verbal, visual or physical conduct of a sexual nature when : 
• Submission to the conduct is explicitly or implicitly made a term or condition of a student’s employment, 

academic status, or progress. 
• Submission to or rejection of the conduct by the student is used as the basis for academic or employment 

decisions affecting the student. 
• The conduct has the purpose or effect of having a negative impact on the student’s academic work performance, 

or of creating an intimidating, hostile or offensive educational or work environment. 
• Submission to or rejection of the conduct by the student is used as the basis for any decision affecting the 

student regarding benefits and services, honors, programs, or activities available at or through the school.  (EC 
212.5) 

 
Other types of conduct which are prohibited and which may constitute sexual harassment include, but are 
not limited to the following:       
• Unwelcome leering, sexual flirtations or propositions. 
• Unwelcome sexual slurs, epithets, threats, verbal abuse, derogatory comments or sexually degrading 

descriptions. 
• Graphic verbal comments about an individual’s body, or overly personal conversation. 
• Sexual jokes, stories, drawings, pictures, or gestures. 
• Spreading sexual rumors. 
• Teasing or sexual remarks about students enrolled in a predominantly single-sex class. 
• Touching an individual’s body or clothes in a sexual way. 
• Purposely limiting a student’s access to educational tools. 
• Cornering or blocking of normal movements. 
• Displaying sexually suggestive objects in the educational environment. 
• Any act of retaliation against a student who reports a violation of the District’s sexual harassment policy or who 

participates in the investigation of the sexual harassment complaint. 
 
What can a student do when he or she feels sexually harassed? 
 
Informal Resolution 
• The student is not required to do this, but he or she may directly inform the person engaged in such conduct that 

such conduct is offensive and must stop.  The student may ask for help in representation to speak with the 
alleged harasser. 

• The student may ask a teacher, counselor or school administrator to mediate a resolution to the problem before 
attempting to engage in a formal process. 

  
Formal Complaint 
• The student may file a written complaint with the principal or designee regarding the harassment.  The student 

may ask any school employee to assist him or her.  A formal complaint form will be provided. 
• A complaint policy procedure is available by asking the principal’s secretary. 
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• The principal or designee shall review the complaint, commence a thorough and complete investigation of the 
complaint, and make a written report available to the complainant and to the alleged harasser.  Disposition of 
the complaint may include, but is not limited to, disciplinary action up to and including expulsion.  Any 
employee who permits or engages in sexual harassment may be subject to disciplinary action. 

• If a complainant or the alleged harasser is dissatisfied with the investigation and/or its disposition, he or she 
may file a written appeal to the Superintendent of Schools. 

 
I. Infectious Diseases   
According to BP 5141.22, the Board of Trustees recognizes its dual responsibility to protect the health of students 
from risks posed by infectious diseases and to uphold the right of students to a free and appropriate education.  The 
District requires all staff to routinely observe universal precautions to prevent exposure to blood-borne pathogens 
and prevent the spread of all infectious diseases. 
 
The admission of a student with a disease that is contagious within the school setting shall be determined by the 
superintendent or designee in accordance with standard procedures.  The District shall exclude students only in 
accordance with law. 
 
The Board of Trustees created and adopted a comprehensive policy on infectious diseases.  A copy of the complete 
policy, Control of Infectious Diseases, is available in the District Office. 

 

I. Legal Rights of Students and Parents 
Under federal and state regulations, students and parents have rights which could have an effect on the educational 
program.  A complete explanation of these rights is attached to the enrollment form completed by parents or 
guardians; it is also sent in the summer mailing.  This information is available at the school or District Office. 
 

K. Special Education 
 The Individuals with Disabilities Education Act ensures that all children with disabilities will have a free, 

appropriate education available to them that meets their unique needs.  Through federal and state laws, special 
education programs and services are provided to students whose disabling conditions interfere with their education. 
Nearly 10% of Drake’s population receives special education services.  For more information, see the Assistant 
Principal of Student Services or a school counselor. 
 

L. Section 504 
Under Section 504 of the Rehabilitation Act, a student qualifies for recommended services  related to a disabling 
condition when there exists a physical or mental impairment that substantially limits one or more major life 
activities (breathing, walking, seeing, hearing, working, and learning).  Section 504 is a federal law enforced by the 
Office of Civil Rights.  It is an anti-discrimination law.  It is the intent of the Tamalpais Union High School District 
to ensure that students who are disabled within the meaning of Section 504 are identified, evaluated, and provided 
with appropriate access to education.  For more information, see the Assistant Principal of Student Services or a 
school counselor (BP/AR 6164.6). 
 
 

 
  
 

STUDENT CONDUCT 
 
The Drake staff is committed to providing an orderly and caring environment in which students feel comfortable, 
share responsibility for maintaining a positive school climate, and take pride in their school and their achievements. 
Attitudes and behaviors that promote mutual respect and harmonious relations will be continuously encouraged. 
Drake High shall promote nonviolent conflict resolution techniques and provide students opportunities to voice their 
concerns about school policies and practices. 
 
Disciplinary matters are handled by the assistant principals. You are urged to consult with the appropriate assistant 
principal when you have questions and/or concerns about disciplinary matters. 
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Drake Community Behavioral Expectations 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
School officials recognize the need to take appropriate action whenever the safety and order of the campus are 
threatened. In accordance with EC 35291.5, the Site Discipline Plan includes sanctions which may be imposed when 
a student violates school rules.  Sanctions include but are not limited to the following: 

• Referral to assistant principal 
• Incident recorded in discipline file  
• Phone call to parents   
• Written notification to parents 
• Informal/formal conference 
• Detention before/after school or during lunch 
• Behavior contracts.  The contracts, signed by an administrator, student and parent/guardian include  

expected behavior and steps that will be taken by the school if the behavior doesn’t improve. 
• Reduced or failing grade 
• School service or community service hours.  These hours must be completed during non school hours. 
• Suspension 
• Referral to Summer School Credit Redemption Program 
• Referral to Student Study Team (SST) 
• Referral to Student Attendance Review Board (SARB) 
• Referral to support agency 
• Referral to alternative school or County Community School 
• Police notification or referral 
• Expulsion 

 

A. Grounds for Suspension or Expulsion 
According to BP/AR 5144IIIA and EC 48900, administrators may suspend students and, in some cases, recommend 
them for expulsion. The California Education Code limits the grounds of suspension to: 
 
  1. Caused, attempted to cause, or threatened to cause physical injury to another person.  Willfully used force or 

violence upon the person of another, except in self defense. 
  2. Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other dangerous object unless, in the 

case of possession of objects of this type, the student has obtained written permission to possess the item from 
a certificated school employee, which is concurred by the principal or the designee of the principal.  
“Firearm” means any device designed to be used as a weapon from which is expelled, through a barrel, a 
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projectile by the force of any explosion or other form of combustion.  Examples of “dangerous object” 
include, but are not limited to: B.B. guns, pellet guns, air rifles, pepper spray, razors, laser pointers, brass 
knuckles, fist packs, nunchaku, and any object likely to cause injury to person or property that has no 
reasonable use at school. 

  3.    Unlawfully possessed, used, sold, or otherwise furnished, or been under the influence of, any controlled 
substance, an alcoholic beverage, or an intoxicant of any kind. 

  4. Unlawfully offered, arranged, or negotiated to sell any controlled substance, an alcoholic beverage, or an 
intoxicant of any kind, and then either sold, delivered, or otherwise furnished to any person another liquid, 
substance, or material and represented the liquid, substance, or material as a controlled substance, alcoholic 
beverage, or intoxicant. 

  5. Committed or attempted to commit robbery or extortion. 
  6. Caused or attempted to cause damage to school property or private property. 
  7. Stolen or attempted to steal school property or private property. 
  8. Possessed or used tobacco, or any products containing tobacco or nicotine products, including but not limited 

to, cigarettes, cigars, miniature cigars, clove cigarettes, smokeless tobacco, snuff, chew packets, and betel.  
However, this section does not prohibit use or possession by a student of his/her own prescription products. 

  9. Committed an obscene act or engaged in habitual profanity or vulgarity. 
10. Had unlawful possession of, or unlawfully offered, arranged, or negotiated to sell any drug paraphernalia. 
11. Disrupted school activities or otherwise willfully defied the valid authority of supervisors, teachers, 

administrators, school officials, or other school personnel engaged in the performance of their duties. 
12. Knowingly received stolen school property or private property. 
13. Possessed an imitation firearm.  As used in this subsection, “imitation firearm” means a replica of a firearm 

that is so substantially similar in physical properties to an existing firearm as to lead a reasonable person to 
conclude the replica is a firearm. 

14. Committed or attempted to commit a sexual assault as defined in Penal Code section 261, 266c, 286, 288, 
288a, or 289, or committed a sexual battery as defined in Penal Code section 243.4. 

15. Harassed, threatened, or intimidated a student who is a complaining witness or witness in a school 
disciplinary proceeding for the purpose of either preventing that student from being a witness or retaliating 
against that student for being a witness, or both. 

16. Committed sexual harassment as defined in the Education Code.  The sexual harassment must be considered 
by a reasonable person of the same gender as the victim to be sufficiently severe or pervasive to have a 
negative impact upon the individual’s academic performance or to create an intimidating, hostile, or offensive 
educational environment.   

17. Caused, attempted to cause, threatened to cause, or participated in an act of hate or violence as defined in 
subdivision (e) of Section 233.  (Education Code § 48900.3) 

18. Intentionally engaged in harassment, threats, or intimidation, directed against a pupil or group of pupils, that 
is sufficiently severe or pervasive to have the actual and reasonably expected effect of materially disrupting 
class work, creating substantial disorder and invading the rights of that pupil or groups of pupils by creating 
an intimidating or hostile education environment (Education Code § 48900.4). 

19. Made a terrorist threat against school official(s) or school property, or both.  (EC § 48900.7). “Terrorist 
threats” shall include any statement, whether written or oral, by a person who willfully threatens to commit a 
crime which will result in death, great bodily injury to another person, or property damage in excess of one 
thousand ($1,000) dollars, with the specific intent that the statement is to be taken as a threat, even if there is 
no intent of actually carrying it out, which, on its face and under the circumstances in which it was made, is 
so unequivocal, unconditional, immediate, and specific as to convey to the person threatened, a gravity of 
purpose and an immediate prospect of execution of the threat, and thereby causes that person reasonably to be 
in sustained fear for his or her own safety or for his or her immediate family’s safety, or for the protection of 
school district property, or the personal property of the person threatened or his or her immediate family. 

20.  Aids or abets, as defined in Penal Code section 31, the infliction or attempted infliction of physical injury to 
another person.  For this offense, a student may be suspended, but not expelled, except that a student who has 
been adjudged by a juvenile court to have committed, as an aider and abettor, a crime of physical violence in 
which the victim suffered great bodily injury or serious bodily injury shall be subject to discipline pursuant to 
III.A.1. above and Education Code § 48900, subdivision (a).  (§ 48900(q).) 

21. Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug SOMA. 
 (§ 48900(p).) 
22. Hazing.  Engaged in, or attempted to engage in, hazing as defined in Education Code § 32050.  Hazing 

includes any method of initiation or pre-initiation into a student organization or student body or any pastime 
or amusement engaged in with respect to these organizations which causes, or is likely to cause bodily 
danger, physical harm, or personal degradation or disgrace resulting in physical or mental harm, to any 
student or other person attending any school. 

 
Additionally, students may not possess or use any electronic signaling device that operates through the transmission 
or receipt of  radio waves including, but not limited to, paging and signaling equipment, provided that student is not 
prohibited from possessing or using an electronic signaling device that is determined by a licensed physician and 
surgeon to be essential for the health of a student and use of which is limited for purposes related to the health of the 
student. 
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The following are examples of misconduct which are defined as willful defiance and, as such, may be grounds 
for suspension or expulsion (This list is not considered all-inclusive.):  
1. Forgery or falsification of school documents 
2. Violation of conditions for appropriate use of school computer, Internet or other technological equipment, to 

include breach of privacy or security, transmission of copyrighted materials, threatening, harassing or obscene 
material, altering or removing of computer files not belonging to the user, disconnecting equipment or 
vandalism of any kind   

3. Verbal abuse and/or defiance of a district employee engaged in the performance of his or her duties 
4. Gambling 
5. Hazing  
6. Immoral behavior, possession/possession for sale of pornographic materials 
7. Leaving school without permission of school authority or being in a restricted area 
8. Violation of a government statute, ordinance or regulation  
9. Violation of the dress code, closed campus, or any other District Governing Board Policy and/or school 

regulation 
10. Engaging in any form of communication that is obscene, libelous or slanderous 
11. Challenging, provoking, or engaging in unlawful fighting  
12. Violations of regulations regarding possession of an electronic signaling device 
13. Sexual harassment 
14. Cheating 
15. An act of hate-motivated behavior 
16. Violation of laws or ordinances (e.g. speeding, reckless driving or campus parking violations)_ 
17.      Continued use of cell phone after warnings 
 
Hate-motivated Behavior: The following are examples of hate-motivated behavior per BP/AR 5144: 
• Hate-motivated behavior is defined as any act or attempted act to cause physical injury, emotional suffering, or 

property damage through intimidation, harassment, bigoted slurs or epithets, vandalism, force, or threat of force 
motivated in part or in whole by hostility toward the victim’s real or perceived race, color, religion, ancestry, 
national origin, disability, gender, or sexual orientation. 

• Acts of hate-motivated behavior include, but are not limited to, criminal acts that are statutory violations and  
1) posting or circulating demeaning jokes, leaflets, or caricatures; 2) defacing, removing, or destroying posted  
materials, announcements, or memorials, and the like; 3) distributing or posting hate-group literature and/or 
posters; 4) using bigoted insults, taunts, or slurs; and 5) possession of hate-group literature, caricatures, and the  
like.  

 
A student may be suspended or expelled for any of the acts enumerated if that act is related to school activity or 
school attendance that occurs at any time, including, but not limited to, any of the following: 
1. While on school grounds; 
2. While going to and from school; 
3. During the lunch period, whether on or off campus;  
4. During or while going to or coming from a school-sponsored activity, whether on or off campus (BP/AR 5144); 

or 
5. While on another school district’s grounds (BP/AR 5144). 
 
• If a student commits a crime during other than the hours mentioned above, and a connection is made between 

the crime, its planning, its aftermath and the school, the student may be subject to school/district disciplinary 
measures. 

 
• The teacher of any class from which a student is suspended shall provide to the student all assignments and tests 

the student would otherwise miss while suspended.  The teacher may require the suspended student to complete 
any assignments and tests missed during the suspension (AR 5144).  Suspension days are considered unexcused 
absences and accumulate in accordance with the partial-credit policy. 

 
• A student who commits an action enumerated in AR 5144  and EC 48900, or has been habitually truant or 

irregular in attendance through instruction upon which he or she is lawfully required to attend may be 
involuntarily transferred to a continuation school (AR 5144 ). 

 
• A student who has been suspended during the second semester of his or her senior year and determined not to 

be a senior in good standing may be denied participation in the graduation ceremony or graduation-related 
activities (AR 5144). 

 
B. Expulsion (AR 5144 IV and EC 48915) 
1.  The principal or superintendent shall immediately suspend and shall recommend to the Board to expel a student 

that he or she determines has committed any of the following acts: 
a.   Possessing, selling or otherwise furnishing a firearm; 
b.   Brandishing a knife at another person; 

 c.  Unlawfully selling a controlled substance;  
 d. Committing or attempting to commit a sexual assault as defined in AR 5144 or committing  

 a sexual battery as defined in AR 5144. 
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e. Possession of an explosive.  Explosive means “destructive device” as described in Section  
 921 of Title 18 of the United States Code. 

 
 Upon finding that the student committed any of the acts listed above, the Governing Board shall order the 

student expelled.     
 
2. The principal or superintendent shall recommend a student’s expulsion for any of the following  acts, unless the 

principal or superintendent finds that expulsion is inappropriate due to the particular circumstance: 
a. Causing serious physical injury to another person, except in self-defense; 
b. Possessing any knife, explosive, or other dangerous object of no reasonable use to the student; 
c. Unlawful possession of any controlled substance except for the first offense of the possession of not more 

than one avoirdupois ounce of marijuana, other than concentrated cannabis;  
d. Robbery or extortion; 
e. Assault or battery, as defined in Penal Code sections 240 and 242, upon any school employee. 

 
3. Except as provided in 1 and 2 above, the principal or superintendent may recommend a student’s expulsion for 

the student’s commission of any of the acts listed as grounds for suspension or expulsion. 
 
For disabled students, refer to Conditions for Expulsion according to AR5144 and EC48915.5.  The procedures for 
expulsion of disabled students are set forth in AR 5144.IV.C.  
• A pre-expulsion assessment is conducted as necessary and a manifestation determination is made. 
• An individualized education program (IEP) team meeting is held and conducted. 
 

C. Removal of Suspension Record 
According to AR 5144 III, a student (or parent/guardian thereof) with senior standing, with a record of one prior 
suspension, may submit a written request to the superintendent to remove from that student’s official school file the 
record of that suspension, unless that student was suspended for any of the following acts: 
• Possession of a firearm 
• Causing serious physical injury to another person, except in self-defense 
• Possession of any knife, explosive, or other dangerous object of no reasonable use to the student at school or at 

a school activity off school grounds 
• Unlawful sale of any controlled substance 
• Robbery or extortion 
• Committing or attempting to commit a sexual assault 
• Assault or battery upon any school employee 
 

D. Classroom Exclusion—Teacher’s Right to Suspend Students from Class 
A teacher may exclude a student from class for acts such as defiance or disruption for a total of one block period 
(AR 5144).  The teacher shall inform the student of what he/she is accused of doing and what the basis of the 
accusation is.  The student will be given the opportunity to explain his/her version of the facts.  The teacher will 
send the student to an assistant principal and call the parent/guardian to arrange a conference. 
 

E. Attendance of Suspended Student’s Parent for Portion of School Day 
According to AR 5144, a teacher who suspends a student for committing an obscene act, engaging in habitual 
profanity, disrupting school activities or otherwise willfully defying the valid authority of the teacher or other school 
personnel, may require the parent to attend a portion of a school day in his or her child’s classroom.  The attendance 
of the parent shall be limited to the class from which the student was suspended. 
 

F. Questioning and Apprehension 
According to BP 5145.11, peace officers have the right to interview students on school premises as suspects or 
witnesses.  When such an interview is requested, the principal or designee shall accommodate the questioning in a 
way that causes the least disruption to the school process, gives the student appropriate privacy, and models 
exemplary cooperation with community law enforcement authorities. 
 
The principal or designee shall make every reasonable effort to notify the student’s parent/guardian when a peace 
officer requests an interview on school premises, except in cases of child abuse or neglect or other situations in 
which the principal or designee determines that notification would be inappropriate. 
 
Students shall be informed that they are not required to give information to peace officers, but students shall be 
encouraged to cooperate. 
 
If the peace officer finds it necessary to remove the student from school, the principal or designee shall first 
ascertain the reason for such action.  Upon releasing the student, the principal or designee shall immediately take 
steps to inform the student’s parent/guardian, except in cases of suspected child abuse. 
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G. Gangs 
The Board of Trustees desires to keep District schools and students free from the threats or harmful influence of any 
groups or gangs which advocate drug use, violence, or disruptive behavior.  For the purpose of this policy, a gang is 
two or more people who form an allegiance for a common purpose to engage in acts which are threatening or 
criminal, and which include such behavior as intimidation, threats or violence.  The Drake administration will work 
with local law enforcement agencies to share information and prevent gang activity (BP 5136). 
 

H. Recognition of School Authority 
Students are responsible for identifying themselves when requested by school personnel and for abiding by 
directives of staff members, including teachers, administrators, custodians, grounds supervisors, teachers’ aides, 
secretaries, parent volunteers, and clerks.  Failure to do so will be considered defiance. 
 

I. Search and Seizure 
According to BP 5145.12, school officials may conduct searches when there are reasonable grounds or suspicion 
that the search will uncover evidence that the student may have violated the law or school rules, or placed the health 
and safety of students or school employees in jeopardy.  In all such cases of search, the search must be within the 
school personnel’s regular scope of duties, and any property seized must be reported to the student immediately. 
 

J. Vandalism 
Vandalism includes negligent, willful, or unlawful damaging or taking of any District-owned real or personal 
property, including the writing of graffiti.  The parent/guardian having custody or control of a minor who commits 
an act of vandalism against the school or district will be held financially liable (BP 5131.5). 
 

K. Electronic Devices 
Teachers may allow use of walkmen according to their classroom policy.  Headphones must be used.  Walkmen may 
be used on campus during break and lunch. 
 
Electronic paging devices are not allowed on school campuses, according to AR 5144.  Stereo “boxes”, laser 
pointers, pagers, cell phones, and electronic games are considered educational disruptions.  Consequences for using 
such devices at school may include the following: 
 

• First time—confiscate and return at the end of the day; 
• Second time: confiscate and require parent/guardian to pick up; 
• Third time—confiscate for designated time (i.e., quarter, semester, until end of school year) at principal’s 

or designee’s discretion and require parent/guardian to pick up; 
• Fourth time—suspension, student demonstrating defiance and disregard of policy; inclusion of letter in file          

of letter in cum file. 
 

L. Alcohol and Other Drugs 
The Board of Trustees of the Tamalpais Union High School District is strongly and vigorously opposed to the use, 
sale, or possession of illegal drugs and alcohol by students on the campuses of the schools of the district including 
off-campus school-sponsored events.  Rules and regulations covering possession or consumption of alcohol and 
other drugs shall be widely promulgated to the students, parents and the general community.  It is the intent of these 
regulations to discourage and eradicate drug and alcohol activities on the campuses of the District. 
 
Rules and regulations concerning drug activities shall encompass and implement the laws of the state to their fullest 
extent to achieve the Board’s goal of eradication of drug and alcohol activity. 
 
It is the policy of the Board to work with and utilize appropriate law enforcement agencies in active cooperation to 
identify and deal with student drug and alcohol offenders.  Procedures implementing this policy shall be in 
accordance with state law and due process. 
 
The Board believes in the value of education about drugs and alcohol and substance abuse for the students of the 
District.  At each of the District’s three high schools, appropriate health instruction shall be offered in order to 
ensure broad student participation in drug and alcohol education.  It will include substance-abuse education, health 
education and sex education. 
 
One of the elements to be included in the health education activity is communication of the stance of the district’s 
Board of Trustees toward drug and alcohol activities on campus, as set forth in this policy (BP 5131.6 ). 
 
  

As required by Board Policy 5131.6, the police are immediately notified  
of any drug/alcohol offense.  Please note that the school’s discipline consequences  

are completely independent of any action the police may take. 
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Enforcement/Discipline 
• Students are prohibited from using, possessing, or being under the influence of alcohol or other drugs while on 

school grounds or under school jurisdiction. 
• Staff members who apprehend a student possessing or using alcohol or other drugs while in school, on school 

grounds or during school-sponsored activities, shall refer the student to the appropriate administrator. 
• Students exhibiting symptoms of being under the influence of alcohol or other drugs shall be referred to the 

nurse or appropriate administrator and shall be subject to discipline. 
• Drug and alcohol offenses are cumulative throughout the high school years; that is, they carry over from year to 

year.  This also includes offenses committed during summer school. 
 
First Offense for possession, use/furnishing/being under the influence of any controlled substance, including 
one or more ounces of marijuana: 
1.   The following actions shall be taken by the principal or designee: 

a. Parent/guardian notification. 
b. Law enforcement authority contact within one school day of the suspension, with possibility of citation  

being issued. 
c. Suspension from school and school activities for up to five days. 
d. Conference with parent/guardian. 
e. Suspension from team/sports participation (games and practices) and extra curricular activities for a total  

of 10 school days. 
f. Recommendation for expulsion (in which case the suspension may be extended pending the completion  

of the expulsion hearing), unless inappropriate due to the particular circumstances of the incident.  
g. Development of a written intervention plan. 
h. Immediate notification of superintendent and designee if expulsion is being considered. 

 
2. In addition, the following actions may be taken, whether or not the student is recommended for 
 expulsion:  

a. School service contract, community service, volunteer work. 
b. Referral to appropriate community counseling program. 
c. Transfer/alternative placement. 
d. Police citation issued. 
e. Restriction from school extra-curricular and athletic activities. 
f. Parent/guardian required to attend school with the student. 
g. Assignment of extra academic work, activities, essays. 
h. Restriction to campus. 
i. Other actions as deemed appropriate by school administrators. 

 
3. The following activities/measures may be appropriate components of an intervention plan: 

a. Referral for assessment of alcohol/drug use behavior.  
b. Referral to an appropriate community counseling program for family counseling. 
c. Attendance at a 12-Step or other substance abuse program. 
d. Community service. 
e. Restriction to campus. 
f. Behavioral /academic contract. 
g. Restriction from school activities. 
h. Transfer to another school or county program. 

 i. Urine analysis. 
 
First Offense (possession, use/furnishing/being under the influence) involving alcohol, less than one ounce of 
marijuana, and drug paraphernalia: 
1.   The following actions shall be taken by the principal or designee: 

a. Parent/guardian notification. 
b. Law enforcement authority contact within one school day of the suspension, with possibility of citation 

being issued. 
c. Suspension from school and school activities for up to five days. 
d. Conference with parent/guardian. 
e. Suspension from team/sports participation (games and practices) and extracurricular activities for up to 10 

days. 
f. Development of a written intervention plan. 

 
2. In addition, the following actions may be taken, whether or not the student is recommended for expulsion:  

a.   Recommendation for expulsion, in which case the suspension may be extended pending the completion of 
the expulsion hearing. 

b. School service contract, community service, volunteer work. 
c. Referral to appropriate community counseling program. 
d. Transfer/alternative placement. 
e. Police citation issued. 
f. Restriction from school extra-curricular and athletic activities. 
g. Parents required to attend school with their student. 
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h. Assignment of extra academic work, activities, essays. 
i. Restriction to campus. 
j. Other actions as deemed appropriate by school administrators. 

 
Second and Subsequent Offenses 
In the event that a student was not recommended for expulsion for the first offense, subsequent offenses will be 
handled with increasing severity and will lead to a recommendation for expulsion in most instances. 
 
1.   The following actions shall be taken by the principal or designee: 

a. Parent/guardian notification. 
b. Law enforcement authority contact within one school day of the suspension, with possibility of citation 

being issued. 
c. Suspension from school and school activities for up to five days. 
d. Conference with parent/guardian. 
e. Suspension from team/sports participation (games and practices) and extra curricular activities (e.g., ASB 

offices, clubs, intramural sports) for the remainder of the year. 
f. Development of a written intervention plan. 

 
2. In addition, the following actions may be taken, whether or not the student is recommended for expulsion: 

a.   Recommendation for expulsion, in which case the suspension may be extended pending the completion of 
the expulsion hearing. 

b. School service contract, community service, volunteer work. 
c. Referral to appropriate community counseling program. 
d. Transfer/alternative placement. 
e. Police citation issued. 
f. Restriction from school extra-curricular and athletic activities. 
g. Parent/guardian required to attend school with their student. 
h. Assignment of extra academic work, activities, essays. 
i. Restriction to campus. 
j. Other actions as deemed appropriate by school administrators. 

 
Sale of Controlled Substances 
When a student sells or provides alcohol or illegal drugs at school or while under school jurisdiction, the following 
actions shall be taken by the superintendent, principal or designee: 

1. Parent/guardian contact and conference. 
2. Law enforcement contact with possibility of citation issued or removal to juvenile hall or police station. 
3. Suspension from school and school activities for up to five days. 
4. Recommendation for expulsion, with immediate notification of superintendent and designee. 
5. Suspension from team/sport participation and participation in extra-curricular activities for the remainder of 

the year, unless otherwise determined by the Board during the expulsion process. 
6. In the event that the student is allowed to return to campus pending the expulsion hearing, an intervention 

plan and behavior contract will be developed and implemented. 
 
Sale of Look-Alike Substances 
When a student offers, arranges or negotiates to sell a controlled substance, alcohol or an intoxicant, and instead 
delivers a look-alike substance, the following actions shall be taken by the principal or designee: 

1. Parent/guardian contact and conference. 
2. Law enforcement contact with possibility of citation issued or removal to juvenile hall or police station. 
3. Suspension from school and school activities for up to five days. 
4. Conference with parent/guardian. 
5. Suspension from team/sports participation (games and practices) for the remainder of the season; 

suspension from extra curricular activities (e.g., ASB offices, clubs, intramural sports) for the remainder of 
the semester. 

6. Development of a written intervention plan. 
 
In addition, the following actions may be taken: 
         1.  Recommendation for expulsion, in which case the suspension may be extended pending the completion  

of the expulsion hearing. 
  2. School service contract, community service, volunteer work. 
  3. Referral to appropriate community counseling program. 
  4. Transfer/alternative placement. 
  5. Police citation issued. 
  6. Restriction from school extra-curricular and athletic activities. 
  7. Parent/guardian required to attend school with their student. 
  8. Assignment of extra academic work, activities, essays. 
  9. Restriction to campus. 
10. Other actions as deemed appropriate by school administrators. 
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Rules and Regulations Governing the Relations of the School to Law Enforcement Agencies 
• Staff shall notify the principal or designee immediately upon suspecting a student is selling or providing alcohol 

or other drugs.  The principal or designee may notify law enforcement prior to confronting or searching the 
student. 

• A search for drugs may be made in accordance with the provisions of law, Board Policy and administrative 
regulations. 

• When there is evidence that a student has sold or provided alcohol or other drugs or drug paraphernalia on or 
about the school premises or at school-sponsored functions, law enforcement must be notified. 

 
Drug Counseling 
School administrators will work with, and make appropriate student referrals to, agencies which specialize in 
counseling young people in dealing with substance abuse. 
 
Parent Education  
The District will endeavor to provide parent education about substance use and abuse through the Community 
Education Program and agencies such as New Perspectives.  Parents who have students involved with drug 
possession, use or sale will be strongly counseled to take advantage of these opportunities. 
 
Publicity Concerning Drug Policy and Procedures  
The District’s drug and alcohol policy and procedures will be widely disseminated to students and parents/guardians 
through school publications, informational letters to parents/guardians, and other effective means. 
 
Education Program 
Education-identifying risk factors such as characteristics and stages of chemical dependency, alternatives and co-
dependency are included in the Social Issues class. 
 
School Support Groups 
At Drake High School there is a support group, comprised of parents/guardians, students and staff, whose purpose is 
to increase awareness about drug and alcohol activities and to help develop strategies to achieve the goal of the 
Board’s policy on drugs and alcohol. 
 

M.  Tobacco Use 
Penal Code Section 308b proscribes possession of tobacco, cigarettes or cigarette papers by persons under the 
age of 18 years.  The punishment is $75.00 or 30 hours of community service.  A violation of this section is an 
infraction.  
 
Smoking presents a health hazard which can have serious consequences both for the smoker and the nonsmoker. 
Students shall not be allowed to smoke, chew or possess tobacco or nicotine on school property or during school 
hours, at school-sponsored events, or under the supervision of District employees (Board Policy 5131.62).  Students 
who violate this policy shall be subject to disciplinary procedures.  Consequences for smoking and/or chewing 
tobacco on campus include the following: 
• First time - warning, parent/guardian contacted, student contract signed and kept on file. 
• Second time - parent/guardian contacted, referral to smoking cessation classes, detention. 
• Third time - parent/guardian contacted, suspension one day from school for repeated defiance of school rules, 

referral to smoking cessation classes. 
 

N.  Contract Agreement for Student and Parent for Tamalpais Union High  

 Schools Educational Computer Use and Internet Privileges 
With respect to Internet access, our labs are designed for educational purposes.  Violation of conditions for 
appropriate use of school computers, Internet or other technological equipment, including breach of privacy or 
security, transmission of copyrighted materials, threatening, harassing or obscene material, altering or removing 
computer files not belonging to user, transmission of material promoting illegal activities, disconnecting equipment, 
or vandalism of any kind shall be subject to the following consequences: 
 
Referral to staff assistant or assistant principal, parent contact, temporary exclusion from computer use, suspension, 
incident recorded in discipline file, formal conference, revocation of computer privileges, possible police referral, 
possible expulsion. 
 
 The Marin County Office of Education has taken reasonable precautions to eliminate access to inappropriate 
material.  It is, however, impossible for the Marin County Office of Education to restrict access to all inappropriate 
materials, and the parent cannot hold them responsible for materials acquired by the student on the network. 
 

O.  Academic Honesty: Statement of Philosophy 
Tamalpais Union High School District is committed to encouraging students to experience the joy of 
accomplishment in school and in their personal lives, to discover their full potential, to value an atmosphere of trust 
and respect, to assume responsibility for their own ethical behavior, and to foster ethical behavior in others. 
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In pursuit of this ideal, the Drake High School Leadership Class, with the approval of administrators and the ASB, 
developed a policy for Drake High School which reflects this commitment and acknowledges that: 
• Academic honesty and mutual respect are shared responsibilities among students, parents and school staff. 
• The many students who do not participate in unethical behavior are adversely affected by those who do. 
• High school students are under more pressure than ever to achieve high grades. 
• Teachers must create conditions that discourage unethical behavior in the classroom setting. 
• There is a need for students to experience rewards for good ethics. 
 
Academic Dishonesty includes, but is not limited to, the following: 
• Claiming credit for work which is not one’s own (copying homework, copying test answers, etc.). 
• Allowing others to claim credit for the work (allowing others to view your homework or assignments, etc.). 
• Using notes or other unauthorized material, or being involved in unauthorized communication during a test. 
• Being involved in unauthorized communication during a test or other assessment. 
• Plagiarism:  Copying published works without proper source attribution (including the downloading of 

computer files), either directly or with only minor editing. 
• Deceptive submission of work for one class that had already been accepted for credit, in its present form, in 

another class. 
• Submitting work substantially done by someone else (parent, tutor, sibling, etc.). 
• Unauthorized use of translation program in World Languages. 
• Forgery. 
 
Consequences 
Students who violate the academic dishonesty policy will be subject to the following consequences: 
 

First Incident: 
a. A zero grade on submitted work. 
b. Notification of the assistant principal and counselor. 
c. Notification of parent/guardian. 
d. A written contract in which the student commits to ethical practices and is informed of further 

consequences. 
 
Second Incident: 
a. A zero grade on submitted work. 
b. Conference with the assistant principal, teacher, parent/guardian. 
c. A two-day school suspension. 
 
Third Incident: 
a. A three-day school suspension. 
b. Semester failure in the class in which cheating occurs. 
c. Referral to SARB, which may result in a transfer to the community continuation school. 

 
In the case of more serious dishonesty (violation on a culminating semester project, final exam, or standardized test), 
the student will immediately fail the course. 
 
P. Harmful or Disrespectful Activities 
Activities that result in harm or disrespect to others in school or school-related activities include but are not limited 
to: 
• throwing of unauthorized items during school related activities 
• “canning” other Drake students or staff 
• any verbal harassment 
• any actions that create distress or pain for others at Drake 
• written harassment, such as derogatory posters, T-shirts, tagging and other paraphernalia. 
 
Students who participate in any of these activities at Drake will be subject to the following consequences. 
 
First Incident:   • written, signed apology to victim(s) 
      • written contract in which the student commits to moral practices 
      • payment for damages ensued as a result of these actions 
      • parent notification 
      • community service hours 
      • possible suspension (unexcused absence) from school 
 
Second Incident:  • parents notified 
      • meeting with parents and administration 
      • community service hours 
      • pay for any damages ensued as a result of student’s actions 
      • written apology 
      • two day suspension from school (unexcused absence) 
      • inclusion of the incident in the student’s cumulative file 
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Third Incident:  Referral to assistant principal with the following recommendations: 
      • payment for any damages ensued as a result of the action(s) 
      • written apology 
      • meeting with parents 
      • three day suspension from school (unexcused absence) 
 

Q. Dress and Grooming 
According to BP 5132, the Board of Trustees believes that appropriate dress and grooming contribute to a 
productive learning environment.  The Board expects students to give proper attention to personal cleanliness and to 
wear clothes that are suitable for the school activities in which they participate.   
 
Students have the right to make individual choices from a wide range of clothing and grooming styles, but they must 
not present a health or safety hazard or a distraction which would interfere with the education process as determined 
by the school site administration.   
• Shoes and shirts must be worn at all times.   
• Short-cropped and low-cut tops which expose one’s stomach or chest and extremely short shorts/skirts are not 

appropriate. 
• Underwear should be covered with outerwear.   
• Clothing and jewelry shall be free of writing, pictures, or any other insignia that are obscene, libelous or 

slanderous, vulgar, profane or which advocate racial, ethnic or religious prejudice or the use of drugs or alcohol 
or which so incites students as to create a clear and present danger of the commission of unlawful acts on school 
premises or the violation of lawful school regulations or the substantial disruption of the orderly operation of  
the school, as determined by the school site administration.  When gangs constitute a danger to students, the 
superintendent or designee may restrict student dress and grooming as necessary to comply with Board Policy 
related to gang activity (BP 5136). 

 
School administrators have the right to send home any student who is not dressed or groomed accordingly. 
 
Consequences for inappropriate attire include but are not limited to: 
• Warning: shirt turned inside out or exchanged for a clean “loaner”; jewelry removed 
• Parent notification 
• Student sent home to change 
• Suspension, inclusion of letter in cumulative file 
 

R. Parking on Campus 
Schools may restrict student visits to their cars before school, after school, and during lunch.  Students in violation  
of driving or parking regulations are subject to school disciplinary action which may include the suspension or  
termination of parking privileges or suspension from school.  Students may also be ticketed by local law 
enforcement agencies (BP 5131.3). 
 
A growing student population has strained parking on campus beyond its capacity.  On-campus parking cannot 
accommodate all who wish to drive to school.  To address this issue the Board of Trustees of the Tamalpais Union 
High School District has adopted board policy outlining parking guidelines and priorities for schools to follow to 
meet the needs of the school and the community.  In accordance with that policy, the following is a description of 
the parking policy. 
 
The purpose of the policy is to secure parking for staff, accommodate special needs, and strongly encourage 
carpooling. Walking or riding bikes to school is the best way to decrease the demand for parking on campus.  The 
next best alternative is carpooling.  
 
Parking Permit Eligibility and Priority 
• Permits will be allocated to students according to the number of available spaces.  
• Permits will be available to students in the following order: 

Registered Carpools  
Student Hardship 
Seniors  
Juniors 
Sophomores 

 
Registered Carpools 
Students who register in the office to drive a carpool must present a valid driver’s license, current registration, and 
current insurance.  The carpool driver must also identify the other students in his/her carpool.  A carpool requires a 
minimum of two additional passengers (for a total of at least three people in the car). 
 
Student Hardship 
Students who can make a case for a hardship that necessitates driving to school can receive a parking permit by 
submitting a written explanation of their hardship as well as a valid driver’s license, current registration, and current 
insurance.  Examples of hardship may include work requirements or living a great distance with no available public 
transportation.  Requests will be evaluated by the assistant principals’ office. 
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Remaining Permit Allocation 
After allocating permits for carpools and hardship cases, permits for remaining spaces will be available for seniors, 
juniors, and sophomores, in that order. In order to be eligible students must complete the application form and 
present a valid driver’s license, current registration, and current insurance.  Those who submit the application on 
time will be eligible for a lottery, beginning with seniors.  
 
Parking Permit Requirements 
In order to retain a parking permit, students must obey driving and parking regulations.  Any violation may result in 
loss of permit. Students must also maintain satisfactory attendance.  A student who loses a unit of credit due to 
unexcused absences in any class (including Advisory) will lose his/her parking permit.  Permits are free.  The lost 
permit fee is $5.00. 
 
Parking Off Campus 
Students who do not receive permits and park on local streets must obey parking laws and follow common sense.  
Do not park on both sides of narrow streets and do not block driveways or intersections.  Failure to park 
appropriately off campus may result in disciplinary action at school. 
 
S. Litter 
Maintaining an attractive campus requires the help of all persons, particularly students, in depositing  
litter into trash cans.  This applies to both outside and inside areas. 
 

T. Skateboards, Roller Blades, Roller Shoes, Bicycles & Scooters 
Skateboards, roller blades, roller shoes, bicycles and scooters may be used as a means of transportation to school. 
They may not be ridden to and from class or in the corridors or the paths on campus.  Areas to the west of Drake 
have been designated as non skateboard areas by the Town of San Anselmo.  

• First time violation results in confiscation for one day 
• Second time = detention and possible suspension and parent must pick up the item 
• Third time = parent notified 

 

U. Students on Other Campuses 
District students may not be present at a school site other than their own during the school day (30 minutes before or 
after school, lunch, breaks, and at school-related events) without prior approval of the school of residence and the 
home school administrator (AR 5142). 
 

V. Student Identification 
In order to promote campus safety and to assist administrators and staff with accurately identifying district students  
and non-students, all district students shall be photographed annually as part of the yearly school/class registration   
process.  Each student must complete this process in order to receive his or her schedule and attend class.  Student  
photos will be maintained in the school offices and used for student discipline and campus safety purposes.  
 
All students shall be required to carry their identification cards while at school and school-sponsored activities. 
Failure to show the identification card when asked by a school official in the course of his/her duties may be 
considered defiance and may be grounds for suspension. (BP/AR 5142) 
 

STUDENT SERVICES  
 
A. Clubs   
Students with special interests are encouraged to form a club.  Each club must have a staff advisor and must be 
approved by the ASB Executive Committee.  All financial activities must be channeled through ASB accounts. 
 

B. Athletics 
Drake competes in the Marin County Athletic League (MCAL) of the California Interscholastic Federation (CIF).  
Other MCAL teams include Branson, Justin Siena, Marin Catholic, Novato, San Marin, San Rafael, Redwood, 
Tamalpais, and Terra Linda High Schools.  League regulations specify that students must pass twenty credits of 
work at the last grading period in order to participate in athletics and must maintain a “C” (2.0) average in order to 
participate in extracurricular activities.  All students participating in any sport must complete an Athletic 
Participation Form .  This form must be completed and turned in before a student may participate in practice.  
Students must attend four full periods the day of a game to be eligible to play. 
 
If there is a concern or issue that needs to be heard, contact the following:  coach, Athletic Director, Assistant 
Principal in charge of athletics, Principal, District Athletic Coordinator, Superintendent. 
 
 Fall Sports:   Boys Football  (V, JV, F)  Boys/Girls Water Polo  (V, JV)  
       Boys Soccer  (V, F/S)  Girls Volleyball  (V, JV)   
       Boys/Girls Cross Country  (V, JV)  Girls Tennis  (V) 
       Cheerleading  (V, JV)  Girls Golf  (V)_ 
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 Winter Sports: Boys Basketball (V, JV, F)   Wrestling  (co-ed) 
       Girls Basketball (V, JV, F)   Cheerleading  (V) 
        
 Spring Sports:  Boys Baseball (V, F/S)  Girls Soccer (V, F/S) 
       Boys/Girls Track & Field (V, JV)  Girls Softball (V, JV) 
       Boys Tennis (V)   Boys Volleyball (V, JV) 
       Boys/Girls Swimming & Diving (V)   Boys Golf (V) 
       Boys/Girls Lacrosse (V) 
 
Excerpts from the Tamalpais Union High School District’s Athletic Code of Conduct (Administrative Regulation 
6145.21): 
 
Athletes will: 
• Show respect for yourself, teammates, coach, opponents and officials.  Always attempt to play your best.  Never 

get down on yourself or your teammates. 
• Recognize and appreciate good performance and skill from your opponents. 
• Use no foul language, trash talk, negative gestures or actions to provoke a negative response or fighting. 
• Always keep up your academic work and follow training rules. 
• Remember that you are a representative of your school and a role model for many.  Be a positive model and 

avoid drinking, drugs, all tobacco use, and negative behavior at all times.  You have the unique opportunity and 
privilege of setting positive standards for others, especially the young. 

• Attend school a minimum of four periods before you will be allowed to practice or play on any given day. 
Unexcused absences will prevent participation the following day.  Continued unexcused absences will 
jeopardize your placement on the team. 

• Be on time for all practices and contests. 
 
Cheerleaders will: 
• Be good hosts.  Greet opponents and introduce yourself.  Treat opponents as guests. 
• Make positive signs and posters prior to games, and do not lead or encourage negative yells during games. 
 
Fans will: 
• Behave in a positive manner and follow guidelines for good sportsmanship.  Poor behavior may result in school 

intervention and/or loss of attendance privileges for school events. 
• Be a positive force for our teams, not a negative force against our opponents and game officials. 
• MCAL Regulations state:   

1. No costumes.  
2. No face painting.   
3. Appropriate music; control the volume.   
4. Keep traditions, such as flags, in assigned seating.  (This should prevent racing across to the other team’s 

side).   
5. No artificial noisemakers of any kinds (megaphones, etc.).   
6. Spirit leaders and would-be spirit leaders should encourage positive fan behavior.   
7. Pep bands cannot play while game is in progress. 
8.  

Ejection Policy 
If a player or coach is ejected from a contest for unsportsmanlike or dangerous conduct, or one or more players leave 
the bench to begin or participate in an altercation, the player/coach shall be ineligible for the next contest.  The 
second ejection of a player/coach from a contest during one season shall result in that player /coach being ineligible 
for the remainder of the season. 
 
Unsportsmanlike Actions/Behaviors 
Players exhibiting unsportsmanlike actions/behaviors will be reprimanded/counseled by the coach or appropriate 
school officials.  Further actions of this nature may lead to benching or suspension, up to withdrawal of athletic 
privileges and school intervention if school rules/policies are violated. 
 
Consequences for Athletes Regarding Drinking/Drugs (at school-related events): 
 
 First Offense:  School disciplinary action: suspension from team/sports participation (games and practices) for   

a total of ten school or athletic-participation days.  Students can watch practice after completion of school 
suspension.  The ten days of suspension from team/sports/activities include the school suspension days.  If the 
current sport season ends before the completion of the ten-day team suspension, the remaining suspension days 
shall be carried forward to the next sport in which the student participates.  However, arrangements shall be 
made for the student to try-out for the next sport. 

 
 Second Offense:  School disciplinary action: suspension of athletic privileges for remainder of school year.  It  
 should be noted that school policies regarding the use of alcohol and other drugs will be in effect for all athletic  
 events. 
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Transportation for Athletes 
The District will provide transportation for student athletes to and from athletic events by contract with private 
transportation providers, to the extent that funds are available for this purpose.  When funds are not available, the 
Superintendent or designee will neither authorize nor arrange for the transportation of the students by private 
automobile.  Rather, students and/or their parents/guardians will be expected to assume responsibility and make their 
own arrangements for transportation. 
 
C. Canteen/Food Service 
The canteen is open for students before school, during break and lunch.  A variety of sandwiches, beverages, and 
other packaged goods is available.  Students are urged to help in every way possible to keep the canteen area clean. 
Students at Drake take pride in their clean campus. 
 

D. Daily Bulletin 
The daily bulletin includes announcements about clubs, class activities, athletic events and general information of 
interest to students.  Copies are available in each classroom, posted around school, and on the Drake web site.  
Notices to be included in the bulletin must have a staff signature and be delivered to the Service Center by 12:30 
p.m. on the day before the notice is to be published.  To ensure that students are well informed, the bulletin is 
broadcast over the public address system. 
 

E. Dances 
All on-campus dances are from 8:00 – 11:00 p.m.  Students will not be admitted to on-campus dances after 9:00 
p.m. unless prior arrangements are made with an assistant principal. Once students have entered a dance, they may 
leave only if they plan not to return.  Drake students wishing to bring a guest who does not attend Drake High 
School must submit a completed guest pass to the assistant principal at least three days prior to the dance.  Guests in 
“poor standing” at their school will not be admitted to Drake dances. 
 

F. Decision Making Bodies  
   
Student Government    
The Executive Council is made up of elected officers and appointed commissioners.  The Council works on ASB 
desired projects.  Elected officers of the Associated Student Body Executive Council are: 
 •  President      •  Vice President      •  Secretary      •  Treasurer      •  Student Affairs 
 
 •  Student Trustee 
 The student member of the Board of Trustees has all the rights and responsibilities of the five adult   
 trustees, with the exceptions that 1) Student Trustee votes are advisory, and that 2) the Student Trustee  
 may not legally attend closed sessions, have access to confidential materials or vote on matters of  
 collective bargaining.  Comments by students are carefully considered by the voting Board members. 
 
The commissioners elected by the ASB are: 
 •  Campus Commissioner   •  Spirit Commissioner   •  Student Activities Commissioner 
 •  Clubs Commissioner    •  Staff Relations Commissioner •  Commerce Commissioner 
 •  Ignition Commissioner   •  Student Recognition Commissioner   
  
Class Officers 
Each class (grade level) elects its own class officers.  Freshman officers are elected at the end of eighth grade at 
White Hill and Lagunitas Schools. Sophomore, junior and senior class officers are elected in the spring for the 
following school year.  Each class has:  
 •  President      •  Vice President      •  Secretary/Treasurer       
Class officers organize and execute all class activities, which range from fund raising to grand productions such as 
the Junior/Senior Prom   Any person who has leadership ability or who wants to become involved should run for a 
class office.  All students are encouraged to attend class meetings which are announced in the daily bulletin. 
 
Requirements 
• Class officers must have a 2.0 or higher grade point average to run for office and maintain a 2.0 or higher grade 

point average to stay in leadership class. 
• Class officers must perform community service. 
• Class officers who are suspended will no longer be officers.   
 

Elections 
• Intent-to-Run Forms:  Prior to elections, the bulletin will announce the time, dates, and location of where Intent-

to-Run forms may be picked up.  Usually the Director of Elections will allow one week for the forms to be 
turned in at the Student Center. 

• Eligibility of Officers:  All ASB and class officers are required to enroll in the leadership class during their term 
in office. 

• Statements:  Candidates will be asked to write a paragraph from a list of questions.  All statements will be 
duplicated and posted throughout the school. 

• Speeches:  Candidates have the opportunity to present themselves to the voters during the general election.  
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Site Governance: 
The Drake Leadership Council (DLC) is the major decision making body at Drake.  Members of the Council include 
the administrators, department chairs, other teacher leaders, two classified leaders, student representatives and parent 
representatives.  The DLC guides school improvement and site policies and procedures.  Meetings are held on two 
Wednesdays each month and are open to students, parents and staff. 
 
DLC  allows for eight student reps to represent the student body and participate in school governance.   Five of the 
student reps come from the Leadership class and three positions are voted on by the student body to be their 
representatives as DLC Students-At-Large. 
 

G. Library Card/Student Body Card/Activity Sticker 
When you purchase an Activity Sticker for your student identification card, you are contributing directly to the 
activities program at Drake.  Your money goes to supporting athletic events as well as the myriad of other school 
activities sponsored by the ASB.  The purchase of an Activity Sticker gives you savings on the cost of a yearbook, 
reduced admissions at all dances, free admission to all MCAL athletic events held at home, and reduced prices for 
away games.  Your identification card is also a validated library card.  If you take advantage of a variety of school 
events, your savings will be in excess of $50.  
 

H. Library 
The library opens at 7:30 each weekday morning and closes at 4pm on Mondays, Tuesdays, Thursdays and Fridays, 
and at 2:40pm on Wednesdays.  A full time Library Media Teacher and Library Specialist are available to assist 
students. Included in the library collection and services are books, magazines, newspapers, CD-ROM databases, and 
Internet access, plus computers and laser printers for word processing. 
 

I. Messages and Phones 
To avoid unnecessary classroom disruptions, we do not deliver messages to students except in emergencies.  The 
nature of all such emergencies must be established prior to the delivery.  The same holds true for phone usage.  
School phones are to facilitate the conducting of school, not personal business.  Except for emergencies, students 
must use the pay phones on campus.  Students are not permitted to use school phones to make transportation 
arrangements, etc.  Student use of cell phones on campus is allowed only before school, during passing periods, 
breaks, at lunch and after school.  All other times during the instructional day are considered instructional time and 
the use of cell phones is prohibited anywhere on campus.  An offense for cell phone use will be considered a visible 
and/or turned on cell phone in use during instructional time. 
 

J. Protection of Personal Property 

Reports of Vandalism and Theft 
• The Drake community would like to assume that all students will respect other people’s property, but 

unfortunately, that is not always the case.  Occasionally, property is stolen or vandalized.  Students are 
responsible for protecting their personal property from theft and vandalism.  While the campus is well 
supervised, school officials can’t be everywhere at all times.  The school is not responsible for the security of 
personal property. 

• Backpacks and personal belongings should not be left unattended.  Lockers and bikes should be secured at all 
times.  Students are responsible for providing their own locks for bicycles and lockers.  

• Reports of theft or vandalism should be reported immediately to the Staff Assistant or Campus Supervisor.  The 
school will investigate all reports of theft.  Students are encouraged to file police reports if a bike or car has 
been vandalized.  Recovered goods will be returned to their rightful owner.   

• Students caught stealing or vandalizing school or personal property will be subject to the appropriate 
disciplinary consequences and restitution.  A police report will be made.  

 
 
 

 
 
 

Lockers 
At the beginning of the school year students can request individual hall lockers.  Lockers are considered school 
property and are provided for students as a convenience.  Although school officials provide campus supervision, 
they take no responsibility for the security of these lockers.  Students will be issued combination locks for hall 
lockers.  Students must supply their own locks for P.E. lockers.  (Board Policy 5145.12) 
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Lost and Found 
The Lost and Found is located in the Main Office.  After providing proper identification, students may claim 
articles from the office personnel. 
 

K.   Drake Publications   
• The Buccaneer -  Yearbooks will be sold as part of the Pirate Package (the best rate).  Prices will rise as the 

school year progresses. 
• The Jolly Roger - The school newspaper, published approximately every three weeks during the school year. 
• A creative writing magazine published once a year. 
• The Daily Bulletin - It is students’ responsibility to listen to daily announcements and read the bulletin, posted 

in each classroom. 
• Drake News - The Parent Club newsletter mailed to parents seven times each year. 
 

L.    Scholastic Organizations 
  
Drake Honor Crew requires twelve points from classes and activities in the previous semester.  Ten points must 
be from grades (A=3, B=2, C=1).  One point must come from ten hours of an extracurricular activity, one for which 
the student did not receive school credit or pay.  Examples of this are after-school sports, student government, 
helping with a class activity or community service.  The remaining one point may come from either a class or from 
ten more hours of an activity.  Two Cs, one D or one F disqualify a candidate, including a NC in Advisory. Repeated 
courses do not count toward membership.  Life membership in Honor Crew is achieved by being a member for six 
out of eight semesters, including one from grades earned in the senior year.  Students must apply each semester.  
 
Students should check the daily bulletin for announcements about when applications are ready and due.  Late 
applications will not be accepted. 
 
California Scholarship Federation (CSF) is a state regulated organization.  Students must earn a minimum of 
ten points from no more than five courses taken in the previous semester, seven of the points coming from classes 
which CSF considers the more rigorous academic subjects.  Lists of these courses are printed on the application 
form.  No CSF points are given for PE, subjects repeated to improve a grade, IWE (being a “TA”) or courses taken 
on a pass/fail basis.  CSF points are granted as follows:  A=3, B=1, C=0.  (Note: A grade of B in an AP or Honors 
course earns two CSF points.)  A grade of D, F or NC in any course, even in one that cannot be used to qualify, 
disqualifies a student from membership.  This includes Advisory.  Also, more points are given for courses taken 
under the auspices of a college and, under very limited circumstances, summer school grades may also be used.  Life 
membership is obtained by earning membership four of the last six semesters in school, one semester of which must 
be based on senior grades.  Freshmen in their first semester may be granted courtesy membership if they graduated 
from middle school as an honor member of JCSF, as evidenced by the gold seal on their diploma.  
 
Students must apply each semester and should check the daily bulletin for deadline information.  Late applications 
will not be accepted.  Approximately two weeks after the application deadline lists will be posted in the windows of 
the library and Service Center with the names of the Honor Crew and CSF members.  Further questions should be 
addressed to Sheila Bennett-Newton, Honor Crew/CSF Advisor.   
 

M.  Student Activities Office/Student Store 
The Student Activities Office is located in the Student Center.  It serves as the center for student government and all 
student activities.  Student Store sales take place during lunch and break ONLY.   The following services and 
information are available in the Student Center: 
  
 •  daily bulletin    •  Executive Council •  officers—class and student body 
 •  class finances    •  student calendar •  financial standings of classes  
 •  student body budget   •  student government •  elections      
 •  dances       •  clubs   
  

N. Community and Parent Involvement 
All Drake parents and other interested adults are encouraged to become involved in any of the school’s support 
groups.  Please call the principal’s secretary for additional information. 
 
• Drake Fund - A non-profit organization of parents, alumni and friends that raises and allocates funds for Drake 

educational programs. 
• Parent Club - Parents whose common goal is to serve Drake in a variety of capacities.   

The group recruits and coordinates volunteers and provides parent education on current topics.  Volunteers are  
welcome throughout Drake for short-term and long-term projects.   

• Benchwarmers - A group of parents and friends who support Drake athletics with fund raising.  The group 
provides extra equipment, uniforms, and awards, and assists with athletic scholarships. 

• Drake Scholarship Foundation - A nonprofit organization established to assist Drake graduates with financial 
aid for higher education.  Assistance is granted to students planning to attend four-year colleges, vocational, 
business and professional schools. 
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• Volunteers share their time and talents with students and staff by working in the library and counseling center, 
serving as test proctors or members of site governance councils.  Volunteer staff members make significant 
contributions to the overall success of the total Drake program. 

 

O. Support Services at School 
School support groups have been formed in response to students’ needs. 
 
Academic Workshop:  Students are referred to this classroom for academic and emotional support.  The purpose 
is to keep students connected with school and, therefore, attending and performing successfully in classes.  It is a 
one semester class that may be repeated. 
 
Advisory:   Every student is assigned to an advisor.  Each advisor has approximately 16 students of various grade 
levels.  Including advisories in the daily schedule provides an opportunity for advisors and students to connect on a 
personal level and get to know each other. Advisories meet three times a week.  Discussions may be held about 
current issues at Drake, in the community and in the world. At other times discussions center around personal and 
social issues. 
 
College & Career Center:   The College & Career Center (Room 211) offers daily programs, services and 
information for college planning and career exploration.  Students can avail themselves of college resources, meet 
college representatives and explore information about scholarships and financial aid.  Job training can take the form 
of interest inventories, job shadowing and listening to career speakers. 
 
Work permits are required for all employed students under the age of 18 years.  Students, not parents, are 
responsible for obtaining a work permit for each employer.  Permits are valid for one school year and expire at the 
beginning of each new school year.  This is a two-step process, and both forms are issued through the College & 
Career Center in Room 211. 
 
Counselors: Drake counselors guide students through their four years at Drake.  They provide information and 
support with scheduling, academic issues, school problems, personal concerns, and school-to-career choices.  On-
line access to the many questions parents and students may have regarding counseling services can be accessed 
through http://drake.marin.k12.ca.us/.  In-depth information about courses offered in the Tamalpais District is 
available on the Tam District web site at www.TamDistrict.org.  
  
Students are randomly assigned a counselor when they enroll.  In most cases a student will have the same counselor 
for four years.  Students may go to the Counseling Center during break, lunch, before school or after school to sign 
up for an appointment.  Counselors will send for students at their earliest convenience.  In cases of personal 
emergencies, however, students should report directly to the counseling secretary, who will find someone to help 
them immediately. 
 
School counselors and other authorized personnel occasionally provide individual, as well as small group 
counseling.  The focus of small group support will change according to the needs of students.  Examples of groups 
are those that may address problems such as eating disorders, alcoholism in the family, stress management, grief 
management, anger management, female concerns or male concerns.  Groups may be formed by special needs or 
interests of students. Individual counseling for drug and alcohol problems is provided by Bay Area Community 
Resources counselors as time allows. Individual counseling for personal problems is also provided by Bay Area 
Community Resources on a limited basis. Counselors can also direct students and families to appropriate resources, 
both inside and outside of school. 
 
Drake’s counseling services are outlined in detail on the Drake web site <http://drake.marin.k12.ca.us/> and in the 
first issue of the parent newsletter each year. 
 
Bay Area Community Resources Staff:  The BACR staff provides support to numerous students by providing 
group counseling, peer mediation services and individual counseling services. 
 
Health Technician:   Drake employs a part-time health technician to assist students during school hours.  This 
staff member is a valuable resource for those occasional illnesses and health topics of special interest to adolescents. 
 
Peer Resource:   Peer counselors are students with special training in listening to and referring students who have 
issues to air in a confidential environment.  Students can learn the skills to be a peer counselor by enrolling in the 
Peer Resource class.  Students may request to speak with a peer counselor by visiting the Counseling Center before 
school, during break or lunch, or after school. 
 
Special Education:   The Marin County Office of Education provides a variety of programs to serve the many 
different needs of the special education community, from the mildly learning disabled to the severely handicapped.  
For more information about special education programs, contact the Director of Instructional Services  
at the Tamalpais Union High School District Office (945-3727). 
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Student Attendance Review Board (SARB):  The SARB is a committee of administrators, teachers,  a 
probation officer, juvenile officers, a county school official and school counselors.  During regularly held formal 
hearings, members of the SARB recommend interventions, legal avenues or change of placement for certain 
students with poor attendance patterns and/or behavior problems. 
 
Student Study Teams:  Teachers, counselors, the student and his/her parent meet to discuss concerns about 
academics and/or behaviors.  Any one of the above may request that an administrator attend the meeting. 
 
Support/Counseling Groups:  A variety of groups is available to interested students. Groups provide a 
confidential setting for students to share ideas and concerns with other students. Community volunteers act as 
facilitators. Interested students should see their counselor.  All student participants must have a signed parent release 
form on file prior to participating in a group. 
 
P. Textbooks 
Textbooks are distributed and collected by classroom teachers, and students are responsible for returning these 
books to the teacher who issued them.  Students are responsible for loss or damage done to books.  Damaged or lost 
book charges can be paid for in the Service Center, Room 113. 
 
Q. Visitors to School 
Persons who are not students at Drake, nor school employees, and who do not have official business at school, are 
not to be present on campus during school hours, including lunch and breaks.  Visitors from other schools are 
welcome only when they have made arrangements at least 24 hours in advance by contacting the assistant 
principals’ secretary.  Drake students must obtain this permission for other students who wish to visit the school 
with them.  No visitors are permitted on campus during the first two weeks or the last two weeks of any semester or 
at any time when local schools have holidays that do not coincide with the Drake calendar.  
 
 
 
 
 
 

SCHOOL EMERGENCY PLAN 
  

Emergency Information 
A district-wide Emergency Action Plan governs what happens in the schools in the event of an emergency.   
The objective of the plan is “to provide effective action to minimize injuries and loss of life among students  
and school personnel in case of disaster during school hours.”  The school principal, working in cooperation  
with county disaster officials, will make decisions and determine actions within the framework of student and 
employee safety. 
 

What Will Happen 
All students are to remain on campus.  Based on the nature of the emergency, they will be instructed to: 
1. Stand by (stay where they are), 
2. Take cover, or 
3. Evacuate buildings and assemble, with instructors, in prearranged areas.  Evacuation routes are posted in  
        each classroom.  Under no circumstances will teachers release their students unless given directions to do 
        so by the  principal.  Any adult calling for a student will be required to identify him/herself to an assigned      
    staff member  before being allowed to take a student out of school. 
 

How to Obtain Information 
Phone lines may be down.  Normal campus communication may be affected by an emergency.  The following  
are valuable numbers to keep available: 
 Drake High School     453-8770  San Anselmo Police Department 258-4610 
 Tamalpais District Office   945-3721  Sheriff's Office  499-6584 
 County Superintendent of Schools 472-4110  Marin County Emergency Services 499-6584 
 Ross Valley Fire Department  258-4686 
If, however, telephone communication is ineffective, please tune in to one of the following radio stations or 
television channels for applicable emergency announcements. 
 KGO 810               KPIX-TV  Channel 5               KCBS 740               KGO-TV Channel 7 
       1610 Local Ross Valley Emergency Radio 
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Sir Francis Drake High School is a New American High School. 
The U.S. Department of Education launched the New American High School Initiative in 1996. In 
coordination with Blue Ribbon Schools, the department recognizes outstanding high schools that are 
committed to high standards for all students and have achieved excellent results. Drake was recognized 
for more than ten years of reform efforts, including creation of five theme-based academies. New 
American High Schools differ from traditional high schools in many ways, among them: 
 
 • All of the core activities of the school concentrate on student learning and achievement. 
 • All students are expected to master the same rigorous academic material. High expectations  
  are established for student achievement. 
 • Staff development and planning emphasize student learning and achievement. 
 • Schools are using new forms of assessment. 
 • Students get extra support from adults. 
 • Students learn about careers and college opportunities through real-life experiences. 
 • Schools create small, highly personalized and safe learning environments. 
 • Technology is integrated into the classroom to provide high quality instruction, and students  
  have opportunities to gain computer and other technical skills. 
 • Periods of instruction are longer and more flexible. 
 • Strong partnerships are forged with middle schools and colleges. 
 • Schools form active alliances with parents, employers, community members and policymakers  
  to promote student learning and ensure accountability for results. 
 
 
Sir Francis Drake High School is a California Distinguished School. 
The California School Recognition Program was established in 1985 as the reward and incentive 
component of the accountability movement. The program rewards collaborative school leadership, strong 
academic curriculum, powerful teaching and learning strategies, safe and clean school environments, and 
up-to-date technology.  
 
 
Drake High School is a member of the Bay Area School Reform Collaborative. 
The Bay Area School Reform Collaborative (BASRC), funded by the Hewlett-Annenberg Challenge and 
matching gifts of local supporters, awards grants for school reform efforts throughout the Bay Area’s six-
county region. Drake received a 4-year grant (1997-98 through 2000-01) and a Local Collaborative Grant 
for 2001-02 and 2002-03. BASRC schools pursue reforms and serve as a resource for other schools 
seeking to improve the way they educate their students. More than 200 BASRC members participate in 
professional development programs for teachers and network with one another. 
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Vision Statement 

 
 Drake High School is a community of learners where all students are meeting 
 our academic and social outcomes. 
 
 We believe that by personalizing learning, providing academic and emotional  
 support,  developing and designing powerful instruction, our students will meet 
 our academic and social outcomes. 
 
 
 
 

Instructional Identity 
 

Our ultimate goal is student successOur ultimate goal is student successOur ultimate goal is student successOur ultimate goal is student success————personal and academic.  personal and academic.  personal and academic.  personal and academic.      
 

 What are the ingredients of a good learning experience? 
  •  Clear objectives 
  •  Engaging activities (challenging, attainable, relevant) 
  •  Accountability (student and teacher) 
  •  A chance to be acknowledged, encouraged, supported 
  •  Closure and reflection 
 

 What do we teach? 
       •  Content:  State and district curriculum, UC requirements 
       •  Skills: Basic skills, thinking skills, intelligent behaviors 
    

 Existing Delivery Options 
  • Conventional classroom 
  • Ninth grade clusters 
  • Mobius  
  •  Revolution of Core Knowledge (ROCK)  
  •  Communications Academy (ComAcad) 
  •  Survey of Engineering 
  •  Studies of the Environment Academy (SEA-DISC) 
   
As the primary goal of its instructional program, the staff at Drake is committed to the academic and personal 
development of each student and will provide instruction which is challenging, engaging and relevant. All 
instructional program options, while providing choices for our students and staff, subscribe to these common goals 
and aspire to the highest standards of academic achievement, skills mastery and application to life beyond high 
school. 
 
Drake’s instructional identity will continue to evolve based on the creativity and expertise of its staff, the interests 
and needs of its students, and the challenges of a rapidly changing world. 
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Welcome to Drake! 
 
   This is your Instructional Guide. In it you will  
    find all the information you need to select your  
    classes for the next year and to stay on track for  
 graduation and beyond.  
 
    The index of the guide is alphabetical, user friendly  
 and calculated to answer all of your questions.   
 
    We suggest that students and parents spend some  
 time with this guide, familiarizing yourselves with  
 all that is in it so that class schedules for each  
 semester address short and long range goals. 
 
    Have a good year. We think that you will be  
    impressed with all that Drake has to offer. 
 
    Best Regards, 

    The Drake Staff 
 
 
 
 

Drake Profile 
 
Sir Francis Drake High School opened in 1951 as the second 
high school in the Tamalpais Union High School District. The 
21-acre campus, verdant with trees, shrubs and two creeks, was 
once known as Cordone Gardens, a prosperous San Anselmo 
farm. 
 
Drake High School is a center for academic achievement and 
student activity. Students come to Drake from a wide 
geographical area that includes the communities of San 
Anselmo, Fairfax, Nicasio and the San Geronimo Valley. 
 
The student population in this attendance area is growing 
slowly. Current enrollment (January 2006) is 1,063. Our ethnic 
makeup is 1% American Indian, 2% Asian, 4% Hispanic, 2% 
African American, and 82% Caucasian. 
 
Drake is fully accredited by the Western Association of Schools 
and Colleges and the California State Department of Education. 
In 1999 Drake received a six-year accreditation. 
 
One of the strongest reasons for Drake’s success in public 
education is its talented, experienced and professional staff. 
Teachers and counselors are active as professional leaders, 
participate in subject matter conferences, attend workshops, 
assist with curriculum revision, serve on staff development 
committees, and take courses for further enrichment. The 
classified staff participates fully in school leadership and shows 
an active interest in each student.  
 
 
1 

Drake has been recognized for its excellence in many ways. 
Because of the progress Drake has made toward a higher level 
of student achievement, we have become especially attractive to 
funding agencies and have qualified for significant funding for 
new programs over the past ten years. In 1991 Drake was one of 
only fifteen schools in America selected to receive a Next 
Century School Grant from the RJR Nabisco Foundation.  
 
In 1995 we received a Specialized Secondary Program grant 
totaling $150,000 from the California Department of Education 
for our Communications Academy and in 2002 a smaller 
planning grant for our International Studies Academy. For 
1997-98 we were granted $25,200 by the Marin Community 
Foundation to build a prototype which places the arts as a 
unifying element in other academic curricula.  
 
1997-98 was the first year of a four year grant for $115,000 per 
year which Drake was awarded to continue instructional reform 
efforts; this grant was funded by the Bay Area School Reform 
Collaborative in connection with the Hewlett-Annennberg 
Foundations. For 2001-02 and 2002-03 BASRC further 
supported Drake with a Local Collaborative Grant. The focus of 
the grants is on literacy and optimizing the learning experience 
for every student by emphasizing those instructional elements 
that best engage students in their work.  
 
In 1999 Drake was recognized as a California Distinguished 
School and this recognition was renewed by the State of 
California in 2005.  The U.S. Department of Education selected 
Drake as a New American High School, one of only fifty-nine 
in the nation. In October 2000 Drake was awarded a three-year 
grant of $200,000 by the U.S. Department of Education to 
support the implementation of small learning communities at 
the ninth and tenth grades. 
 
The Jolly Roger, Drake’s student newspaper, consistently wins 
awards from Columbia University and other press associations.  
In 2002-03 they were recipients of the Columbia Scholastic 
Press Association’s Gold Medalist award.  Students publish a 
literary magazine of creative writing. 
 
The hard work and dedication of Drake athletes have resulted in 
many awards and league championships. In 1982 history was 
made when both the girls’ and boys’ varsity basketball teams 
captured the State Championship Division II titles.   Student 
participation in athletics is significant. 
 
Drake has several active, involved parent support groups: 
 
 • Drake Fund 
 • Drake Parent Club 
 • Benchwarmers (athletics) 
 • Drake Scholarship Foundation 
 • Drake Volunteers 
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Preparing Today’s Students  

for Tomorrow’s World 
 
The Tamalpais Union High School District has developed an 
instructional framework for the 21st century. In partnership with 
students, parents, business and civic leaders, the District will 
prepare students for lives of personal, academic and 
professional growth and achievement.  
Members of the community work together to provide a rich 
learning experience for all students, and the community is an 
essential resource for every student. Students are expected to 
apply skills and knowledge to new situations, to solve problems, 
to be flexible as well as responsible, and to be self-starters as 
well as collaborators. 

 
To succeed in tomorrow’s world, every student needs four 
“pillars”: 
 
1)  A Rigorous Academic Foundation 
Students will be engaged in a rigorous academic sequence of 
high-skill instruction and experiential opportunities that will 
enable them to enter advanced post-high school career prep-
aration. Students will demonstrate proficiency in a program of 
required courses evaluated with letter grades. 
 
2)  Necessary Skills for Success in the Workplace 
Students will develop the following skills necessary for 21st 
century workplaces: thinking creatively, solving problems, 
interacting well with others, managing resources, acquiring and 
using information, applying a variety of technologies, 
demonstrating honesty, responsibility and integrity. Students 
will master these key skills in classroom activities across the 
curriculum. 
 
3)  Career Planning 
Students will work with parents, counselors, career specialists, 
mentors and teachers to organize and develop their high school 
course sequence to support realistic plans for post-high school 
study or work. Students will have access to career exploration, 
job shadowing and career interest inventories, in addition to 
college counseling. 
 
4)  A Sustained Work-Based Experience 
Students will have at least one opportunity for a sustained work-
based experience, such as an internship, mentorship or school-
based enterprise. Students will discover through real world 
application how knowledge forms the basis for understanding 
and practical purpose. 
 
These four pillars underlie the powerful, challenging          
educational program available to every student in the Tamalpais 
Union High School District.  
 
Student Learning Outcomes 
1.  Communicate articulately, effectively and persuasively 
 when speaking and writing. 
2.  Read/view and analyze material in a variety of disciplines. 
3.  Use technology to access information, analyze/solve 
 problems and communicate ideas. 
4.  Demonstrate knowledge of individual rights and 
 responsibilities in a democratic society. 

5.  Apply mathematical knowledge and skills to analyze and 
 solve problems. 
6. Demonstrate scientific literacy. 
7. Demonstrate knowledge of the global environment and its 
 resources. 
8. Communicate in a second language. 
9. Apply the principles of economics. 
10. Analyze current issues from historical, political, economic, 
 geographic, scientific and multicultural perspectives. 
11. Appreciate, interpret, experience, create and/or perform 
 artistic work. 
12. Demonstrate school-to-work/post secondary transition 

skills and knowledge. 
13. Participate in community social, civic or cultural service. 
14. Demonstrate knowledge, skills and self-discipline 

necessary to achieve and maintain good health. 
 

Graduation Requirements 
 
To qualify for graduation in the Tamalpais Union High School 
District, a student must successfully complete these require-
ments: 
 
All Graduating Classes  
Complete the following required courses with grades of D or 
better:  
 English   4 years / 40 credits 
 Mathematics   3 years / 30 credits 
  (including one year of Algebra) 
 Social Studies   4 years / 40 credits 
  (one semester World Cultures & Geography,  

 one semester Social Issues, one year World History,  
 one year U.S. History, one semester American  
 Government, one semester Economics) 

 Science   2 years / 20 credits 
  (Integrated Science 1-4 or equivalent one year 
  physical science, one year biological science if  
  student is a transfer student) 
 Physical Education  2 years / 20 credits 
  (completion of PE 1, 2, 3, 4) 
 Visual/Performing Arts 1 year / 10 credits 
 Intro to Computers    (5 credits or pass exams)     
 Electives   55 credits 
 
   TOTAL  220 credits 
  
Five units of credit are granted for courses meeting regularly 
each week for one semester. 
 
In addition to completing required courses (see “All Graduating 
Classes” section above), students must meet outcome 
proficiency standards for: 
 
Outcome #1 
Communicate articulately, effectively and persuasively when 
speaking and writing. 
•  Complete the Core Literacy Portfolio with a score of 4 or 

better on the 6-point rubric. 
•  Complete the Direct Writing Assessment with a score of 4  

or better on the 6-point rubric or complete the Senior 
Writing Assessment with a score of 4 or better on the 6-
point rubric or complete the Golden State Examination in 
Writing with a score of 4 or better on the 6-point rubric or 
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receive an “exempt” score on the CSU Early Assesssment 
Essay. 
 

Outcome #2 
Read/view and analyze material in a variety of disciplines. 
•  Complete the Core Literacy Portfolio with a score of 4 or 

better on the 6-point rubric. 
•  Earn a scale score of 709 on any grade level (9-11) of the 
 CAT-6 (STAR) Total Reading subtest. 
•  Earn a scale score of 350 or higher on any grade level (9-11) 

of the CST English/Language Arts test. 
•  Earn a passing score on the MET8 Open-ended Reading 

Assessment, Task 1, 2, or 3.  Passing scores are:  Raw Score 
of 21 on Task 2 or 3, 18 on Task 1. 

•  Earn a score of 4 or better on the Senior Reading 
Assessment. 

•  Earn a score of 3 or better on the Golden State Reading 
Exam.  (Score will be taken for tests administered prior to 
the 2003-04 school year). 

•  Earn an “exempt” score on the SCU Early Assessment 
Reading. 

 
Outcome #3 
Use technology to access information, analyze/solve problems 
and communicate ideas. 
•  Explicitly links students’ use of technology to learning 

across the curriculum. 
• Students must demonstrate proficiency in word processing, 

functional typing speed, PowerPoint presentation, 
spreadsheets and general knowledge of currently used  
e-mail, Internet, and basic equipment/software. 

• Students are encouraged to master these proficiencies early 
in their high school years, if not before, because teachers 
expect students to use these tools in their learning. 

 
Outcome #5 
Apply mathematical knowledge and skills to analyze and solve 
problems. 
•  Earn a scale score of 698 or better on any grade level (9-11)  

of the STAR standardized Total Mathematics subtest.  
(Score will be taken for tests administered prior to the 2002-
03 School year). 

•  Earn a scale score of 707 or better on any grade level (9-11) 
of the (STAR) CAT-6 Mathematics subtest. 

 •  Earn a score of 4 or better on the Golden State Examination 
in High School Mathematics.  (Score will be taken for tests 
administered prior to the 2003-04 school year). 

•  Pass the California High School Exit Exam in Mathematics. 
•  Earn a score of 350 or better on a CST Math Test (Algebra 

or above). 
 
Note: Students who reach grade twelve without having met the 
STAR test standards in Reading and/or Mathematics will have 
the option of taking an alternative district assessment. 
 
The Board of Trustees may require other outcome proficiency 
standards as additional conditions for graduation. New require-
ments will be phased in with entering ninth grade classes so that 
students are not held responsible for changing requirements 
during their high school years. 
 
 

Beginning in Class of 2003 
Students must complete Algebra P1-P4, Algebra 1-2 or 
equivalent one-year course in elementary algebra.  Students 
who complete this in middle school have met the requirement. 
 
Beginning with the Class of 2006 
In addition to all of the above requirements, students will be 
required to pass the High School Exit Exam.  The district 
provides alternative ways to meet graduation requirements, such 
as distance learning courses, concurrent enrollment in a college 
or university.  Talk to your counselor about specific guidelines 
(BP/AR 6146.11). 
 

Grade Point Average 
 
Grade point average is based on all courses completed and is 
computed as follows: 
 A = 4 points 
 B = 3 points 
 C = 2 points 
 D = 1 point 
 F = 0 points 
Rank in class is based on all grades received in the ninth 
through twelfth grades. 
 
Honors points are awarded to students who successfully 
complete advanced placement courses or honors courses 
designated for weighted grades.  These honors points will be 
computed in the students’ grade point average. Additionally, 
UC, state colleges and many other colleges and universities will 
award honors points to students successfully completing 
advanced placement classes and/or some honors courses during 
the 11th and 12th grades. 
 
UC/CSU  campuses: Grades from 10 through 12 in classes used 
to make up the a-g pattern required for admission are used. 
Grades in up to four advanced placement or UC approved 
honors courses taken in the last two years of high school are 
given extra weight:   A=5 points, B=4 points, C=3 points. 
 

Scheduling Procedures 
 
Parents and students frequently have questions about how a 
student’s schedule is determined. The following information 
should help you understand the process. 
 
The first step in the process is discovering what courses 
students need and would like to take. Each spring lists of course 
offerings are distributed to students. All courses are Board 
approved and follow the Tam District course of study. A 
complete list of District approved courses is available in the 
principal’s office and in the District’s Office of Instruction.  
 
We ask students to talk with their advisors, potential teachers, 
parents and counselor to determine which courses they need to 
take or would like to take. Students and parents are advised to 
read this booklet for directions, guidelines, additional 
information and course descriptions. Some courses may be 
listed that are not offered in the fall semester but may be offered 
in the spring semester. 
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Students should check carefully to see that they have completed 
the prerequisites for each course and have the necessary grades 
and/or possess the skills to be successful in the course. For 
some courses teacher permission is needed and a signature 
required. 
 
When students have selected the required and elective courses 
they prefer, the numbers are tallied by the administration and 
department chairs to determine which courses and how many 
sections of each to offer. 
 
The careful selection of alternate courses by students and 
parents will help to avoid disappointment. Students who do not 
indicate alternates may have incomplete schedules and/or may 
be placed in available classes. 
 
A master schedule is developed which minimizes conflicts in 
student choices. Some students may be assigned to alternates 
because it is impossible to eliminate all conflicts for every 
student. 
 
Student requests are sorted by the computer to help balance 
classes so students have the optimum chance to learn in as small 
a class as possible. 
 

AP and Honors Classes 
 
Each Advanced Placement (AP) or Honors class has its own 
Tamalpais District prerequisites and criteria for enrollment.  
 
Drake offers various AP and Honors courses in Applied 
Technology, English, Fine Arts, Foreign Language, 
Mathematics, Science, and Social Studies. Please refer to the 
course descriptions in this booklet.  
 
For more specific information, please contact the appropriate 
department chair at Drake or the Drake website for courses to 
be offered, criteria and selection timelines.  General information 
is also posted on the District website – www.tamdistrict.org and 
in Board Policy 6141.5. 

 

Repeating Courses 
 
Certain courses in applied technology, fine arts, physical 
education and special programs such as Advanced Journalism, 
Leadership and Yearbook may be repeated for credit, not to 
exceed maximum credits allowed by the Tamalpais District 
guidelines. See your counselor if you have questions. 
 
A student may wish to retake a course to improve his/her grade. 
In this case credits are not awarded again, but the new grade as 
well as the former grade will appear on the transcript.  
 
Both grades figure in the computation of the school grade point 
average. Almost all colleges accept the higher grade, however, 
in determining admission. 
 
 
 

Concurrent Enrollment at C.O.M. 
 
Credit toward graduation may be awarded for completion of a 
community college, state college or university course, but forms 
must be submitted for approval prior to taking the course. 
Paperwork must be picked up and returned to the Counseling 
Center by the student. Students taking college classes must be 
enrolled in a minimum of five classes at Drake. All students 
requesting less than a six period day must complete a petition 
form, available in the Counseling Center, and meet criteria 
established by the Tam District Board of Trustees. 
 
Arrangement for transfer of the credit is the responsibility of the 
student. The student must submit a transcript of the completed 
work to the records clerk at Drake. Credits earned at college 
may be applied to the high school transcript and the college 
transcript if the course is not offered at Drake. 
 

Schedule Changes 
 
Board policy requires that all students be enrolled in six classes 
or more. No student-initiated changes are allowed after the 
fifth day of each semester (Administrative Regulation 
6112(b). 
 
Every effort will be made to place students in requested classes 
although class period conflicts and class size may impact 
student schedules. 
 
Changes will be made only for the following reasons: 
• to correct a computer error (two classes for same subject) 
• student enrolled in class that was not one of the student’s  
   three choices 
• a five period day is needed 
• student lacks proper prerequisites 
• student taking classes at College of Marin 
• different placement recommended by math and/or foreign 
   language teacher 
• senior needing a particular class to graduate 
 
Class changes are not made to accommodate teacher 
preference and/or particular order of classes. 
 
Class schedules for fall semester will be distributed to students 
the week before school starts. Class schedules for spring 
semester will be distributed to students before finals week. 
 
Any student who believes he/she is eligible to make an 
administrative change may meet with his/her counselor. The 
first day of the semester is for seniors’ changes only. The 
second day is for juniors and seniors.  The third to fifth days are 
for all students.  No student-initiated changes will be made 
after the fifth day of the semester. Requests for changes will 
be reviewed by counselors, and students will be notified about 
the decision.  
 
Students who change sections or ability levels will carry their 
“grade to date” to the new class, and it will be included in the 
final grade computation. 
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The deadline for dropping classes after the semester begins is 
the first week after the first grades are reported. Students 
dropping a class after that date will receive an F grade for the 
semester. 
 

Academic Success for All  
 
Many services exist at Drake to support academic success for 
all students: 
 • Advanced Placement 
 • Peer Resource 
 • Special Education 
 • Honors seminars 
 • STEPS/Academic Workshop 
 • Full Circle counseling (psychological) 
 • New Perspectives counseling (drugs, alcohol, family,  
  friends) 
 • A library including books, magazines, newspapers,  
  records, CD-ROM databases, Internet access, books 
  on tape, and computers for word processing. 
 

Counseling Services 
 
Every student at Sir Francis Drake High School is assigned a 
counselor who is the four-year resource person who will assist 
the student with personal, social, educational and career 
development. 
 
Students are encouraged to maintain close contact with the 
counselor for the latest information about high school courses 
and programs, college and career planning, testing, financial aid 
and scholarship information. To better assist you, parents are 
encouraged to make an appointment rather than dropping in.  
 
Parents are encouraged to attend all parent nights, to read the 
Drake News for frequent updates, and to consult the Drake web 
site for information. 
 

Career Planning 
 
Drake’s Counseling Center provides students with the latest 
information about planning for college, vocational schools, and 
future occupations. The Center arranges for on-campus speakers 
representing various professions and businesses in the 
community, organizes job shadowing programs and career days. 
 
Through the BRIDGES Career Information System, a student 
may plug into a retrieval computer for the most current job 
information, career requirements, indications of schools 
offering specialized job training, and all types of information 
pertaining to the world of work. 
 
Hundreds of college catalogs, Internet web sites, resource 
guides and videos about colleges are available to the students. 
College representatives visit the Counseling Center and hold 
informal meetings with our students. Also distributed through 
the Center are SAT and ACT applications, Financial Aid Forms, 
applications for University of California and California State 
University. 

 

The academic and career counselors work together to offer 
college nights for seniors, juniors, sophomores; financial aid 
meetings, and an orientation evening for incoming freshmen. 
Career interest surveys and computerized career programs are 
available to assist with exploring possible careers. 
Work permits are issued in the Center, and a job board listing 
current job opportunities is available to the students. 
 
Courses through the county’s Regional Occupational Program 
(ROP) are available to high school students for enrollment for 
credit. Some of these classes are offered on our campus; 
students are permitted to make arrangements to go to other 
campuses to take these classes. Adults taking ROP courses are 
charged a materials fee. ROP class schedules are located in the 
Center.  These courses prepare students with entry level skills in 
applied technology fields. 
 
The Counseling Center is a resource available to you —take 
advantage of it. 
 

College Entrance Requirements 
 
University of California / California State University 
A student entering UC in the Fall of 2003 must complete the 
following course requirements, often referred to as “the a-to-g 
requirements”: 
 
a.  History/Soc. Science  2 years required 
b.  English   4 years required 
c.  Mathematics   3 years required, 
    4 recommended 
     (UC accepts all Drake mathematics courses except 
       Business Math, and Intermediate Algebra.) 
 
d.  Lab. Science   2 years required, 
    3 or 4 recommended 
e.  For. Lang. (same language)  2 years required, 
    3 or 4 recommended 
f.  Visual & Performing Arts 1 years required  
g.  College prep electives  2 years required  
    Two years (four semesters), in addition to those required  
 in a-e above, chosen from at least two of the following 
 areas: visual and performing arts, history, social science, 
 English, advanced mathematics, lab science, and  
 language other than English. 
 
California Community Colleges 
—Open admission to high school graduates. 
—Non-grads 18 or older are admitted on probation. 
—Non-grads who have passed the California Proficiency 
    Examination are admitted. 
 

Educational Trends 
  
High school grades remain one of the best predictors of 
successes in college, but a new trend is evident:  admissions 
offices are taking a closer look at the RIGOR of academic 
preparation, the kinds of courses a student takes: 
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~~ Major colleges and universities want to know why a student 
chose NOT to take honors courses if they were offered at the 
high school or why a student did NOT retain a heavy academic 
schedule in the senior year. 
 
~~ Sometimes students carry lighter loads in the senior year 
because they have fulfilled their college entrance requirements 
and/or are attempting to achieve a higher GPA. A senior 
carrying a lighter load may relax his/her study habits, making it 
difficult to carry a full load the first year of college. For these 
and other reasons some colleges and universities have recently 
raised their subject matter requirements for admission. When 
evaluating transcripts they also give extra points for college 
prep courses taken beyond the minimum entrance requirements. 
 
~~ Many admissions boards have devised formulae to weight 
grades in honors and advanced placement courses higher than 
for less rigorous courses. University of California now grants 5 
grade points for A, 4 for B in honors courses. This practice 
encourages students to take the more challenging courses. 
 
~~ Extracurricular activities are very important on a student’s 
record but not to the exclusion of academic requirements. The 
intensity of interest in a single activity seems more paramount 
than a varied approach. 
 
~~ A small percentage of colleges may ask counselors to report 
if students have been suspended from school for any reason. 
Students should understand that counselors must respond 
honestly to all such requests. 
 

College Planning Checklist 
 
Ninth Grade 
 Get acquainted with your counselor, your resource person 
 for the next four years. 
 With your counselor, make a four-year educational plan 
 covering required and college preparatory courses, honors 
 and advanced placement possibilities. 
 Plan an activities schedule that may include one or more:  
 athletics, drama, music, job, student government, school-
 related activities, community service. 
 Talk with parents, teachers, counselor about your 
 strengths/weaknesses and overcoming challenges. 
 Begin to think about, talk about, ask questions about 
 specific colleges. 
 Develop strong work habits. Take advantage of and 

practice the study skills information you receive during  
 the first months of high school. When necessary, obtain 

tutoring. 
 Visit Drake’s College & Career Center in Room 213. 
 Study diligently to maintain the highest grades possible. 

 
Tenth Grade 
 Obtain a Social Security number – all colleges require a 
  number. 
 Strengthen your relationship with your counselor and keep 
 informed. 
 Take challenging courses (i.e. honors) in the areas in which 
 you excel. 

 Maintain strong study habits to achieve your maximum 
 potential. 
 Begin to study college catalogs, guides and related 

reference materials. 
Optional for practice: take the Preliminary Scholastic  

       Aptitude Test (PSAT) or the PLAN (ACT—given once,  
 in the fall). 
 Investigate your eligibility for honors and advanced 
 placement courses for junior year.  
 Consider summer work experience. 
 If you have not yet found an extracurricular activity, 
 investigate the possibilities and get involved in some way 
 to complement your academic growth. 
 Take full advantage of the Career Interest Survey that will 

be given to you by our College & Career Specialist so that 
you may begin planning for your future career/college 
major. 

 With your counselor, review your 4-year plan, discuss the 
counselor/student handbook, and prepare for college tests. 

 Take SAT II in spring if enrolled in AP or Honors. 
      

Eleventh Grade 
 Talk with your parents about future plans. 
 Discuss plans with your counselor. 
 In October take the PSAT/NMSQT (Preliminary  Scholastic 

Aptitude Test/National Merit Scholarship Qualifying Test). 
 Listen to and read the daily bulletin for announcements 
 about college representatives’ visits to campus, deadlines 
 for tests and scholarship applications. 
 Attend meetings on campus with college representatives. 
 Check the requirements and costs of attending various 
 colleges by visiting Drake’s Counseling & Career Center. 
 Attend Drake’s College Night for Juniors. 
 Meet with your parents and college/career counselor in the 
 spring to begin college selection and to formalize your 
 individual college planning scheme. 
 Send for literature about colleges. 
 Visit the campus or campuses of your choice. 

Take the Scholastic Aptitude Test (SAT) or ACT in the  
spring. Some schools require testing scores by 
October of the senior year. Take SAT II in the spring. 

 Prepare for taking the SAT in your senior year. Review 
courses, study booklets and facsimile tests are available. 
Investigate your eligibility for honors and advanced  

       placement courses in your senior year. 
 

Twelfth Grade 
      Before or during December, complete the 
SAT I (or ACT)  
        and SAT II required by the college(s) to which you apply. 
 Work diligently on current studies. Colleges seem 
 particularly interested in students’ maintaining rigorous 
 academic discipline in the senior year. 

Sign up for University of California and State      
University application forms in the College & Career 
Center. Send for other applications on your own. Complete 
and mail all applications BEFORE DEADLINE DATES. 
Request transcripts to be sent to colleges by the Drake  
Records Clerk. The first three are free. There is a $2.00 fee 
for each additional transcript. 

 Obtain needed references and/or letters of recommendation 
as specified in college and scholarship applications. 
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 Remember to give your teachers or your counselor plenty 
of advance notice and to supply them with addressed, 
stamped envelopes. 

 Attend all college information sessions presented by 
 counselors. 
 Apply for financial aid if eligible. Attend financial aid night 
 for information about FAFSA and Profile forms. 
 Continue to attend college representative meetings on 
 campus. 
 Attend College Night for Seniors. 
 
 
 

 
 

For Ninth Graders Only  
 
Entering ninth graders and their parents will have many 
questions regarding the transition to high school. We hope this 
guide is helpful to you, but we know that some pages assume 
you already know about high school. This section is just for 
you! We hope it answers many of your questions.  If not, please 
call the Drake Counseling Center (458-3434) or speak to any 
Drake administrator. 
 
Administrators 
Don Drake, Principal 
Sue Hall, Assistant Principal 
John Carroll, Assistant Principal 
 
Counseling Staff 
Sheila Souder, Counselor, Student Services Department Chair  
Lea Bonucchi, Counselor 
Kelly Ayres, Counselor  
Barbara McCune, College & Career Specialist 
Roberta Dossick, School to Career Liaison 
Jolie Jacobs, Counseling Secretary 
 
As entering ninth graders, you may have a lot of questions. Here 
are some of the most frequently asked ones: 
 
What is a four year plan? 
A four year plan is a written plan developed by you and your 
counselor that outlines future sequences of classes. It also points 
out opportunities for you to take AP and Honors classes. In the 
future, you should refer to this plan each time you schedule 
your classes. 
 
 
 
 

How many classes do I take? 
All Drake ninth graders take six or seven credit classes. We 
encourage ninth graders to take seven periods. In addition to 
other graduation requirements, freshmen are encouraged to take 
Intro to Computers or pass a computer literacy exam. 
 
What classes should I take? 
During a ninth grade presentation, your counselor will help you 
and your parents decide which classes you should take. Most 
ninth graders will take English 1-2, Social Issues, World 
Cultures & Geography, physical education, mathematics and 
Integrated Science. Intro to Computers is recommended. The 
remaining elective courses may be foreign language, fine arts, 
leadership or applied technology classes. 
 
How do I know what mathematics course to select? 
Drake’s math teachers and counselors will ask your eighth 
grade teacher for a math recommendation. It is important that 
you talk with your eighth grade teacher to learn what 
recommendation has been made for you. 
 
If I have studied a foreign language in middle school, will I 
be able to enter the second year of the language at Drake? 
It is quite possible. Again, we will ask your eighth grade teacher 
for a recommendation. You should ask your teacher what 
course recommendation has been made for you. 
 
Will I be able to play sports or participate in other 
extracurricular activities in addition to my seven period 
day? 
Of course. We encourage every entering ninth grader to get 
involved at Drake in some extracurricular activity—a sport, a  
club, drama, music, journalism, etc. A minimum 2.0 GPA must 
be maintained in order to be eligible for sports. 

 
How will I know when sports begin or if I am skilled enough 
to make the teams? 
Drake has a wide variety of sports and extracurricular activities. 
Everyone trying out for a team must complete an Athletic 
Participation Form, which includes clearance from your 
physician. Fall sports information will be included in the July 
mailing, and you should plan to attend Drake’s orientation day 
for new students, usually held the week before school begins. 
 
Will I get to see the school before classes begin? 
Yes. Orientation activities are being planned for you. You will 
receive information from your middle school or by mail. We’ll 
explain our programs and a few simple school rules. You’ll 
have the opportunity to purchase the Drake Pirate Package, 
which contains a student body card (for discounts on all 
activities) and other items.  
 
We look forward to meeting you and welcoming you aboard the 
Pirate ship! 
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Course Descriptions 
 
    Some courses may be listed that are not offered in the  
    fall semester but may be offered in the spring semester.  
 
    Some common abbreviations used in course 
    descriptions are: 
   
    AP Advanced Placement course 
    H Honors course covering accelerated 
  and/or enriched content 
    UC Course certified to the University of California 
    CSU Course certified to California State Universities 
         
       1-2 Signifies first & second semesters of a course 
       3-4 Signifies third & fourth semesters of a course 
    5-6 Signifies fifth & sixth semesters of a course 
    7-8 Signifies seventh & eighth semesters of a course 
 
 

 
 

Academic Workshop/Special Day  
 

Academic Workshop (Resource Specialist Program) and 
Special Day classes provide support for students with special 
education needs. The program focuses on increasing student 
participation in the regular education courses by working with 
classroom teachers to provide necessary accommodations and 
modifications to the curriculum. 
 
Special education teachers provide academic support and are 
responsible for implementing individualized educational 
programs and monitoring annual goals and objectives for each 
student. Additionally, Resource Specialists are available to 
consult with staff and to assess students who have been referred 
for special education services.  Special Day Class teaches 
content area classes in English, history, math and science. 

 

Applied Technology Courses 
 

The Applied Technology Department encompasses a variety of 
courses including Regional Occupational Program (ROP) 
courses. 
 
Computer technology consists of Introduction to Computers, 
Computer Graphics, Web Design, Computer Applications, 
Computer Programming, and AP Computer Science.  
Successfully passing the Introduction to Computers course or 
the two-hour Computer Proficiency test satisfies the computer 
proficiency graduation requirement. Classes are designed to 
help students meet Tam District Outcomes 3 and 12. 
 
Listed below are course descriptions for Drake’s Applied 
Technology classes, followed by descriptions of ROP courses. 
 

Accounting 1-4    
Accounting 1-4 covers the recording of financial transactions 
and their interpretation, business procedures, and skills needed 
for keeping records. It also offers practice in setting up 
accounting systems. Applications in computerized accounting 
are included. Accounting offers one semester of math credit for 
each semester completed.  Completion of both semesters with a 
“B” or “A” grade will enable students to earn College of Marin 
credits under our “2+2” agreement. 
 
Architectural Design 1-2   
Prerequisites: Art Exploration.  This course is designed to offer 
systematic instruction and skill development in observing, 
studying and designing projects in the built environment – the 
field of architecture.  Students will receive instruction, study 
reference materials and complete projects which are 
conceptualized, designed, drawn and modeled using the 
vocabulary and principles of design.  Students will prepare 
architectural drawings and models using the universal graphic 
language of drafting and using the hand skills on boards as well 
as the latest in Computer Aided Drafting (CAD).   
 
Architectural Design 1-2 is an interdisciplinary course offering 
cross-curricular credit.  The sequence of Art Exploration and 
Architectural Design 1 may be used to meet the district’s Fine 
Arts graduation requirement.  Architectural Design 1-2 may 
also be used for general elective credit.  Art 
Exploration/Architectural Design 1 meets the UC/CSU “f” 
requirement.  Architectural Design 2-4 are accepted as “g” 
electives. 
 
Architectural Design 3 & 4   
Prerequisite: Prior course in sequence. Each course requires a 
full set of plans. Components of the plan package are floor 
plans, elevations, foundation plans, floor framing plans, roof 
framing plans, roof plans, electrical plans, sectioning, 
landscaping and plot plans.  Architectural Design 2-4 are 
accepted as UC/CSU “g” electives. 
 

Architectural Design 5 & 6   
Prerequisite: Architectural Design 3 and 4.  These courses use 
the independent study format. Each student selects a semester 
assignment and is held to the contract agreed upon by the 
student and the teacher.  In Arch. Design 5 students design a 
solar passive home. In Arch. Design 6 students develop a two 
story structure including a two-point perspective of the main 
elevations.  
 
Computer Applications   
Prerequisite: None.  This one semester elective course (may be 
repeated for credit) uses a variety of software to solve problems 
and produce student-created projects. Software may include 
multimedia, telecommunications, desktop publishing, word 
processing, database, spreadsheet, etc. Completion of this 
course with a grade of B or better may earn students College of 
Marin credit and waive College of Marin computer 
requirements. 
 
Computer Graphics 1 
Prerequisite: None.  This one semester elective course allows 
students to use a variety of software to produce computer 
graphics projects. Two-dimensional still graphics (vector and 
raster-based) are covered. Students complete projects such as 
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creating CD covers, magazine covers, posters, web graphics, 
logos, etc.  Software used includes Adobe’s PhotoShop and 
Illustrator and Corel Painter.  Scanners, digital cameras and 
graphics tablets are also used.  This course is a prerequisite to 
Computer Graphics 2-4.  
 
Computer Graphics and Animation 2-4 
Prerequisite: A grade of C or better in Computer Graphics 1 or 
approval of the instructor.  These elective courses allow 
students to use a variety of software to produce computer 
graphics projects.  Two-dimensional still and animated graphics 
(vector and raster-based),  three-dimensional still and animated 
graphics are covered.  Students complete projects agreed upon 
by the student and the teacher.  Software used includes Adobe’s 
Photoshop and Illustrator.  Corel’s Painter and Bryce 4, 
Macromedia’s Flash and Fireworks, Discreet 3D Studio Max 
and Rhinoceros.  Scanners, digital cameras and graphics tablets 
are also used. 
 
Computer Programming 1-4  (UC/CSU)   
Prerequisite: None.  This UC-certified elective class teaches the 
basics of how the computer works and computer programming, 
including logic and problem solving skills that are transferable 
to all programming languages. Students will learn syntax and 
good programming technique. Students will begin by using the 
C++ programming language, possibly moving into Visual C++ 
and Java in the second semester. This course is recommended 
for students interested in further study in engineering and 
sciences (including computer sciences).  
 
AP Computer Science  (UC)   
(Offered every other year.)  Offered in 2007-08, not in 2006-07.  
Prerequisite: A grade of C or better in Computer Programming 
1-2 and Algebra 1-2 OR the approval of the instructor. This 
year-long elective course is designed to be the equivalent of a 
college introductory computer science/programming course 
usually taken by Computer Science majors in their first year. 
Successful completion of the Advanced Placement Computer 
Sciences A or AB exam (for a fee) may allow some students to 
receive college credit and accelerate the college program in 
Computer Sciences.  (Offered every other year.) 
 
This course is intended primarily for 11th and 12th grade 
students interested in Computer Sciences or a career in 
Computer Sciences.  It is accepted as a UC “g” elective. 
 
At the completion of this course students should be able to: 
1. Design and implement computer-based solutions to 

problems in several applications areas. 
2. Use well-known algorithms and data structures to solve 

problems. 
3. Develop and select appropriate algorithms and data 

structures to solve problems. 
4. Code fluently in a well-structured fashion using the Java 

programming language. 
5. Read and understand a large program and a description of 

the design and development process leading to such a 
program. 

6. Identify the major hardware and software components of a 
computer system, their relationship to one another, and the 
roles of these components within the system.  

7. Recognize the ethical and social implications of computer 
use. 

The textbook used and the activities completed are equivalent  
to those of college students.  Students should expect significant  
homework and reading assignments as well as in-class                     
assignments, activities, quizzes and tests to help prepare for the  
AP exam in May. AP Computer Science provides students with  
the skills and knowledge necessary to pursue further study in  
Computer Sciences and/or a career in the Computer Sciences  
field.  Students/parents should check with counselor to  
confirm prerequisite criteria. 
 
Engineering Graphics 1 
Students learn to apply basic computer aided design commands 
and strategies to reproduce a series of progressively more 
complicated two-dimensional and three-dimensional drawings 
in both orthographic projection and isometric formats. Basic 
design construction considerations and dimensioning require-
ments are introduced at this level. 
 
Engineering Graphics 2 
Prerequisite: passing grade in Drafting 1. This course further  
develops basic  skills and printing techniques. Drawings are 
generated from three-dimensional objects rather than existing 
drawings. Students learn to use a variety of measurement tools 
including metric and English standard scales, calipers, and 
protractors. Students are encouraged to draw complex objects 
with interesting functions to challenge their skills. 
 
Engineering Projects (Project-based) 
Engineering Projects is a hands-on course which provides an 
introductory experience in the areas of problem-solving, design, 
teamwork, project manufacturing and performance testing.  It 
will utilize the facilities of the Engineering computer lab and 
the Engineering shop.  This course will emphasize problem-
solving projects using appropriate technology. 
 
Independent Living   
This one-semester course includes consumer education topics, 
child development, interpersonal relationship skills, decision 
making, how to manage a personal budget, and employability 
skills such as job search and retention. Cross-curricular credit is 
an option for this course; see your counselor for details. 
 
Introduction to Computers    
Course content includes learning to use the keyboard properly, 
word processing (developing skills in the preparation of simple 
business letters, reports and tabulations), PowerPoint 
presentation software (preparing multi-slide presentations using 
assorted effects and styles) and spreadsheet (working with 
formulas, functions, graphs) and vocabulary, Internet searching, 
e-mail and important consumer considerations when purchasing 
and setting up a computer.  
 
Students must pass all five of the Computer Proficiency Exam 
components given during the course to receive a passing grade.  
A passing grade in Introduction to Computers meets the District 
Computer Proficiency Graduation Requirement.    
 
Web Design 1-4 
Prerequisite: None.  This course uses a variety of software to 
solve problems and produce student-created Internet and World 
Wide Web projects. Students may create web sites around their 
own interests, make additions or updates to existing web pages 
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on the Drake Web Site or create web sites for local non-profits 
and small businesses. Effective design techniques for the World 
Wide Web will be emphasized. Additionally, students may 
venture into the area of interactive web site design, 
incorporating more animation, sound, forms, etc. Students do 
not need prior Internet experience for this course. Software may 
include web page design, 3D animation, graphics and image 
editing, multimedia, etc. 
 
Workplace Learning  
This course gives students the opportunity to link academic 
work, career interests and real world experience by integrating 
work-based and school-based learning, providing students with 
broad instruction in all aspects of the industries they are 
preparing to enter, integrating occupation and academic 
learning, and linking secondary and post secondary educational 
opportunities. The course is intended for juniors and seniors as 
an integral part of their course work in a career academy, an 
optional part of their course work related to community service 
or career interest, or a part of an entrepreneurial program 
designed by students, teachers, counselors, or other members of 
the school community. It is generally offered as a five-unit 
semester course; however, students may arrange with the 
teacher for a variable credit option as appropriate.  This course 
may be repeated for up to 20 credits. 
 
 
REGIONAL OCCUPATIONAL PROGRAM 
The Regional Occupational Program (ROP), sponsored by the 
Marin County Office of Education, is an extension of Drake’s 
Applied Technology Department. The ROP offers tuition-free 
occupational training to Marin County residents 16 years of age 
and over. The ROP works closely with local business to provide 
students with on-the-job training and to encourage a high 
potential for student employment in every training course 
offered. Classes are offered at various locations in the county. 
For detailed information call 499-5860. Course descriptions are 
grouped in Career Pathways.  See www.mcoeweb.    
marin.k12.ca.us/rop/.   
 
 
Arts and Communication Pathway 
 
Computer Applications (ROP)   
See course description on page 8. 

 
Multimedia (ROP)   
The course teaches students to combine text, graphics, sound, 
video animation and virtual reality.  For example, the graphics 
multimedia element includes drawings and photographs; the 
animation element includes 2-D as well as 3-D.  Often, a 
combination of two or more multimedia elements such as sound 
narration with video clip provides a better result than using 
them alone.  Some projects would include:  PowerPoint 
presentations, making a web Page, newsletters, resumes and 
business applications.  the software used in the project-based 
course would include PhotoShop, Painter, Audio Editor, 
Director and other programs.  Location:  Novato and Sir Francis 
Drake High Schools, Phoenix Academy and County 
Community School.  Five credits per semester. 
 
 

Computer Graphics/Desktop Publishing (ROP)   
This course offers instruction in using the following 
applications:  PageMaker, PhotoShop, Illustrator, Publisher and 
FrontPage.  Each application is taught with a self-paced, tutorial 
book.  The class also uses lectures and demonstrations.  
Students create graphics and scan images for use in either 
desktop or electronic publications.  Many desktop publications 
are produced to teach the basics of the layout program, 
PageMaker.  Typical projects are business cards, greeting cards, 
menus, three-fold brochures, magazine articles and CD covers.  
Location:  Redwood, Sir Francis Drake and County Community 
School. 
 
Radio Broadcasting Occupations (ROP)   
In this course students learn the complete scope of the history, 
the technical aspects of the organization, and the actual 
operation of a radio station. Students also learn about related 
music industry occupations, such as record company personnel, 
music artist promotion and publicity, club DJ-ing, music and 
copy production, and journalism. The course is divided into two 
sections: Radio Broadcasting (1st year) and Radio Management 
(2nd and 3rd years). Advanced students involved in Radio 
Management classes actually take on roles such as program 
director, news director, promotions director, engineer, etc. 
KSRH is a real, 10-watt working radio station where enrolled 
students receive on-air broadcasting experience. Location: San 
Rafael High School. After school lab—five credits per 
semester. 
 
Television Production  (ROP)  
This hands-on course covers all aspects of video technology. 
Students learn the basics of single camera remote production, 
editing, digital non-linear editing, lighting, audio recording and 
computer graphics. Classes are centered around student-driven 
projects, with an emphasis on direct participation in all aspects 
of the production process by all participants in the class. 
Location: Drake High School. Credit based on hours of 
attendance. 
 
 
Business and Marketing Pathway 
 
Business Office Technology (ROP)   
This program offers job training in a variety of basic office 
skills, including the use of technology in the modern office 
environment. Instruction and course work are offered at two 
levels. Location: 4380 Redwood Highway,  San Rafael, CA 
94903. Credit based on hours of attendance. 
 
Computerized Accounting (ROP)   
This is an introduction to the field of accounting and 
computerized accounting systems. Students learn how to 
prepare and process financial data for computerized accounting 
systems, such as accounts payable, accounts receivable, general 
ledger, inventory, payroll, purchasing and electronic 
spreadsheets. Locations: San Rafael High School, San Marin 
High School, and Terra Linda High School. Five credits per 
semester. 
 
Computer Applications  (ROP)   
See course description on page 8. 
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Computer Graphics 1 (ROP)   
Prerequisite: A grade of C or better in Introduction to 
Computers, or successful completion of the District Computer 
Proficiency Exam or the approval of the instructor. This one 
semester elective course allows students to use a variety of 
software to produce computer graphics projects. Two-
dimensional still graphics (vector and raster-based) are covered. 
Students complete products such as creating CD covers, 
magazine covers, posters, web graphics, logos, etc.  Software 
used includes Adobe’s PhotoShop and Illustrator and Corel 
Painter.  Scanners, digital cameras and graphics tablets are also 
used.  This course is a prerequisite to Computer Graphics 2-4.  
Location:  Sir Francis Drake.  
 
Computer Graphics 2-4 (ROP) 
Prerequisite: A grade of C or better in Computer Graphics 1 or 
approval of the instructor.  These elective courses allow 
students to use a variety of software to produce computer 
graphics projects.  Two-dimensional still and animated graphics 
(vector and raster-based),  three-dimensional still and animated 
graphics are covered.  Students complete projects agreed upon 
by the student and the teacher.  Software used includes Adobe’s 
Photoshop and Illustrator.  Corel’s Painter and Brye 4, 
Macromedia’s Flash and fireworks, Discreet 3D Studio Max 
and Rhinoceros.  Scanners, digital cameras and graphics tablets 
are also used.  Location:  Sir Francis Drake. 
 
Computer Applications (ROP)   
This course is literally a survival course for every student in this 
high-tech age.  Students will learn word processing skills, 
proper formatting for a range of documents, as well as other 
personal and business applications.  Computer history, how 
systems work, the Internet and terminology are also covered.  
Application of computer skills and organizational skills will 
result in the completion of various projects and simulations 
including a career portfolio.  This is an essential course for any 
student planning to pursue a career in computer technology or 
office management.  Location:  San Rafael, County Community 
School, Phoenix Academy.  Five credits per semester. 
 
 
Health and Biosciences Pathway 
 
Medical Assistant Program (ROP)   
This class combines theory and clinical training at Kaiser 
Permanente to prepare students for employment in medical 
assistant occupations. Theory classes teach the knowledge and 
skills performed by medical assistants, including medical ethics, 
basic anatomy and physiology, infection control, the nursing 
process, pharmacology, and emergency procedures. Location: 
Classes meet afternoons at Terra Linda High School. The 
clinical training is at Kaiser Permanente with a required summer 
component. Successful completion of this class leads to an ROP 
Certificate in Medical Assisting. Variable credits based on 
hours of attendance. 
 
Personal Home Care Worker (ROP)   
This 90-hour course offers entry-level job training for work in 
the field of home health care. The training combines classroom 
(30 hours) and clinical (60 hours) instruction utilizing field site 
work experience facilitated through West Marin Senior Services 
in Pt. Reyes. Topics include working with various client 

populations, home management skills, personal care, and 
application of knowledge and skills. Successful completion 
leads to an ROP Certificate of Completion for Personal Home 
Care Worker. Location: West Marin Senior Services, Pt. Reyes. 
Variable credits based on hours of attendance. 
 
Sports Fitness and Coaching (ROP)   
This course is designed to provide students with entry level 
skills in the areas of fitness, exercise, athletic training and 
coaching.  Instruction will include strength and speed training, 
sports and coaching philosophy, communication skills and 
nutrition for fitness and sports.  Students will have 120 hours 
participation in athletics, personal training and working in a 
gym setting or coaching.  Location:  Novato and Tamalpais 
High Schools. 
 
 
Service Occupations Pathway 
 
Career Management (ROP)   
This course addresses the core skills most in demand by 
employers in the workplace. These skills include team building, 
problem solving, communication, leadership, organization, and 
systems management. Class activities provide knowledge of 
small business operation and merchandising. Students’ work 
placements (paid or unpaid) complement the class curriculum. 
Students gain high school credit for work site learning and 
classroom participation. Locations: San Marin High School, 
Novato High School, Variable credits based on hours of 
attendance and field study hours. 
 
Cosmetology  (ROP)   
Available to a limited number of students, this course trains 
students to qualify as graduates for State License as a 
Cosmetologist. Location:  DeLoux Cosmetology (San Rafael). 
Credit based on hours of attendance. 
 
Early Childhood Occupations (ROP)   
This course provides students with hands-on experiences 
teaching young children. Field placements are designed to cover 
the variety of ages and developmental needs found in Early 
Childhood Education. Instruction covers childhood 
developmental psychology, positive discipline, lesson planning, 
observation skills, and professionalism. This class articulates 
with the Early Childhood Occupations Program at College of 
Marin. Location: San Marin High School. Five credits per 
semester.   
 
Fashion Design & Marketing (ROP)   
This class is designed to introduce students to this fast-growing 
industry and the many available career opportunities.  Students 
will learn to design, sew and re-style clothing, study and 
analyze fashion trends, examine famous designers and how they 
develop their trademark styles and have the experience of 
planning and presenting a fashion show.  In addition, they will 
learn to prepare fashion figure drawings, develop layouts and 
advertising, explore color theory and experience how those 
applications relate to interior design.  Students will use CAD 
programs in designing and developing their projects.  They will 
have an opportunity to serve an internship in the industry and 
work closely with experienced professionals.   Location: Terra 
Linda High School. Five credits per semester. 
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Gourmet Catering & Creative Foods (ROP)   
This hands-on course provides culinary experience in food 
preparation, party planning, entertaining and catering.  Students 
learn how to write and develop a business plan, to run their own 
business, develop a product, take it to market and do the 
bookkeeping.  Through computer use, students learn how to 
write and produce a recipe book and practice the skills and 
techniques involved with preparing works for publication.  
Students have the opportunity to gain professional food 
experience in the community doing private catering jobs and 
working with local businesses.  This class will provide students 
with necessary skills to attain a foothold in the industry through 
entry-level positions or prepare them for postsecondary work.  
Location:  Terra Linda High School.  Five credits per semester. 
 
Teaching Occupations (ROP)   
This course is a year long, upper division, high school elective 
for students interested in the teaching profession. Although the 
focus of the course is the art of teaching, the context will be the 
service teachers perform as learning facilitators in schools. 
Much of the class time will be spent in seminar format, 
requiring students to be prepared for open discussions, 
collaborative activities with peers and the instructor, lesson 
planning, and teaching. Although this course does feature some 
direct instruction, the curriculum is primarily project-based, 
requiring students to work and learn independently and 
collaboratively. Location: San Marin High School. Five credits 
per semester. 
 
 
Technology and Engineering Pathway 
 
Automotive Technology (ROP)   
Classes prepare students for jobs in the automotive or related 
fields and advanced technical training programs. Students 
receive hands on instruction. Cross-curricular credit is an option 
for this course; see your counselor for details. Automotive 
Technology articulates with the Auto Technology program at 
College of Marin. Locations: San Rafael High School, Terra 
Linda High School, Novato High School, San Marin High 
School, and Tamalpais High School. Five credits per semester. 
 
Drafting & Construction Design (ROP)   
This course encompasses Mechanical Drawing, Computer 
Aided Design (CAD), Modeling and an introduction into 
Architectural Design.  The first semester focuses on traditional 
Mechanical Drawing techniques, with a brief look at CAD and 
modeling.  The second semester focuses on residential 
architectural design, CAD and modeling.  This course is 
appropriate for anyone looking at Engineering, Architecture, 
Drafting, CAD, Design, Landscape Design, Construction, or 
Computer Aided Machines (CAM) operations.  The course 
encourages the students to work on their own designs and 
projects.  Location:  San Marin High School and Tamalpais 
High School.  Five credits per semester. 
 
Construction/Technology(ROP)   
This course covers foundation, flooring, framing, plumbing, 
electrical, sheet rock, windows, doors, cabinetry, roofing, 
blueprint reading, and use of hand tools. Demonstrations by 
master crafts-workers, construction projects and opportunities 
for placement will be provided. Locations: Redwood High 

School, Novato High School, and Tamalpais High School. 
Possible 10 units per semester based on hours attended. 
 
Electronics/Engineering Academy (ROP)   
This course provides the student with the learning experiences 
required for a solid understanding of the basics needed for entry 
level positions in high tech electronics and related industries. 
Students gain broad based skills that will enhance the 
individual’s flexibility in electronics communication, computers 
and related industries. Location: Drake High School. Five 
credits per semester. 
 
Welding Occupations (ROP)   
This course provides students with an understanding of the 
theory of welding and the operation of different welding 
machines. Practical laboratory experience allows students to 
master basic skills and quality of workmanship. The curriculum 
covers basic welding and the techniques of oxyacetylene, 
electric arc welding, brazing, and torch cutting. Advanced 
training is provided in tungsten (TIG) and metal (MIG) inert gas 
welding, blueprint reading, and plasma cutting from patterns. 
Students obtain knowledge and skills required for entry-level 
employment using welding in technical and construction 
industries. Location: Tomales High School. Five credits per 
semester. 
 
 

 
 
   

Drake Integrated Studies 

Curricula  (DISC) 
 

Communications Academy  (UC/CSU) 
The Communications Academy (ComAcad) is taught by a team 
of teachers in a four period block of time (three periods during 
the school day, one period outside of the school day).  The 
program is designed to be taught over a two year period.  In two 
years, students receive credit for the following courses: U.S. 
History, American Government, Economics, American 
Literature, Humanities, 20th Century Literature, Advanced 
Video Productions and Multi-Media Stage Production. 
 
The program is built upon the concept of a learning community.  
Students participate in the planning and execution of the 
program.  The program is project-based and process-intensive, 
with English and Social Studies course work providing the 
subject matter for the arts productions.  Students work in teams 
and receive small group instruction in various craft areas 
including drama, video, audio production, computer multi-
media applications, and Web page design.  Flexibility, the 
ability to plan, manage time and work independently are 
essential to students considering the academy.   
 
Students also operate their own production company, Electric 
Stage Productions, a California non-profit corporation.  
Additionally, ComAcad has partnerships with guest artists who 
provide instruction and at times direct projects. 
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Due to the demands of production (rehearsal, production, post-
production and performance) additional time outside of classes 
(in late afternoons and/or evenings) is required. 
 
The courses in the program qualify for the appropriate a-g 
requirements of the University of California.  Students should 
enter the program as juniors and stay with this option for two 
years. 
 
MOBIUS   (UC/CSU) 
(The 9/10 Blended Program) 
MOBIUS is a blended 9/10, two-year program built from the 
metaphor of the Mobius strip.  Like the Mobius strip, we see 
learning as identifiable and measurable, yet never with a 
discrete beginning or end.  MOBIUS’ organizes curriculum 
around the fundamental question of how students can improve 
their ability to answer the question:  “How do we know what we 
know?” 
 
The MOBIUS program’s focus is to develop critical thinking 
skills through integrated instruction based on Essential Moral 
Questions and/or Provocative Propositions.  These open-ended 
driving questions or provocative statements do not lend 
themselves to one answer, but ask students to decide what they 
believe is best.  Integrating the subjects of English, Integrated 
Science, and Social Studies, we create a context in which 
students can reflect on and reason about their own ethical and 
moral beliefs in relation to the subjects they are studying.  By 
relating units to the core beliefs, values and realities in their 
lives, community, and the larger world, a greater need in the 
students to know, understand and demonstrate their knowledge 
emerges. 
 
MOBIUS students engage in one large group project each 
semester, creating a balance between project based and 
individual learning.  Open to students of all interests and 
abilities, MOBIUS’ enrollment is limited to an incoming 
freshman group of 50 students. 
 
MOBIUS is team taught by three teachers. The teachers meet 
weekly to review individual student achievement, meet with 
individual students as needed, and evaluate the progress of the 
students as a whole. During the two-year program, students will 
receive credit for the following courses:  English (4 semesters), 
Integrated Science (4 semesters), World History (2 semesters), 
Social Issues (1 semester), and World Cultures & Geography   
(1 semester). In addition, all three teachers will help students 
prepare for the Direct Writing Assessment and the Core 
Literacy Portfolio, which are district graduation requirements, 
and the High School Exit Examination (a state of California 
graduation requirement).  
 
Revolution of Core Knowledge  
The 9/10 Core Program   (UC/CSU) 
The Revolution of Core Knowledge (ROCK) program is 
designed for mixed classes of ninth and tenth graders.  Team 
taught by four teachers, ROCK prepares students for success 
with a strong traditional emphasis on academic learning paired 
with a solid focus on acquiring real-world, workplace skills 
which all successful adults need to master. 
 

While maintaining strong instruction in reading, writing, 
research and speaking skills, students are challenged with a 
series of eight-week projects accomplished in small cooperative 
groups.  Negotiating, working with a variable schedule, 
managing multiple tasks and responsibilities and using 
technology as a resource are some of the strategies ROCK 
students acquire in order to master skills such as creative 
problem solving, dealing with ambiguity, initiative and 
leadership.  ROCK attracts students of all interests and abilities.  
Enrollment, however, is limited to 50 freshmen each year. 
 
During the two years of the program students will receive credit 
for the following classes: English (4 semesters), Integrated 
Science (4 semesters), Fine Arts (2 semesters), Drama (2 
semesters), World History (2 semesters), World Cultures & 
Geography (1 semester), Social Issues (1 semester), Community 
Service (1 semester). In addition, students will be prepared to 
pass the computer literacy exam, a district graduation 
requirement.  
 
The courses in the program qualify for the appropriate a-g 
requirements of the University of California. 
 
Studies of the Environment Academy (UC/CSU) 
The Studies of the Environment Academy (SEA-DISC) is an 
academy designed for students who want to learn more about 
the environment and the careers involved through internship. 
SEA-DISC, for juniors and seniors, is taught by a team of 
teachers in a four period block of time.  Over a two year period 
students  receive  credit  for  Chemistry*,  Advanced  Algebra*,  
U. S. History* and Environmental Science 1-2* in the junior 
year; and Economics/American Government*, *Probability & 
Statistics*/ Trigonometry*, Workplace Learning, ROP 
Technology and AP Environmental Science 3-4* in the senior 
year.  (All * courses are UC approved). 
 
SEA-DISC is designed to develop real life experience through 
extensive field work and internship, as well as demonstrate 
academic achievement in each of the units offered.  Students 
will work as a team designing field and laboratory research and 
will develop conclusions to scientific inquiry in the unit areas of 
Creek Restoration, Ecology, Aquatic Biology, Energy, 
Atmospheric Issues, and Human Pollution and Endangered 
Species.  In these field studies, they will employ current 
technology, instruments, and techniques used by professional 
environmental scientists.  Working with community mentors 
and participating in internships, students will explore and gain 
skills for potential career choices. 
 
This Academy is a student-centered, activity based, issues-
oriented curriculum that encourages small group learning.  It 
stresses data gathering and interpretation, as well as team 
research projects and presentation skills. 
 
Most of the complex and perplexing issues and problems facing 
our nation involve more than scientific concepts or economic 
principles; they also involve individual and social values and 
group decision making processes.  Accordingly, Environmental 
Science aims to prepare students for informed, effective 
citizenship through stimulating and engaging projects with 
mentors, discussion and debate on critical environmental 
problems, and a variety of student “decision-making” activities.   
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Due to the demands of field research and internships, the ability 
to plan, manage time, and work independently are essential to 
students considering this academy.  Since students will be 
working off campus regularly to do research and internships, 
additional time outside of classes may occasionally be required. 
 
The courses in the program qualify for the appropriate a-g 
requirements of the University of California (all * courses are 
UC approved).  In order to benefit fully from this Academy, 
students should enter SEA-DISC as juniors committed to 
remain for two years.   
 
Survey of Engineering (UC/CSU) 
The Survey of Engineering program is taught by a team of 
teachers in a  two period block of time.  Both juniors and 
seniors take physics, engineering projects (which includes 
learning AutoCad design software), computer graphics, drafting 
and electronics.  Survey of Engineering is currently developing 
an internship program that will be available to seniors, 
contingent upon partnership participation. 
 
The curriculum is based on a problem-solving approach to 
learning, which includes identifying a problem, considering 
possible solutions, developing a plan and bringing the plan to 
completion through modeling, design and construction. 
Students will  be instructed in  the use  of  wood and metal shop  
equipment for use in the projects. Projects may include bridges,  
electric motors, alternatively powered cars and robotics. 
Independent student-driven projects are encouraged. Physics 
specific to the projects is studied. 
 
Physics taught in the  program qualifies for  the  appropriate  
a-g requirements of the University of California.  The full one-
year credit requires a two-year commitment. 
 
Students should enter the program as juniors and stay with this 
option for two years.  Sophomores will be considered on a case 
by case basis. 
 
 

English Courses 

 

FRESHMAN/SOPHOMORE PROGRAM 

The primary goal of the Freshman/ Sophomore Core English 
Program is to develop in students the ability to use language 
skillfully and to interpret it effectively.  In order to accomplish 
this goal, students are expected to write regularly, read 
significant literature, practice formal and informal speaking, and 
develop the critical thinking skills necessary to complete the 
work successfully.  Since these skills mutually reinforce each 
other, they are taught together, not as separate units. 
 
Students are required to take all four courses in the 
Freshman/Sophomore Core English Program.  Each course 
enables them to increase their facility with language and to  
build a foundation for the more specialized, in-depth work in 
the literature and composition required by the Junior/Senior 
English Program. English courses help students meet Tam 
District Outcomes 1 and 2. 
 

Students should expect up to 100 pages of assigned reading 
each week, and regular written assignments. 
 

JUNIOR/SENIOR PROGRAM 
The Junior/Senior English Program continues the work of the 
Core Program but emphasizes a higher level of student 
performance and provides more demanding, complex 
assignments and materials.  All courses require substantial 
practice in the writing of structured papers, extensive reading of 
significant literature, regular practice in formal and informal 
oral presentations, and rigorous application of critical thinking 
skills. 
 
The course offerings are divided into two groups, Classical 
Studies and Contemporary Studies.  Each student is required to 
take two Classical Studies semester courses to satisfy 
graduation requirements.  Individual sites determine what  
courses are offered and during which semester.  Not all courses 
offered at each site every semester. 
 
Juniors 
 
CLASSICAL STUDIES 
AP English Language & Composition centers on non-
fiction, though some fiction and poetry is also read.  The course 
focuses on the close reading of texts as well as analytical and 
argumentative writing.  The year course is open to juniors and 
seniors.  Students will be required to complete a summer 
assignment.  Juniors who would like to deepen their knowledge 
of literature are encouraged to take this course concurrently 
with American Literature.  Students/parents should check 
with counselor on prerequisite criteria.   
 
American Literature  [Fall/Spring] (UC/CSU) 
This course provides students with a foundation in their 
American literary heritage.  The scope of the course is broad, 
covering outstanding authors and representative works, yet it is 
not a survey course that covers too little or too much.  The 
course includes novels, short stories, drama, poetry, and non-
fiction. This course is required of all juniors unless they are 
enrolled in an Advanced Placement English course or Non-
Fiction (Intro to Journalism). 
 
CONTEMPORARY STUDIES 
Note:  With permission from the instructor.  Ninth and tenth 
graders may take Non-Fiction.  If taken in grade 9, the class 
counts as an English elective; if taken in grades 10-12, it fulfills 
the UC/CSU requirement for English, however, in grade 10 
English 3-4 must also be taken concurrently.   
 
Non-Fiction 1 [Fall] / Non-Fiction 2 [Spring]  (UC/CSU)  
Non-Fiction I provides an introduction to journalistic writing, 
non-fiction literature and newspaper production.  It includes a 
study of press freedom, responsibilities of student journalists, 
and First Amendment freedoms,  Students write news stories, 
features, sports, editorials and profiles.  Students view films 
throughout the year such as All the President’s Men, Citizen 
Kane, The Insider, and The Killing Fields.  Works read during 
the year may include All Over but the Shoutin’ by Rick Bragg, 
Fast Food Nation by Eric Schlosser, The Story of the 
Shipwrecked Sailor and News of a Kidnapping both by Gabriel  
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Garcia  Marquez,  Dispatches  by  Michael  Herr,   and  In  Cold  
Blood by Truman Capote, as well as essays and shorter works 
by Pulitzer Prize recipients and other award winning writers.  In 
Non-Fiction 2 students continue to hone their writing skills in 
the forms noted above, as well as style analysis and writing 
techniques.  Skills learned throughout the course will be used 
when students publish the “Cub” edition of the Jolly Roger in 
the spring. 
 
Seniors 
 
CLASSICAL STUDIES 
AP English  [Fall/Spring] (UC/CSU) (AP)  
The Advanced Placement English courses are intended to 
approximate the first year of college English.  Students may 
gain college credit and possible acceleration if they pass the 
Advanced Placement English Examination with a sufficiently 
high score: 

 
AP English Language & Composition centers on non-
fiction, though some fiction and poetry is also read.  The course 
focuses on the close reading of texts as well as analytical and 
argumentative writing.  The year course is open to juniors and 
seniors.  Students will be required to complete a summer 
assignment.  Students/parents should check with counselor 
on prerequisite criteria. 
 
AP English Literature & Composition focuses on the close 
study of significant works of literature, including poetry, and on 
ways to write analytically and critically about that  literature. 
Students will be required to complete a summer assignment.  
Students are encouraged to deepen their knowledge of literature.  
A year of American Literature is highly recommended.  
Students/parents should check with counselor on 
prerequisite criteria. 
 
World Literature [Fall] / Shakespeare [Spring]  (UC/CSU)  
World Literature provides students with a knowledge of distant 
cultures sufficient to inform their reading with understanding.  
The scope of the course is broad and includes works in the 
major genres from various global areas.  It explores religions, 
social institutions, and the arts.  The focus is on literature from 
non-European countries.  Shakespeare presents an opportunity 
to study a selection of Shakespearean plays.  The language of 
the plays, the conventions of the Elizabethan theater, the action, 
characters, and themes of the plays will be examined 
intensively.  Students will be encouraged to attend a live 
Shakespearean performance and will have access to films and 
recordings to supplement the class work. 
 
Poetry [Fall] / Dramatic Literature [Spring]  (UC/CSU)  
Poetry enables students to read, discuss, analyze, listen to, and 
write about poetry.  Students focus on the form and structure, 
develop a functional critical vocabulary for analysis and 
evaluation, and write poetry in various forms.  Poems are drawn 
from representative works of the major periods in English and 
American literature and translations from other cultures.  
Dramatic Literature examines the thematic and structural 
significance of various comedies, histories, melodramas, and 
tragedies.  Students study plays from ancient to modern times 
that give them insight into the evolution of drama, the 

conventions of the form, and the constraints of theatrical 
production. 
 
Essay/Exposition [Fall] / Contemporary Literature 
[Spring]  (UC/CSU)  
Essay emphasizes the construction of the formal and informal 
essay and the study of effective essays from the past and 
present. The student explores and develops ways of refining 
thought processes.  In order to develop ideas logically, the 
student learns to approach subjects deductively and inductively, 
establish relationship between cause and effect, and support 
generalizations with analogy, anecdote, illustration, example, 
and use of authority.  Essay/Exposition is not recommended for 
students who have had or are taking A.P. Language & 
Composition.  Contemporary Literature will examine literature 
of this century in the context of the historical and cultural forces 
which shaped it.  Representative works in the major genres will 
be read and analyzed with emphasis on structure, tone, style, 
diction and with careful attention to critical thinking, enabling 
students to read intelligently the mass of contemporary 
literature for which there is no guide. 
 
CONTEMPORARY STUDIES 
Note:  With permission from the instructor.  Ninth and tenth 
graders may take Non-Fiction.  If taken in grade 9, the class 
counts as an English elective; if taken in grades 10-12, it fulfills 
the UC/CSU requirement for English. 
 
Non-Fiction 1 [Fall] / Non-Fiction 2 [Spring]  (UC/CSU)  
Non-Fiction I provides an introduction to journalistic writing, 
non-fiction literature and newspaper production.  It includes a 
study of press freedom, responsibilities of student journalists, 
and First Amendment freedoms,  Students write news stories, 
features, sports, editorials and profiles.  Students view films 
throughout the year such as All the President’s Men, Citizen 
Kane, The Insider, and The Killing Fields.  Works read during 
the year may include All Over but the Shoutin’ by Rick Bragg, 
Fast Food Nation by Eric Schlosser, The Story of the 
Shipwrecked Sailor and News of a Kidnapping both by Gabriel 
Garcia Marquez, Dispatches by Michael Herr, and In Cold 
Blood by Truman Capote, as well as essays and shorter works 
by Pulitzer Prize recipients and other award winning writers.  In 
Non-Fiction 2 students continue to hone their writing skills in 
the forms noted above, as well as style analysis and writing 
techniques.  Skills learned throughout the course will be used 
when students publish the “Cub” edition of the Jolly Roger in 
the spring. 

 
Advanced Journalism  [Fall/Spring] (UC elective/CSU)  
Students produce the school newspaper—reporting, writing, 
page design and layout to report the news of the school 
community and issues and events of concern to the students. 
While emphasis is on the Jolly Roger production, students will 
continue to deal with the issues attendant to reporting the news 
and meeting their responsibilities to one another and to the 
public. 
 
Students study nonfiction writing and discuss reporting 
techniques and the role of journalists in society.  Students 
continue to perfect their composition skills, concentrating 
especially on persuasion; they are responsible for determining 
the editorial policies and content of the newspaper, supervising 
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its internal and external circulation and generating enough 
revenue through advertising sales to publish the Jolly Roger 
every three weeks. 
 

Fine Arts Courses 
 

It has been said that an appreciation of the arts is an essential 
element in the development of an appreciation of life. By 
adopting a one-year requirement in fine arts, the Tamalpais 
Union High School District acknowledges that fine arts 
experiences are essential to a total education and is proud to 
offer a broad range of classes to meet the varied interests and 
talents of our students.  

 
The one-year requirement for graduation may be satisfied by 
taking one year of drama or music or by taking the one-semester 
Art Explorations course and one semester of any of the other 
visual art classes described below. Fine Arts courses help 
students meet Tam District Outcome 11. 

 
Art Explorations  (UC/CSU) 
The first in a sequential art program, this course is a prerequisite 
for all visual arts electives. It is recommended to be taken in the 
freshman or sophomore year and will satisfy five units of the 
district’s ten-unit fine arts graduation requirement. It introduces 
the student to various forms of artistic expression such as 
painting, drawing and sculpture. The course also emphasizes the 
importance of art for personal expression as well as its 
importance as a cultural element in society. 
 
Ceramics 1 (UC/CSU) 
All ceramic courses explore clay as a functional and a sculptural 
medium.  Concepts such as the elements of art and the 
principles of design, taught in Art Exploration are further 
developed using clay as a medium.  The  first  trimester  stresses  
hand building techniques such as pinch, coil, slab and mold.  
The second trimester stresses the potter’s wheel.  Students are 
encouraged to develop and combine skills and ideas in the third 
trimester. 
 
Ceramics 2-6 +  (UC/CSU) 
Advanced ceramics classes include continuation of the skill 
development begun in the first course, greater understanding of 
complex decorative processes, glaze preparation, formulation 
and advanced finishing methods.  Individual success is 
nurtured, and a variety of styles is encouraged with both hand 
building and creating on the potter’s wheel.  Prerequisite:  Art 
Explorations and Ceramics 1.   
 

AP Studio Art  2-D Design (UC/CSU) 
This course is designed for the serious art student who plans to 
pursue a college art major. Students must produce a portfolio of 
approximately 24 pieces which are sent, in slide form, to the AP 
College Board to be scored. Prerequisites: Completion of two 
years (4 to 5 semesters) of one or a combination of Visual Arts 
courses in Art Exploration, Drawing and Painting, Photo and/or 
Graphic Design with passing grades are minimum prerequisites.  
The portfolio must be approved by the teacher before enrolling 
in this course.  Students who have had considerable independent 
art instruction outside of school may submit a portfolio of their 
artwork subject to teacher approval in lieu of prerequisite visual 

arts courses.  Students/parents should check with counselor 
on prerequisite criteria. 
 

AP Studio Art 3-D Design (Ceramics) (UC/CSU) 
This course is designed for the serious art student who is 
considering pursuing a college art major.  The course 
emphasizes exploring three dimensional space.  Students use 
creative thinking to develop work which demonstrates a breadth 
of exploration, a concentration, and high quality.  A portfolio of 
approximately 20 pieces I sent, in slide form, to the AP College 
Board to be scored.   
 
Prerequisites:  Completion of Art Exploration and 3 to 4 
semesters of Ceramics or Sculpture with passing grades are 
minimum prerequisites, however, most students would have 
completed 4 or 5 semesters of Ceramics or Sculpture before 
submitting a portfolio for acceptance into this Advanced 
Placement course.  The portfolio must be approved by the 
teacher before enrolling in this course.  Students who have had 
considerable independent art instruction outside of school may 
submit a portfolio of their artwork subject to teacher for 
approval in lieu of prerequisite visual art courses.  
Students/parents should check with counselor on 
prerequisite criteria. 
    

Drawing & Painting 1  (UC/CSU) 
This course is a foundation for continuing art students who wish 
to develop skills in use of charcoal, watercolor, pencil, paint, 
and mixed media. It is an opportunity for personal expression 
through many different approaches and media, combining skills 
and creativity. Prerequisite: Art Explorations. 
 
Drawing & Painting, 2-6  (UC/CSU) 
These are advanced art courses in which students will increase 
their technical competence in observation, recording, and 
creatively interpreting their environment.  A variety of media 
will be offered, including pencil, ink, charcoal, water color, and 
acrylics, as the student pursues varied assignments. Develop-
ment of a personal artistic vision and style is encouraged. 
Reflection on one’s own work and the work of others through 
written and oral critiques is used as a learning tool. Aspects of 
art history are also covered. Prerequisite: Art Explorations, 
Drawing & Painting 1-2. 
 
Photography 1  (UC/CSU) 
This is an elective fine arts class emphasizing photography as 
an expression of seeing, curiosity, imagination and experience-
sharing. Students will learn to use a 35mm camera, develop 
film, and print their own black and white imagery. This course 
is intended for all students who have successfully completed Art 
Explorations.  
 
Photography 2-6 (UC/CSU) 
Photography 2-6 are sequential courses that expand the 
techniques and explorations of Photography 1. Students learn 
greater technical control of the black and white medium and 
further explore straight fine art photography.  New concepts 
such as print manipulation, alternative processes, conceptual 
imagery, and documentary photography are also explored.  
Students also create a portfolio of work emphasizing the subject 
matter of their choice. 
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Honors Photography  (UC/CSU) 
This course is intended for the committed photography student 
who has completed two semesters of Photography with a B or 
better or has obtained instructor consent to take Honors. 
Personal solutions to photographic problems are explored, and a 
large body of cohesive work is created toward the formulation 
of a portfolio which satisfies the UC entrance requirement in 
visual arts. 
 
Sculpture 1-6  (UC/CSU) 
This course develops students’ abilities to visualize and 
construct three-dimensional objects in representative and 
abstract design, skills in handling tools and materials for three-
dimensional art, learning two forms of sculpture   (additive and 
subtractive), and exploring the history of sculpture while 
analyzing work of contemporary artists. Artists may work with 
wood carving, carving plaster, casting with plaster, wire 
sculpture, papier-mâché, assemblage, stone carving, and scrap 
wood figures. The classes may be repeated for credit. 
Prerequisite: Art Explorations. 
 
 

THE DRAMA PROGRAM 
 
The drama program is a four year sequence which begins with 
two years of actor training (Beginning and Intermediate 
Drama). At the advanced level students can continue on to The 
Communications Academy or do advanced level work in Drama 
and Theatre Directing. Students may enter the drama program 
any year of their high school career, but they must enroll in 
Beginning Drama no matter what year they are in school or 
what their previous experience in drama has been. The courses 
are year long (two semesters). 
 
Drama 1-2 (Beginning)  (UC/CSU) 
The course is divided into two parts: theatre training and 
application. Theatre training happens during the first and third 
quarters; the student learns the basic language and discipline 
necessary to work as a performing ensemble. During the second 
and fourth quarters the students apply their training by 
rehearsing for a production. Each student will be in two 
productions in his/her beginning year. A small amount of after-
school time is required. 
  
Drama 3-4  (Intermediate)  (UC/CSU) 
The course integrates theatre training with productions. The 
training is focused on specific skills such as voice, movement, 
mask, scripting, company management and technical theatre. 
Students rehearse and present two productions a year. More 
after-school time is required at this level.    
 
Drama 5-8 (Advanced) (UC/CSU)  
This course integrates theatre training with productions at a 
higher level than Drama 3-4 (intermediate).  The training is 
focused on specific skills such as voice, movement, mask, 
scripting, company management and technical theatre.  Students 
rehearse and present two productions a year.  Options open in 
directing Beginning Drama students, technical theatre, audition 
workshops, and company management.  More after-school time 
is required at this level. 
 
 

Multi-Media Stage Production  (UC/CSU Pending) 
The students in this course are members of the Communications 
Academy, an integrated media performance program.  Juniors 
and seniors in this program concurrently enroll in Advanced 
Video Production and the social studies and English courses 
offered within the Academy.  Students participate in running all 
aspects of production in eight projects over two years.  Students 
work together with Intermediate Drama and Advanced Drama 
Students in running Drake’s production company for all of the 
productions in the Little theatre.  Students are expected to spend 
outside of school time (8th period) in workshops, production 
teams, rehearsal, and pre- and post-production.  This program 
leads to potential careers in production, integrated media 
performance, video and audio production. 
 
Drama, Theatre Directing (UC/CSU)  (H) 
This is for students who prefer theatre-only training. This class 
meets two hours a week for ten weeks outside of the regular 
school day. The training is focused on enriching and deepening 
skills acquired in Intermediate Drama, including scene work, 
mask movement, voice, and ensemble skills. Third and fourth 
year Drama students only may take this seminar; they must be 
enrolled concurrently in Advanced Drama and must have 
completed Beginning and Intermediate Drama with grades of B 
or better. There are no productions in this class. 
 
Stagecraft 1-2 (UC/CSU)  
Students will learn basic stagecraft techniques including 
hanging and focusing lighting instruments, basic light board 
operation, set construction techniques, sound cue production 
and operation, fundamentals of prop and costume gathering and 
storage, stagehand and backstage crew theory and practice, and 
stage management. Students will have the opportunity to follow 
a production from concept to performance and to apply their 
classroom instruction in a production setting.  Prerequisite:  
Completion of Drama 1-4 or Drama I and instructor permission. 
 
 

THE MUSIC PROGRAM 
 
Beginning Band  (UC/CSU) 
A course designed for students with little or no previous music 
experience, Beginning Band teaches standard brass and 
woodwind instruments with the goal of advancing the student to 
participate in band, orchestra, or ensemble groups. Some 
instruments are furnished by the school. Some written 
homework on musicianship and occasional outside 
performances are required. 
 
Concert Band  (UC/CSU) 
This course is for students with some previous musical 
instruction, such as those with experience in middle school or 
junior high and/or those who have not played for some time and 
wish to use this class to catch up. The goal is to develop the 
proficiency that will advance the student to placement in 
Concert Band. Occasional outside performances are required. 
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Jazz Band  (UC/CSU) 
This course is an advanced study of modern jazz and popular 
music of the “big band” sound. Included will be study of music 
theory, harmony, and composition. This course is for the more  
advanced music student and will include performance activities 
outside school time. Audition or instruction permission 
required. 
 
Symphonic Band  (UC/CSU) 
This course involves advanced study and performance of band 
repertoire. Attendance at rehearsals and outside-of-school 
performances is required, including football and basketball 
games, rallies, concerts, festivals, etc. Instructor permission 
and/or audition is a prerequisite for enrollment. 
 
Orchestra 
This class is for the musician with a minimum of one year of 
string experience.  Students will study the orchestral tradition, 
becoming familiar with history and influential artists.  The 
emphasis of the class will be upon the student’s technical 
development, musicality, and performance repertoire.  Students 
will work in different ensemble, sectional, and solo 
configurations.  Some after-school and weekend performances 
are required. 
 
Jazz Workshop 
This class is for the experienced musician with little or no jazz 
experience. Students will study the jazz tradition, becoming 
familiar with history and influential artists. The emphasis of the 
class will be upon the student’s development of authentic 
performance techniques in jazz swing, Brazilian jazz, Afro-
Cuban jazz, and jazz-fusion. The goal is to develop proficiency 
within the jazz idiom to advance the student to placement in 
Jazz Band. Outside performances and concurrent enrollment in 
Symphonic Band are required. 
 
Music Technology 
This class is for students with little or no previous musical 
experience who would like to enter the world of music. Music 
Fundamentals are studied with an emphasis on composition. 
Students compose and arrange original music on computers 
through the use of MIDI sequencing and notation software. A 
variety of music styles is explored, including pop, rock, jazz and 
world music. Students are required to present their original 
work to a variety of audiences and will compile their 
compositions onto compact disc.  
 
 

 
 
 
Advanced Music Technology 
This class is for students who wish to continue their studies in 
Music Technology past the first year. Students will explore 
advanced musical concepts and apply them to original projects 
on the computer. Students will use software from first year 

Music Technology as well as a variety of new applications. A 
major emphasis will be upon the promotion of students’ original 
work and the business of music. Successful completion of first 
year Music Technology or instructor consent is required for 
entry into Advanced Music Technology.  (“f” requirement for 
University of California admission pending.) 
 
Concert Choir  (UC/CSU) 
Instruction in music fundamentals, voice production, sight 
reading, individual and group work, and part singing are 
included in this course, which may be repeated for credit.  It 
includes elements of choir, madrigals, mixed chorus, a cappella, 
beginning/intermediate/ advanced chorus. Some outside 
performances are required. 
 

       

Foreign Language Courses 
 

A complete four-year program is offered in Spanish and French. 
There is no foreign language requirement for graduation from 
high school, but California universities maintain a minimum of 
two years of a foreign language as an entrance requirement, and 
all Tamalpais District foreign language courses are certified to 
the University of California and the California State University 
system. Tamalpais District Outcome #8 is to encourage all 
students to develop communication skills in a second language. 
 
The following foreign language programs are offered: 
 
 French 1 through French 10 
 AP French Language  
 Spanish 1 through Spanish 10 
 Spanish 7/8 Honors 
 AP Spanish Language. 
 
French 1-2 or Spanish 1-2  (UC/CSU) 
The beginning level courses all emphasize speaking and 
understanding the language, with basics in listening, reading, 
spelling, pronunciation, vocabulary, grammar and syntax. 
Limited reading and writing are also presented as well as 
cultural material and brief samples of contemporary literary 
prose. First year French and Spanish courses stress mastery 
attainment. Until mastery of specific goals is attained, no marks 
are given. Make-up testing and tutoring are available at no 
student cost. 
 
French 3-4 or Spanish 3-4  (UC/CSU) 
The second year course, with a requirement of a C grade or 
better in the 1-2 course, is a progression from the first year with 
increased fluency in oral and written communication and 
greater complexity of subject matter. Most basic essentials of 
grammar are covered by the end of the second year. C grade or 
better is required for gaining credit in second year. Free tutoring 
available. 
 
French 5-6 or Spanish 5-6  (UC/CSU) 
Conversation is stressed during the third year. Review of 
fundamentals with enrichment of first and second year grammar 
is included. There is a closer look at the culture and literature of 
the language group, and there are oral and written assignments 
on reading materials. 
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French 7-8 or Spanish 7-8  (UC) 
In fourth year there is daily use of the written and spoken word 
with further mastery. Examination will be made of more 
advanced works within the culture of the language group. Some 
sections of Advanced Placement language will be offered. 
 
Spanish 7-8 Honors  (UC/CSU)  (H) 
A weekly seminar that meets before school. Students become 
group leaders in regular classes. To enroll, students must have a 
passing score on oral and written exams.   Generally, B or better 
in Spanish 6, pass an assessment, or teacher recommendation.  
Students/parents should check with counselor on 
prerequisite criteria.   
 
Spanish 9/10   (UC) 
This course provides students an opportunity to link academic 
work, career interests and real world experience in a 
responsible, more self-directed way. Class time is dedicated to 
resume and letter writing skills, conversation and interview 
skills, and vocabulary building structured around workplace 
scenarios. Students will establish links with local agencies and 
businesses to perform services as interns and will design and 
complete projects under the supervision of a workplace mentor. 
Students accept responsibility for their learning, resulting in 
greater self reliance, self esteem, and awareness of how 
academic work relates to the world beyond the classroom. 
 
French 9/10   (UC) 
French 9/10 is a one-year advanced course that continues the 
study and development of communicative proficiency in the 
four skill areas, building upon the foundation established in the 
previous four years of French.  With the focus on oral and 
written proficiency, the student will continue to expand his/her 
knowledge of grammatical structures and vocabulary.  This 
course continues the emphasis on cultural awareness and 
appreciation of the Francophone world. 
 
This course is available to students who have successfully 
completed French 8 with a C (70%) or better.  This approach of 
foreign language addresses Student Learning Outcome #8:  
communicates in a second language.  It also contributes towards 
Outcome #10:  analyze current issues from historical, political, 
economic, geographic, scientific and multi-culture perspectives. 
 

French and Spanish AP Language   (UC) (AP) 
These classes are specifically designed to prepare students to 
take the respective Advanced Placement Language test. Focus is 
on the speaking, writing, listening and reading components as 
well as detailing the advanced grammar content. Completion of 
French 8 or Spanish 8 is highly recommended, but exceptional 
students may enroll in AP at the discretion of the instructor and 
successful completion of a comprehensive entrance exam.  
Students/parents should check with counselor on 
prerequisite criteria. 
 
 

Mathematics Courses 
 

A comprehensive four-year program is offered in mathematics. 
A wide range of courses is available to meet the varied abilities 
and interests of the students. The Tamalpais District requires 
three years of mathematics to graduate. We recommend that 

students take four years of mathematics so they  are qualified to 
meet the challenges of  college education, the competitive job 
market, and decision making in today’s complex society. 
 
For all courses in the college preparatory sequence, a student 
must earn a minimum grade of “C-” or better in the spring 
semester in order to enroll in the next course. There are three 
main reasons for this policy:  1) “C-” is the minimum grade that 
the University of California and California State University will 
accept for a course to count toward entrance requirements;  2) 
each of our college preparatory courses builds on the preceding 
course. Based on our experience, we have found that students 
earning less than a “C-”, almost without exception, do not have 
the mathematical skills necessary to be successful in the next 
course. 
 
Students who get a fall semester “F” in a college prep math 
course will be dropped from the course. For those students, 
options for the spring semester are:  1) repeat the spring 
semester of their prior college prep math class to improve their 
grade, or 2) take a non-college prep math course, or 3) 
concurrently enroll in a college math course. 
 
Students who get a fall semester “D” in a college prep math 
course may continue in the spring semester with teacher 
recommendation. However, a grade of “C-” or better is required 
at the end of the spring semester in order to enroll in the next 
course of the sequence. 
 
Courses in the college prep sequence are designated with an 
asterisk (*). 
 
All students must complete the equivalent of a first year algebra 
course in order to earn a diploma.  This is a 2003-2004 state 
requirement and can be met by completion of  the 2-year 
sequence Algebra P1-P4 or Algebra 1-2.  Students who 
complete  algebra in middle school have met this requirement.  
Beginning in 2005-2006 all student must also pass the Math 
section of the California High School Exit Exam (CASHSEE). 
 
Economic Principles in Business Math 1-2 
This is an interdisciplinary course designed to integrate 
concepts from both mathematics and economics.  The course 
includes units on personal finance, tax law, time value of 
money, and consider credit.  Seniors who have successfully 
completed Algebra 2 or Algebra P4 are eligible to enroll.  This 
course may be used to fulfill 10 of the 30 mathematics units 
needed to graduate from the Tamalpais Union High School 
District.  Students who complete both semesters of Economic 
Principles in Business Math also meet the district economics 
requirement.  This course does not meet any UC/CSU 
requirements, however, juniors are also permitted to enroll if 
space allows.  For more information see the course of study in 
its entirety at www.tamdistrict.org/forstaff/curric/cos/index.htm. 
 
*Algebra 1-2  (UC/CSU)   
Topics in the college preparatory one-year course in Algebra 
include discovery of mathematical patterns, problem solving, 
unit conversion, perimeter and area, introduction to variables 
and expressions, simplification of expressions, solutions of 
linear equations in one and two variables, solution of quadratic 
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equations by factoring or quadratic formula, graphing linear and 
quadratic functions, modeling real-world situations with 
appropriate type of function, properties of linear and quadratic 
functions, properties of exponents, rational expressions and 
equations.  A theme for the course is the modeling of real world 
situations with appropriate diagrams, variables, equations, and 
graphs.  Successful completion of this course leads to 
Geometry. This course satisfies one year of the three-year 
mathematics graduation requirement and counts toward the “c” 
requirement for University of California admission. 
 
Algebra P1-P2  
During the course of two semesters, Algebra P1-P2 covers the 
content of Algebra 1. Topics include discovery of mathematical 
patterns, problem solving, simplifying expressions, perimeter 
and area, patterns and graphs, writing and solving equations, 
ratios and systems of linear equations. A theme for the course is 
the modeling of real world situations with appropriate diagrams, 
variables, equations, and graphs. 

               
* Algebra P3-P4  (UC/CSU) 
During the course of two semesters, Algebra P3-P4 covers the 
content of Algebra 2. A theme for the course is the modeling of 
real world situations with appropriate diagrams, variables, 
equations, and graphs and simplifying expressions and solving 
equations or inequities.  Topics of study will include linear, 
quadratic, absolute value, and radical equations; systems of 
linear equations or inequalities, and quadratic inequities: 
simplifying expressions: factoring, use of square root properties, 
laws of exponents, combining like terms, and looking for ones 
(simplifying fractions). 
   
Geometry 1H-2H  (UC/CSU) (H) 
This college preparatory course involves all topics covered in 
Geometry 1-2, but in more depth and at a faster pace and at a 
more abstract level.  It includes additional advanced topics such 
as mathematical models, and non-Euclidean geometries. 
To enroll, students must have earned an A- or better in Algebra 
P3-P4 or Algebra 1-2, and a passing score on the screening test.  
Students can expect a heavier workload. Students must receive 
a B or better in Geometry 1H to continue to 2H. 
 
Geometry 1H-2H satisfies one year of the three-year 
mathematics graduation requirement and counts toward the “c” 
requirement for University of California admission.  Students/ 
parents should check with counselor on prerequisite 
criteria. 

 
*Geometry 1-2  (UC/CSU)  
This college preparatory course includes study of lines and 
angles (length and angle measurement); transformations; 
inductive and deductive reasoning; logic and proof; congruence 
and similarity of triangles and other polygons; perimeter, area, 
and volume of two and three-dimensional figures; circles 
(chords, arcs, tangents); and trigonometry (tangent, sine, and 
cosine).  The course emphasizes mathematical reasoning, 
problem solving, communication, and use of tools and 
technology.   Prerequisite is successful completion (C- or better) 
of Algebra 1-2 or its equivalent.                                                                         
  

Geometry 1-2 satisfies one year of the three-year mathematics 
graduation requirement and counts toward the “c” requirement 
for University of California admission. 
 
Intermediate Algebra 1-2  
This course is designed to review and extend the topics of 
Algebra 1-2 or Algebra ZP1-P4 as well as introduce some 
topics of Advanced Algebra.  The content is approached in a 
more practical and intuitive manner.  Intermediate Algebra 1-2 
does not satisfy any UC admission requirement. 
 
*Advanced Algebra 1-2  (UC/CSU)  
A focus of the course is the study of families of functions that 
can be used to model real world phenomena and other 
applications. Topics of study include the following types of 
functions: linear, quadratic, exponential, logarithmic, 
polynomial, and power. Attention will also be devoted to the 
following topics: data analysis, systems of equations and linear 
programming techniques, use of algebraic properties to simplify 
expressions and/or solve equations, exponents and radicals, 
sequences and series, probability, and matrices.  
 
It is assumed that a student will have successfully completed 
Algebra P1-P4 or Algebra 1-2 and Geometry 1-2 to take this 
college preparatory course.  Advanced Algebra 1-2 satisfies one 
year of the three-year mathematics graduation requirement and 
counts toward the “c” requirement for University of California 
admission. 
 

 
 
 
Advanced Algebra 1H-2H  (UC/CSU)  
This course is designed for the students who are capable of 
going at a faster pace  into more depth and at a more abstract 
level than regular advanced algebra students.  To enroll, 
students must have a B or better in Honors Geometry or an A- 
or better in Geometry, and a passing score on the screening test. 
Students must earn a B or better in Advanced Algebra 1H to 
continue to 2H.  Students/parents should check with 
counselor on prerequisite criteria. 
 
Advanced Algebra 1H-2H satisfies one year of the three-year 
mathematics graduation requirement and counts toward the “c” 
requirement for University of California admission. 
 
*Pre-Calculus 1-2  (UC/CSU)  
This course is intended to prepare students for success in 
calculus.  Topics include periodic functions (trigonometric) and 
an in-depth review, with applications, of basic functions 
including linear, quadratic, polynomial, rational, and 
exponential.  Prerequisite for this course is completion of 
Advanced Algebra 1-2 with a grade of C or better.  Pre-
Calculus satisfies one year of the University of California’s 
three-year high school mathematics requirement for admission. 
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Trigonometry   (UC/CSU) 
This one semester course covers the study of the right triangle 
trigonometry and oblique triangle trigonometry. Topics include 
the trigonometric properties, coordinate trigonometry, 
sinusoidal functions, and angular and linear velocities. Intended 
for the college bound senior, this course provides a more 
intuitive and slower paced treatment of content than the Pre-
Calculus course.  
 
Reinforcement of related geometric and algebraic skills is 
included. Trigonometry satisfies one semester of the three-year 
mathematics graduation requirement and counts toward the “c” 
requirement for University of California admission. 
 
Statistics & Probability   (UC/CSU) 
This one semester course provides a foundation in probability 
and study of these topics. Open to students who have completed 
Advanced Algebra, Intermediate Algebra, Pre-Calculus or 
Trigonometry , this course is not intended for students majoring 
in math or science at the college level. It satisfies one semester 
of the three-year mathematics graduation requirement and 
counts toward the “c” requirement for University of California 
admission. 
 
Statistics 1-2 (UC/CSU) (AP) 
This a full year course in statistics with an emphasis on surveys 
and samplings, statistical reasoning, and contemporary 
applications.  It is designed for students who have successfully 
completed Intermediate or Advanced Algebra 1-2.  It is not 
open to mid-year transfers.  Prerequisite:  Completion of 
Intermediate or Advanced Algebra 1-2 with a grade of “C” or 
better. 
 
*AP Statistics 1-2  (UC/CSU) (AP) 
This course allows accelerated and motivated students who 
would like an alternative to Calculus. Technology is heavily 
incorporated into the curriculum, which draws from real life 
examples. This is a demanding, college level math class. To 
enroll, students must have completed Advanced Algebra with a 
B or better OR Pre-Calculus with a C or better.  Students must 
earn a C or better in first semester AP Statistics in order to 
continue to second semester. AP Statistics satisfies one year of 
the three-year mathematics graduation requirements and counts 
toward the “c” requirement for University of California 
admission.  Students/parents should check with counselor on 
prerequisite criteria. 
 
*AP Calculus 1-2  (UC/CSU)  (AP) 
This course allows accelerated and motivated students to 
continue mathematics in high school. Students may receive 
college credit by passing an Advanced Placement Exam of the 
College Entrance Examination Board. While the test is optional, 
it is our philosophy that each student takes it. 
 
This is a demanding college level math course, and students are 
expected to do a lot of preparation, which may include a 
summer assignment and much homework throughout the year. 
AP Calculus satisfies one year of the three-year mathematics 
graduation requirement and counts toward the “c” requirement 
for University of California admission. 
 

Prerequisites: A grade of “C-“ or better in Pre-Calculus OR 
completion of an approved Pre-Calculus college course.   
Students must earn a “C” or better in the first semester of AP 
Calculus to continue to the second semester. 
 

Physical Education Courses  
 

The physical education requirement at Sir Francis Drake High 
School is two full years (four semesters). All students must pass 
each of the four semester courses in order to graduate. Physical 
Education courses help students meet Tam District Outcome 14.  
 
Students who wish to defer Physical Education courses beyond 
9th or 10th grade should consult with their counselor to develop a 
plan.  There is flexibility in meeting this requirement.  Each 
course in the sequence of Core 1-4 is a prerequisite for the next. 
 
Option #1: 
Freshman Year:  Core 1 Fall Elective Spring 
Sophomore Year:  Elective Fall Core 2 Spring 
Junior Year:  Core 3 Fall Elective Spring 
Senior Year:  Elective Fall Core 4 Spring 
 
Option #2: 
Freshman or 
Sophomore Year:  Core 1 & 2 
Junior Year: Upper Div Core 3 Fall    Elective Spring 
Senior Year: Elective Fall Upper Div Core 4 Spring 
 
Option #3: 
Freshman Year:  Core 1 & 2 
Junior or Senior Year: Core 3 & 4 
 
Physical Education Core 1-2 
This two-semester course covers the physiological, psycho-
logical, and social benefits of a healthy, active lifestyle. The 
class emphasizes individual fitness, social development, and 
lifetime wellness through a variety of activities and topics 
including cardiovascular conditioning, team sports, weight 
training, anatomy, nutrition, sports history, and sportfolio work. 
Students assess and analyze their personal fitness as well as set 
goals to meet current health-related fitness standards.   
 
Physical Education Core 3-4 
This course focuses on individual, dual and team sports for 
social growth, low key competition, enjoyment, improvement of 
various skills. Self defense and dance units are included. 
Individual conditioning and cardio-vascular development.   
CPR, first aid, aquatics:  Red Cross certification upon 
satisfactory completion of these classes. 
 
 
Upper Division Physical Education Core 3-4 
 
Core 3 Required Activities: 
Sportfolio, Aquatics: Basic Stroke, Self Defense, Standard First 
Aid (students certified) 
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Core 4 Required Activities: 
Sportfolio, Dance, Aquatics: Water Safety, Health/Nutrition, 
CPR/AED, Physiology/Fitness Assessment (components of a 
Physically Fit individual), Fitness Training, Individualized 
Fitness Plan/Essay. 
 
Physical Education Electives 
There are no prerequisites for PE electives.  Most students will 
have completed PE 1-4.  Elective courses do not satisfy the 
Physical Education 1-4 requirement. Elective courses do not 
require a Sportfolio.  Elective courses offered include the 
following: 
 

Aquatic Fitness for Girls Only / Aquatic Fitness Co-ed 
Aquatic fitness is a one-semester elective course.  Workouts in 
the water and weight room to support beginners to advanced 
swimmers and non-swimmers.  Individual and group workouts 
by levels, also weightless workouts for injured students or 
student athletes from all sports. 
 
Hiking is a one-semester elective course.  Share your favorite 
hikes with friends and learn about new great hikes.  The class is 
offered on Monday afternoons from 3:30 to 5:30 and one 
Saturday every three weeks for six hours.  This is a fun and 
stress free way to get five elective credits and share Marin’s 
most beautiful vistas with school friends. 
 
Individual Excellence is a one-semester elective course 
open to all tenth, eleventh and twelfth grade students. This 
course allows students to develop their own personalized fitness 
plan designed to reach their specific personal goals. This course 
does not satisfy the P.E. 1-4 requirement. 
 
Shao-Lin is a one-semester elective course open to all students 
who have completed PE-1.  Through this course students will 
increase self-awareness, sense of presence and confidence, and 
skill over the precise control of the body in space and time.  The 
course is designed to improve students’ strength and flexibility, 
speed and slowness control, balance and explosive directional 
movement through a variety of warm-up exercises and 
movement sequences exhibited in the ten Tan-Tui lines.  The 
course also focuses on the history, religion, and philosophy 
underlying traditional Chinese martial arts.  This course does 
not satisfy the PE Core 1-4 requirement and does not require a 
Sportfolio. 
 
Weight Training for Girls / Weight Training Co-Ed 
Weight Training is a one-semester elective course open to all 
tenth, eleventh and twelfth grade students. Participants in this 
course will be exposed to the proper strategies, techniques and 
terminology concerning physical conditioning through 
resistance exercises. Aerobic and anaerobic conditioning is also 
continued through a variety of exercises. This course does not 
satisfy the P.E. 1-4 requirement. 
 
Yoga is a one-semester elective course that will cover “Hatha” 
yoga, exercise yoga. Students will learn body postures, methods 
for deep relaxation, breath control, and systems of mental 
concentration. The intention of the class will be to bring about a 
harmonious development of the individual. This course does not 
satisfy the P.E. 1-4 requirement.  
 

Science Courses  
 

In order to graduate, a student must complete Integrated Science 
1-4 unless a transfer student* (*must complete equivalent 
course). A student may elect to do this in the 9th and 10th 
grades or in the 10th and 11th grades.  It is strongly 
recommended that 9th grade students enrolled in Integrated 
Science 1-2 be concurrently enrolled in Algebra 1-2 or a higher 
level math course.  Ninth grade students enrolled in Algebra P1-
P2 are encouraged to begin the Integrated Science sequence in 
the 10th grade.  Transfer students should see their counselor to 
determine appropriate placement in science. 
  
Science courses help students meet Tam District Outcomes 6 
and 7. 

 
Integrated Science 1-4 (UC/CSU) 
This is a rigorous two-year college preparatory program 
incorporating the equivalent of one year of biological science, 
one half year of physical science and one half year of earth 
science.  Integrated Science 1-2 is the first year, and Integrated 
Science 3-4 is the second year of a two-year program.  These 
science classes are fun and exciting and will give you a better 
understanding of the world around you.  You will learn more 
about living organisms, the environment, the chemicals around 
your home, your community and your planet.   

 
You will discover how strange things occur quite naturally 
around us every day although we rarely think about them.  The 
program is designed to give all students the necessary 
background information and critical thinking skills needed to 
make informed decisions on scientific issues and prepare 
students for more advanced study in science. 
 
The program is laboratory based, using a thematic, spiraled 
approach. It stresses data gathering and interpretation, as well as 
individual research and presentation skills.  These skills will be 
developed/applied within the context of the major concepts in 
biology and earth science, as well as important introductory 
concepts from chemistry and physics. 

 
Integrated Science 1-2 counts as a UC elective. A passing grade 
for both Integrated Science 1 and 2 is required to enter 
Integrated Science 3-4.  Students must pass Integrated Science 3 
to go on to Integrated Science 4. Integrated Science 3-4 counts 
as a UC laboratory science. Nightly homework will occur. 

 
Chemistry  1-2 (UC/CSU) 
Chemistry is the cornerstone of scientific literacy. As the 
pivotal science, it provides links with biology and the study of 
the processes of life as well as mingling with physics and the 
study of fundamental particles of the universe. A basic 
knowledge of chemistry is necessary for good citizenship. 
Chemistry is involved in issues such as toxic and radioactive 
wastes, acid rain, air and water pollution, and in preserving 
natural resources. It is the study of the elements which make up 
every aspect of our universe. Emphasis is on understanding the 
facts and principles of chemistry through experimentation and 
problem solving. The course will strengthen the student’s ability 
to think mathematically. Students will spend at least 20% of 
their time in the laboratory. 
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Prerequisite: One year of Biology (transfer students) or 
Integrated Science 1-2; Integrated Science 3-4 must be 
completed or be taken concurrently with Chemistry. 
Recommended:  Completion of Algebra 1-2 with a grade of “C” 
or better and completion of, or concurrent enrollment in, 
Advanced or Intermediate Algebra 1-2.  Advanced Algebra 
strongly recommended. 
 
The course is designed primarily for 11th and 12th grade 
students.  It is accepted as a UC laboratory science or “g” 
elective.  To enroll in Honors Chemistry, ask the department 
chair for the criteria.  Honors courses will run only if enrollment 
warrants. 
 
AP Chemistry  (UC/CSU) 
AP Chemistry is designed to be the equivalent of a college 
introductory chemistry course, available primarily to seniors.  
As a second-year course in Chemistry, it is a good choice for 
the student who has a particular interest in Chemistry and/or is 
heading towards a career which requires a strong foundation in 
Chemistry (e.g., medicine, biochemistry, molecular genetics, 
engineering, geochemistry).  The overall goal of AP Chemistry 
is the understanding and application of fundamental chemical 
principles and concepts, with a strong emphasis on the learning 
of chemistry through laboratory experiences.  The work in AP 
Chemistry has a strong quantitative component.   
 
The course provides many opportunities for students to improve 
their skills in making observations of chemical reactions and 
substances, recording data, calculating and interpreting results 
based on the quantitative data obtained (applied algebra) and 
communicating effectively the results of experimental work.   
 
All students will be expected to take the AP Chemistry exam in 
the spring.  With satisfactory scores on the AP Chemistry exam 
some students will receive college credit and be able to 
accelerate their college program in science.  AP Chemistry is 
designed to be taken after Chemistry, but not as a substitute for 
Physics.  This course fulfills the UC/CSU “d” and “g” 
laboratory science requirements.  See your counselor for 
AP/Honors criteria/selection analysis. 
 
AP Biology 1-2 (UC/CSU) 
This course is designed to be the equivalent of a college 
introductory biology course usually taken by science majors 
during their first year. After showing themselves to be qualified 
on the AP Examination, some students will receive college 
credit and, in many colleges, be allowed to accelerate their 
college program in science. 
 
This course includes topics regularly covered in a college 
biology course for majors: Molecules and Cells (25%), Heredity 
and Evolution (25%), and Organisms & Populations (50%). The 
textbook  used  in  AP  Biology  and  the  kinds  of  experiments             
performed are the equivalent of those done by college students. 
Laboratory experiments regularly require additional time, and 
students will be expected to complete them after the normal 
school day. Extensive reading and note taking will be expected 
in addition to the regular homework, lab reports and research 
assignments. AP Biology provides students with the conceptual  
framework, factual knowledge and analytical skills necessary to 
deal critically with current scientific advancements. 

Prerequisite:  Completion of Integrated Science 3-4 with overall 
grade of B- or better.  Students with average grade of C+ or 
better may be admitted with teacher approval after consulting 
with math/science teachers. 
 
The course is designed primarily for 11th and 12th grade 
students who are interested in enrolling in a challenging science 
course. It is accepted as a UC laboratory science admissions “d” 
requirement or “g” elective.  Students/parents should check 
with counselor on prerequisite criteria. 
         
Physics 1-2 (UC/CSU) 
From the smallest subatomic particles to stars and galaxies, the 
study of Physics is the study of what makes the Universe tick.  
Physics students will explore the nature of gravity, light, sound, 
mechanics, electricity and magnetism through lecture/dis-
cussion, laboratory activities, reading and problem solving. 
 
Prerequisite: One year of Biology (transfer students) or 
Integrated Science 1-4.  Recommended:  Completion of Algebra 
1-2, with a grade of “C” or better and completion of, or 
concurrent enrollment in, Advanced Algebra 1-2. 
 
The course is designed primarily for 11th and 12th grade 
students. Most students are 12th graders who have completed 
Chemistry.  The course fulfills the physical science requirement 
for graduation, the UC laboratory science admissions “c” 
requirement, and is accepted by UC as an “g” elective. 
 
Physiology 1-2 (UC/CSU) 
Have you ever wondered how your body works, what are the 
causes of illness and diseases, and how the body repairs itself 
after illness or injury? Do you know what causes that 
uncontrollable twitch in your eye, what fitness really means or 
why you get headaches?  Physiology is your opportunity to 
learn the parts of the human body and how they work together 
to bring about the wonder we call life. 
 
Physiology is a study of the structure and function of the 
systems and organs of the human body, including skeletal, 
circulatory, respiratory, nervous, digestive, reproductive, 
excretory and endocrine systems.  The course involves 
extensive laboratory work, dissections, lectures/discussions, and 
outside reading.  The material covered in Integrated Science 1-4 
is the foundation of this course. This is a rigorous science lab 
course. 
 
Prerequisite:  Completion of Integrated Science 1 - 4 or one 
year of Biology (transfer students). Concurrent enrollment in 
Integrated Science 3-4 with the consent of the instructor is 
possible.  This course is designed primarily for 11th and 12th 
grade students.  It is accepted as a UC laboratory science “c” 
requirement or “g” elective. 
 
 

Social Studies Courses 
 

Through our social studies program students gain insights and 
knowledge about historical, social, and economic forces that 
have shaped the development of the United States and other 
nations and cultures.  
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All ninth or tenth grade students will take World Cultures & 
Geography. Social Issues is required for graduation and is taken 
in the ninth or tenth grade. All ninth or tenth grade students take 
a required one-year course in World History. A year of United 
States History is required for all eleventh or twelfth grade 
students. A one-semester course in American Government and a 
one-semester course in Economics are taken by all eleventh or 
twelfth grade students. These courses, required throughout the 
Tamalpais District’s schools, help students meet Outcomes 4, 7, 
9, 10 and 14. 
   
World Cultures & Geography (UC/CSU) 
This required, one-semester course for ninth or tenth graders is 
the study of the relationship between the physical environment 
and human beings, their cultures and their history.  
 
Students will be able to analyze the impact of physical 
geography on the economics, society, culture and history of a 
particular area and display their understanding of the connection 
between human development and the environment. They will 
demonstrate geographical literacy by conducting individualized 
research projects related to a specific region where they will 
explore and analyze these relationships in depth. 
 
This course will also study the interaction and interdependence 
of peoples and countries across the globe. The focus will be 
mainly on non-Western regions. Some of the global issues 
studied include religion and religious conflict, economic 
development, women’s roles, immigration and migration and 
population issues. 
 
Social Issues 
This is a one-semester course taken in the ninth or tenth grade. 
Required for graduation, it is designed to provide every student 
with a common base of knowledge about relevant health issues 
and skills for living in an increasingly complex world. Students 
will be expected to complete at least ten hours of community 
service as part of the course requirements. This course does not 
satisfy any college entrance requirements but is required for 
graduation.  
 
World History 1-2  (UC/CSU) 
A one-year requirement for freshmen or sophomores, this 
course is a study of the historical and cultural development of 
the various civilizations of the world from 1789 to the present. 
The student is expected to develop an overview of the past—
chronological, cultural and conceptual—as a foundation for an 
appreciation and enriched understanding of the world. This 
course will help the student develop a global perspective.  
 

U. S. History 1-2  (UC/CSU) 
A one-year requirement for juniors or seniors, U.S. History is 
designed to help students understand the political, economic, 
social and cultural development of our country and appreciate 
the various cultures within our pluralistic society. The main 
focus of this course is twentieth century America 
 
AP U. S. History 1-2  (UC/CSU)  (AP) 
Students must have the capacity to handle a heavy reading load 
and the potential to develop the analytical writing skills required 
by this course. The course follows a more formally structured 
approach than U.S. History and emphasizes developing 

analytical essay writing.  Students may take the Advanced 
Placement U.S. History Exam for a fee in May. Prerequisites: A 
passing score on an on-demand writing test and strong 
recommendations from tenth grade English and history 
teachers. Students must earn a C or better in the first semester of 
AP U.S. History to continue to the second semester.  
Students/parents should check with counselor on 
prerequisite criteria. 
 
American Government  (UC/CSU) 
A one-semester requirement for juniors or seniors, American 
Government is designed to help students learn to become 
informed, participating citizens of the United States. Students 
are introduced to the study of law and government through 
direct and simulated experiences in decision making. Students 
are asked to explore their own political positions. 
 

Economics  (UC/CSU) 
A one-semester requirement for juniors or seniors, Economics 
develops an understanding of our market system, as well as 
alternative systems. This is a conceptual course including 
market pricing, supply and demand, economic growth, stability, 
money, labor, business firms, monopoly, international trade and 
development, the role of government, and inflation. 

 
Contemporary Issues  (UC/CSU) 
is a one semester elective course which investigates current 
issues as they relate to America and the world. Major American 
domestic and foreign policy issues will be probed. Class 
procedures will include discussion, critiques of films and of 
speakers, projects and group reports. 
 
Psychology  (UC/CSU) 
is a one semester elective course for 11th and 12th grade 
students which emphasizes the principles of psychology. Topics 
may include human development, learning and memory, 
personality theory, mental health consciousness, gender and 
relationships, and social psychology. 
 
Human Sexuality 
Eleventh and twelfth graders will learn about the physical, 
psychological, and social aspects of sexuality. Information will 
be presented about sexual function, lifestyles and responsibility. 
Students will discuss the impact of decisions involving their 
sexuality on themselves and others. Parental permission is 
required. 
 
Economic Principles of Business Math 
See description under Mathematics. 
 
 

Student Services Department 
 

English as a Second Language (ELD) (UC/CSU) 
ELD is a two-semester language arts course which may be 
repeated for credit. It is designed for the student whose native 
language is other than English and whose proficiency falls 
below fluent. ELD is offered at Tam and/or Redwood and/or 
Drake, depending upon student need.  
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The course provides students with language instruction that 
develops their speaking, listening, reading and writing skills 
while following a sequential grammatical syllabus. It further 
acquaints them with American culture, customs and holidays, 
teaches them practical life and study skills, orients them to their 
new school environment and integrates them into main-stream 
classes and into high school and community life. 
 
Peer Resource 
This is a one-year elective course for tenth through twelfth 
graders that gives students an opportunity to develop 
communication, listening, teaching, presentation, advisory and 
conflict resolution skills so that they can help their fellow 
students. It is a student helping student program where students 
support as well as educate their peers. Programs include 
condom availability, health education seminars, middle school 
mentoring, and student outreach programs.  Course may be 
repeated up to 20 credits.   
 
Sheltered Subjects 
The primary goals of sheltered instruction are to teach required 
content area material to students with limited English 
proficiency, to build upon the students’ prior knowledge and 
experiences, to show relevance of new material to the students’ 
native culture and daily life, to develop the students’ critical 
thinking skills, and to integrate language instruction into content 
area instruction. The students make use of a variety of 
classroom resource materials, including native language and 
adapted literature and textbooks. The course also provides the 
students with tutorial support and teaches them how to become 
independent learners. Students earn credit toward graduation 
requirements in science, social studies or English, depending 
upon their need. May be repeated. 
 
Sheltered Subjects are accepted by UC/CSU provided the 
regular course is accepted; for example, Sheltered U.S. History 
is accepted by UC/CSU because U.S. History is. 
 
Academic Workshop / STEPS  
The Academic Workshop/STEPS programs assists students who 
are at risk of failing one or more classes and/or have a history of 
difficulties with school. Students are referred by their counselor 
based on this criterion, as well as the student’s desire to 
improve academic performance. The program encourages 
motivation and personal growth, helps develop effective study 
habits, teaches essential study skills, and supports each 
individual’s effort to succeed. Students earn five credits per 
semester for the class. 

 
 

Miscellaneous Courses 

 

Driver Education   
This course is offered only in summer school. Students may 
elect a non-credit alternative from Community Education. 
Students learn the principles of safe and effective driving and 
study the California Vehicle Code in detail.  
   
 
 
 

Inside Work Experience (Office/Teacher/Lab Assistant) 
Students may earn semester credit by assisting teachers, the 
librarian or office staff. The course may be Credit/No Credit, or 
a grade may be given, depending on the nature of the work. 
 
Leadership 
The Leadership Class is a semester-long course open to students 
who are highly motivated to improve their leadership skills. 
Some members of the class have been elected by their fellow 
classmates to serve as a class officer or as a student body 
officer. All students are involved in classroom activities, student 
government meetings, student and staff recognition programs 
on campus, students body activities, and school/community 
service programs. 
 
Students develop leadership skills through direct participation in 
the planning and implementation of a variety of student and 
staff activities. The Leadership students will participate in 
teacher-led discussions about topics such as goal setting, 
communication, decision making, leadership styles, and 
parliamentary procedures. 
 
Goals of the course are to develop responsibility, self-esteem, 
initiative, creativity, leadership and school pride; to allow 
students to participate in or manage co-curricular activities; to 
encourage productive student-staff relationships; and to develop 
positive school/community relationships and peer relationships. 
 
Students are expected to exhibit qualities of a good leader, such 
as being responsible, dependable, accountable, trustworthy, 
understanding and energetic. Students will be expected to 
present themselves as positive role models and to be available at 
various times before, during, and after school to participate in 
student activities. Twenty-five hours of community service are 
required per semester. 
 
Prerequisites: Students must maintain at least a 2.0 grade point 
average with no F grades. Students who apply for the 
Leadership Class must have outstanding citizenship and no 
discipline referrals during the school year; students who do not 
meet these criteria may be removed from the course. 
 
Senior Projects 
This course provides seniors an opportunity to work and study 
in a more responsible, self-directed way. While investigating 
subjects of genuine interest, seniors culminate their high school 
career by interacting with the larger community and responding 
to concerns and issues with a sustained focus not available 
within the current curriculum.  
 
Whether the project is self-selected or selected by a group, the 
student will investigate, research, and design a demonstration of 
his/her educational experience. Students accept responsibility 
for their learning, resulting in greater self reliance, self esteem, 
and an awareness of how various disciplines interact. 
 
Workplace Learning  
This course gives students the opportunity to link academic 
work, career interests and real world experience by integrating 
work-based and school-based learning, providing students with 
broad instruction in all aspects of the careers they are  preparing  
to   enter,  integrating  occupation  and  academic  learning,  and  
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linking secondary and post secondary educational opportunities. 
The course is intended for juniors and seniors as an integral part 
of their course work in a career academy or academic area, an 
optional part of their course work related to community service 
or career interest, or a part of an entrepreneurial program 
designed by students, teachers, counselors, or other members of 
the school community. It is generally offered as a five unit 
semester course; however, students may arrange with the 
teacher for a variable credit option as appropriate. 
 
Yearbook 
Students in this project-based class create a history of the school 
year at Drake. Students learn how to assemble a book, 
mastering skills in page design and copy writing. Students will 
also use computers for word processing, page layout and 
desktop publishing. Students are expected to attend school 
events, interview members of the school community and 
participate in fundraisers. Pre-requisite: Beginning Photography 
or Beginning Journalism or teacher approval. 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 



Curriculum at a Glance 
 

Subject Areas Grade 9 Grade 10 Grade 11 & Grade 12 Options 
 
ENGLISH 
 
(4 years required) 

 
English 1-2 
(Core) 
 
Elective:  Non-Fiction 

 
English 3-4 
(Core) 
 
Elective:  Non-Fiction 

American Literature (all 11th graders, unless in AP or Non-Fiction)  
Non-Fiction 1-2   AP English Language 
Advanced Journalism 1-2  AP English Literature 
World Literature/Shakespeare Oral Rhetoric (Academy X) 
Essay-Exposition/Contemporary Lit Poetry/Dramatic Literature 
                                                                Ancient Literature/Humanities 

SCIENCE 
 
(2 years required)*** 

Integrated Science 1-2 
(Core) 

Int. Science 3-4 + 
(Core) 
Elective:  Chemistry, 
  Physiology    

AP Biology 1-2                   Physiology 1-2  
Chemistry 1-2                                    Physics 1-2   
Environmental Science 1-2 (SEA-DISC) 
AP Environmental Science (SEA-DISC)     
Astronomy (if approved)                          AP Chemistry 

 
 
MATHEMATICS 
 
(3 years required)*** 

 
Algebra P1-P2 
Algebra P3-P4 
Algebra 1-2 
Geometry 1-2 + 

 
Algebra P3-P4 
Algebra 1-2 
Geometry 1-2 + 
Adv. Algebra 1-2 + 

Grade 11: 
Business Math 1-2 
Algebra 1-2 
Algebra P3-P4 
Geometry 1-2 + 
Adv. Algebra 1-2 + 
Int. Algebra 1A-2A 
Pre Calculus 1-2 + 
Trigonometry  
Statistics & Prob. 
AP Statistics 
Accounting 

Grade 12: 
Business Math 1-2 Pre Calculus 1-2+ 
Algebra 1-2 
Algebra P3-P4 Trigonometry   
Geometry 1-2 + Statistics & Prob.   
Adv. Algebra 1-2 + AP Calculus 1-2 
Int. Algebra 1A-2A AP Statistics  1-2  
Accounting  

 
SOCIAL STUDIES 
 

(4 years  required) 

 
World Cultures and 
Geography (1 sem.) 
 
Social Issues (1 sem.) 
 

 
World History 
 

Grade 11: 
U.S. History 1-2 
AP U.S. History  1-2 
Contemporary Issues 
Human Sexuality 
Psychology 

Grade 12: 
Economics 
American Government 
Contemporary Issues 
Human Sexuality 
Psychology 

FOREIGN 
LANGUAGE***  

Spanish 1 through Spanish 10, AP Language + 
French 1 through French 10 (AP Language) 

 
FINE ARTS 
 
(1 year required) 

Art Explorations (prerequisite for Drawing & Painting, Photography, Ceramics, Sculpture) 
Ceramics 1-6   Drama 1-8                                         Intermediate Band               World Arts 
Sculpture    Music Tech (Beg & Adv)                 Concert Band             
Drawing & Painting 1-6                 Theater Directing                              Stage Band   
AP Studio Art                            Stagecraft                                          Choir 
Photography 1-6 +                      Beginning Band                                Jazz Workshop   

INTEGRATED 
STUDIES 

Revolution of Core Knowledge (ROCK) 
MOBIUS 

Studies of the Environment Academy Communications Academy 
Survey of Engineering Academy 

 
APPLIED 
TECHNOLOGY 

Intro to Computers 
Computer Graphics/ 
Animation 
Web Design 
Computer Applications 
Comp. Programming 
Engr. Graphics 1-2 
 

Accounting 1-4 
Architectural Design 
Intro to Computers 
Comp. Applications 
Computer Graphics/ 
Animation 
Web Design 
Comp. Programming 
AP Comp. Science 
Engr. Graphics 1-2 
 

Accounting 1-4   
Architectural Design ROP Courses (must be 16 or older)  
Intro to Computers  Multimedia/Digital Comm. (at Drake) 
Computer Applications Television Production (at Drake) 
Computer Graphics /Amim. Electronics/Engineering (at Drake)  
Web Design  Computer Graphics 1-4 (at Drake)  
Computer Programming (ROP Courses not offered at Drake) 
AP Comp. Science                  are listed on pages 10 and 11.) 
Drafting 1-2                              
Workplace Learning                 
Engineering Projects   

PHYSICAL 
EDUCATION 
(2 years required) 

Physical Education 1-2-3-4 
(Two semesters must be taken in grade 9 or 10.) 
 

Physical Education 3-4  
PE Electives: Aquatic Fitness,  Hiking, Individual Excellence, 
  Shao-Lin, Weight Training, Yoga 

 
SUPPORT 
CLASSES 

Academic Workshop / Special Day Class 
English Language Development (ELD) 

Success Through Empowerment Plus Skills (STEPS) 
Math Academic Workshop 

 
OTHER CLASSES 

 
       Inside Work Experience           Yearbook            Leadership                  Peer Resource  
     

**Three years recommended   ***Four years recommended   + Honors Seminar also offered 

Graduation requirements include four years of English and social studies, three years of mathematics, two years of science,  two years of physical 
education, one year of fine arts, Intro to Computers (pass exams), and enough electives to total 220 credits. Most students take courses well beyond 
these requirements.                   Revised January 2006 
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Drake Decision-Making
Who Decides What

Decisions can be made by whole community if majority of DLC votes to use a weighted vote or if 25% of whole community*
petitions for a whole community vote.  Decisions not impacting students/parents can be made by whole staff directly.
* - See DLC Bylaws, Section 7.7, for details on determining 25% of whole community

Got an issue you want addressed?  See below for who makes what decisions.
Submit Admin items to the Principal

Submit DLC items to the Principal’s Secretary (DLC agenda item forms in Staff Lounge)
Submit Whole Community items to the Instructional Improvement Coordinator

Our decisions are guided by our
Vision Statement

At Sir Francis Drake High School we strive to personalize learning, provide academic and emotional support, and design engaging and challenging instruction
to prepare our students for higher education, the workplace and civic participation.  As a community of learners, we foster knowledgeable, creative, self-
directed, ethical students who think critically and express themselves effectively.

Our decisions are guided by our
Vision Statement

At Sir Francis Drake High School we strive to personalize learning, provide academic and emotional support, and design engaging and challenging instruction
to prepare our students for higher education, the workplace and civic participation.  As a community of learners, we foster knowledgeable, creative, self-
directed, ethical students who think critically and express themselves effectively.
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                               Principal’s Message
Dear Parents:

The school year is off to a great start and a lot of changes have happened at Drake
over the summer that promise a great year ahead for your student(s). It is
understood that the most important job of any successful school is to hire the right
people into the right positions and provide for them the resources necessary to be
successful in supporting the vision/mission of that school.  I am pleased to say that
the new staff hired at Drake will help us do just that.  Paula Dallas joins our
administrative team as a new Assistant Principal.  Paula was an outstanding
science teacher at Tam High and made an instant impact with the organization of
our revamped freshman orientation program.  The new faces of  Nancy Morales,
Bob Stempel, Lori Carter, Caitlin Mohan, Jessica Rutberg, Brian Lynch, Sandy
Howard, Alex Sayres and Shannon Johnson round out the new crew to our
teaching and support staff.  All are outstanding!

It remains an ongoing educational goal of the staff at Drake to support the
intellectual and emotional development of your child.  For this year, both Drake
staff and the Board of Trustees have targeted the transition of students from
middle school to high school as a top priority.  We have put in place a variety of
instructional supports (i.e. Academic Workshop, and small learning communities) to
ensure that your student(s) meet the district graduation requirements by the end of
their sophomore year.  No matter what grade level, the staff at Drake looks
forward to challenging your child to challenge themselves in becoming a more well-
rounded student and citizen.

With our staff, I am confident that Drake will meet and exceed your expectations
for the 2006/07 school year.  Your willingness to get involved in our school can also
help make this happen.
Welcome back,
Don Drake, Principal

 P.S.  September 14th is Back to School Night. The evening will begin at 7:00pm
in the Gymnasium.   Please come meet the teachers and staff.
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Library Databases
The online subscription databases available in Drake Library may also be accessed by students
from their home computers. Descriptions of these databases are available on the library page of
the Drake website (drakehs.org). Below are the codes you may need to use these programs:

Student Resource Center               Opposing Viewpoints
Password:  pirates                Password: pirates

EBSCO Magazine Article Search               World Book Encyclopedia
User ID:  drake                                                     User ID: drakehs
Password: pirates                  Password: pirates

CultureGrams                 SIRS Researcher
User ID: drake                Customer #: drake
Password: pirates                 Password: pirates

                                               Oxford English Dictionary
                                                User ID: drake
                                                Password: pirates

Drake News
Drake News is a parent newsletter published six times a year by the Drake Parent Club, a School Advisory Committee

Principal: Don Drake
Parent Club Co-Presidents: Holly Briese and Mary Chapman
Editors: John & Manuela Piha Rampulla
Mail Crew Coordinator: Jeri  Morton
Printer: Ali Hekmat
Online Editor: David Sondheim
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Welcome to Drake Theatre Ensemble. When you are
checking out all that Drake has to offer, drop by the
theatre, and see our modernized facility or better yet, a
show.

In the fall we are thrilled to present Federico Garcia
Lorca’s passionate tragedy Blood Wedding November 1-4
and Mary Zimmerman’s shimmering retelling of myths
Metamorphoses November 14th-17th.

In the Spring we will present a special production of
Names and Faces, stories from the AIDS quilt March 7-9,
and two original pieces by David g Smith.

Sept 30 - Dance-A-Thon
Oct 18-20 - ComAcad Campaign Ads
Nov 1-4 - Blood Wedding
Nov 14-18 - Metamorphoses
Nov 28-Dec 1 - Band Winter Concerts
Dec 5-8 - ROCK Drama Project Performances
Dec 19-22 - FINALS
Dec 23-Jan 9 - WINTER BREAK

Second Semester

Jan 17-19 - ComAcad MultiMediaMythology
Feb 6-9 - Drake Fringe Festival
Feb 15-16 - MotherLode Auditions
Mar 7-9 - Names & Faces
Mar 22-23 - ComAcad Art & Social Responsibility
Presentations
Apr 9-13 - SPRING BREAK
Apr 17-19 - MotherLode Performances
May 1-4 - Int/Adv I
May 15-18 - Int/Adv II
May 21-25 - Band Spring Concerts
May 31-Jun1 - ComAcad Poetry Cafe
Jun 12-15 FINALS

We’re also very pleased to announce the addition of a
Stagecraft class to the department. Peter Parish will be
leading students in the design and construction of sets,
lights, audio, costume and make-up. Our modest scene
shop has been recovering from its hiatus, accumulating
tools, equipment and materials. However, we’re in need
of a few key items. Plus, we’re looking to re-stock our
costume supply.

Our WISH LIST for donated items:

Sewing machines - working

Paint Spraying rig

Pneumatic tools (light duty)

Muslin - any width

Any spare material

Decent scissors for fabric

Paint brushes - all shapes and sizes

Interesting costume pieces or fine clothes

If you think you have something that we might like that’s
not on this list, please call Peter Parish (415-458-3456)
and arrange a drop-off. Also, if you have expertise in
costume design and construction, or any other theatrical
design skills, please call Peter to lend a hand during our
build/work days.

We have some VERY interesting set designs for this year
already planned. We hope to see you in the theater and to
dazzle you under the lights.

Drake Theatre Ensemble
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 **   COUNSELING  CONNECTION   **
Welcome Back!  Hope you all had a calm and relaxing summer!  A big THANK YOU to all the students and parents for
your patience and calm demeanor during the first week of school.  This was a very smooth start and the students are
settling well into the rhythm of school.

The Counseling Department is committed to helping all students achieve success in school and prepare for college or
work.  Our goal is to serve students at Drake in the most organized and effective way possible.  We take into account the
academic and emotional development of the student, as well as the timeliness of information within the school year.  We
hope that this overview helps you to understand the breadth of services which we provide to assist your student to meet
with as much success and to make choices with as much knowledge as possible.

We also hope that this information helps you to understand the importance of making appointments ahead of time if you
would like to meet with us.  It is often difficult to “fit you in” without an appointment, and we want to make sure that we
are prepared and have ample time to do the best job possible, so please do call in advance for an appointment.

Counseling services year in review:

September: A Senior Letter is mailed home which covers the information listed below.  Counselors are available to
meet with senior students (at their request) to review the following:

Courses required for graduation
Competencies required for graduation
SAT/ACT test information
UC & CSU application deadlines
Transcript and college recommendation information

Frosh Presentations are given to all 9th grade students in their classroom to review graduation and college
preparatory requirements, and to develop an academic plan for progress toward graduation and college
preparation.  Please peruse the Instructional Guide for information regarding graduation and college
preparation.  We will be sending you a letter outlining the presentation along with a copy of your student’s
proposed academic plan.

Counselors would be happy to talk with parents, answer questions and address any specific concerns you
may have regarding this classroom presentation.  Please feel free to contact your student’s counselor
directly (via phone or e-mail) once you have received the letter.

Sept - Dec: Counselors meet with Frosh students individually to get acquainted and discuss any personal issues or
support pertinent to students.  This meeting is an opportunity for counselors to develop a personal
relationship with their students.  Counselors are available (by phone, e-mail or appointment) to talk with
parents about any issues or questions that arise.

October: On Frosh Parent Night (October 3rd  at 5:30 p.m. in  Room 219 if your student’s counselor is  Lea
Bonucchi and in the Student Center if your student’s counselor is Brian Lynch, Lynne Kennedy or Sheila
Souder) the counselors meet with frosh parents to provide an overview of the services provided in the
next four years and discuss the transition to high school.  A question and answer session follows.
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October: All senior students and parents are encouraged to join us at Senior Night (October 10th at 5:30 p.m. in the
Little Theatre).  Counselors and College Specialist share information received at the most recent UC and
CSU conferences.  A question and answer session follows.

October: College/Career Center hosts college representative visits.  All students are welcome.  Students should
read the Daily Bulletin for information and sign up with Mrs. McCune for visits.

October: UC and CSU application workshops take place in the College/Career Center.  Your student must sign up
in advance with Mrs. McCune to participate.

November: All parents and students are strongly encouraged to attend Junior Night (November 2rd  at 5:30 p.m. in the
Small Gym).  Present are UC, CSU, private and community college representatives, as well as College/
Career Specialist, Barbara McCune.

Sep-Dec: Counselors meet with senior students (at their request) to work on college applications, personal
statements and letters of recommendation.  Any student wanting a letter of recommendation must meet
with her/his counselor, complete an information overview and, most importantly, allow three weeks (NOT
including holidays) for the counselor to complete the letter.  Please see your counselor for deadline.

We want to write a letter which allows your student’s best qualities to shine; we need adequate time to do
so.  It is not appropriate to request a letter of recommendation from your counselor or the college
specialist the week prior to the holiday vacation.  Feel free to download the recommendation form in
advance at http://drake.marin.k12.ca.us/info/counseling/lettersofrecomendation.htm.

December: At Financial Aid Night (December 7th at 5:30 p.m. - Student Center) parents and students have an
opportunity to receive information and resources for working their way through the maze of college tuition
and financial aid.

Jan/Feb: Counselors escort sophomore students to presentations by each of the Academies so that students are
prepared to make informed choices about course selection for Jr/Sr years.  Counselors then meet with
their sophomores in small groups to discuss the following:

College and Career Planning Student Guide
Transcript information
Future goal setting as it relates to college or career
Appropriate course selection (including AP/Honors information)
PSAT/SAT/ACT information

February: A Sophomore Night (February 1st at 5:30 p.m. in the Student Center) is held for parents.  Counselors
review information relevant to junior year planning.  Teachers and students from the Academies give brief
presentations and answer questions.

February: The Sophomore Career Inventory is given by the Career Specialist, offering students an opportunity to
explore aptitudes and interests.

Feb-Mar: Counselors meet with frosh, sophomores and juniors to assist them in planning and selecting courses for
the following year.  It is imperative that students attend the presentation during tutorial (dates posted in
Daily Bulletin).  Counselors are responsible for making sure students take all required courses for
graduation.  It is the responsibility of the students and parents to make sure that the student signs up for
courses required for college eligibility.
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March: 8th graders register for fall semester classes. Counselors meet with eighth grade students and their
parents to assist them with course selection for frosh year.

March: Community college and career opportunity events for seniors take place in the Career Center.  Please
listen to the Daily Bulletin (or access it daily on the Drake website at drake.marin.k12.ca.us/info/bulletin)
for dates.

March: Summer internship and summer college program information is available in the Career Center.

Mar-May: Junior conferences are held.  It is the responsibility of the students or parents to make an appointment
to meet with their counselor or the college specialist to discuss college preparation, including  transcript
information, SAT/ACT scores, appropriate college choices for the student, and resources for additional
information.

May: Counselors review student’s transcripts and second trimester report card grades in order to make
appropriate summer school recommendations.  Summer school begins the week following the last day of
school in June.  Recommendations are made based upon second trimester grades in spring, which is prior
to final receipt of grades in June, due to the early start date of summer school.  The last day of work for
counselors is June 14th this year, so we will not be here when summer school begins.  Please make sure
to ask questions regarding summer school prior to the last week of school.

As you can see, we offer a strong support system for students with a focus on both personal and
academic growth and success.  We know that your individual student is very important.  Given our
student/counselor ratio, we work diligently to ensure that each student receives the best services possible.
We appreciate your support as we work with your students during their tenure at Drake High.

FROSH PARENT NIGHT -  MARK YOUR CALENDARS: All frosh parents are invited!  We will discuss the
transition to Drake and hold a Q&A session for parents on Thursday, October 3rd at 5:30 p.m. (Room 219 if your student’s
counselor is  Lea Bonucchi and in the Student Center if your student’s counselor is Brian Lynch, Lynne Kennedy or Sheila
Souder).   Please be on time, as we begin promptly.

PSAT INFORMATION for SOPHOMORES & JUNIORS: LYNNE NEEDS TO DO THIS PART

Test Date: Saturday, October 21st at 8:00 a.m.
Test Time: Approximately 3 to 3-½ hours
Registration fee: $30.00 made payable to Drake High School
Registration time: Between September 20th and October 6th.  Please sign up with Jolie Jacobs, counseling secretary.  The
deadline for sign-ups is October 6th and it is FIRM.

You are invited and encouraged to check out the Drake Counseling website, with direct e-mail links
and links to resources such as: college, career, testing, financial aid, special needs, study skills and
more!  http://drake.marin.k12.ca.us/info/counseling/index.htm

Counseling  Conn (cont.d)
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SPORTS WRAP-UP

WAYS COUNSELORS COMMUNICATE WITH
PARENTS

Parent Newsletter  - please read it regularly, as we
write a Counseling Connection article for each
issue.
Instructional Guide - a fabulous resource for course
information, graduation and college preparatory
requirements.
Student/Parent Handbook - a wealth of information
on policies and procedures.
Daily Bulletin (updated daily on the Drake website)
http://drake.marin.k12.ca.us/info/bulletin.html   -
both counseling and college/career information is
posted regularly.  Also, information regarding
Honors and AP courses is posted.  It is the
responsibility of the student to listen or read the
Bulletin daily to stay up-to-date on the latest
information.
Counseling website (listed above)
Last, but not least, e-mail and telephone for your
personal questions and concerns.
Students and parents: Absolutely no headphones,
CD players, Ipods or cell phones are allowed in
the counseling office - that means during
appointments, too!

Thanks for reading and have a great year!!

HOWDY!  Drake MTB would like to invite
all Drake students and parents to participate

in our successful program.  High school mountain biking is
growing by leaps and bounds in Northern California, and
Marin is no exception.  In fact, Drake is the one high school
closest to the geographic heart of mountain biking.  Many
people in our community consider mountain biking to be
their birthright, and Drake MTB is here to provide a quality
program equal to that.

Drake MTB is coming off an undefeated season
and its’ second State Championship in three years, and this
year looks to be as promising as last.  But even if your
student is an absolute beginner, Drake MTB has a place for
him or her.  Whether its competition, improvement, or just
basic riding skills that your student desires, we will provide
that for them.
Enrollment and other information are available at
www.drakemtb.org .  Check it out.

BACK TO SCHOOL NIGHT

Thursday, September 14th

7:00 p.m. in the Gym
Come and walk through your students’ daily schedule
and hear about all the great things happening at Drake.

PARENTS NEEDED FOR
 DRAKE LEADERSHIP COUNCIL

The purpose of the Drake Leadership Council (DLC)/Site
Council is to deal with instructional/non-instructional issues
as they pertain to the site, including Drake’s three-year
Instructional Improvement Plan, curriculum, programs,
budget, procedures, master schedule, student health and
welfare, other issues as deemed appropriate. The DLC
consists of the Principal, teacher, classified, student and
parent/community reps.
Parent/community reps shall be elected through a demo-
cratic process at the discretion of the constituency that
they represent. Membership for the five vacant positions
will be decided by an election process that will take place
at Back to School Night on September 14, 2006. Inter-
ested parents/community members should apply by e-
mailing a letter of interest, including some biographical
information was to what makes you a good candidate, to
Jeannie Shaw at jshaw@tamdistrict.org. The deadline to
apply is September 13th. Parent/community reps will be
elected in the fall for a two-year term.
Parent/community members shall, upon selection and as
needed for communication purposes:
- Attend all meetings of the DLC; communicate to
recording secretary when you cannot attend. There are
tentatively two meetings per month after school.
- Contribute ideas, time and effort to support the work of
the DLC.
- Communicate information to representative groups and
report back to DLC.

Jeannie Shaw
Drake High School
Principal’s Office
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 SCHOOL TO CAREER’S 9TH ANNUAL SUMMER INTERNSHIP
 PROGRAM IS A SMASHING SUCCESS!
This summer 180 Marin students used their off-time from the regular school year to commit themselves to

exploring their career interests through in-depth internships in a wide variety of industries. Over 80 businesses partnered
with School to Career to provide opportunities for these students.  Through the Marin County School to Career
Partnership and its collaboration with the Regional Occupational Program (ROP), these students also enrolled in rigorous
classes for which they received high school credit.

   DRAKE HIGH SCHOOL WAS WELL-REPRESENTED:

Twenty-six Drake High School students successfully completed the Summer Internship Program this year. Their
internship placements included:

Intel Clubhouse         KWMR Radio Station      Prison Law
Marin General Hospital         So. Marin Fire Dept.       Madera Pet Hospital
Marin County Health & Human Services       Twin Cities Coop       Firemen’s Fund, Legal Dept.
Sausalito Art Festival                    Skyside Studios                    Romberg  Tiburon Center
Marin County District Attorneys’ Office         Russell Davis Architects       Couture Architecture

 EXCITING STC ACTIVITES TO LOOK FOR DURING THE FALL
 SEMESTER:

September: Applications for Fall Internships (due Sept. 15th)

October: School to Career Fall Internship Program (October 2 – November 21)
              Buck Institute for Age Research (special private tour for teachers)
                Marin General Hospital Youth Health Forum (required to become eligible for a hospital internship)

November: Architecture, Engineering and Construction Job Shadow Day

•  Fall Internships are Available
Applications are now being accepted for the Fall Internship program that will run for 8 weeks from October 2 -
November 21 during which students work an average of 6 hours per week, generally after school, on a worksite.
Interested juniors and seniors should contact the School to Career Liaison in the College and Career Center (Room
211) for an application.  The deadline for applying is Friday, September 15.
• Youth Health Forum at Marin General Hospital
This one-day event provides students who are interested in health care to meet with doctors, nurses and other hospital
staff from various departments to learn more about possible careers in the healthcare field.  A behind-the-scenes tour of
the hospital is also included.  Attendance qualifies students to apply for internships at Marin General, Kaiser Permanente
and Novato Community Hospitals.  Applications are available in the College and Career Center.

ROBERTA DOSSICK, the Business and Education Liaison, is in the College and Career Center at Drake on
Tuesdays, Wednesdays, and Fridays.
Contact Roberta Dossick (415) 458-3484 - email: rdossick@tuhsd.marin.k12.ca.us

                Fall 2006
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Crab Feed
 Saturday, February 3, 2007

The Drake Fund, Benchwarmers and Parent Club
Present

Third Annual Golf Tournament
San Geronimo Golf Course

Friday, October 13, 2006
Tee Time – 12:00 p.m.

Sign up now before spots are all gone!
Call Anne-Marie Sicroff for more information

at 453-5875

Drake High School Benchwarmers
Present

The 15th Annual Pirate Power
Pancake Breakfast

Sunday, November 5, 2006
8:30 to 10:30 a.m.

Drake Gym

BE A TABLE SPONSOR
Sponsor a table and receive free tickets to the breakfast

contact Elizabeth McGrady at 455-0855.

School calendar dates for 2006-07:
First day of school 8-23-06
Winter Recess 12-25-06 through 1-9-07
February Recess 2-19-07 through 2-23-07
Spring Recess 4-9-07 through 4-13-07
Last day of school 6-14-07These are strict deadlines due to the printing schedule

and the availability of parent volunteers to help with the
mailing.
Articles can be submitted to Jeannie Shaw  as a Word
attachment by e-mail. Please also send a copy to the
editors at manupiha@aol.com

Drake News Deadlines
The Drake News will be published six times during the
2006-07  school year.
Our deadlines for  submitting articles are:

August 25
October 13

November 17
January 12

March 9
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Does your student have learning challenges that are
causing difficulties in school?  Do you have questions
about his or her IEP (Individualized Education Plan) or
504 plan, or do you need to know more about such plans
and how to make them more effective?  If the answer to
any of these questions is “yes,” you can find help at
Parent-to-Parent Connection (“p2p”), a Tam District
support group for parents of high school students with
learning challenges. Our parent meetings offer informa-
tion from dynamic speakers on a wide variety of topics,
and we open each meeting an hour before the program
to allow for informal discussion and networking with
other parents.

Drake High’s representatives will meet monthly with
TUHSD administrators Karen Mates and Carol Eber in
order to plan p2p programs and also to voice your
questions and concerns about how well the district is
serving student needs.  If you would like to receive e-
mail notices of meetings or have comments or questions,
please contact p2p@tuhsd.marin.k12.ca.us.   To find out
more about p2p, visit our website at www.tamdistrict.org/
p2p.
Please take note of our new programs.  We repeat
some of our more popular programs from year to year,
such as Jane McClure’s January presentation on college
options for kids “not on the Harvard track.”  However,
this year we are running a number of new programs,
and where we are repeating program topics, we have
tried to get in a new speaker or otherwise to have a fresh
look at the issue.
Our first meeting on September 20, at 7:00 p.m.  will
give you the chance to get off to a good start for the
2006-7 academic year.  Our meeting agenda follow:

p2p 2006-07 meeting schedule

2nd Wednesday every month, 6 pm-9pm, Kreps, RWHS;
Program at 7 pm, informal parent meeting time, 6-7 pm.
 
9/20/06      A Cooperative Model for Advocating for
Your Special Needs Student.  Also, Planning for High
School Success [Diane Provo]; handouts on assess-
ments, IEP’s, and 504 plans.

10/11/06    Social and Emotional Challenges and
Solutions for Students with LD’s:  Getting along with
peers and teachers, self advocacy, getting plugged into
high school.  [Dr. Virginia Bassi; role-playing workshop]

11/15/06     You do have choice for high school:
Which High School best suits the needs of my
student?  Student and parent panels on TUHSD high
school options.  Handout information on Intra-district
transfer policy and procedures

[No December meeting]

1/10/07      What’s next?  Four-year colleges for
Students with learning Issues:   which ones to pick,
how to get in; everything you wanted to know about four
year colleges but were afraid to ask. [Jane McClure]

2/14/07      What’s next?  Four year college isn’t the
only way:  Real Life Options that work for kids with
Learning Challenges

3/14/07      Broadening High School Experience:
some new and nontraditional options [TEAM, Intern-
ships, ROP, Drake’s Engineering Academy, Outward
Bound, Peer Counseling, Pilot Program:  Teen Emergency
Response Team, Construction Technology class)

4/04/07     Get me Outta Here!  Meeting Graduation
Outcome and High School Exit Exam Requirements/issues
for LD kids

5/09/07      Help!  My kid forgets everything and is
disorganized!  Executive Functioning Problems and
how to solve them [Dr. Ellen Krantz]  Also, Getting
ready for a Successful High School Experience:  How to
develop a four year plan, tips for making the transition
easier, the summer transition workshop.

[no June, July, or August meetings]

Welcome back to school!  We hope to see you at one of
our meetings.
 Joseph S. Spinelli
Sir Francis Drake High School rep
Parent to Parent Connection (p2p)

Help for Those With Learning Challanges

p2p Connection
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September 2006
Sunday Monday Tuesday Wednesday Thursday Friday Saturday

1 2

3 4
School

Holiday -
Labor Day

5 6
2:50 PM Staff

Meeting

7 8 9

10 11 12 13
2:50 PM TLG

Meetings

3:45 PM DLC
Meeting

Club Day

14
7:00 PM Back

to School
Night - Gym

15
Minimum Day
- Schedule D
(Periods 3, 4,

6)

16

17 18 19 20
2:50 PM Staff

Meeting

21 22
Powder Puff

Football
Game

(Tutorial)

23

24 25
No classes -

Staff
Development

Day

26 27
2:50 PM Dept

Meetings

4:00 PM DLC
Meeting

28 29
Fall Rally -

Tutorial

30

Aug 2006
S M T W T F S

1 2 3 4 5
6 7 8 9 10 11 12
13 14 15 16 17 18 19
20 21 22 23 24 25 26
27 28 29 30 31

Oct 2006
S M T W T F S
1 2 3 4 5 6 7
8 9 10 11 12 13 14
15 16 17 18 19 20 21
22 23 24 25 26 27 28
29 30 31
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Support Personnel Accountability Report Card 
A continuous improvement document sponsored by 
the California Department of Education and Los Angeles County Office of Education 

Sir Francis Drake  High School          
PRINCIPAL:        Donald J. Drake                                                                                           DISTRICT:  Tamalpais Union High School District     
1327 Sir Francis Drake Boulevard                                                                                           GRADE LEVELS:   9, 10, 11, 12                                 
San Anselmo, California 94960                                                                                               ENROLLMENT:  1075 
Phone: (415) 453-8770   Fax: (415) 458-3438                                                                         SCHOOL YEAR:  Traditional                                       
Website: drake.marin.k12.ca.us 

 
 
 
The Sir Francis Drake High School Student Support Team are dedi-
cated professionals who work cohesively to support the personal and 
academic development of our students, while maintaining a safe 
environment that promotes and enhances the learning process. Our 
goal is to help all students achieve success in school and develop 
into contributing members of society.  Our comprehensive school 
counseling program is driven by the National Standards for School 
Counseling.  Our SPARC is an accurate measure of the success of 
our school support programs and will be integrated into the school 
site plan. 
Our support team plays a vital role in student success by assisting 
students in academic planning, resolving conflicts peacefully, and 
intervening in moments of personal crisis.  We ensure that students 
and parents have access to college and career support, referrals to 
alternative programs and community resources, and continuous 
guidance in planning students’ post high school education and ca-
reers. 
 
 
 
Student support is an integral part of the education process and 
counselors play a pivotal role in this process. The counselors design, 
implement, and evaluate programs for the academic, career, and 
personal/social growth of the students. The district supported coun-
selor to student ratio is 325:1.  Collaboration is an ongoing and in-
valuable process. Support team members meet weekly to implement 
programs and refer students for support services to assist them in 
meeting their goals. The team provides support to individual stu-
dents, families, small groups and through parent presentations and 
referrals.   
The psychologist and special education staff evaluate students re-
ferred for special needs, including 80 special education students.  
The health technician evaluates for physical health issues.  The col-
lege and career specialist provides multiple avenues to explore ca-
reer and college opportunities.  The school to career liaison provides 
opportunities for students to explore technical and career opportuni-
ties via internships, job shadows and informational interviews. 
Team members (22) have over 322 years of combined experience in 
education. Educational qualifications of the team members include: 1 
doctorate, 10 master’s degrees, 2 teaching credentials, 1 special 
education credential, 4 pupil personnel services (PPS) credentials in 
school counseling, 3 administrative credentials, 1 PPS credential in 
school psychology, 1 certificate in speech-language pathology, and 
numerous specialized certifications and professional organization 
memberships. 
 

Team Member Educa-
tion Ex-
perience 

Team Member Education 
Experi-
ence 

Principal 11 
 

Counseling Sect’y 22 
 

Asst. Principals 
(2) 

 
27 

New Perspectives 
Therapist (1.0) 

 
11 

School Coun-
selors (3.2) 

 
36 

Full Circle Therapist 
(1.2) 

 
10 

School Psych 
(1.0) 

4 
 

Principal’s Secretary 32 
 

Health Tech 25 AP Secretary 30 
Speech Thera-

pist 
 
7 

Attendance Clerk  
38 

College Coun-
selor 

 
16 

Campus Supervisors 
(3) 

 
34 

School to Ca-
reer Counselor 

 
10 

Administrative Tech. 
Coordinator 

 
9 

 
 

 
The school support team shares responsibility with all staff for main-
taining a positive school climate, which promotes mutual respect and 
harmonious relations.  Our school safety plan is evaluated and up-
dated each year.  Our school support members monitor the campus 
to ensure student safety.  As a result of these efforts, the Drake High 
School campus is a positive and safe place for all community mem-
bers.    
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Drake’s Peer Resource Program offers student advice from well-
trained peers. Peer counselors deal with the issues of substance 
use/abuse, parents/family, school, interpersonal issues, or other 
areas of student need.  Peer resource counselors support at-risk 
students and impact school climate and safety by helping students 
increase their coping skills and teaching skills to resolve conflicts 
peacefully and effectively.   
 
 
 
At Drake, we believe that by personalizing learning, providing aca-
demic and emotional support in accordance with the national stan-
dards, and developing and designing powerful instruction, our stu-
dents will meet our academic and social outcomes.     
Personal/Social Domain:  Weekly individual and group counseling, 
implemented by the student support team, has helped assist stu-
dents in dealing more effectively with their personal and family is-
sues.   
Academic Domain:   Trimester progress reports allow the student 
support team to monitor student progress towards graduation and 
college eligibility and provide support for students to meet these 
goals.  We counsel students with D or F grades, which has had a 
positive impact on future grade reports. 
 
 

9.10%

8.40%  

7.70%  

2001-02 2002-03 2003-04 

Percentage of D /F G rades 

 

82.70%

86.70% 86% 86.70%

90.90%

2000-01 2001-02 2002-03 2003-04 2004-05

Seniors Planning to Attend College

 
 
Career Domain: Due to outreach efforts by the student support per-
sonnel team, including yearly planning toward UC/CSU eligibility, 

Principal’s Comments 

Student Support Personnel Team 

School Climate and Safety 

Student Results 



 

2 

more students are planning for and meeting the eligibility require-
ments for college entrance. 

57.50%
58.50%

59.80%

64.10%

2000-01 2001-02 2002-03 2003-04

Percentage of Seniors Completeing 
UC/CSU Requirements

 
 
 
 
Major Accomplishments: 
Drake’s Student Support Team is proud of their contributions to the 
following achievements of the school: 
California Distinguished School Award 2005: The award honors 
the state's most exemplary and inspiring public schools. This highly 
sought after award is granted to approximately five percent of Cali-
fornia's public schools each year, and no fewer than 40 counties are 
typically represented. 
New American High School: In 1999-00 Drake earned this designa-
tion from the U.S. Department of Education. The award recognizes 
outstanding high schools across the nation that are committed to 
high standards for all students. 
Class Size Reduction Program: Drake participates in the Ninth 
Grade Class Size Reduction Program. In 2005-06, English, Mathe-
matics, Science and Social Studies were the four subjects selected 
under a state waiver to be funded at a maximum class size of 25.  
Average enrollment is 23.4.   
Other Achievements: Drake’s results in 2004 on the California High 
School Exit Exam far exceeded the state’s standards. 97% of Drake 
students passed the English portion of the exam, and 97% passed 
the mathematics. Drake offers a range of Advanced Placement  and 
honors classes. ‐In 2003-04 there were 150 students enrolled in 
one or more AP classes. Of the 198 AP tests administered, 149 stu-
dent exams received a score of three or higher. On the SAT, Drake 
students score consistently above the national and state  averages. 

 
  
 
Academic 
• California High School Exit Exam (CAHSEE) – A requirement 

for graduation, test results are used to identify and place aca-
demically at-risk students into support classes. 

• Special Education Assessments - The school psychologist 
provides assessments for students with special needs, which al-
lows for placement according to individual educational plans. 

• PSAT – preliminary SAT, offered annually to 10th and 11th grade 
students. Counselors interpret the PSAT results for students. 

• PLAN – practice ACT, offered annually to 10th grade students. 
Counselors interpret PLAN results for students. 

• SAT I and ACT – Students are encouraged to take both of 
these college entrance exams.  

• SAT II - Students take these college entrance subject tests if 
they are applying to selective private universities or to any Uni-
versity of California campus. 

• Advanced Placement (AP) Exams -Students can earn college 
credits by taking and passing AP exams in many subject areas.  

• California’s Standardized Testing and Reporting Program 
(STAR) - Measures students progress in meeting California’s 
Content Standards.  Students take the California Standards 
Tests in the 9th, 10th and 11th grade.  Test results are used by 
counselors to help determine appropriate course selection for 
students. 

Career 
• Career Occupational Preference System (COPS) – Students’ 

career interests, aptitudes and abilities as well as personality 
and learning styles are identified for post-secondary planning. 

• Bridges –online program for students that offers education 
planning tools and career exploration inventories.  

Personal-Social 
• Health Screenings – Our school health technician conducts 

health screens to identify health barriers to academic success. 
• On-site mental health program – Our counselors and case 

review team identify and recommend at-risk students for individ-
ual or group counseling. 

• School Attendance Review Board (SARB) – Students with 
poor attendance are advised and monitored to improve atten-
dance. 

 
 
 
The team interacts with agencies, businesses, and programs in order 
to meet or enhance the needs of our students. Individual, family, and 
group counseling, parent information nights, mental health services, 
job readiness, and college preparation are among the many services 
that are provided by our community partnerships and resources. 
Academic Domain: University of California Early Academic Out-
reach Program (EAOP), California State University Early Academic 
Outreach Program, YWCA, Adult Education, CAPS/COPS Career 
Inventory, Bridges Career Development, College Representative 
visits, College of Marin.  
Career Domain: Regional Occupational Program (ROP), Work Ex-
perience Partnership with hundreds of local businesses including 
numerous City and County departments, Armed Services. 
Personal/ Social Domain: Full Circle Family Institute, New Perspec-
tives, Peer Resource, Support Groups. 
 
 
 
All Drake parents are encouraged to become involved in any of the 
following school’s support groups:  
Drake Fund – A non-profit organization of parents, alumni and 
friends that raises and allocates funds for Drake educational pro-
grams.  E. Badala: 415/453-8770. 
Parent Club – The group recruits and coordinates volunteers and 
provides parent education on current topics. K. DeKirby: 415/453-
8770. 
Benchwarmer – Parents and friends fundraise to support Drake 
athletics.  The group provides extra equipment, uniforms, awards and 
assists with athletic scholarships. L. Sabia: 415/453-8770. 
Drake Scholarship Foundation – A non-profit organization estab-
lished to assist Drake graduates with financial aid for higher educa-
tion.  Assistance is granted to students planning to attend four-year 
colleges, vocational, business and professional schools. B. McCune: 
415/458-3481, bmccune@tamdistrict.org. 
Volunteers – Community members share their time and talents with 
students and staff by working in the library and counseling center, or 
serving as members of site governance councils.  Volunteer mem-
bers make significant contributions to the overall success of the total 
program. S. Patent: 415/458-3478, spatent@tamdistrict.org. 
 
 
 
Our student support team is committed to growth and improvement, 
guided by the changing needs of the students and community we 
serve.  Using assessment tools such as surveys, parents interviews 
and student evaluations, the support team has prioritized areas to 
align with our school’s improvement plan.   
• Counselors will meet all 9th grade students to complete a four-

year course outline that meets graduation and college prepara-
tory standards. 

• Counselors will provide support groups and drug use interven-
tion based on Healthy Kids survey data and student needs. 

 
 
 
The Student Support Team is dedicated to sharing information with 
students, parents, faculty, and the community at large.  Listed are 
some of the avenues we use for effective communication: 
Personal Communication: 
♦ Drake Leadership Council ♦ Back to School Night and Open 
House ♦ Annual Grade Level Counseling & Orientation Events ♦ 
Financial Aid Night ♦ SST, IEP meetings and parent conferences ♦ 
Classroom visits by counselors ♦ Peer resource and college/career 
specialist ♦ Principal’s tours and student shadowing events ♦ 
Printed Communication: 
♦ Parent Newsletter with Counseling Connection ♦ Six-week pro-
gress reports ♦ Daily Bulletin ♦ Letters to parents at crucial points 
throughout year ♦ Instructional Guide and Parent Handbook ♦ 
Electronic Communication: 
♦ E-mail addresses for all support team members ♦ Drake Web Site 
http://drake.marin.k12.ca.us ♦ Attendance office auto-dialer ♦ Web-
site links to homework/grades of some teachers ♦ SPARC on Drake 
website ♦ Counseling parent night Power Points on-line ♦ 

Measurements 

Community Partnerships/Resources 

Parent Volunteer Involvement 

Major Achievements 

Focus for Improvement 

Keeping You Informed 
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Core Literacy Portfolio High School Student Handbook 
 
 

Dear Student, 
 
The Core Literacy Portfolio is a Tamalpais Union High School District assessment, a graduation requirement and 
an opportunity for you to collect and reflect upon your work. The pieces in your collection should demonstrate 
your ability to read, write and speak in a variety of subjects for a variety of purposes, as stated in the District’s 
graduation outcomes: 

   
Outcome #1:  Students will communicate articulately, effectively, and persuasively when 

speaking and writing.  
 
Outcome #2:  Students will read and analyze material in a variety of disciplines. 
  

This portfolio, first submitted in your sophomore year, will establish your strengths, evaluate your 
accomplishments and set goals for improving your communication and analytical skills during your junior and 
senior years.  The Core Literacy Portfolio is a collection of your best work as a reader, writer and speaker, usually 
from your first two years of high school. 

    
You will submit your portfolio to the district in April of 2007 to be evaluated by a panel of teachers from different 
subject areas.  In order to graduate, your portfolio must earn a 4 or better against the Core Literacy Portfolio Rubric 
(see page 1.)  

 
Your portfolio will be evaluated against the following rubric: 

 
Range: This standard measures your ability to read, write and speak in different subjects, for a variety of 
purposes. For example, you demonstrate Range when you select a science lab report that analyzes data, a 
history research paper that evaluates both sides of a controversial issue, or an English essay that 
interprets the meaning of a poem or prose passage. 
 
Literacy Strategies: This standard measures how you approach the reading, writing and speaking 
demands in any subject. To read with comprehension, write with clarity and speak effectively, you use a 
variety of appropriate strategies. When reading, you may need to skim, question, summarize or re-read. 
As a writer, you may need to pre-write, choose appropriate syntax and diction and revise. As a speaker 
you may need to outline, practice or perform a presentation. 
 
Technical Control: This standard measures how well you use and understand Standard English. In 
writing, technical control is demonstrated through a sense of audience, clarity, diction, punctuation, 
spelling, syntax and organization. When reading, technical control is demonstrated through fluency and 
comprehension. When speaking, technical control is demonstrated through tone and clarity.  
 
Reflective Analysis: This standard measures your ability to think about yourself and your work in an 
analytical and reflective way.  Each piece in your portfolio should reveal some reflective thought.  You 
may do this on the cover sheets of each piece, as well as in your Letter of Reflection. 

 
Use this handbook as a guide to help you create a portfolio that meets high standards. The staff of the Tamalpais 
District looks forward to reading your portfolio in the spring.  
 
Sincerely, 
 
 
 

              Steven Butler                Anna Pilloton                          Ellen Strempek 

Assistant Superintendent--Educational Services           Executive Director of ETF           Literacy Assessment Coordinator 
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Core Literacy Portfolio Holistic Rubric 
       

The Literacy Portfolio must include evidence of reading, writing and speaking.  No one element of the portfolio is 
given undue weight in determining a holistic score. 
     
6  EXCEPTIONAL PERFORMANCE (Exceeds the ETF Standard) 

• presents evidence of exemplary range which demonstrates clear competence; exceptional skill at adapting reading, 
writing and speaking for a variety of purposes in a variety of subjects 

• consistently demonstrates the skillful and effective use of a wide variety of literacy strategies (e.g., revises 
effectively, reads with insight and thoroughness, shows highly effective speaking techniques) 

• exhibits a high degree of technical control (mechanics, usage, spelling, syntactical variety, voice and sense of 
audience); work is generally free from errors 

• provides discerning reflective analysis; commentary is unusually thorough and perceptive 
   
5  ACCOMPLISHED PERFORMANCE (Exceeds the ETF Standard)  

• presents evidence of substantial range which demonstrates clear competence; skillfully adapts reading, writing and 
speaking for a variety of purposes in a number of subjects 

• demonstrates the effective use of a variety of literacy strategies (e.g., revises competently, reads with thoroughness, 
shows effective speaking techniques) 

• exhibits a high degree of technical control (mechanics, usage, spelling, some evidence of syntactical variety, voice 
and sense of  audience); work is generally free from errors 

• provides thoughtful reflective analysis 
   
4  PROFICIENT PERFORMANCE (Meets the ETF Standard) 

• presents evidence of range which demonstrates competence; adapts reading, writing and speaking for a variety of 
purposes in a number of subjects 

• demonstrates the use of a variety of literacy strategies (e.g., revises adequately, reads thoughtfully, shows 
proficient speaking techniques) 

• exhibits competence in technical control (mechanics, usage, spelling, some evidence of syntactical variety, voice 
and some sense of audience); work may have occasional errors 

• provides reflective analysis 
   
3  NEARLY PROFICIENT PERFORMANCE (Does Not Meet the ETF Standard) 

• presents evidence of some range; attempts to adapt reading, writing and speaking for a variety of purposes in a 
number of subjects 

• attempts to demonstrate the use of some literacy strategies (e.g., shows some evidence of revision; reads at a literal 
level; shows some evidence of effective speaking) 

• exhibits some degree of competence in technical control (mechanics, usage, spelling); work may have frequent 
errors 

• attempts to use some reflective analysis 
   
2 DEVELOPING PERFORMANCE (Does Not Meet the ETF Standard) 

• presents little evidence of range; does not adapt reading, writing and speaking for a variety of purposes and in a 
number of subjects 

• attempts to use literacy strategies (e.g., little evidence of revision; evidence of reading is limited with partial 
understanding; evidence of speaking performance is limited) 

• exhibits limited technical control (mechanics, usage and spelling); work may be flawed 
• shows little evidence of reflective analysis 

   
1  EMERGING PERFORMANCE (Does Not Meet the ETF Standard) 

• presents minimal evidence of range; does not adapt reading, writing and speaking for a variety of purposes and in a 
number of subjects 

• may exhibit serious and persistent errors in technical control 
• displays limited use of literacy strategies (e.g., little revision; minimal evidence of reading; minimal speaking 

performance) 
• fails to present reflective analysis 

–  1 – 
 



Core Literacy Portfolio: How to Select Your Evidence 
  

Reading Evidence: Include and reflect on a range of work from three different 
subjects, showing how you make meaning out of text. Consider how you read and 
for what purpose. One piece must demonstrate your ability to analyze text.  
 
Please use the questions in italics to guide your reflection. 

 
Comprehension: How do you read and understand challenging text?  
 
Choose an example of your work that demonstrates comprehension of a challenging text.  To support 
your evidence, please also include a copy (or excerpt) of the text. Sample assignments: graphic 
organizer, reading journal, annotated text, flagging and commenting on a passage with post-its, a 
high-lighted article with an explanation of what was high-lighted, reading log, interpretive essay, test 
on a particular text or chapter that was difficult for you, etc. 
 
 
Application: How do you apply what you have read to a new problem or situation? 
 
Choose an example of your work demonstrating your ability to carry out or use a procedure in a given 
situation.  Sample assignments: translating mathematical word problems into equations and vice 
versa, generating a lab procedure in science, using a technical manual or online instructions to create a 
computer program or application, etc. 
 
 
Analysis: How do you study the parts of a text?  

 
Choose an example of your work demonstrating your ability to closely read and analyze a written 
passage.  Sample assignments: interpretive essay on a piece of literature, an argumentative essay 
based on a history text, fully annotated text noting and explaining the significance of patterns, 
Socratic Seminar text analysis, CCQC [Claim, Context, Quote, Commentary], SOAPS [Subject, 
Occasion, Audience, Purpose, Speaker], etc. 
 
 
Synthesis: How do you integrate the parts of a text, or connect the ideas in several texts, to 

create a new whole? 
 
Choose an example of your work in which you were asked to create something original out of several 
parts of a text, or several texts. Sample assignments: formal research paper, essay on multiple works by 
the same author, comparison-contrast essay, debate brief, I-Search, Saturation Report, multi-genre 
project, final essay exam, Power-Point presentation, text-related web-site, artistic response to a text, 
creative adaptation of text, world history simulation, original science project, etc. 
 
 
Evaluation: How do you critically evaluate what you read?  

   
Choose an example of your work in which you judge a text based on its point of view, bias, credibility, 
structure, content, style, significance or effect.  Sample assignments: critique of a dramatic 
interpretation of text, history or science essay evaluating the bias or credibility of a source, journalistic 
critique of an article, editorial, or publication, history essay on the effectiveness of a political regime, 
event, policy, treaty or movement, essay evaluating the contributions of a famous artist, political 
leader, or philosopher, book review, etc. 
    

– 2 – 
 



Core Literacy Portfolio: How to Select Your Evidence (continued) 
  

 

Writing Evidence: Include and reflect on three pieces of writing in at least two subjects, 
showing that you can communicate articulately, effectively, and persuasively. One 
piece must demonstrate several stages of your writing process.   
 
Please use the questions in italics to guide your reflection. 

 
 

A. Process Piece:  How did your work change and grow as you revised? Changes in spelling 
and grammar are important, but what specific changes in content did you make to improve 
the final draft? What strategies did you use to revise and edit your work? 

 
This piece of writing has gone through a series of drafts, from pre-writing through writing, editing 
and revising. You need to include: 

 
• a copy of the assignment (recommended) 
• pre-writing: brainstorming, outlining, mapping, clustering, etc. 

• first draft 

• second draft 

• final draft 

 
 
B. Expository Piece:  In what ways is this piece articulate, effective, and/or persuasive?  

 
Exposition is writing that explains ideas. In whichever piece of exposition you include, your 
evaluator will want to see you effectively develop a thesis or hypothesis and support it with 
evidence. Choose your strongest piece of exposition in one of the following modes: interpretation, 
reflection, evaluation, research, speculation and persuasion. Avoid exposition which is simply a 
report of information.  

 
 
 

C. Free Choice Piece:  What third piece of writing best rounds out our picture of you as an 
articulate, effective writer? Why did you choose this piece over others? 

 
 Include any piece of writing that is different from the other two in terms of your voice, style, 
purpose, and/or genre.  

 
 

 

Speaking Evidence: Include three Speaking Certificates from at least two different 
subjects or from a presentation outside of the school setting. 
 
Take time to carefully respond to the questions on the front of the certificate: this is 

further evidence of your ability to Reflect. 
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Core Literacy Portfolio 
 

       
Description of: 
Work – Rationale – Reflection 
 

      

 
 
Evidence of  
Reading 
 
 
� Evidence of Analysis 

(you must include at least  
one piece with this focus) 

 
� Evidence of 

Comprehension, 
Application, Analysis, 
Interpretation, 
Synthesis and/or 
Evaluation 

 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Name: ____________________________________________________  

Name of Selection: _________________________________________   

Course Name:______________________________________________ 

Teacher: __________________________________________________ 

 

Original Assignment Date: ___________________________________ 

 

Description of Work:________________________________________  

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

 

Reason for Inclusion: _______________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

 

Reflection of Academic/Personal Growth: ______________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 
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Evidence of  
Writing  
 
 
� Process piece of 

Exposition 
 

Optional Accompanying 
Documents 

 
� Original Assignment 

Description 
 
� Rubric 
 
� Copy of text or 

passage 
 
� Prewriting 
 
� Drafts 
 
� Copy of research 

materials 
 
 
 
 
� Exposition 
 
 
� Free Choice 
 
 
 
 

 

 

 

 

  

Name: ____________________________________________________   

Name of Selection: _________________________________________   

Course Name: _____________________________________________  

Teacher: _________________________________________________  

 

Original Assignment Date: __________________________________ 

 

Description of Work: _______________________________________   

__________________________________________________________  

__________________________________________________________  

__________________________________________________________  

 

Reason for Inclusion: _______________________________________  

__________________________________________________________  

__________________________________________________________  

__________________________________________________________  

 

Reflection of Academic/Personal Growth: _____________________  

__________________________________________________________  

__________________________________________________________  

__________________________________________________________  

__________________________________________________________  

__________________________________________________________  

__________________________________________________________  

__________________________________________________________  

__________________________________________________________  

__________________________________________________________  

__________________________________________________________  

__________________________________________________________  
   

                       - 5 - 

 

Core Literacy Portfolio 
 

       
Description of: 
Work – Rationale – Reflection 
 

      



 
Speaking Certificate 

   

Speaker completes this section: 

 
Speaker’s Name: ____________________________________________________________________________________ 
 
Audience Description:   _________________________________________  Date of Presentation:  ________________ 
 
Brief Description of the Assignment:  _________________________________________________________________ 
  
____________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________ 
 
Self Evaluation: Using the rubric as a guide, what is your assessment of your content, organization,  
language use, presentation technique, and overall ability to communicate with your audience?  
 
____________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________ 
 
 

 
 
Evaluator completes this section: 

 
Evaluator Name:  ____________________________________________________________________________________ 
      
Evaluator Score (1-6):  _______  
  
See rubric for 1-6 descriptions. Feel free to highlight or make notes on the rubric, in addition to writing comments 
below. 
 
Evaluator Comments on this Speaking Presentation: 
____________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________ 
 
Evaluator’s Signature:  ______________________________________________________________________________ 
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Core Literacy Portfolio Speaking Rubric 

 
  

6  EXCEPTIONAL 
• content meets the demands of the assignment in an insightful and engaging manner 
• organization smoothly enhances the audience’s ability to understand the content 
• language is vivid, precise and appropriate to the assignment 
• delivery engages the audience through a distinct and natural enunciation, excellent eye contact, and effective 

volume, intonation, pacing, posture and gestures 
• speaker responds to the audience (clarifies concepts, acknowledges mood, makes connections) 

 
 

5  ACCOMPLISHED  
• content meets the demands of the assignment in a thoughtful manner 
• organization supports the audience’s ability to understand presentation 
• language is well chosen and appropriate to the assignment  
• delivery engages the audience through skillful enunciation, consistent eye contact, and appropriate volume, 

intonation, pacing, posture and gestures  
• speaker acknowledges the audience but is limited in responding to it 

 
 

4  PROFICIENT 
• content meets the demands of the assignment 
• organization is satisfactory, but could be more cohesive or less predictable  
• language is appropriate to subject and occasion 
• delivery engages the audience through appropriate eye contact, volume, pacing, posture and gestures 
• speaker acknowledges the audience, but does not interact with it 

 
 

3  NEARLY PROFICIENT  
• content meets the demands of the assignment in a superficial way 
• organization shifts; speaker meanders, but does return to topic 
• language is inappropriate or imprecise at times 
• delivery distances the audience through limited technique: occasional eye contact, a somewhat indistinct voice, 

rushed pacing, and/or ineffective and somewhat distracting body language 
• speaker does not directly respond to the audience 

 
 

2  DEVELOPING 
• content merely acknowledges the assignment, but does not meet the specific demands 
• organization is lacking; speaker meanders 
• language is inappropriate or imprecise  
• delivery distances audience through ineffective technique (limited eye contact, a voice the listener strains to hear, 

hurried or distractingly inconsistent pacing, and/or inappropriate or distracting body language)  
• speaker does not acknowledge audience 

 
 

1  EMERGING 
• content does not connect to or support the assignment 
• organization is absent; topic is incoherent 
• language is imprecise and confusing 
• delivery loses the audience through confusing language and ineffective technique, including little or no eye contact, 

an indistinct voice, inappropriate pacing, and often distracting body language 
• speaker ignores the audience 
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Core Literacy Portfolio Sample Table of Contents 
 
   

 
 Page  Semester   
  Completed 
 
Letter of Reflection ..............................................................................................1 Spring, 10th 
 
Evidence of Reading: 
 

A. Ability to Analyze Text 
“Fighting Elizabethan Stereotypes,” an essay on  
Kate’s character in Taming of the Shrew .........................................3   Fall, 10th    
 

B. Ability to Comprehend Text 
Graphic organizer and annotated article on how we 
use geometry in our daily lives. .......................................................8 Spring, 9th 
 

C. Ability to Synthesize and Evaluate Text 
“A Critique of China’s One Child Policy,” a debate 
brief for World Cultures ................................................................12 Spring, 10th 
 

 
Evidence of Writing: 
 

A. Expository Piece 
Disease paper from Integrated Science “The Scourge 
of AIDS in Africa”.........................................................................20 Spring, 10th 
 

B. Process Piece of Exposition 
“Holden Caulfield Was a Phony” an interpretive  
essay on Catcher in the Rye ..........................................................26 Fall, 10th 
 

C. Free Choice Piece 
Letter to Assemblyman written for Social Issues ..........................36 Spring, 9th 
 
 

Evidence of Speaking: 
 
 A.     Speaking Certificate for Intermediate Drama Performance...........37 Fall, 10th 

 

B.     Speaking Certificate for Introduction to Computers Presentation .38 Fall, 9th 

 
C.     Speaking Certificate for Integrated Science Presentation ..............39 Spring, 10th 
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Core Literacy Portfolio Table of Contents Template 

 
   

 
 Page  Semester   
  Completed 
 
Letter of Reflection 
 
 
Evidence of Reading: 
 

A.     Ability to Analyze Text   
 
 

B. Ability to Comprehend Text 
 
 
C. Ability to Synthesize and Evaluate Text 

 
 
 
 
Evidence of Writing: 
 

A. Expository Piece 
 
 

B. Process Piece of Exposition 
 
 

C. Free Choice Piece 
 
 
 
 

Evidence of Speaking: 
 
 A.     Speaking Certificate for  

 

B.     Speaking Certificate for 

 
C.     Speaking Certificate for  
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Core Literacy Portfolio Checklist 

 
 

 
Write the due date for your Core Literacy Portfolio here: ________________________ 
 

 
 

_____ ANNOTATED TABLE OF CONTENTS:  This is an annotated list of all the entries in your 
portfolio. Your annotations should include the title of the piece, the year and semester 
completed, and the portfolio page number.  

 
_____ LETTER OF REFLECTION : Your Letter of Reflection should lead the reader to your 

strengths, show your understanding of your skills, and/or establish your academic goals, as well 
as anything else you’d like to express about yourself. For your letter:  

 
• review and reflect on what your work says about you as a literate person 
• identify the strengths, challenges and solutions your work reveals 
• evaluate the skills which you have developed and/or 
• acknowledge the areas for improvement you wish to address before you graduate from high 

school 
 

_____ COVER SLIPS: Your cover slips introduce each piece of reading and writing evidence by 
clearly labeling the work, explaining why you have included it, and analyzing what it shows 
about your skills as a reader and writer. The speaking certificates should do the same. Use the 
following chart to help you show range in your evidence.  

 

Reading, Writing, Speaking Evidence 
 
 Appl. 

Tech English Arts Math PE Science 
Social 
Studies 

World 
Languages Other 

Evidence of Reading 
Analysis of 
Text 

         

Reading 2          
Reading 3          
Evidence of 
Writing 

         

Exposition          
Process 
Piece (Exp.) 

         

Free Choice          
Evidence of Speaking 
Speaking 1          
Speaking 2          
Speaking 3          

 
   

No more than 4 pieces may come from English! 
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Writing an effective essay is one of the most 



 important skills you will learn in high school. 
 
 

GUIDELINES FOR WRITING AN ESSAY  
 
 
1.  A good INTRODUCTION engages the reader’s attention, provides necessary information
 (including the title and author, if you are writing about a piece of literature), and states
 your THESIS.  The thesis is a statement of the controlling idea of your essay.  It should
 present a limited subject and a defensible opinion about the subject.   
 
  Thesis examples: 

 
Twain uses his naïve narrator, Huck, to make ironic 
statements about greed, hypocrisy, and racism in 
society. 

  
Biotechnology as presented in Brave New World is 
immoral because it attempts to reduce diversity in the 
human species and denies the importance of human love. 

 
The Industrial Revolution created more economic 
opportunity than hardship for the working class in 
London. 

  
 
2.  The TOPIC SENTENCES, or first sentences of each body paragraph, should make CLAIMS
 related to your thesis and provide transitions from the preceding paragraphs.  Topic
 sentences should introduce claims in the order suggested by the wording of your thesis. 
 
 
3.   Each claim you make in a topic sentence must be followed by a paragraph that contains
 CONTEXT (information which explains the source or circumstances of your evidence),
 EVIDENCE (such as quotations, paraphrased information, facts, examples, statistics,
 anecdotes, etc.), and COMMENTARY (explanation of how this evidence proves the
 claim and, therefore, helps further develop the thesis). 
 

If it takes more than one paragraph to sufficiently support a claim, your topic sentences
 should make clear whether you are still arguing a previous claim, or are introducing a
 new one. 
 
 Note:  The key to writing a good essay is to keep your thesis in mind constantly as you
 make claims, give context, cite evidence, and offer commentary. 
 
 
4.  The CONCLUSION is the last impression you leave with the reader.  A good conclusion
 not only reflects the thesis, but also extends its ideas and stimulates further thought.  It
 should leave the reader with an answer to the question:  so what?  
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Consistency and neatness 
contribute to a successful essay. 

 
FORMATTING YOUR PAPERS 

 
 
1.  Provide a heading and a title on your papers, as shown: 
 

 
 
Frank Drake 

         Period 2 
         September 1, 2005 
 
 

Steinbeck’s California 
 

 Though long ago converted into tourist destinations, remnants of the  

sights, sounds, and smells that John Steinbeck must have known when he wrote  

his famous novel, Cannery Row, still exist. 

 

 
 
 
2.  Do not underline, italicize, or use quotation marks on the title of your own paper.   
 
3.  When referring to published works, italicize (or underline, if handwritten) titles of novels,
 films and other major works, but use quotation marks for poems, short stories, articles,
 and sections or chapters of larger works. 
 
4.  Double space to allow room for editing and comments. 
 
5.  Leave one-inch margins at the top, bottom, and sides of your essays. 
 
6.  Indent each paragraph by ten spaces.        
 
7.  Use 12-point, Times New Roman font for typed papers.  Use blue or black ink for
 handwritten papers. 
  
8.  Use one side of a page only. 
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When you refer to the works of others, 

you must give credit for their words and ideas 
 

CITING SOURCES 
 
Proper crediting of your sources requires the use of two methods of citation: 
 

-  Parenthetical citations within your text that give abbreviated references to sources 
 -  A Works Cited page that gives full information about your sources. 
 

 
PARENTHETICAL CITATIONS 

 
1.  When you use evidence in your essay, give the source’s author and page number in
 parenthesis immediately following the information.  If the evidence is a quotation, put the
 citation after the quotations marks, but before end punctuation.   
 
 Examples: 
 
 Noted sociologists report that divorce rates are decreasing (Godwin 58). 
 
 Although mythology is often considered literature,  “a large part of Greek myth is
 politico-religious history” (Graves 17). 
 
2.  When quoting from a poem, give line numbers instead of page numbers in the parenthesis and
 use a slash mark (with a space on either side) to indicate line breaks.   
 
 Example: 
 
 The famous words “Whose woods these are I think I know / His house is in the village
 though” (Frost 1-2) begin a poem that is deceptively simple. 
 

3.  When quoting from a play by William Shakespeare or other classic drama, give the title
 of the play, then the act, scene, and line numbers in parenthesis. 

 
Example: 
 
The young prince assures his friend that “There are more things in heaven and earth, 
Horatio / Than are dreamt of in your philosophy” (Hamlet I.v.166-7). 

 
4.  If your essay uses only one source, give the title and author of that source in the introduction,
 then omit the author’s last name from parenthetical citations. 
 
 Example: 
 

R.P. McMurphy is a huge presence in Ken Kesey’s popular novel One Flew Over the 
Cuckoo’s Nest.  When McMurphy arrives, the narrator reports, “He sounds big” (16).   
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WORKS CITED 
 

[The Works Cited page appears at the end of your paper and lists sources alphabetically by
 author’s last name (or by title if there is no author or editor named).  Double space
 between citations and indent the second and subsequent lines of each by ten spaces.] 
 

Examples (In your paper, alphabetize list and omit headings): 
 

ONE AUTHOR: 
Frazier, Charles. Cold Mountain. New York: Atlantic Monthly Press, 1997. 

    
TWO OR THREE AUTHORS: 
Miller, Judith, Stephen Engelberg, and William Broad. Germs: Biological Weapons and 

  America’s Secret War. New York: Simon & Schuster, 2001.  
 

EDITOR OR COMPILER: 
Lewis, David Levering, ed. The Portable Harlem Renaissance Reader. New York:
 Viking, 1994. 

 
WORK IN AN ANTHOLOGY: 
Ungerleider, Steven. “Teen Steroid Abuse Is a Growing Problem.” Performance  

  Enhancing Drugs. Ed. Haley, James.  Farmington Hills, MI: Greenhaven Press, 
  2003. 41-44. 
 

GENERAL ENCYCLOPEDIA OR DICTIONARY: 
Shelby, Lon R. “Castle.” World Book Encyclopedia. 2000. 

 
MAGAZINE ARTICLE: 
Alder, Jerry. “Mad Cow: What’s Safe Now?” Newsweek, 12 January 2004: 43-48.  

 
NEWSPAPER ARTICLE: 
Upshaw, Jennifer. “San Rafael Plan Update On Track.”  Marin Independent Journal,  

26 January 2004: C3. 
 

INTERVIEW:  
Finch, Atticus. Personal [telephone or e-mail] interview. 6 April 2004. 

 
DATABASE (SIRS OR EBSCO MAGAZINE ARTICLE SEARCH)  
Anderson, Christopher. “Heartbreak in the Tropics.” U.S. News & World Report 15 

  March 2004: EBSCO MAS Online. Sir Francis Drake Library, San Anselmo, 
  CA.  6 April 2004     <http://search.epnet.com/>  
 

WEBSITE:   
Tesler, Pearl and Paul Doherty. Skateboard Science. 1996.  Exploratorium. 7 April, 2004 

  www.exploratorium.edu/skateboarding/trick/html 
 

Note:  For more detailed information, please consult the Drake Library, or the Modern 
  Language Association style guidelines. 
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 Sew the words of your quotations  
seamlessly into your own prose. 

 
INCORPORATING QUOTATIONS  

 
1.  While introductions and conclusions sometimes start or finish with quotations for effect, do
 not begin or end a body paragraph with a quotation.  A body paragraph must begin with a
 topic sentence that makes a claim before providing context, the quoted text, and
 commentary. 
 

When using quotations as evidence in an essay, remember “CCQC:” 
Claim, Context, Quotation, Commentary. 

 
 
Example (quoting from The Adventures of Huckleberry Finn by Mark Twain):  
 

Huck’s naïve perspective is reinforced by Jim’s poor 

view of his own worth [Claim].  After Jim obtains his 

freedom by running away [Context], he says, “Yes; en I’s 
rich now, come to look at it.  I owns mysef, en I’s wuth 

eight hund’d dollars ” (61) [Quotation]. Huck’s untroubled 
acceptance of these words raises the reader’s outrage at the 

demeaning nature of slavery [Commentary]. 

 
2.  Gracefully incorporate quotations into your writing either by quoting full sentences from the
 text, or imbedding quoted fragments into your own sentences.  Here are some examples.  
 
 Use of a statement and a colon to introduce a quote: 
 

At the end of the chapter, Huck takes a significant step 

toward recognizing Jim’s humanity:  “I didn’t do him no 

more mean tricks, and I wouldn’t done that one if I’d ‘a’ 

know it would make him feel that way ” (111). 

            
 Use of a speaking verb and a comma to introduce a quote: 
 
 Huck is not trying to be funny when he says, “Sometimes I 

wish we could hear of a country that’s out of kings ” (199). 

 
Use of a quoted fragment: 
 
Ironically, the most moral act Huck commits causes him to 

believe that he’ll “go to hell”  (273) for doing it. 

 



Note:  Do not introduce quotations by saying: “The following quotation shows . . .”   
 
 
      
      5 
 

3.  Use bracketed ellipses (three dots) to indicate omitted words.  Use brackets around a word
 that was changed or added to the quotation for clarity. 
 

Example: 
 
In searching his conscience, Huck remembers Jim “ standing 

my watch on top of his’n [. . .] and how good he always 

was ” (272); consequently, Huck cannot bring himself to turn 

in a man that he realizes is his friend. 

Example: 
 

“ Why, [Jim] didn’t look like he was dead, he looked 

considerable more than that ” (180), Huck comments. 

 
4.  If the punctuation of the quotation is a question mark or an exclamation point, include it
 within the quotation marks. 
 

Example: 
 

As part of his plan, Huck asks, “ Can you spell, Buck? ”  
(128). 
 
5.  Quote the text carefully, using the exact spelling, capitalization, and grammar, even if it is
 wrong.  You may indicate that the mistake is not yours by using “[sic].” 
 

Example: 
 
 Huck notices the chameleon capabilities of the King: “I 

never knowed [sic] how clothes could change a body before ” 

(203). 

 

6.  If a quotation is longer than four prose lines or three verse lines, indent it on both sides by ten
 spaces into a “block” quote.  Do not use quotation marks, and maintain double spacing.
 (In this case, put the page or line numbers in parenthesis after the end punctuation.) 
 
 Example:  

 
Huck is uncomfortable with his contradictory feelings and 

struggles internally.  

So we poked along back home, and I warn’t 

feeling so brash as I was before, but kind of 

ornery, and humble, and to blame, somehow —



though I hadn’t done nothing.  But that’s 

always the way; it don’t make no difference 

whether you do right or wrong, a person’s 

conscience ain’t got no sense, and just goes 

for him anyway.  (294) 

 Unfortunately, Huck hasn’t learned to trust his 

conscience. 
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If in doubt, always credit 
your sources to avoid plagiarism. 

 
DEPARTMENT POLICY ON PLAGIARISM 

 
 
DEFINITION:  According to the Modern Language Association (MLA), which dictates style and
 guidelines for research papers, “Using someone else’s ideas or phrasing and representing
 those ideas or phrasing as your own, either on purpose or through carelessness, is a
 serious offense known as plagiarism.”  

 
HOW TO AVOID PLAGIARISM?   Give credit! 
 
1.  When taking notes, write down information about the source you are using right away. 
 
2.  When paraphrasing, read whole sections at a time, then look away from the text and put the
 ideas in your own words.  List the source of this information in your bibliography. 
 
3.  If you want to use another writer’s exact phrases or sentences, put them in quotation marks,
 give his or her name and page number in a parenthetical citation, and include the source
 on your Works Cited page (see pages 3-6 of this Handbook). 
 
4.  Do not cut and paste internet material into a word processing program unless you include
 information about the source material along with it.  Printed internet material is not
 exempt from citation rules.   
 
5.  Any ideas or words that are not your own or are not common knowledge must be cited.  This
 includes:  written or spoken material of any length, original theories or ideas (even if not
 repeated word for word), facts, statistics, graphs, drawings, photos, lab results—basically
 any material you borrow from another source. 
 
POLICY:  School policy outlines consequences for intentionally plagiarizing an assignment: 
 
First incident:  A zero on submitted work, notification of the assistant principal and
 counselor, notification of parent/guardian, and a written contract in which the student
 commits to ethical practices and is informed of further consequences. 
 



Second incident:  A zero on submitted work, conference with the assistant principal, teacher,
 parent/guardian, and a two-day school suspension. 
 
Third incident:  A three-day school suspension, semester failure in the class in which the
 plagiarism occurs, and referral to SARB, which may result in a transfer to the community
 continuation school. 
 
In the case of plagiarism on a major assignment such as a culminating semester project, the 
  student will immediately fail the course. 
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The department has identified seven errors 
 that should be eliminated from student writing. 

 
SERIOUS GRAMMAR ERRORS 

 
               
1. RUN-ON (r-o)   Note:  A run-on sentence has at least two parts, either one of which can stand 

alone, but the two parts have been fused together instead of properly connected.  When 
only a comma is used between the parts, the error is a type of  run-on sentence known as 
a COMMA SPLICE. 

  
 Wrong:  Robert Louis Stevenson wrote Treasure Island, it is probably one of the  
   best-known novels about a pirate.   
 Right:    Robert Louis Stevenson wrote Treasure Island.  It is probably one of the  
   best-known novels about a pirate. 
     --or, better yet . . . 

Robert Louis Stevenson wrote Treasure Island, probably one of the best-known 
novels about a pirate. 

 
2.  FRAGMENT (frag.) 
 
 Wrong:  Keeping the location of the island a secret. 
 Right:    Keeping the location of the island a secret was not difficult for Jim Hawkins.  
 
 Wrong:  When Captain Flint buried the treasure. 
 Right:    When Captain Flint buried the treasure, he planned on reclaiming it. 
 
 
3.  AGREEMENT (agr.) 

SUBJECT-VERB 
Wrong:  The repetition of threats convince Jim to watch for the one-legged sailor. 
Right:     The repetition of threats convinces Jim to watch for the one-legged sailor. 
 
    PRONOUN-ANTECEDENT 
Wrong:  Each character has their share of adventure. 
Right:     The characters all have their share of adventure.   

 
 



4.  TENSE SHIFT (t.) 
 
 Wrong:  Captain Smollett disliked treasure voyages and resents not being in charge. 
 Right:    Captain Smollett disliked treasure voyages and resented not being in charge. 
  
 
5.  FAULTY PRONOUN REFERENCE (f.r.)  
 
 Wrong:  When Jim met Captain Silver, he demonstrated his integrity. 
 Right:    When Jim met Captain Silver, the boy demonstrated his integrity. 
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6.  FAULTY PARALLELISM (//) 
  

Wrong:  Jim Hawkins was mature beyond his years, trustworthy in matters of life and 
   death, and he outsmarted men twice his age. 

Right:  Jim Hawkins was mature beyond his years, trustworthy in matters of life and 
   death, and smarter than men twice his age. 

 
 

7.  MISPLACED MODIFIER (m.m.) or DANGLING MODIFIER (d.m.) 
 
    MISPLACED MODIFIER 
 Wrong:  Although only a small boy, the captain expected Jim to do a man’s  
   share of the work. 
 Right:    The captain expected Jim, although only a small boy, to do a man’s  
   share of the work. 
 
    DANGLING MODIFIER 
 Wrong:   When discussing pirates, John Silver is often remembered. 
 Right:      When discussing pirates, students will often remember John Silver. 

 
 

COMMON EDITING MARKS 
 

awkward = awk.   punctuation = punc. 
  
confusing = ?   repetitious = rep. 
 
generalization = gen.  spelling = sp. 
 
give example = ex.   slang = sl. 
 
grammar = gram.   take out =  , 
 
incomplete = inc.   topic sentence = t.s. 
 



indent =    The . .    transition weak or unclear = trans. 
 
insert = ^    upper case =    u 
 
invert order = order invert wordy = w. 
 
lower case =     L   word choice = w.c. 
 
new paragraph =   word order = w.o. 
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Using commas well will significantly  
improve the quality of your writing. 

 
 

       BASIC COMMA RULES 
              
1.  Use a comma before a coordinating conjunction in a compound sentence.  
 
 Examples:   
 

The pirates scrambled up the hill, and Captain Silver’s parrot flew high above them.  
The parrot looked for his master, but Captain Silver was far down the hill. 

 
2.  Use a comma after an introductory clause, phrase, or word. 
 

Examples:   
 
When they reached the crest of the hill, they discovered a skeleton instead of a treasure. 
Over the course of history, pirates have inspired fear and admiration. 

 Fortunately, their villainy is a thing of the past. 
 
3.  Use commas to set off interrupting words in a sentence.  
 
 Example:   
 

The author, Robert Louis Stevenson, heard stories about pirates as a boy. 
 
4.  Use commas to separate elements in a series. 
 
 Example:   
 

Captain John Silver possessed a long memory, a cunning mind, and a way with swords. 
  (Note:  The comma before “and” is optional.) 
 
5.  Use a comma between more than one modifier that is modifying the same word. 
 
 Examples:   
 



Transporting goods by sea was a tedious, dangerous business. 
 Pirates are mysterious, infamous, colorful figures in the history of civilization. 
 
6.  Use commas when introducing or attributing dialogue. 
 
 Examples:   
 

He blurted out, “I love a good adventure story.” 
 “I just love,” he exclaimed, “a good adventure story.” 
 “I love a good adventure story,” he concluded. 
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Good punctuation goes beyond 
the use of commas and periods. 

 
OTHER PUNCTUATION RULES 

 
1.  Use a semicolon to join closely related independent clauses (sentences). 
  
 Example:  He knew who owned the land; everyone did. 
 
2.  Use a semicolon before and a comma after conjunctive adverbs such as “however” and
 “therefore” when joining two independent clauses. 
 
 Examples:   
 

Pirates were thieves and murderers; however, they were considered heroes. 
Silver had admirable qualities; therefore, it is difficult to think of him as a criminal.  

 
3.  Use a colon to introduce a list or definition. 
 
 Examples:   
 

Authors often name three traditional qualities of a hero:  strength, honesty, and humility. 
A possible definition of a modern hero is this:  a likeable guy. 
 

4.  Use a hyphen in compound words. 
  
 Examples:  bird’s-eye view       two-year-old child  twenty-three students 
 
5.  Use a dash (two hyphens) to indicate a break or an abrupt change in thought. 
 
 Example:   
 

The antihero is a protagonist who disappoints—though we often forgive him because he 
  reminds us of ourselves. 
 
6.  Use an exclamation point for extra emphasis. 
 
 Example:  Do not overuse exclamation points! 
 



7.  Use an ellipsis (three periods with a space before and after each) to mark omitted words. 
  
 Example:  He thought, “The boat . . . too far . . . not going to make it.” 
 
8.  Use an apostrophe in a contraction or to show possession, but not in a pronoun that is already
 possessive. 
 
 CONTRACTIONS:        it’s late          don’t go       it wouldn’t work 

SHOWING POSSESSION:       a man’s hat        Ulysses’ sword       the girls’ coats
 POSSESSIVE PRONOUNS:     I like its color     the book is theirs      the house is ours   
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Check your work carefully for spelling errors;  

do not depend entirely on the computer to do it for you. 
 

SPELLING LISTS 
 

TWENTY COMMONLY MISSPELLED WORDS  
 
a lot        believe     friend  receive       therefore  
all right      completely     judgment  separate      tomorrow 
anyway      definitely     necessary   sophomore      Wednesday 
appearance      doesn’t     really   surprise      writing 
 
 
 

CONFUSING HOMOPHONES AND SOUND-ALIKES 
 
 
already / all ready 
assistance /assistants  
bare /bear 
belief /believe 
blue /blew 
buy /by 
cell /sell 
ceiling /sealing 
cellar / seller 
cent /sent /scent 
 choose /chose 
 clothes /cloths 
 coma /comma 
 costume/custom 
 course /coarse 
 dew /due /do 
 dear /deer 
 die /dye 
 earn /urn 
 feet /feat 

 flea /flee 
 flew /flu/ (flue) 
 four /for/ (fore) 
 fourth /forth 
 fowl /foul 
 gate /gait 
 guilt /gilt 
 great /grate 
 grown /groan 
 hair /hare  
 stair / stare  
 fair /fare 
 hear /here 
 heal/ heel 
 heard /herd 
 hole / whole 
 hose/ hoes /whores 
 hour /our 
 in/inn 
 its /it’s 

 learn/ teach 
 lesson /lessen 
 loose /lose /loss 
 medal /metal 
 moan /mown 
 minor /miner 
 need /kneed/knead 
 new /knew 
 night /knight 
 not /knot 
 no /know 
 of/have 
 pail /pale 
 pair /pear /(pare) 
 presents /presence 
 prey /pray 
 quiet /quite 
 reed / read  
 red / read 
 ring /wring 



 road /rode /rowed 
 role /roll 
 seem /seam 
 serf /surf 
 shown /shone 
 sour /soar 
 sole /soul 
 some /sum 

 sweet /suite 
 tail /tale 
 than /then 
 their / there / they’re 
 threw / through / though 
 too /two / to 
 vary /very 
 way /weigh 

 wait /weight 
 wander /wonder 
 weather / whether 
 week /weak 
 with / which / witch  
 whose /who’s 
 your /you’re
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ADDITIONAL WORDS FOR SOPHOMORES 
 
aid / aide  
allowed /aloud 
all together / altogether 
alter / altar 
bail / bale 
breath / breadth 
cereal / serial 
chord / cord 
core / corps / corpse 
colonel / kernel 
dual / duel 
desert / desert / dessert 
envelop / envelope 
farther / further 

fur / fir 
foreword / forward 
hail/ hail / hale 
lead / led / lead 
lie / lay / lye 
maybe / may be 
might / mite 
morn / mourn 
peace / piece 
plane / plain / pane/ pain 
poor / pour / pore 
quiet / quite 
quotation / quote 
rain/ rein /reign 

raise / raze 
real / very/ really 
ring / wring 
seen / scene 
shone / shown  
throne / thrown 
sit / set 
straight / strait  
though/ through/ threw   
wade / weighed 
waist / waste 
where / wear / ware 
write / right  

 
ADDITIONAL WORDS FOR JUNIORS 

 
advice / advise 
affect / effect 
accept / except 
aisle / isle /I’ll 
allusion / illusion 
allude / elude 
alley / alleys / ally / allies 
ark / arc / arch 
assent / ascent 
beside / besides 
born / borne 
bridal / bridle 
capital / capitol 

complement/ compliment 
conscience / conscious 
continuous / continual   
current / currant 
dependant / dependent 
device / devise 
formally / formerly 
heroine / heroin 
hew / hue 
idol / idle 
load/ lode 
later / latter / ladder 
lightening / lightning 

moral/ morale 
past / passed 
principal / principle 
sight / cite / site 
slight / sleight 
statue / statute 
stayed / staid 
stationary / stationery 
troop / troupe / trough 
vain / vane / vein 
wave / waive 
wholly / holy / holly

 
ADDITIONAL WORDS FOR SENIORS 

 
adverse / averse 
adapt / adopt 

aggravate / aggregate 
amoral / immoral 

annual / perennial 
beer / bier 



biannual / biennial 
birth / berth 
cannon / canon 
canvas / canvass 
sensor/ censor / censure 
climactic / climatic 
continuous / contiguous 
counsel / consul / council 
councilor / counselor 
decent / descent / dissent / 
disinterested /uninterested 
elicit / illicit 

eminent / imminent 
faint / feint / feigned 
freeze / frieze 
healthy / healthful 
immigrate / emigrate 
imply / infer 
ingenious / ingenuous 
irrelevant / irreverent 
instance / instants 
liable / libel 
liable / likely 
lay / laid / lei  

loath  / loathe 
minor / miner 
oral / verbal 
percent / percentage 
personal / personnel 
physical / fiscal 
precede / proceed 
precedence / presidents/ 
precedents 
prophecy / prophesy/  
prophet / profit 
respectively /respectfully                           
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Most short stories and novels 

share these common characteristics. 
 

ELEMENTS OF FICTION 
 

exposition  background information about characters and setting that, in a traditional plot, is
 provided before the action begins, but also can occur anywhere in the work. 
 
setting  the time and place in which a work of fiction occurs. 
 
character   a person (or sometimes an animal) who appears in the plot.  Characters can be flat
 or dynamic, stereotyped or complex.  A stock character is a familiar or conventional
 character, such as the clever servant or the cruel stepmother, who appears often in works
 of fiction. A foil is a character who, through contrast, underscores the personality traits of
 another character 
 

protagonist   the main character; sometimes called the hero or the heroine 
 

antagonist   the character who challenges or opposes the protagonist  
 
characterization  the process by which an author reveals a character’s personality.  There are
 five main methods of characterization: a writer may provide details about a character’s  
 (1) appearance, (2) actions, (3) speech and thoughts, and (4) relations with other
 characters.  The writer also may provide (5) direct statements about the character’s
 personality. Methods 1-4 are called indirect characterization because the reader must
 infer the character’s personality from the details that the writer provides; method 5 is
 called direct characterization. A writer may use any or all of the five methods of
 characterization. 
 
plot   the series of events in a work of fiction that moves from a beginning to an end and centers
 around a conflict. Usually plot events are told in chronological order, although
 flashbacks sometimes interrupt the time sequence. Traditionally, the plot opens with
 exposition, introduces a conflict, rises to a climax, and finally falls to a resolution , or
 denouement.  Some fiction does not follow this traditional plot outline; for example, a
 work of fiction may open in the middle of the action, or in medias res. 



 
conflict  the struggle between opposing forces in the plot.  A conflict may be external,

 such as:  human vs. human, human vs. nature, human vs. society, or human vs. a
 supernatural force like fate.  Or the conflict may be internal, such as:  self vs. self. 
 A work of fiction may have more than one conflict. 
 

rising action  the events between the introduction of the conflict and the climax 
 

climax or turning point   the point of highest intensity in the plot, often where the 
 protagonist faces the conflicting force for the last, decisive time.   
 

falling action  the events following the climax, including the denouement. 
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denouement  in French, literally, the “untying of the knot,” or the resolution of the plot.  

  It is the untangling of any misunderstandings or solving of any mysteries the plot 
  has introduced. 

 
foreshadowing   hinting at events to come. Foreshadowing helps create suspense. 

 
flashback   a scene or an event that interrupts a plot’s chronological order and tells about 

  an event in the past. 
 
point of view  the relationship between the writer and the subject matter that is conveyed by the
 narrator.   

 
first person point of view  the narrator uses first person pronouns (I, me, etc.) and is a 

  character in the story. 
 
second person point of view  a rare narrative technique where the narrator addresses the 

  reader directly, using the pronoun “you.” 
 

third person omniscient point of view  the narrator uses third person pronouns (he, she, etc.)
  and is all-knowing and all-seeing, in other words able to describe events in the past,
  present or future, and reveal the thoughts of many of the characters.  

 
third person limited point of view  the narrator uses third person pronouns (he, she, 

  etc.), but limits description to things only one character can observe, and provides 
  the thoughts of only that one character. 

 
unreliable narrator  a narrator who gives misleading or untrue information due to 

  insanity, naiveté, confusion, or inexperience.  An unreliable narrator opens the 
  possibility that the author’s opinion, or reality, or both, might be quite different 
  from the narrator’s viewpoint. 
 
theme  the central idea in a work of fiction—often a general observation about life or aspect of
 human experience, such as the alienation an artist experiences, or the animal instincts
 inherent in civilized human beings, etc. Themes are sometimes stated, but more often
 implied or suggested.  A work can have more than one theme. 
 



moral   the lesson a work of fiction is intending to teach, for instance:  “honesty is the best
 policy.”  A moral is most often found in a fable or parable. 
 
 
 

 
 
 

 
 
       
 
       15 

 
 

Writers and readers use common 
 terminology to discuss literature. 

 
LITERARY TERMS 

 
acronym  a word formed from the first or first few letters of a series of words, e.g. NATO, from
 North Atlantic Treaty Association. 
 
allegory   a work of fiction in which most of the characters, settings, and events stand for
 something larger than themselves.   
 
alliteration   the repetition of consonant sounds at the beginning of words, e.g. “lucky lady.” 
 
allusion   a brief, indirect reference to something in history, mythology, current events, or other
 work of literature that the author assumes the reader will understand, for instance:  

a character’s weakness is called his “Achilles heel.”  Allusions are often footnoted. 
 

ambiguity   the intentional use of language that can have more than one meaning 
 
anachronism   the appearance of an object, person or event in a piece of literature that is from a
 time after the intended setting of the work. 
 
anagram  a word or phrase made from another by rearranging its letters, e.g. evil / vile 
 
analogy   a comparison between something that is difficult to understand and something that is
 familiar, in order to help the reader comprehend the more difficult concept. 
 
anecdote   a short account of an entertaining or interesting incident. 
 
anti-hero   a protagonist who has the opposite qualities of a traditional hero. 
 



antithesis   opposite ideas expressed in parallel arrangement of words, phrases or clauses.  John
 F. Kennedy used an antithesis when he said:  “Ask not what your country can do for you;
 ask what you can do for your country.” 
 
aphorism   a concise, witty saying, e.g. “A penny saved is a penny earned.” 
 
apostrophe   a figure of speech in which an absent person or thing is addressed directly.  An
 example is:  “O Death, where is thy sting?” 
 
assonance   the repetition of vowel sounds anywhere in the words, e.g. “bright lights.” 
 
atmosphere   the mood of a literary work, established by details of setting and word choice. 
 
aside   a dramatic convention where a character speaks to himself or the audience, but is not
 heard by other characters on stage. 
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autobiography   a non-fiction account of a person’s life, written or dictated by that person. 
 
bildungsroman  a coming-of-age novel 
 
biography   a non-fiction account of a person’s life, written by another person. 
 
blank verse   poetry written in unrhymed iambic pentameter. Shakespeare’s plays are written
 chiefly in blank verse. 
 
colloquial language   conversational or informal language 
 
connotation   the implied meaning of a word or a phase, as opposed to its denotation.  
 
consonance  repetition of consonant sounds where the vowels before the consonants differ,
 creating a partial rhyme, e.g. “struts and frets.” 
 
context   the words and phrases surrounding a word, or the situation in which a word appears.  
 
denotation   the precise dictionary meaning of a word or a phase, as opposed to its connotation.  
 
deus ex machina   in Latin, literally, “god from a machine.”  A dramatic convention in which a
 character is saved at the last moment by some unexpected means.  The term comes from
 instances in classical Greek drama where a god was mechanically lowered onto the stage
 to save the hero. 
 
dialect   a variation of a language spoken in a particular region or by a particular group of people. 
 
dialogue   conversation between characters in fiction or drama 
 
diction   word choice; the characteristic way in which a writer or a speaker uses words.  Three
 common levels of diction are:  formal or high, informal or colloquial, and slang. 
 
double entendre   words that have two meanings, especially when one meaning is indecent. 



 
epic   a long, narrative poem about a hero, usually written in an exalted style. 
 
epigram   a short, witty poem or saying 
 
epigraph   a quotation at the beginning of a book or a chapter that makes a relevant point. 
 
epilogue   a conclusion added to a novel, play or long poem.  The opposite of a prologue.  
 
epitaph   a short poem or writing about a dead person, usually inscribed on a gravestone. 
 
epithet   a short name or description used to characterize a person or thing, e.g. “Alexander the
 Great.”  Epithets sometimes are abusive. 
 
euphemism   mild expression substituted for a blunt one, e.g. “passed away” instead of “died.” 
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fable   a simple story, usually with animal characters, that teaches a lesson. 
 
fiction   narrative writing based on the author’s imagination, rather than on history or fact. 
 
figurative language   language that is not meant to be taken literally.  Instances of figurative
 language, called figures of speech, often employ comparisons, e.g. similes and 
metaphors.  
 
frame story   a story that has within it another story 
 
free verse   poetry which does not use conventional rhythm or rhyme patterns, but follows the
 natural cadence of speech. 
 
genre   a type of literature, for instance:  essay, poetry, short story, novel, drama, etc. 
 
haiku   a poem consisting of three lines, with five syllables in the first line, seven in the second,
 and five in the third. 
 
hero   in classical literature, a hero possessed godlike qualities of moral and physical strength;
 in modern literature, however, the hero is often merely a synonym for the protagonist,
 who may be an ordinary or even flawed character. 
 
hubris   the tragic flaw of pride or arrogance that causes the downfall of a hero  
 
hyperbole   a figure of speech which uses exaggeration for effect 
 
iambic pentameter   a poetic rhythm in which each line contains five unstressed syllables each
 followed by a stressed syllable. 
 
imagery   the use of language that appeals to the senses. 
 



in medias res   in Latin, literally, “in the middle of things.”  The literary technique of  
 beginning a narrative or drama in the middle of the action, then supplying information 
 concerning the beginning of the action by other means. 
 
irony   a figure of speech in which the literal meaning is the opposite of the intended meaning,
 or there is a difference in what seems to be, and what actually is.   In dramatic irony, the
 audience or readers know something the character does not. In situational irony, the
 opposite of what one expects to happen, happens.  In verbal irony, a character or writer
 says the opposite of what he means. 
 
juxtaposition   the placement of two ideas side by side to create an effect by contrast. 
 
litotes  a type of understatement where the negative is used to express the positive, e.g. “no small
 accomplishment.”  When used sarcastically to belittle, also known as meiosis. 
 
local color   the use of regional details in the speech, setting and characters of a work of fiction. 
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malapropism   an intentional misuse of a word that sounds similar to another word for comic
 effect.  The term comes from a character in a play by Richard Sheridan named Mrs.
 Malaprop, who frequently used the wrong words.  
 
melodrama   sensational dramatic piece featuring stock characters and high emotions. 
 
metaphor   a figure of speech that implies a comparison between two unlike things without
 using “like” or “as,” e.g. “cloud of birds.” 
 
meter   the rhythmical pattern created in poetry by using stressed and unstressed syllables.  A
 metrical unit is called a “foot.” 
 
metonymy  a figure of speech in which a word or idea is used to replace another word or idea to
 which it is closely related; a misnaming, e.g. “the Whitehouse announced,”  instead of
 “the President announced.”   see also synecdoche. 
 
motif   a recurring element or theme in a work of fiction 
 
onomatopoeia   a figure of speech:  words that sound like what they mean, e.g. boom, zip, etc. 
 
paradox   a seemingly absurd or contradictory statement that contains some truth.  An
 oxymoron is a paradox of just two words, such as “sweet sorrow.” 
 
personification   a figure of speech in which inanimate objects are given living or human
 characteristics. 
 
picaresque novel   a work of fiction featuring the episodic adventures of a traveler. 
 
preface   an introduction to a literary work explaining its subject, purpose, and scope. 
 



prologue   the opening of a novel, play, or long poem.  Unlike the preface, the prologue is part
 of the literary work. 
 
pseudonym   false name or pen name, e.g. Mark Twain. 
 
prose   writing that is in sentences, not verse.   
 
pun   a play on a word which has more than one meaning, e.g. “the lifeguards agreed to pool
 their resources.” 
 
realism   a movement in literature that stressed honest, vivid representation of life.  Naturalism,
 which stressed the sordid aspects of reality, is a more pessimistic form of realism.  
 
refrain   lines repeated at the end of each stanza in a poem. 
 
rhetoric   the content, structure, and style of writing.  Also, the skill of using persuasive
 language in a clear and appealing manner. 
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rhetorical question   a question asked for effect and not expected to be answered because the
 answer is obvious or not easily given. 
 
satire   a literary form that uses humor to criticize or scorn its subject. 
 
simile   a figure of speech that makes a direct comparison between two unlike things, usually
 using the words “like” or “as,” for example:  “the dead bird lay like a glove on the floor.” 
 
soliloquy   an extended speech made by one character alone on stage, allowing the character to
 reveal his innermost thoughts and feelings to the audience. 
 
sonnet   a fourteen line poem written in iambic pentameter with a specific rhyme scheme. 
 
speaker   the voice or persona from which a poem is spoken. 
 
stanza   a group of lines in a poem.  A poem is divided into stanzas as prose is divided into
 paragraphs.  A two-line stanza is called a couplet; a four-line, a quartet, etc. 
 
stream of consciousness  a style of narration which mimics the way the human mind supposedly
 thinks, not in chronological order, but chaotically. 
 
style   the characteristic way in which a writer uses language.  Aspects of style include diction
 (word choice), syntax (sentence structure and length), figurative language, and tone. 
 
symbol   a person, a place, or a thing that stands for something larger than itself 
 
synecdoche  a figure of speech in which a part represents the whole, or visa versa, e.g. “all hands
 on deck” or “the ocean crashed onto the beach.”  see also metonymy. 
 



tone   the attitude that a writer displays toward his or her subject, characters, or readers. The
 tone may be condescending, angry, humorous, or sarcastic, among other things. 
 
understatement   the intentionally restrained statement of a truth for rhetorical effect.   
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A writer’s style is like  
a fingerprint—no two are exactly alike. 

 
ABOUT STYLE 

 
Style is about HOW something is said, rather than WHAT is being said. It is primarily 
determined by the author’s choice of words (diction) and his or her arrangement of those words 
into sentences (syntax), but more subtle aspects of style, such as imagery and tone, contribute as 
well.  The following are some of the elements that make up a writer’s style: 
 
 
Diction is an author’s choice of words.  In fiction, the author must provide the language for his 
characters (dialogue) and for his narrator (narration).   Poets choose words that reflect the 
essence of an experience or idea.  Journalists and essayists must choose which quotations to use 
from interviews and text, as well as determine the language of their prose.  Both writers of 
fiction and nonfiction choose language that best suits their purpose. This level of language usage 
may be described by one of these terms: 
 
archaic  slang  technical  conversational  
artificial standard plain or poetic  connotative or denotative 
colloquial  vulgar  figurative or literal simple or bombastic 
 
 
Syntax is the arrangement of words into sentences. A good author varies sentence patterns to 
heighten the effect of style, considering the simplicity or complexity of the words strung 
together, as well as balance or emphasis. The following vocabulary describes sentence patterns:  
 
simple/complex balanced bearing emphasis/stress juxtaposed 



parallel   short/long symmetrical   varied (beginnings, endings) 
repetitive  loose  layered    climactic 
 
 
Sensory details are important in building effective description. Incorporating the five senses into 
your writing can create colorful and meaningful prose or poetry. To discuss an author’s use of 
sensory detail the following vocabulary may be helpful: 
 
vivid verbs  colorful details  compelling   intimate 
concrete nouns word pictures   abstract  evocative  
“shows not tells” precise modifiers   subtle   richly detailed 
 
 
Figurative language is often deeper and more important than literal language. A figure of 
speech can convey the an idea or feeling which is so complex and illusive that our language has 
no exact term for it. Figures of speech also are used for economy or emphasis.  Examples are: 
 
metaphor simile   personification hyperbole 
apostrophe understatement synecdoche  symbolism 
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Fluency is the movement or flow of ideas.  It is achieved when sentences and passages are 
coordinated so as to move smoothly and forcefully.  Terms that describe effective and ineffective 
fluency are: 
 
coherent elegant  rhythmic  emphatic 
well-linked graceful suspenseful immediate 
 
choppy  rambling uncontrolled   imbalanced   
 
 
Clarity and concise language help writing to be clear and logical. Good writers avoid 
wordiness or repetition.  They also avoid using the passive voice except when necessary.  Terms 
that describe clarity of style, and lack of clarity, are: 
 
exact  specific hard-hitting  concrete 
graphic vivid  logical   concise 
 
muddy  verbose vague/nebulous ambiguous 
redundant confusing flowery  rambling 
 
 
Tone is the author’s attitude toward his subject, characters or reader.  It is an important 
consideration when attempting to evaluate style. If, for instance, the author is being sarcastic or 
satiric, his or her word choice will be greatly affected. Some terms commonly used to discuss 
tone are: 
 
ironic  sarcastic mocking facetious impersonal contemptuous 
bitter  pessimistic objective witty  satiric  serious 
didactic empathetic benevolent elegiac  impartial moralistic 
solemn  derogatory comic  tragic  optimistic 



 
 
Sound or musicality of a piece is hard to define. Read the work aloud to hear the words and the 
pace working together.  Here are some terms to help define what makes a passage “sound” good.  
 
alliteration parallel structure rhythm  onomatopoeia  lyrical    
consonance repetition  balance musical  poetic 
 
 
Stylistic devices are techniques which add variety and interest to a writer’s work, such as: 
 
flashback foreshadowing  allusions  point of view 

 

Period or tradition is the historical time or school of thought a writer chooses or happens to 
write in.  Some classifications include: 

Biblical scientific modern journalistic 
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    Marking up a text will help you  
understand and analyze its ideas. 

 
ANNOTATING TEXT 

 
 
Annotating text as you read, whether it is a poem, novel or essay, means “adding useful notes.”  
It’s a practice that helps you think critically about what you’re reading, almost like having a 
conversation with the text. As you read, engage the text by asking questions, underlining key 
words or phrases, circling important words, commenting on meaning, marking passages you 
want to revisit, identifying the author’s style, or highlighting sections that you appreciate or 
dislike. This active engagement allows you to comprehend and remember more of what you read.  
 
There is no official way to annotate. What’s important is that your marks or abbreviations are 
legible and make sense to you although your teacher will sometimes provide a specific set of 
symbols to be used, e.g.     POV = point of view  CF = conflict  TP = turning point 
 
Of course, annotation is easiest if you own the text, but you can use “post-it” notes or make a 
copy of a poem or important section of text to annotate.  
 
 
Below is a sample section of an annotated poem.  Don’t worry about doing it right.  The purpose 
is to make the text have more meaning for you. 
 
 
 
 
 



The Windhover 
   
I caught this morning morning’s minion, king-   

  dom of daylight’s dauphin, dapple-dawn-drawn Falcon, in his riding   

  Of the rolling level underneath him steady air, and striding   

High there, how he rung upon the rein of a wimpling wing   

In his ecstasy! then off, off forth on swing,           

  As a skate’s heel sweeps smooth on a bow-bend: the hurl and gliding   

  Rebuffed the big wind. My heart in hiding   

Stirred for a bird,—the achieve of; the mastery of the thing!   
       --Gerard Manley Hopkins 
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Clubs at Drake High 
 
Animal Rights Club 
Babysitting Club 
Bridge Club 
Club de futbol 
D-High Cutthroats – Drake’s “pep club,” attending nearly all sports events to cheer and 

support 
Diabetes and Health Awareness Club 
Dream Circle – transformative learning, studies in meditation and self awareness 
Gaming Club 
Gay-Straight Alliance 
Hip-Hop Club 
Interact Club – Drake’s community service club 
Mountain Biking Club 
Partners at Lunch Society – coordinates lunchtime meetings, intermingling and 

interacting between Special Ed and regular ed students 
Save Darfur Club 
Snow Club – organizing trips to the mountains to play in the snow 
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1154 ENG
 19.00  15.76 Faulkner, William

1803 100 Girls at War ENG
 14.00  12.00 Achebe, Chinua

1464 1984 ENG
 14.00  11.45 Orwell, George

0-451-52493-4

1653 2001 A  Space Odyssey ENG
 9.00  7.50 Clarke, Arthur C.

0451457994

1622 20th Century Speeches ENG
 0.00  0.00 10/27/98 S No D

1689 277527 ENG
 18.00  15.64 Morrison, Toni

1462 A  Separate Peace ENG
 9.00  8.00 Knowles, John

0743253973

1242 A Bend in the River ENG
 13.00  11.16 Naipal, V.S.

1201 A Civil Action ENG
 20.00  17.35 Harr, Michael

0-679-77267-7

1509 A Collection Of Essays ENG
 13.00  11.20 Orwell, George

0156186004

1751 A Death in the Family ENG
 12.00  9.88 Agge, James

1748 A Dolls House ENG
 14.00  11.57 Ibsen, Henrik

1828 A Farewell to Arms ENG
 18.00  15.51 E. Hemingway

0-684-80146-9
06/08/04 T 1929

1821 A Grain of Wheat ENG
 16.00  13.95 Ngugiwa, Thiongo'o

1233 A House for Mr. Biswas ENG
 20.00  17.23 Naipla, V.S.

1428 A Lesson Before Dying ENG
 18.00  15.59 E. Gains 04/12/95 S 1993

1186 A Long Day's Journey into Ni ENG
 18.00  15.59 O'Neill, Eugene

1385 A Man For All Seasons ENG
 15.00  12.29 Bolt, Robert

1657 A Midsummer Night's Dream ENG
 10.00  8.27 Shakespeare, William
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1203 A Modest Proposal ENG
 10.00  8.80 Swift, Jonathan

1144 A Passage to India ENG
 18.00  15.01 Forster, E.M

0-156-71142-7

1429 A Raisin in the Sun ENG
 12.00  9.84 Hansberry, Lorraine

0-679-75533-0

1880 A Razor's Edge ENG
 19.00  16.43 S

1615 A Reading Problem ENG
 0.00  0.00 Stafford, Jean

1781 A River Runs Through It ENG
 15.00  12.85 McLean, Norman

0-226-50066-7

1202 A Room of Ones Own ENG
 16.00  13.22 Woolf, Virginia

0-156-78733-4

1738 A Room With A View ENG
 16.00  13.18 Forster, E.M

1737 A Rumor Of War ENG
 20.00  17.23 Caputo, Phil

1637 A Shephers' Calendar ENG
 0.00  0.00 Clare, John

1642 A Short History of the Fur Tr ENG
 0.00  0.00 Stoutenberg, Adrien

1303 A Sorrow Beyond Dreams ENG
 10.00  8.76 Handke,Peter

1377 A Streetcar Named Desire ENG
 14.00  11.48 Williams, Tennessee

0-451-16778-1

1851 A Thousand Pieces of Gold ENG
 19.00  16.43 McCunn, RuthAnne Lum

0-8070-8317-8-
T

1937 A Tree Grows in Brooklyn ENG
 18.00  14.96 Betty Smith S

1222 Abraham Lincoln: The Prair ENG
 0.00  0.00 Sandberg, Carl

1373 Accidental Death of An Anar ENG
 13.00  11.16 OF, Dario

1049 Adventures in American Lit ENG
 98.00  82.67 

0-15-334854-2
T

1093 Aeneid ENG
 48.00  41.09 Virgil

0-865-16583-1
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1095 Agamemnon ENG
 12.00  9.95 Aeschylus

1216 All Creatures Great and Smal ENG
 9.00  7.99 Harriot, James

1369 All My  Sons ENG
 10.00  8.80 Miller, Arthur

1882 All Over But the Shouting ENG
 19.00  16.43 S

1454 All Quiet on the Western Fron ENG
 12.00  10.21 Remarque, Erich

0-449-21394-3
S

1718 All the Kings Men ENG
 20.00  16.57 Warren, Robert

0-156-01295-2

1022 All the President's Men ENG
 18.00  15.64 Bernstein and Woodward

0-671-89441-2

1061 All the Pretty Horses ENG
 20.00  16.59 McCarthy, Cormac

0-679-74439-8

1452 American Childhood ENG
 19.00  16.03 Dillard, Annie 03/10/98 T 1987

1941 American Heritage Diction ENG
 12.00  9.87 

0-440-23701-7
R

1298 Americans and the Califor ENG
 16.00  13.97 Starr, Kevin

1701 An American Trajedy ENG
 16.00  13.18 Dreiser, Theodore

1823 An Egyptian Childhood ENG
 12.00  10.00 Hussein, Taha

1630 An Introduction to Haiku ENG
 0.00  0.00 Walsh, Chad

1646 And I Still Rise ENG
 13.00  11.16 Angelou, Maya

1861 Angela's Ashes ENG
 19.00  15.80 McCount, Frank

014329
S

1296 Animal Dreams ENG
 20.00  16.59 Kingsolver, Barbara

0-060-92114-5
03/29/95 S No D

1552 Anna Karenina ENG
 19.00  15.95 Tolstoy, Leo

1399 Annie John ENG
 10.00  8.62 Kincaid, Jamaica

15896
04/12/95 S 1983
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1434 Antigone ENG
 32.00  27.48 Sophocles

1620 Antigone on civil disobedien ENG
 0.00  0.00 Sophocles

1614 Antigone: Antigone's farewel ENG
 0.00  0.00 Sophocles

1610 Antigone: Creon on kingship ENG
 0.00  0.00 Sophocles

1605 Antigone: Creon's final scen ENG
 0.00  0.00 Sophocles

1601 Antigone: Teirisias to Creon ENG
 0.00  0.00 Sophocles

1595 Antigone's advice to his son ENG
 0.00  0.00 Sophocles

1025 Anybody's Daughter ENG
 5.00  3.87 Alexander, Shana

1110 Apology ENG
 25.00  21.00 Plato

1292 Arcadia ENG
 16.00  13.65 Stoppard, Tom

0-571-16934-1
10/24/95 S 1993

1208 Areopagetica ENG
 14.00  11.49 Milton, John

1648 Ariel ENG
 17.00  14.02 Plath, Sylvia

1858 Aristotle Ethics ENG
 13.00  10.95 S

1290 Arrow of God ENG
 17.00  14.78 Achebe, Chinua

1083 Arrowsmith ENG
 13.00  10.77 Lewis, Sinclair

1439 Arsenic and Old Lace ENG
 8.00  6.50 Kesselring, Joseph

1183 As I Lay Dying ENG
 17.00  14.20 Faulkner, William

0-697-73225-X

1667 As You Like It ENG
 13.00  11.39 Shakespeare, William

1587 As You Like it : All the world ENG
 10.00  8.39 Shakespeare, William
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1133 Aspects of the Novel ENG
 11.00  9.60 Forster, E.M

1946 Atonement ENG
 20.00  16.59 

0-385-72179-X
05/09/06 T

1645 Audubon, A Vision ENG
 0.00  0.00 Warren, Robert Penn

1211 Autobiograph of Lincoln Ste ENG
 0.00  0.00 Lincolm, Steffan

1199 Autobiography ENG
 11.00  9.16 Franklin, Ben

1206 Autobiography of Benjamin F ENG
 14.00  11.65 Franklin, Benjamin

0-142-43760-3

1066 Babbitt ENG
 13.00  10.77 Lewis, Sinclair

1362 Bald Soprano ENG
 18.00  15.53 Ionesco, Eugene

1939 Balzac & the Little Chinese S ENG
 17.00  14.18 Dai Sijie

0-385-72220-6
06/14/05 T 2002

1717 Barchester Towers ENG
 11.00  8.95 Trollope, Anthony

1934 Bartleby & Benito Cereno ENG
 6.00  4.85 

0-486-26473-4

1085 Bartleby The Scrivener ENG
 11.00  9.00 Melville, Herman

1801 Battlefront Namibia ENG
 15.00  12.95 Ya-Ottp, John

1596 Because I Could Not Stop f ENG
 0.00  0.00 Dickinson, Emily

1237 Becket ENG
 16.00  13.22 Anouilh, Jean

1651 Before The War ENG
 0.00  0.00 Lawson, Inada

1387 Beggars Opera ENG
 11.00  8.95 Gay, John

1840 Bel Canto ENG
 16.00  13.95 Ann Patchett 06/08/04 2002

1181 Beloved ENG
 18.00  15.59 Morrison, Toni
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1897 Benito Cereno ENG
 12.00  0.00 Melville

0-486-26473-4

1795 Beware Soul Brother ENG
 0.00  0.00 Achebe, Chinua

1936 Biddhartha ENG
 13.00  10.80 Hess, Herman S

1126 Billy Budd ENG
 12.00  9.87 Melville, Herman

030201

1777 Black Boy ENG
 18.00  15.51 Wright, Richard

1500 Black Ice ENG
 18.00  14.82 Carey, Lorene

1527 Black Skin White Mask ENG
 12.00  10.00 Fanon, Franz

1451 Bless Me Ultima ENG
 13.00  10.96 Anaya, Rudolfo

0-446-60025-3

1372 Blood Wedding ENG
 17.00  14.14 Garcia Lorac, Federico

1306 Blue Highways ENG
 20.00  16.54 Least Heat Moon, Willia

316-35329-9

1501 Blues for Mr. Charlie ENG
 16.00  13.22 Baldwin, James

1576 Born on the Fourth of July ENG
 3.00  2.50 Kovic, Ron

1243 Borstal Boy ENG
 18.00  14.95 Behan, Brendan

1417 Boy ENG
 13.00  10.80 Dahl, Roald

1511 Brave New World ENG
 16.00  13.92 Huxley

0-060-92987-1

1819 Brazilian Literature ENG
 11.00  8.95 Hulte, Claude

1788 Bread and Wine ENG
 8.00  6.95 Silone, Ignacio

1691 Bread Givers ENG
 15.00  12.27 Yezerska, Anzia 04/16/96 S 1925

1114 Bull from the Sea ENG
 13.00  11.20 Renault, Mary
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1349 Buried Child ENG
 8.00  6.50 Shephard, Sam

1444 Bury My Heart at Wounded K ENG
 21.00  18.04 Brown, Dee

1921 By Women: Anthology of Lit ENG
 0.00  0.00 Marcia Folsom & Linda K

0-395-20500-X
S

1617 Caine Mutiny Court Marshall ENG
 20.00  16.99 

1445 Caine Mutiny Court Martial ENG
 20.00  17.15 Wouk, Herman

0-316-95510-8

1890 Candide ENG
 12.00  10.30 

0-140-44004-6
S

1450 Cannery Row ENG
 14.00  11.65 Steinbeck, John

0-140-17738-8

1264 Canterbury Tales ENG
 11.00  9.60 Chaucer

1787 Canticle for Leibowitz ENG
 19.00  16.39 Miller, Walter Jr.

1925 Carl Sandburg Poems for Y ENG
 20.00  14.98 Carl Sandburg

046313
S

1859 Catch 22 ENG
 17.00  14.82 Heller, Joseph

0-440-11120
S

1455 Catcher in the Rye ENG
 12.00  10.03 Salinger, J.D.

0-316-76948-7
T

1282 Cathedral ENG
 12.00  10.36 Carver, Raymond

1909 Cat's Cradle ENG
 0.00  0.00 Kurt Vonnegut

0-440-1149-8

1178 Ceremony ENG
 20.00  16.59 Silko, Leslie Marmon

0-140-08683-8
06/10/03 T 1977

1704 Ceremony in lone Tree ENG
 19.00  16.00 Morris, Wright

1568 Chasing Che ENG
 13.00  11.20 Symmes, Patrick S

1893 Chekov: The Major Plays ENG
 0.00  0.00 S

1655 Childhood's End ENG
 13.00  10.80 Clarke, Arthur C.

0-345-31558-8
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1571 Children of the Shadows ENG
 0.00  0.00 New York Times report

1278 China Men ENG
 14.00  11.16 Hong-Kingston, Maxine

1106 Choephori ENG
 47.00  40.00 Aeschylus

1690 Christ in Concrete ENG
 9.00  7.95 Di Donato, Pietro

1276 Chronicles of a Death Foret ENG
 17.00  14.18 Garcia Marquez, Gabriel

1-400-03471-X
T

1019 Circle of Poison ENG
 9.00  7.95 Weir, David

1543 Civil Disobedience ENG
 5.00  4.45 Thoreau, Henry David

0-486-27563-9

1504 Civil War ENG
 16.00  13.25 Jordan, June

1333 Classroom Exercises in Gene ENG
 26.00  21.95 Morain, Mary, ed.

1965 Clockwork Orange ENG
 20.00  16.55 

1275 Cold Heaven ENG
 0.00  0.00 Garcia Marquez, Gabriel

1072 Cold Mountain ENG
 19.00  16.38 Frazier, Charles

0-375-70075-7
S

1036 collected poems ENG
 23.00  19.64 Huges, Langston

1268 Collected Stories ENG
 16.00  13.95 Bowen, Elizabeth

1891 Collected Stories of William F ENG
 23.00  19.70 Faulkner, William

0-679-76403-8
S

1459 Coming of Age in Mississippi ENG
 13.00  10.80 English 10/27/98 S No D

1510 Composition: Models and E ENG
 0.00  0.00 Warriner, Robert

1935 Concise Dictionary/Literary T ENG
 18.00  15.21 

0-192-80118-X
S

1647 Contemporary Poetry ENG
 13.00  11.20 Hall, Donald
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1463 Contemporary Short Stories ENG
 39.00  33.39 Foote, David, ed.

08-1237-098-8

1810 Continuity of Parks ENG
 0.00  0.00 Cortazar, Julio

1166 Crime and Punishment ENG
 13.00  10.68 Dostoevski, Fydor

0-553-21175-7

1087 Crito ENG
 8.00  6.95 Plato

1804 Cry ENG
 18.00  15.51 Paton, Alan

1852 Cry, The Beloved Country ENG
 18.00  15.51 Brownsword, Walter

A-1.68[M]
T

1545 Cultural Roots and Continuit ENG
 68.00  57.57 Frese Witt

0-618-04537-66th

1460 Cyrano de Bergera ENG
 11.00  9.20 Rostand, Edmond

0-553-21360-1
T

1461 Daisey Fay and the Miracle M ENG
 0.00  0.00 Flogs, Farnie 05/22/95 S 1981

1421 Dandelion Wine ENG
 11.00  9.67 Bradbury, Ray

0-553-27753-7

1267 Daniel Martin ENG
 5.00  4.50 Fowles, John

1336 Darkness at Noon ENG
 8.00  6.99 Koestler, Arthur

1236 David Copperfield ENG
 12.00  10.00 Dickens, Charles

1575 Death by Cheeseburger ENG
 18.00  14.95 The Freedom Forum

1799 Death in Beirut ENG
 16.00  13.50 Awad, Yusief Tawfig

1056 Death of a Salesman ENG
 16.00  13.90 Miller, Arthur

0-14118097-8
T

1234 Death of the Heart ENG
 13.00  11.20 Elizebeth Bowen

1231 Decline and Fall ENG
 14.00  11.16 Waugh, Evelyn

1335 Dialogue with Street Fighters ENG
 0.00  0.00 Fleishman, Alfred
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1224 Diary ENG
 0.00  0.00 Samua, Pepys

1960 Different Seasons ENG
 0.00  0.00 Stephen King 05/09/06 S

1593 Dinner at the Homesick Rest ENG
 20.00  17.19 Tyler, Ann 06/24/97 S 1992

1906 Dispatches ENG
 0.00  0.00 Michael Herr

0-380-01976-0

1419 Do Androids Dream of Elec ENG
 13.00  10.40 Dick, Philip S

1273 Dog Soldiers ENG
 12.00  10.40 Stone, Robert

1534 Don Quixote ENG
 14.00  11.57 Cervantes, Miguel

1650 Doors in Poetry ENG
 0.00  0.00 Walsh, Chad

1271 Down All the Days ENG
 0.00  0.00 Brown, Christie

1529 Dr. Faustus ENG
 12.00  10.36 Marlowe, Christopher

1223 Dr. Jekyll and Mr. Hyde ENG
 9.00  7.99 Stevenson, Robert Lewis

1902 Dune ENG
 13.00  11.11 Frank Herbert

0-441-17271-7
T

1842 East of Eden ENG
 19.00  15.78 Steinbeck

0-140-18639-5
S

1932 Educated Imagination ENG
 17.00  14.45 

0-253-20088-1
S

1677 Eight Great American Short N ENG
 0.00  0.00 Rahv, Philip, ed.

1929 Elements of Style ENG
 14.00  11.73 

0-205-30902-XT

1415 Ellen Foster ENG
 17.00  14.02 Gibbons, Kaye 06/23/95 S No D

1159 Emma ENG
 11.00  9.16 Austen, Jane

1770 Emperor Jones ENG
 14.00  11.95 O'Neill, Eugene
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1955 Empire Falls ENG
 0.00  0.00 Richard Russo 05/09/06 S

1763 End Game ENG
 13.00  11.00 Beckett, Samuel

1654 Ender's Game ENG
 11.00  9.55 Card, Orson Scott

0-765-34229-4
06/25/02 S 1977

1342 Endgame ENG
 10.00  8.80 Beckett, Samuel

1456 Enemy of the People ENG
 11.00  8.95 Ibsen, Henrik

1894 England in Literature ENG
 0.00  0.00 S

1346 Equus ENG
 9.00  8.00 Schaefer, Peter

1149 Esays on Literature ENG
 15.00  12.60 Nabokov, Vladimir

1047 essay Way to Rainy Mounti ENG
 21.00  17.51 Momaday, Scott

1148 Essays on Russian Lituratu ENG
 15.00  12.60 Nabokov, Vladimir

1045 Ethan Frome and selected s ENG
 13.00  10.93 Wharton, Edith

1089 Eumenides ENG
 24.00  20.00 Aeschylus

1190 Everyman ENG
 11.00  8.95 Anonymous

1348 Execution of Justice ENG
 0.00  0.00 Mann, Emily

1037 exerpts from novels ENG
 0.00  0.00 Cooper, James F.

1038 exerpts from novels ENG
 0.00  0.00 Dos Passos, John

1947 Extremely Loud & Incredibly C ENG
 21.00  18.16 Jonathan Safran Foer

0-6187-1165-1
05/09/06 T

1798 Eye of the Heart ENG
 14.00  11.99 Howes

1096 Fables ENG
 17.00  13.97 Aesop

User: VICKIE
 Page : 11Print Date:  01/22/2007

Print Time:   6:01 pm



Drake  High School     

Book No. Date Adopted Dept Cost Price

ISBN

TEXTBOOK LISTING BY TITLE

Textbook Range: Through ZZZZ

Teacher Range: ALL

Department Range: ENG

Title

Author

Edition

Year PublishedType

1274 Falling in Place ENG
 22.00  19.00 Beattie, Anne

1291 Families and Survivors ENG
 8.00  6.95 Adams, Alice

1255 Far from the Madding Crowd ENG
 12.00  9.96 Hardy, Thomas

1572 Fast Food Nation ENG
 18.00  15.60 Schlosser, Eric

0-060-93845-5
03/26/02 S 2001

1146 Fathers and Sons ENG
 12.00  10.30 Turgenev, Ivan

0-451-52382-2

1350 Fefu and Her Friends ENG
 14.00  11.95 Fornes, Irene Maria

1530 Felix Krull ENG
 13.00  11.20 Mann, Thomas

1352 Fences ENG
 17.00  14.02 Wilson, August

0-452-26401-1

1675 Fiction ENG
 0.00  0.00 Ball, Jane

1598 Fifteen ENG
 0.00  0.00 Stafford, William

1361 Fifth of July ENG
 8.00  6.50 Wilson, Lansford

1374 Five Great Modern Irish Play ENG
 0.00  0.00 Ed. George Nathan 1941

1046 Fools Crow ENG
 19.00  16.39 Welch, James S

1546 For Colored Girls Who Have ENG
 11.00  9.00 Shange, Ntozake

1753 For Whom The Bell Tolls ENG
 19.00  16.43 Hemingway, Ernest

0-684-80335-6

1272 Fortress Marion ENG
 0.00  0.00 Chilean, Tom

1854 Four American Novels ENG
 0.00  0.00 S

1848 Four Great Plays ENG
 11.00  9.40 Ibsen

108401-839

1917 Four Major Plays ENG
 0.00  0.00 Henrik Ibsen

0-19-281568-7
S
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1913 Four Tragedies ENG
 0.00  0.00 William Shakespeare

0-671-42887-X

1550 Frankenstein ENG
 10.00  8.23 Shelley, Mary 11/12/02 S 1878

1407 Friday Night Lights ENG
 20.00  17.32 Bissinger, H.G.

0-306-80990-7

1656 From the Earth to the Moon ENG
 7.00  5.95 10/27/98 T No D

1180 Galileo ENG
 9.00  7.95 Brecht, Bertold

1953 Geeks:How Two Lost Boys R ENG
 20.00  16.55 Jon Katz

0-7679-0699-3
05/09/06 S

1384 Ghosts ENG
 19.00  15.95 Ibsen, Henrik

1115 Gilgamesh ENG
 12.00  9.95 Anonymous

1592 Glass Menagerie: Amanda & ENG
 13.00  10.80 Williams, Tennessee

0-811-21404-4

1130 Go Tell It on the Mountain ENG
 13.00  10.80 Baldwin, James

1905 God Bless You Mr. Rosewate ENG
 0.00  0.00 Kurt Vonnegut

1094 Gods, Graves, and Scholars ENG
 13.00  11.20 Ceram, C. W.

1541 Goodbye Columbus ENG
 18.00  15.63 Roth, Philip

1078 Grapes of Wrath ENG
 19.00  16.47 Steinbeck, John

0-142-00066-3 ***

1855 Great Dialogues of Plato ENG
 13.00  10.77 S

1492 Great Essays ENG
 0.00  0.00 Peterson and Houston

1405 Great Expectations ENG
 10.00  8.52 Dickens, Charles

0-553-213412-3

1540 Great Ideas from Great Boo ENG
 0.00  0.00 Adler, Mortimer

1682 Great Modern Short Stories ENG
 0.00  0.00 erf, Bennett,ed.
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1683 Great Modern Short Story ENG
 0.00  0.00 Schramm, Wilber

1098 Greek Drama ENG
 12.00  9.96 Hadas, Moses, ed.

1058 Growing Up ENG
 14.00  11.76 Baker, Russell

1263 Gulliver's Travels ENG
 11.00  9.16 Swift, Jonathan

1191 Hamlet ENG
 11.00  9.07 Shakespeare, William

0-743-47712-XFolge

1607 Hamlet: To be or not to be.. ENG
 10.00  8.27 Shakespeare, William

1326 Handling Barriers in Communi ENG
 0.00  0.00 Lee, Irving and Laura.

1304 Hard Laughter ENG
 13.00  11.20 Lamott, Anne

1142 Hard Times ENG
 12.00  10.30 Dickens, Charles

0-679-64217-X

1117 Heart of Darkness ENG
 10.00  8.52 Conrad, Joseph

0-451-52657-0

1901 Heart of Darkness/Secret S ENG
 14.00  11.95 Joseph Conrad

1-58130-625-3

1736 Hedda Gabler ENG
 14.00  11.57 Ibsen, Henrik

1805 Heirs to the Past ENG
 0.00  0.00 Chraibi, Driss

1729 Henderson the Rain King ENG
 16.00  13.95 Bellow, Saul

1658 Henry IV, Part I ENG
 10.00  8.36 Shakespeare, William

1623 Henry IV, Part IV: Respons. o ENG
 12.00  10.40 Shakespeare, William

1922 Henry V ENG
 0.00  0.00 William Shakespeare

0-671-72718-4

1104 Heroic Odes ENG
 0.00  0.00 Ovid

1815 High Noon and Latin Americ ENG
 0.00  0.00 Fuente, Carlos
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1107 Hippolytus ENG
 12.00  9.95 Euripides

1443 Hiroshima ENG
 12.00  10.44 Hersey, John

0-679-72103-7

1100 History ENG
 13.00  11.20 Herodotus

1101 History of the Peloponnesian ENG
 13.00  11.36 Thucydides

1065 House Made of Dawn ENG
 19.00  15.79 Momaday, Scott

0-06-093194-9

1676 House of Fiction:Essays on t ENG
 0.00  0.00 James, Henry and Leon E

1814 House of Spirits ENG
 11.00  9.64 Allende, Isabelle

0-553-27391-4

1322 House of the Sleeping Beau ENG
 13.00  11.20 Kawabata, Yasunari

1321 Housekeeping ENG
 0.00  0.00 Prokosch, Ivan

1319 How Do You Know It's Good ENG
 0.00  0.00 Mannes, Marya

1636 How Does a Poem Mean? ENG
 0.00  0.00 Ciardi, John

1328 How to Develop Your Thinki ENG
 0.00  0.00 Keyes, Kenneth S.

1156 Howard's End ENG
 10.00  8.58 Forster, E.M

146450

1845 Hunger of Memory The Edu ENG
 13.00  10.80 

0-553-27293-4
T

1401 I Know Why the Caged Bird S ENG
 12.00  9.87 Angelou, Maya

0-553-27937-8

1502 I Lost it at the Movies ENG
 14.00  11.87 Kael, Pauline

1830 I Robot ENG
 13.00  11.11 Asimov

0-553-29438-5
06/22/04 T 1991

1892 If Beale Street Could Talk ENG
 13.00  10.80 Baldwin, James

0-385-33459-1
06/01/02 S

1316 If On A Winters Night ENG
 12.00  10.40 Calvino, Italo
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1808 Imagining Argentina ENG
 19.00  16.39 Thorton, Lawrence S

1012 In Cold Blood ENG
 18.00  15.63 Capote, Truman

1247 in Literature ENG
 0.00  0.00 Ed.  McDonnell

7th

1559 In Patagonia ENG
 16.00  13.95 Chatwin, Bruce

1447 In the Time of Butterflies ENG
 19.00  16.43 

0-452-27442-7
10/27/98 S No D

1358 In The Wine Time ENG
 0.00  0.00 Bullins, Ed

1579 In These Girls, Hope Is a Mus ENG
 20.00  16.55 Blais, Madeleine

0-446-67210-6
05/14/96 T% 1995

1448 Inherit the Wind ENG
 12.00  10.21 Lawrence,Jerome...

1553-26915-1

1556 Into the Heart Of Borneo ENG
 12.00  10.36 O'Hanlon, Redmond

1968 Into The Wild ENG
 19.00  15.89 Jon Krakuer

0-385-48680-4

1560 Into Thin Air ENG
 18.00  15.63 Krakquer, Jon

1681 Introduction to the Short Stor ENG
 27.00  22.50 Mack, Meynard

1706 Intruder in the Dust ENG
 16.00  13.22 Falukner, William

1123 Invisible Man ENG
 18.00  14.98 Ellison, Ralph

0-679-73276-4

1113 Iphigenia in Aulis ENG
 9.00  7.95 Euripides

1904 Iron and Silk ENG
 0.00  0.00 Mark Salzman

0-394-75511-1

1309 Is There No Place On Earth F ENG
 13.00  11.20 Sheehan, Susan

1176 J.B. ENG
 20.00  17.23 MacLeisch, Archibald

1449 Jane Eyre ENG
 11.00  9.04 Bronte, Charlotte
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1695 Jew without Money ENG
 13.00  11.20 Gold, Michael

1210 John F. Kennedy ENG
 0.00  0.00 Manchester, William

1238 John Thomas and Lady Jan ENG
 6.00  4.95 Lawrence, D.H.

1484 Johnny Got His Gun ENG
 13.00  11.21 Trumbo, Dalton

1122 Joseph Andrews ENG
 24.00  19.95 Fielding, Henry

1573 Journalism Today, 5th Ed. ENG
 86.00  72.64 04/28/98 T

5th
1997

1884 Journeys ENG
 19.00  15.95 S

1686 Joy Luck Club ENG
 14.00  11.60 Tan, Amy

1721 Jude ENG
 12.00  9.96 Hardy, Thomas

1128 Jude the Obscure ENG
 12.00  9.96 Hardy, Thomas

1404 Julius Caesar ENG
 11.00  9.90 Shakespeare, William

1580 Julius Caesar:Mark Antony:F ENG
 11.00  9.07 Shakespeare, William

1843 July's People ENG
 18.00  15.63 Gordimer, Nadine

0-140-06140-1
S

1193 Juno and the Paycock ENG
 13.00  11.20 O'Casey, Sean

1663 King Lear ENG
 10.00  8.27 Shakespeare, William

1713 Kirstin Lavrandsdatter ENG
 0.00  0.00 Undset, Sigrid

1562 Labels: A Mediterranean Jo ENG
 0.00  0.00 Waugh, Evelyn

1827 Labryinths ENG
 0.00  0.00 Borges, Jorge

1311 Land of Dreamy Dreams ENG
 14.00  11.87 Gilchrist, Ellen
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1331 Language and Woman's Pla ENG
 29.00  24.95 Lakoff, Robin

1330 Language in Thought and Ac ENG
 13.00  11.20 Hayakawa, S.I.

1457 Language of Literature ENG
 75.00  64.54 Applebee et all

0-395-93180-0
09/25/00 T 2000

1948 Last Report/Miracles at Little ENG
 0.00  0.00 Louise Erdrich 05/09/06 T

1825 Latin American Short Stories ENG
 0.00  0.00 Freemantle, Anne

1310 Lectures on Literature ENG
 15.00  12.60 Nabokov, Vladimir

1413 Les Miserables ENG
 13.00  10.92 Hugo, Victor

198268

1411 Lesson Before Dying ENG
 17.00  14.82 Gains, Ernest

175325

1739 Let us Now Praise Famous M ENG
 21.00  18.00 Agee, James

1017 Letter from the Birmingham J ENG
 48.00  40.39 King, Martin Luther, Jr.

1091 Letters ENG
 25.00  20.95 Pliny

1533 Life After Life ENG
 13.00  11.20 Moody, Ralph

1215 Life on the Run ENG
 12.00  10.40 Bradley, Bill

1604 Lilacs ENG
 0.00  0.00 Lowell, Amy

1057 Literature: The American Exp ENG
 81.00  68.47 English

0-13-050289-8

1391 Little Foxes ENG
 8.00  6.50 Hellman, Lillian

1108 Lives (selection) ENG
 13.00  10.95 Plutarch

1258 Livingstones Companions ENG
 12.00  10.00 Gordimer, Nadine

1327 Logic and Contemporary Rh ENG
 80.00  67.95 Kahane, Howard
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1261 Loneliness of the Long Dista ENG
 18.00  15.63 Sillitoe, Allen

1260 Look Back in Anger ENG
 10.00  8.80 Osborn, John

1714 Look Homeward Angel ENG
 19.00  16.43 Wolfe, Thomas

1152 Lord Jim ENG
 11.00  9.16 Conrad, Joseph

1458 Lord of the Flies ENG
 14.00  11.61 Golding, William

0-399-50148-7

1553 Los Angeles ENG
 0.00  0.00 Isherwood, Christopher

1157 Love Medicine ENG
 19.00  16.43 Erdrich, Louise

1090 Lycurgis ENG
 0.00  0.00 Plutarch

1519 Lysistrata ENG
 12.00  9.96 Aristophanes

1446 Macbeth ENG
 11.00  9.07 Shakespeare, William

0-748-47710-3
T

1600 Macbeth: Is this a dagger... ENG
 10.00  8.27 Shakespeare, William

1218 Madam Cure ENG
 16.00  12.60 Curie, Eve

1164 Madame Bovary ENG
 11.23  9.52 Flaubert, Gustave

185505

1688 Maggie, A Girl of the Streets ENG
 11.00  9.16 Crane, Stephen

1563 Maiden Voyages ENG
 12.00  10.50 Morris, Mary

1705 Main Street ENG
 12.00  9.96 Sinclair, Lewis

1184 Major Barbara ENG
 14.00  11.57 Shaw, Bernard

1337 Making Sense ENG
 0.00  0.00 Potter, Robert

1389 Man Is Man ENG
 0.00  0.00 Brecht, Bertold

User: VICKIE
 Page : 19Print Date:  01/22/2007

Print Time:   6:01 pm



Drake  High School     

Book No. Date Adopted Dept Cost Price

ISBN

TEXTBOOK LISTING BY TITLE

Textbook Range: Through ZZZZ

Teacher Range: ALL

Department Range: ENG

Title

Author

Edition

Year PublishedType

1212 Manchild in the Promised L ENG
 19.00  16.43 Brown, Claude

1516 Man's Search for Meaning ENG
 8.00  6.99 Frankle, Victor

1329 Mark twain on the Damned H ENG
 0.00  0.00 Twain, Mark

1956 Master Butchers Singing Cl ENG
 0.00  0.00 Louise Erdrich 05/09/06 S

1172 Master Harold and the Boys ENG
 15.00  12.75 Fugard, Athol

0-140-48187-7
S

1951 MAUS 1 ENG
 20.00  16.79 Art Spiegelman

0-394-74723-2
05/09/06 S

1952 MAUS II ENG
 20.00  16.79 Art Spiegelman

0-679-72977-1
05/09/06 S

1503 Maxims ENG
 12.00  10.36 La rochefoucauld

1513 Mayor of Casterbridge ENG
 12.00  9.96 Hardy 02/10/98 T 1985

1918 Measure For Measure ENG
 0.00  0.00 William Shakespeare

0-671-49612-3
S

1392 Medea  & Other Plays ENG
 15.00  12.67 Euripides

0-140-44129-8

1435 Member of the Wedding ENG
 12.00  10.40 McCullers, Carson

1618 Mending Wall ENG
 0.00  0.00 Frost, Robert

1437 Merchant of Venice ENG
 10.00  8.27 Shakespeare, William T

1111 Metamorphoses ENG
 12.00  10.00 Ovid

0-553-21369-5

1818 Midag Alley ENG
 0.00  0.00 Manfouz, Naguib

1822 Mine Boy ENG
 15.00  12.95 Abrahams, Peter

1847 Moby Dick ENG
 20.00  16.45 Melville, Herman

0-393-97283-6
T

1287 Modern American Prose ENG
 60.00  50.45 Clifford, John
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1816 Modern Arab Poets ENG
 0.00  0.00 Boullata, Isaj

1121 Moll Flanders ENG
 12.00  9.96 Defoe, Daniel

1102 Mono ENG
 0.00  0.00 Plato

1397 Mother Courage ENG
 8.00  6.95 Brecht, Bertold

1394 Mother Courage and Her Ch ENG
 8.00  6.95 Brecht, Bertold

1227 Mr. Sampath: The Printer Of ENG
 14.00  12.00 Narayon, R.K.

1136 Mrs. Dalloway ENG
 17.00  14.82 Woolf, Virginia

0-156-62870-8

1660 Much Ado About Nothing   ( ENG
 11.00  9.19 Shakespeare, William

0-7434-8275-1

1438 Multicultural Persp./Contemp ENG
 0.00  0.00 Foote, David, ed.

1188 Murder in the Cathedral ENG
 13.00  10.81 T.S. Elliot

1687 My Antonia ENG
 12.00  9.84 Cather, Willa

1256 My Brilliant Career ENG
 13.00  11.16 Franklin, Miles

1639 My House ENG
 15.00  12.41 Giovanni, Nikki

1030 Mysterious Stranger ENG
 11.00  9.16 Twain, Mark

1097 Mythology ENG
 13.00  11.09 Hamilton, Edith

1103 Mythology ENG
 9.00  7.50 Bulfinch

1927 Mythology:Timeless Tales ENG
 13.00  11.09 

0-446-60725-8
S

1926 Namesake ENG
 0.00  0.00 Jhumpa Lahiri

0-0071723-03-2
06/22/05 S 2003

1715 Nana ENG
 12.00  9.95 Zola, Emile
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1659 Native American Poetry ENG
 0.00  0.00 Walsh, Chad

1027 Native Son ENG
 18.00  15.51 Wright, Richard

1468 Nectar in a Sieve ENG
 13.00  10.77 Markandaya, Kamala

1425 Never Cry Wolf ENG
 18.00  15.26 Mowatt, Farley

0-316-88179-1

1577 News of a Kidnapping ENG
 12.00  10.50 Marquez, Gabriel 06/11/02 S 1997

1635 News of the Universe ENG
 18.00  15.47 Bly, Robert

1578 News Reporting and Writing ENG
 81.00  68.35 Mencher, Melvin 09/24/96 T 1996

1240 Nicholas Nickleby ENG
 14.00  11.57 Dickens, Charles

1525 Night ENG
 11.00  9.27 Wiesel, Elie

0-553-27253-5

1390 Night' Mother ENG
 11.00  9.60 Norman, Marsh

1048 Night Thoreau Spent in Jail ENG
 15.00  12.41 Lawrence, J. & Lee, ...

1523 No Exit ENG
 17.00  14.24 Sarte, Jean Paul

215735

1812 No Longer at Ease ENG
 16.00  13.18 Achebe, Chinua

1299 Nobel Lecture ENG
 8.00  6.95 Solzhenitsyn, Aleksandr

1226 North and South ENG
 9.00  8.00 Gaskil, Elizabeth

1209 North to the Orient ENG
 9.00  8.00 Lindbergh, Anne Morrow

1720 Northanger Abbey ENG
 13.00  10.77 Austin, Jane

1631 Norton Anthology of Poetry ENG
 80.00  68.20 W.W. Norton & Co

1248 Not for Publication ENG
 0.00  0.00 Gordimer, Nadine
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1332 Nothing Never Happens ENG
 0.00  0.00 Johnson, Kenneth, et.al.

1817 Now a Wreath for Udomo ENG
 0.00  0.00 Abrahams, Peter

1961 Ocean of Works ENG
 0.00  0.00 Ha Jin 05/09/06 S

1518 Oedipus at Colonus ENG
 2.00  1.50 Sophocles

1924 Oedipus Cycle ENG
 17.00  14.82 

0-156-02764-X

1471 Oedipus Rex ENG
 11.00  9.60 Sophocles

1602 Oedipus Rex: Oedipus/Teiri ENG
 11.00  9.60 Sophocles

1611 Oedipus Rex:Blind Oedipus o ENG
 0.00  0.00 Sophocles

1239 Of Human Bondage ENG
 7.00  5.95 Somerset, Maugham

1283 Off the Wall ENG
 14.00  12.00 Tomkins, Calvin

1280 Old Love ENG
 3.00  2.50 Singer, Isaac Bachevis

1034 Old Man and the Sea (& sel. ENG
 15.00  13.10 Hemingway, Ernest

1279 Old Times ENG
 10.00  8.80 Pinter, Harald

1594 Oleanna ENG
 11.00  9.60 10/27/98 S No D

1723 Oliver Twist ENG
 11.00  9.04 Dickens, Charles

1536 On Death and Dying ENG
 13.00  11.16 Ross, Elizabeth Kubler

1762 On the Road ENG
 19.00  16.43 Kerouac, Jack S

1015 On Writing Well ENG
 13.00  11.20 Zinssner, William

1879 One Day in the Life of Ivan D ENG
 9.00  8.01 

0-451-52709-7
S
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1517 One Flew Over the Cuckoo's ENG
 12.00  10.05 Kesey, Ken

0-451-16396-6

1759 One Hundred Years of Soli ENG
 20.00  16.59 Garcia Marquez, Gabriel

1013 One Writer's Beginnings ENG
 11.00  9.60 Welty, Eudora

1398 Open Admissions ENG
 0.00  0.00 Lauro, Shirley

1214 Oral Histrories ENG
 0.00  0.00 Fox Fire

1453 Ordinary People ENG
 17.00  14.70 Guest, Judith

14-00651702

1629 Orpheus ENG
 0.00  0.00 Stafford, William

1664 Othello ENG
 11.00  9.23 Shakespeare, William

0-671-72281-6

1266 Other People's Worlds ENG
 0.00  0.00 Trevor, William

1420 Our Town ENG
 16.00  13.22 Wilder, Thornton

0-06-051263-6

1608 Our Town: Prof. Willard's hi ENG
 15.00  13.06 Wilder, Thornton

1613 Our Town: State Manager's i ENG
 16.00  13.06 Wilder, Thornton

1857 Outernet Odyssey ENG
 0.00  0.00 

0-439-34-353-4
S

1395 Painting Churches ENG
 7.00  6.00 Howe, Tina

1229 Paradise Lost ENG
 14.00  11.57 Milton, John

1599 Participation/Investigation ENG
 0.00  0.00 Ewing, Ray G.

1588 Patterns ENG
 0.00  0.00 Lowell, Amy

1499 Patterns of Exposition ENG
 60.00  51.00 Randall Decker

1220 Patton ENG
 0.00  0.00 Farago, Ladislas
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1841 Peace Like a River ENG
 18.00  15.63 Lief Enger

0-802-13925-6
06/08/04 2001

1950 Pecked To Death By Ducks ENG
 0.00  0.00 Tim Cahill 05/09/06 S

1219 Penitmento ENG
 12.00  10.47 Hellman, Lillian

1489 Pensees ENG
 10.00  8.80 Pascal

1528 People of the Valley ENG
 14.00  11.95 Waters, Frank

1161 Pere Goriot ENG
 10.00  8.76 Balzac, Honore

1532 Phaedo ENG
 12.00  9.95 Plato

1112 Philoctetes ENG
 10.00  8.76 Sophocles

1079 Pigs in Heaven ENG
 19.00  16.43 Kingsolver, Barbara

1887 Pilgrim at Tinker Creek ENG
 18.00  15.63 S

1512 Planet of the Apes ENG
 8.00  6.99 Boulle, Pierre

1197 Playboy of the Western Worl ENG
 16.00  13.18 Synge, John

1393 Plough and the Stars ENG
 0.00  0.00 O'Casey, Sean

1640 Poems ENG
 12.00  10.00 Wordsworth, William

1109 Poetry ENG
 20.00  16.95 Sappho

1829 Poetry 180 ENG
 17.00  14.41 

0-812-96887-5
06/22/04 T 2003

1866 Poetry for Young People ENG
 0.00  0.00 S

1638 Poetry Handbook ENG
 13.00  11.20 Deutsch, Babette

1412 Poetry II ENG
 0.00  0.00 Peterson, R. Stanley, ed.
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1633 Poetry in the Making ENG
 0.00  0.00 Hughes, Ted

1931 Poetry/Mayes ENG
 60.00  51.21 

0-155-00162-0
S

1919 Points of Departure ENG
 0.00  0.00 James Moffet S

1985

1483 Points of View ENG
 14.00  11.89 Moffett, James, ed.

0-451-62872-1

1831 Poisonwood Bible ENG
 9.00  7.99 Barbara Kingsolver 06/22/04 T 1999

1339 Politics and the English Lang ENG
 0.00  0.00 Orwell, George

1151 Portrait of a Lady ENG
 12.00  9.96 James, Henry

1120 Portrait of the Artist as a Yo ENG
 10.00  8.46 Joyce, James

0-140-18683-2

1465 Praying for Sheetrock ENG
 13.00  11.16 Greene, Melissa Fay

1498 Prejudices: A Selection ENG
 0.00  0.00 Mencken, H.L.

1508 Prentice -Hall Reader ENG
 0.00  0.00 ISBN-0-12-079302-7 T

1143 Pride and Prejudice ENG
 10.00  8.43 Austen, Jane

0-847-90911-5
T

1312 Prize Stories 1979-1997 ENG
 0.00  0.00 O. Henry Awards

1467 Pygmalion ENG
 14.00  11.61 Shaw, George Bernard

1378 R.U.R ENG
 9.00  8.00 Capek, Karl

1140 Rabbit Run ENG
 20.00  17.19 Updike, John

1750 Rabbit Run and Short storie ENG
 20.00  17.19 Updike, John

1314 Ragtime ENG
 19.00  16.43 Doctorow, E.L.

1315 Random House Handbook ENG
 0.00  0.00 Prokosch, Ivan
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1591 Reactionary Essay on Applie ENG
 0.00  0.00 McGinley, Phyllis

1853 Reading for Writing ENG
 0.00  0.00 Mizener, Artur S

1479 Reading Modern Fiction ENG
 0.00  0.00 Lynsky, Winfred, ed.

1628 Redwood Students Poetry M ENG
 0.00  0.00 English

1317 Return of Eva Peron ENG
 16.00  13.95 Naipal, V.S.

1194 Rhinoceros ENG
 18.00  15.63 Ionesco, Eugene

1403 Rhinoceros and other plays ENG
 18.00  15.63 E. Ionesco 03/29/95 S 1960

1581 Richard Cory ENG
 0.00  0.00 Robinson, Edwin Arling

1666 Richard II ENG
 11.00  9.19 Shakespeare, William

1662 Richard III ENG
 10.00  8.39 Shakespeare, William

1228 Riders to the Sea ENG
 23.00  20.00 Synge, John

1225 Ridley Walker Island ENG
 14.00  11.58 Hoban, Russell

1252 Rising of the Moon ENG
 0.00  0.00 Augusta, Gregory

1402 Rite of Passage ENG
 25.00  20.75 Panshin, Alexei

1712 Robinson Crusoe ENG
 12.00  9.96 Defoe, Daniel

1497 Robots: Machines in Man's I ENG
 13.00  11.21 Asimov, Isaac

1318 Rock Springs ENG
 12.00  10.40 Ford, Richard

1624 Romeo & Juliet: Mercutio's Q ENG
 10.00  8.27 Shakespeare, William

1400 Romeo and Juliet  (72285-9) ENG
 10.00  8.27 Shakespeare, William

0-7434-7711-1
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1495 Roomate ENG
 0.00  0.00 Updike, John

1059 Rose for Emily (& sel. poems ENG
 41.00  35.00 Faulkner, William

1627 Rose, Where Did You Get T ENG
 12.00  10.40 Koch, Kenneth

1175 Rosencrantz & Guildenstern A ENG
 17.00  14.23 Stoppard, Tam

0-802-13275-8

1320 Rosie ENG
 13.00  11.20 Lamott, Anne

1564 Running the Amazon ENG
 13.00  11.20 Kane, Joe

1168 Saint Joan ENG
 16.00  13.22 Shaw, Bernard

1888 Sam Shepard Seven Plays ENG
 0.00  0.00 Shepard, Sam S

1313 Scoundrel Time ENG
 12.00  10.36 Hellman, Lillian

1561 Sea and Sardinia ENG
 13.00  11.16 Lawrence, D.H.

1735 Secret Sharer ENG
 16.00  13.95 Conrad, Joseph

1764 Seize the Day ENG
 14.00  12.00 Bellow, Saul

1466 sel. from An American Childho ENG
 19.00  16.03 Dillard, Annie

1044 sel. from Pilgrim at Tinker Cr ENG
 18.00  15.63 Dillard, Annie

1776 Selcted stories & Essays ENG
 0.00  0.00 Thurber, James

1744 Selected Essays ENG
 12.00  9.95 Sontag, Susan

1755 Selected essays ENG
 19.00  16.00 Trilling, Lionel

1768 Selected Essays ENG
 0.00  0.00 Mitford, Jessica

1775 Selected essays ENG
 0.00  0.00 White, E.B.

User: VICKIE
 Page : 28Print Date:  01/22/2007

Print Time:   6:01 pm



Drake  High School     

Book No. Date Adopted Dept Cost Price

ISBN

TEXTBOOK LISTING BY TITLE

Textbook Range: Through ZZZZ

Teacher Range: ALL

Department Range: ENG

Title

Author

Edition

Year PublishedType

1779 Selected essays ENG
 0.00  0.00 Woolf, Virginia

1749 Selected excerpts from nove ENG
 0.00  0.00 Walker, Alice

1731 Selected Exerpts from major ENG
 0.00  0.00 Gide, Andre

1538 Selected Plays ENG
 0.00  0.00 Shakespeare, William

1728 Selected Plays ENG
 0.00  0.00 Miller, Arthur

1730 Selected Plays ENG
 0.00  0.00 Shephard, Sam

1741 Selected Plays ENG
 28.00  23.95 Hellman, Lillian

1742 Selected Plays ENG
 17.00  14.75 Hansberry, Lorraine

1743 Selected Plays ENG
 9.00  7.95 Williams, Tennessee

1032 selected poems ENG
 0.00  0.00 Holmes, Oliver W.

1039 selected poems ENG
 0.00  0.00 Frost, Robert

1052 selected poems ENG
 14.00  11.90 Lowell, Robert

1053 selected poems ENG
 0.00  0.00 Bryant, William Cullen

1054 selected poems ENG
 12.00  9.96 Longfellow, Henry W.

1055 selected poems ENG
 10.00  8.39 Dickinson, Emily

1060 selected poems ENG
 21.00  18.04 Porter, Katherine A.

1062 selected poems ENG
 23.00  19.95 Lowell, Amy

1063 selected poems ENG
 0.00  0.00 O'Connor, Flannery

1064 selected poems ENG
 0.00  0.00 Welty, Eudora

User: VICKIE
 Page : 29Print Date:  01/22/2007

Print Time:   6:01 pm



Drake  High School     

Book No. Date Adopted Dept Cost Price

ISBN

TEXTBOOK LISTING BY TITLE

Textbook Range: Through ZZZZ

Teacher Range: ALL

Department Range: ENG

Title

Author

Edition

Year PublishedType

1069 selected poems ENG
 8.00  6.95 Whitman, Walt

1073 selected poems ENG
 13.00  11.16 Hughes, Langston

1075 selected poems ENG
 17.00  14.82 Millay, Edna St. Vincent

1076 selected poems ENG
 0.00  0.00 Bradstreet, Anne

1077 selected poems ENG
 19.00  15.79 Sandburg, Carl

1537 Selected Poems ENG
 0.00  0.00 Shakespeare, William

1542 Selected Poems ENG
 12.00  10.36 Li Po

1544 Selected Poems ENG
 27.00  23.07 Mistral, Gabriela

1547 Selected Poems ENG
 0.00  0.00 Sachs, Nelle

1551 Selected Poems ENG
 0.00  0.00 Sappho

1726 Selected poems ENG
 13.00  10.95 Carlos Williams, William

1727 Selected Poems ENG
 15.00  12.95 Cummings, E.E.

1746 Selected Poems ENG
 11.00  9.60 Eliot, T.S.

1773 Selected Poems ENG
 0.00  0.00 Hardy, Thomas

1774 Selected Poems ENG
 0.00  0.00 Plath, Sylvia

1780 Selected Poems ENG
 0.00  0.00 Roethke, Theodore

1784 Selected Poems ENG
 19.00  16.39 Frost, Robert

1820 Selected Poems ENG
 0.00  0.00 Darwish, Mahound

1043 selected short stories ENG
 0.00  0.00 Cather, Willa
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1733 Selected Stories ENG
 0.00  0.00 McCarthy, Mary

1740 Selected Stories ENG
 14.00  11.87 Cheever, John

1745 Selected stories ENG
 19.00  15.95 Welty, Eudora

1752 Selected Stories ENG
 16.00  13.95 Borges, Jorge

1754 Selected Stories ENG
 18.00  15.00 Maugham, Somerset

1756 Selected Stories ENG
 0.00  0.00 Casteneda, Carlos

1761 Selected Stories ENG
 0.00  0.00 Colette

1765 Selected Stories ENG
 0.00  0.00 Drabble, Margaret

1767 Selected Stories ENG
 0.00  0.00 Jackson, Shirley

1769 Selected Stories ENG
 0.00  0.00 Faulkner, William

1771 Selected Stories ENG
 0.00  0.00 Capote, Truman

1772 Selected Stories ENG
 0.00  0.00 Kafka, Franz

1782 Selected Stories ENG
 0.00  0.00 Nabokov, Vladimir

1785 Selected Stories ENG
 0.00  0.00 Atwood, Margaret

1792 Selected Stories ENG
 0.00  0.00 Lessing, Doris

1732 Selected stories & Excerpts f ENG
 0.00  0.00 Oats, Joyce Carol

1040 selected stories and poems ENG
 12.00  9.99 Poe, Edgar Allan

1071 selected stories and poems ENG
 19.00  15.97 Crane, Stephen

1031 selected tales and sketches ENG
 12.00  9.96 Irving, Washington
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1548 selected Works ENG
 0.00  0.00 Virgil

1809 Selected Works ENG
 0.00  0.00 Armah, Ayi Kwei

1811 Selected Works ENG
 0.00  0.00 Emecheta, Buchi

1813 Selected Works ENG
 0.00  0.00 Soyinka, Wole

1549 Selections ENG
 59.00  49.95 Aristotle

1042 selections of writings ENG
 0.00  0.00 Hamilton, Alexander

1886 Self-Reliance and Other Essa ENG
 6.00  5.10 

0-486-27790-9
S

1856 Sentence Combining ENG
 27.00  22.65 

0-394-31703-3
S

1912 Seven Plays ENG
 0.00  0.00 Sam Shepard

0-553-34611-3

1262 She Stoops to Conquer ENG
 0.00  0.00 Goldsmith, Oliver

1041 Shiloh ENG
 11.00  9.60 Foote, Shelby

1416 Short Stories ENG
 35.00  29.78 Warriner, John

1734 Short Stories ENG
 0.00  0.00 Powers, J.F.

1679 Short Stories, A Study in Pl ENG
 0.00  0.00 O'Faolain, Sean

1539 Siddhartha ENG
 15.00  12.41 Hesse, Herman

0-8112-0068-X ***

1265 Silas Marner ENG
 0.00  0.00 Dickens, Charles

1609 Silence Dogood's A Recipe.. ENG
 0.00  0.00 Franklin, Benjamin

1487 Silent Spring ENG
 19.00  16.43 Carson, Rachel

1302 Singularities ENG
 6.00  4.95 Simon, John
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1606 Sinners in the Hands of a An ENG
 2.50  1.99 Edwards, Jonathan

1697 Sister Carrie ENG
 12.00  9.99 Dreiser, Theodore

1802 Sitt Marie Rose ENG
 13.00  11.00 Adman, Etel

1187 Six Characters in Search of a ENG
 12.00  9.96 Pirandello, Luigi

1684 Six Great Modern Short Nove ENG
 0.00  0.00 Dall

1700 Six Great Modern Short Nove ENG
 0.00  0.00 Maugham, Somerset

1050 Slaughterhouse Five ENG
 13.00  11.37 Vonnegut, Kurt

0-440-18029-5

1649 Sleeping on the Wing ENG
 17.00  14.02 Koch, Kenneth S

1024 Slouching Toward Bethlehe ENG
 13.00  11.20 Didian, Joan

1293 Snow Falling on Cedars ENG
 19.00  15.79 Guterson, David

0-679-76402-X
06/26/96 S 1995

1944 So Long, See You Tomorro ENG
 10.00  8.80 William Maxwell 05/09/06 T

1259 Soldier's Return ENG
 10.00  8.76 West, Rebecca

1900 Song of Solomon Student P ENG
 14.00  11.95 Toni Morrison

1-56137-938-7

1703 Song of the Lark ENG
 12.00  9.96 Cather, Willa

1139 Sons and Lovers ENG
 12.00  9.96 Lawrence, D.H.

1026 Sophistication ENG
 0.00  0.00 Anderson, Sherwood

1284 Soul of a New Machine ENG
 12.00  10.47 Kidder,Tracy

1137 Sound and Sense: An Intro. t ENG
 57.00  48.01 Perrine, Laurence

0-155-03028-0

1643 Spoon River Anthology ENG
 16.00  13.22 Masters, Edgar Lee
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1200 St. Martin's Guide to Writing ENG
 64.00  54.41 English

0-312-11634-0
09/14/99 T 1999

1844 St. Martin's Handbook ENG
 57.00  48.01 Lunsford, Andrea A.

0-312-16744-x
06/01/04 T
5th

1381 Star Spangled Girl ENG
 8.00  6.50 Simon, Neil

1379 Still Life ENG
 8.00  6.50 Mann, Emily

1860 Stones for Ibarra ENG
 18.00  15.59 Doerr, Harriet

0140075623
S

1585 Stopping by Woods on a Sno ENG
 13.00  11.19 Frost, Robert

1277 Stories ENG
 32.00  27.00 Lessing, Doris

1294 Stories ENG
 36.00  30.60 Cheever, John

1406 Stories ENG
 0.00  0.00 Calitri,Charles,&FrankJe

1670 Story and Structure ENG
 79.00  66.95 Perrine, Laurence

1963 Stranger in a Strange Land ENG
 14.00  11.76 

0-441-79034-8
S 1987

1555 Stranger in the Forest ENG
 12.00  10.40 Hansen, Eric

1257 Strangers and Brothers ENG
 0.00  0.00 Snow, C.P.

1565 Subterranean Gothic ENG
 0.00  0.00 Theroux, Paul

1597 Success is Counted Sweete ENG
 0.00  0.00 Dickinson, Emily

1204 Sula   (264439-2) ENG
 18.00  15.63 Morrison, Toni

1-4000-3343-6

1285 Summer Before the Dark ENG
 9.00  8.00 Lessing, Doris

1482 Sweet Summer ENG
 18.00  15.59 Campbell, Bebe Moore

1020 Table of Contents ENG
 13.00  11.20 McPhee, John
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1473 Tale of Two Cities ENG
 9.00  7.87 Dickens, Charles

0-812-50506-9

1668 Tales of Courage,Tales of D ENG
 19.00  16.05 Mundahl, John 10/24/95 S No D

1570 Talking Woman ENG
 0.00  0.00 Alexander, Shana

1376 Tally's Folly ENG
 8.00  6.50 Wilson, Lansford

1478 Taming of the Shrew ENG
 10.00  8.43 Shakespeare, William

1375 Tartuffe ENG
 13.00  10.77 Moliere

1325 Teaching General Semantic ENG
 24.00  19.95 Morain, Mary, ed.

1357 Teahouse of the August Moo ENG
 8.00  6.50 Patrick, John

1794 Tell Freedom ENG
 0.00  0.00 Abrahams, Peter

1673 Tell Me A Riddle ENG
 18.00  15.59 Olsen, Tillie

1954 Ten Little Indians ENG
 0.00  0.00 Sherman Alexie 05/09/06 S

1709 Tender is the Night ENG
 17.00  14.82 Fitzgerald, F. Scott

1797 Terra Nostra ENG
 13.00  11.17 Fuente, Carlos

1165 Tess of the D'Urbervilles ENG
 10.00  8.62 Hardy, Thomas

0-451-52722-4

1747 The Accidental Tourist ENG
 18.00  14.95 Tyler, Ann

1408 The Acorn People ENG
 11.00  9.07 Jones, Ron

1469 The Adventures of Hucklebe ENG
 8.00  6.63 Twain, Mark

0-8479-0605-1 ***

1707 The Age of Innocence ENG
 19.00  16.43 Wharton, Edith

1409 The Alchemist ENG
 19.00  15.79 Coelho, Paulo

0-062-50218-2  *
10/24/95 S 1994
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1014 The Amateurs ENG
 12.00  10.40 Halberstam, David

1719 The American ENG
 9.00  7.95 Henry, james

1674 The American Short Story ENG
 9.00  7.99 Skaggs, Calvin, ed.

1016 The American Way of Death ENG
 13.00  11.20 Mitford, Jessica

1796 The Ancestors and the Sacr ENG
 0.00  0.00 Kunene, Mazizi

1086 The Annals ENG
 13.00  11.16 Tactitus

1515 The Assistant ENG
 13.00  10.80 Malamud, Bernard

1410 The Autobiography of Miss J ENG
 11.00  8.89 Gains, Ernest

20751

1153 The Awakening ENG
 13.00  11.11 Chopin, Kate

0-142-43732-8

1354 The Bacchae ENG
 10.00  8.80 Euripides

1396 The Bad Seed ENG
 8.00  6.50 Anderson, Maxwell

1850 The Bald Soprano & Other P ENG
 18.00  15.63 Ionesco, Eugene

0-8021-3079-8
T

1414 The Bean Trees ENG
 11.00  9.64 Kingsolver, Barbara

0-061-09731-4

1158 The Bear (long version) ENG
 19.00  16.20 Faulkner, William

1766 The Bell Jar ENG
 17.00  14.41 Plath, Sylvia

0-060-93018-7

1806 The Beloved Country ENG
 18.00  15.51 Paton, Alan

1557 The Best of Granta Travel ENG
 15.00  12.95 04/22/97 S 1991

1088 The Bible ENG
 0.00  0.00 Anonymous

1531 The Bible ENG
 0.00  0.00 Frankle, Victor
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1382 The Birds ENG
 13.00  11.20 Aristophanes

1198 The Birthday Party ENG
 12.00  10.40 Pinter, Harold

1669 The Black and the While ENG
 0.00  0.00 Shea

1903 The Bluest Eye ENG
 0.00  0.00 Toni Morrison

0-45227305-6

1616 The Bride Comes to Yellow S ENG
 0.00  0.00 Agee, James

1481 The Bridge Over the River K ENG
 0.00  0.00 Boules, Pierre

1524 The Brothers Karamazov ENG
 14.00  11.60 Dostoyevsky, Fyodor

1355 The Caretaker ENG
 6.00  5.20 Pinter, Harald

1150 The Castle ENG
 13.00  11.20 Kafka, Franz

1195 The Caucasian Chalk Circle ENG
 10.00  8.76 Brecht, Bertold

1324 The Centaur ENG
 13.00  11.20 Updike, John S

1192 The Cherry Orchard ENG
 11.00  9.60 Chekhov, Anton

1418 The Chosen ENG
 13.00  10.84 Potok, Chaim

0-449-21344-7

1783 The Clown ENG
 0.00  0.00 Boll, Heinrich

1923 The Comedy of Errors ENG
 0.00  0.00 William Shakespeare

0-671-73990-5
S

1889 The Compact Reader ENG
 46.00  38.95 S

1254 The Conservationist ENG
 13.00  11.20 Gordimer, Nadine

1710 The Count of Monte Cristo ENG
 11.00  9.19 Dumas, Alexandre

1345 The Country Wife ENG
 16.00  13.22 William Wycherly
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1574 The Craft of Interviewing ENG
 24.00  17.00 Brady, John

1603 The Creation ENG
 8.00  6.95 Johnson, James Weldon

1070 The Crucible ENG
 17.00  14.06 Miller, Arthur

0-140-48138-9

1612 The Crucible: Proctor's addr ENG
 16.00  13.10 Miller, Arthur

1163 The Crying of Lot 49 ENG
 17.00  14.82 Pynchon, Thomas

1938 The Curious Incident Dog in N ENG
 20.00  14.98 Mark Haddon

0-385-51210-4
06/14/05 T 2003

1343 The Curse of the Starving C ENG
 8.00  6.50 Shephard, Sam

1270 The Dean's December ENG
 14.00  11.16 Bellow, Saul

1167 The Death of Ivan Ilych ENG
 12.00  9.96 Tolstoy, Leo

070760

1586 The Declaration of Independ ENG
 0.00  0.00 Jefferson, Thomas

1196 The Devils' Disciple ENG
 27.00  22.99 Shaw, George Bernard

1928 The Discovery of Poetry (01 ENG
 60.00  51.21 Mayes, Francis

0-155-00162-0
T

1942 The Discovery of Poetry (01 ENG
 21.00  18.08 Mayes, Francis

0-15-500162-0

1162 The Discovery of Poetry(762 ENG
 19.00  16.05 Mayes, Francis

0-156-00762-2
T

1323 The Dispossessed ENG
 14.00  11.60 LeGuin, Ursula

1347 The Drunkard ENG
 9.00  7.95 Smith, William

1899 The Dubliners ENG
 0.00  0.00 Joyce, James

0-553-21380-6

1160 The Dubliners  (52543-4) ENG
 11.00  9.16 Joyce, James

0-451-52543-4

1898 The Educated Imagination ENG
 0.00  0.00 

0-253-20088-1
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1920 The Education of Little Tree ENG
 0.00  0.00 Forrest Carter

0-8263-0879-1
S

1493 The Elements of Style (refe ENG
 17.00  14.20 Strunk and White

1791 The End of the Affair ENG
 12.00  10.40 Greene, Graham

1699 The English Novel ENG
 0.00  0.00 Walter, Allen

1245 The English Teacher ENG
 12.00  10.50 Narayon, R.K.

1910 The Epic of Gilgamesh ENG
 0.00  0.00 Andrew George

0-14-044721-0
S

1491 The Essay Connection ENG
 57.00  48.36 Bloome, Lynn

1494 The Essays of Montaigne ENG
 13.00  11.20 de Montaigne

1496 The Falconer ENG
 11.00  9.60 Cheever, John

1895 The Fifth Child (21380-6) ENG
 0.00  0.00 Lessing, Doris

0-553-21380-6
06/30/04 S

1933 The Fifth Child (72182-7) ENG
 14.00  12.01 

0-679-72182-7
S

1084 The Fire Next Time ENG
 15.00  12.64 Baldwin, James

0-672-74472-X
T

1625 The Fish ENG
 0.00  0.00 Bishop, Elizabeth

1344 The Flying Doctor ENG
 0.00  0.00 Moliere

1155 The French Lieutenant's Wom ENG
 20.00  16.99 Fowles, John

1092 The Frogs ENG
 53.00  45.00 Aristophanes

1351 The Future Lies in Eggs ENG
 0.00  0.00 Ionesco, Eugene

1786 The German Lesson ENG
 21.00  18.00 Lenz

1356 The Gin Game ENG
 0.00  0.00 Coburn, D.L.
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1068 The Glass Menagerie ENG
 15.00  13.06 Williams, Tennessee

1626 The Glass Menagerie: Tony ENG
 15.00  13.06 Williams, Tennessee

1018 The Good Times ENG
 7.00  5.99 Baker, Russell

1359 The Good Woman of Setzu ENG
 0.00  0.00 Brecht, Bertold

1074 The Great Gatsby ENG
 18.00  15.47 Fitzgerald, F. Scott

0-684-80152-3

1790 The Green Child ENG
 14.00  11.95 Read, Herbert

1173 The Hairy Ape ENG
 0.00  0.00 O'Neill, Eugene

1205 The Handmaid's Tale ENG
 20.00  16.55 Atwood, Margaret

0-385-49081-X

1035 The Harvest Gypsies ENG
 16.00  13.34 Steinbeck, John

1472 The Heart is a Lonely Hunter ENG
 12.00  10.40 McCullers, Carson

1826 The Hill of Evil Counsel ENG
 11.00  9.60 Oz, Amos

1170 The Homecoming ENG
 12.00  10.40 Pinter, Harold

1244 The Hostage ENG
 0.00  0.00 Behan, Brendan

1480 The House on Mango Street ENG
 15.00  12.48 Cisneros, Sandra

141340
08/23/95 S 1989

1862 The Humanities ENG
 68.00  57.57 

0-618-04537-6
S

1708 The Hunchback of Nortre Da ENG
 12.00  9.96 Hugo, Victor

1364 The Ice Man Cometh ENG
 0.00  0.00 O'Neill, Eugene

1116 The Iliad ENG
 17.00  14.78 Homer

1169 The Importance of Being Ea ENG
 11.00  9.16 Wilde, Oscar
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1521 The Inferno ENG
 12.00  9.96 Dante

1269 The Infinite Passion of Expec ENG
 0.00  0.00 Berriault,Gina

1789 The Innocents ENG
 12.00  9.95 Wharton, Edith

1207 The Innocents Abroad ENG
 12.00  9.95 Twain, Mark 06/11/02 S 1966

1692 The Joy Luck Club ENG
 13.00  10.95 Tan, Amy

0-804-10630-4

1966 The Jungle ENG
 0.00  0.00 Upton Sinclair

1300 The Kill Price ENG
 0.00  0.00 Yglesias, Jose

1105 The King Must Die ENG
 18.00  15.63 Renault, Mary

1433 The Kitchen God's Wife ENG
 14.00  11.60 Tan, Amy 04/16/96 S 1993

1940 The Kite Runner ENG
 20.00  16.59 Khaled Hosseini

1-59448-000-1
06/14/05 T 2003

1520 The Koran ENG
 0.00  0.00 Li Po

1436 The Language of Literature ENG
 69.00  58.17 

0-395-93172-X
T

1522 The Last Day's Of Socrates ENG
 11.00  9.60 Plato

1957 The Life of Pi ENG
 15.00  12.57 Yann Martel

0-15-6027320-1
05/09/06 S

1698 The Lifetime Reading Plan ENG
 13.00  11.20 Fadiman, Clifton

1678 The Lonely Voice ENG
 20.00  16.95 O'Connor, Frank

1671 The Long Valley ENG
 18.00  15.14 Steinbeck, John

1431 The Long Walk ENG
 12.00  10.47 Rawicz, Slavomir

1253 The Loved Ones ENG
 19.00  16.19 Waugh, Evelyn
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1907 The Maltese Falcon ENG
 0.00  0.00 Dashiell Hammett

1685 The Man Who Killed the Dee ENG
 14.00  11.95 Waters, Frank 02/10/98 S 1971

1878 The Mayor of Casterbridge ENG
 12.00  9.96 S

1914 The Merry Wives of Windsor ENG
 0.00  0.00 Willaim Shakespeare 1963

1147 The Metamorphosis ENG
 12.00  9.84 Kafka, Franz

1141 The Mill  on the Floss ENG
 12.00  9.96 Eliot, George

1281 The Mind's Eye ENG
 16.00  13.27 Hofstadter, Douglas

1422 The Miracle Worker ENG
 12.00  9.87 Gibson, Willian

197901

1716 The Moonstone ENG
 14.00  11.61 Collins, Wilker

1526 The Myth of Sisyphus ENG
 11.00  9.60 Camus, Albert

1286 The Name of the Rose ENG
 20.00  17.23 Eco, Umberto

1839 The Namesake ENG
 26.00  22.45 Jhumpa Lahiri

0-395-92721-8
06/08/04 2003

1134 The Natural ENG
 18.00  15.02 Malamud, Bernard

210751

1778 The Natural and Selected St ENG
 15.00  13.00 Malamud, Bernard

1230 The Net ENG
 13.00  11.20 Murdoch, Iris

1644 The New Naked Poetry ENG
 0.00  0.00 Berg and Mezey

1558 The Norton Book of Travel ENG
 16.00  13.97 Fussell, Paul, ed. 04/22/97 S 1987

1846 The Norton Reader ENG
 49.00  41.75 Peterson & Brereton

0-0393-97887-7
T

11th

1132 The Novel ENG
 0.00  0.00 Drew, Elizabeth
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1353 The Odd Couple ENG
 13.00  10.95 Simon, Neil

1423 The Odyssey ENG
 17.00  14.45 Homer

0-374-52574-9

1849 The Oedipus Cycle ENG
 17.00  14.08 Fitts & Fitzgerald

0-15-6838389
T

1885 The Orwell Reader ENG
 22.00  18.84 T

1535 The Owl's Song ENG
 13.00  11.16 Hale, Janet

1051 The Oxbow Incident ENG
 16.00  13.18 Clark, Walter Van Tilburg

1569 The Oxford Book Of Travel V ENG
 0.00  0.00 Crossley-Holland, Kevin

1232 The Picture of Dorian Gray ENG
 14.00  11.57 Wilde, Oscar

1340 The Pitch ENG
 19.00  16.25 Rank, Hugh

1760 The Plague ENG
 17.00  14.82 Camus, Albert

1911 The Portable Chekhov ENG
 0.00  0.00 Anton Chekhov

1505 The Practical Stylist ENG
 88.00  75.00 Baker, Sheridan

1724 The Prairie ENG
 15.00  13.00 Cooper, James F.

1652 The Rescued year ENG
 0.00  0.00 Stafford, William

1125 The Return of the Native ENG
 12.00  9.96 Hardy, Thomas

1145 The Rhetoric of Fiction ENG
 24.00  20.00 Booth, Wayne

1722 The Rise of Silas Lapham ENG
 11.00  9.60 W D Howells

1793 The River Between ENG
 16.00  13.95 Ngugiwa, Thiongo'o

1427 The Road from Home ENG
 12.00  9.99 Kherdian, David 05/22/95 S No D

User: VICKIE
 Page : 43Print Date:  01/22/2007

Print Time:   6:01 pm



Drake  High School     

Book No. Date Adopted Dept Cost Price

ISBN

TEXTBOOK LISTING BY TITLE

Textbook Range: Through ZZZZ

Teacher Range: ALL

Department Range: ENG

Title

Author

Edition

Year PublishedType

1383 The Sandbox ENG
 8.00  6.50 Albee, Edward

1288 The Scapegoat ENG
 15.00  12.95 Settle, Mary Lee

1033 The Scarlet Letter (& sel. sto ENG
 8.00  7.09 Hawthorne, Nathaniel

0-553-21009-2

1179 The School for Scandal ENG
 10.00  8.76 Sheridan, Richard

1171 The Sea Gull ENG
 0.00  0.00 Chekhov, Anton

1174 The Second Shepherd's Pla ENG
 5.00  3.95 Anonymous

1838 The Secret Life of Bees ENG
 20.00  16.59 Sue Monk Kidd

0-14-200174-0
06/08/04 2002

1235 The Secret Sharer ENG
 11.00  9.00 Conrad, Joseph

1388 The Shaugraun ENG
 0.00  0.00 Boucicault, Dion

1680 The Short Stories of Ernest H ENG
 20.00  17.23 Poore, ed

1021 The Silent Spring ENG
 19.00  16.43 Carson, Rachel

1360 The Skin of Our Teeth ENG
 11.00  9.56 Wilder, Thornton

1589 The Sleeping Giant ENG
 0.00  0.00 Hall, Donald

1582 The Snake ENG
 0.00  0.00 Dickinson, Emily

1067 The Souls of Black Folk ENG
 12.00  9.96 Dubois, W.E

1135 The Sound and the Fury ENG
 16.00  13.92 Faulkner, William

0-679-73224-1
T

1881 The Sound of Waves ENG
 18.00  14.98 

0-679-75268-4
S

1250 The Spectator ENG
 112.00  94.99 Addison, Joseph

1908 The Story of a Shipwrecked S ENG
 11.00  8.99 Gabriel Garcia Marquez

0-679-72205-X
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1118 The Stranger ENG
 15.00  13.06 Caumus, Albert

0-679-72020-0
T

0158 The Structure of Argument ENG
 35.00  30.00 A. Rottenberg & D. H.Win

0-312-45378-7
05/09/06 S

1289 The Succession: A Novel By ENG
 32.00  27.00 Garrett,George

1711 The Sun also Rises ENG
 17.00  14.08 Hemingway, Ernest

289801

1930 The Theban Plays ENG
 14.00  12.01 

0-140-44003-8
S

1082 The Things They Carried ENG
 20.00  17.19 English 10/27/98 S No D

1119 The Trial ENG
 19.00  16.03 Kafka, Franz

1246 The Unicorn ENG
 13.00  11.20 Murdoch, Iris

1590 The Unknown Citizen ENG
 0.00  0.00 Auden, W. H.

1800 The Violent Land ENG
 8.00  6.97 Amado, Jorge

1964 The War of the Worlds ENG
 12.00  10.00 H. G. Wells S 1986

1241 The Warden ENG
 11.00  8.95 Trollope, Anthony

1182 The Way of the World ENG
 11.00  8.95 Congreve, William

1883 The White Album ENG
 13.00  11.20 Joan Didion

0--671-22685-1
S

1432 The Winslow Boy ENG
 20.00  16.95 Rattigan, Clarence

1916 The Winter's Tale ENG
 0.00  0.00 William Shakespeare

0-671-72297-2

1693 The Woman Warrior ENG
 17.00  14.82 Hong-Kingston, Maxine

1295 The World According To Ga ENG
 20.00  17.35 Irving, John

0-345-36676-X  ***

1696 The World's Ten Greatest N ENG
 0.00  0.00 Maugham, Somerset
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1177 The Writer's Presence ENG
 50.00  42.30 McQuade and Atwan

0-312-40027-6
06/01/03 T
4th

1490 The Writing of Elia ENG
 24.00  19.95 Lamb, Charles

1896 Theban Plays ENG
 0.00  0.00 Sophocles

0-679-72182-7

1081 Their Eyes Were Watching G ENG
 20.00  16.55 Hurston, Zora Neale

0-060-93141-8
T

1807 Things Fall Apart ENG
 15.00  12.64 Achebe, Chinua

0-885-47454-7

1507 Thinking and Writing about L ENG
 0.00  0.00 Roberts, Edgar

1080 This Boy's Life ENG
 18.00  15.63 Wolff, Tobias

1023 This House of Sky ENG
 12.00  10.40 Doig, Ivan

1824 This Island ENG
 0.00  0.00 Abrahams, Peter

1621 Thorndike Barnhart High Sc ENG
 0.00  0.00 Carlton, Terry

1725 Three by Flannery O'Conner ENG
 14.00  11.57 O'Connor, Flannery

1363 Three Sisters ENG
 12.00  10.40 Chekhov, Anton

1338 Through the Language Barr ENG
 13.00  11.20 Hayakawa, S.I.

1440 Tisha ENG
 12.00  10.40 Specht, Robert S

1943 To Kill A Mockingbird ENG
 13.99  10.84 Harper Lee

0-446-31078-6
11/19/62 S 1960

1619 To Make A Prairie ENG
 13.00  11.17 Dickinson, Emily

1297 To See You Again ENG
 8.00  6.95 Adams, Alice

1124 To the Lighthouse ENG
 17.00  14.23 Woolf, Virginia

0-156-90739-9

1251 Tongo Bungay ENG
 13.00  11.16 Wells, H.G.
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1365 Tonight at 8:30 ENG
 0.00  0.00 Coward, Noel

1430 Top of the World ENG
 0.00  0.00 Reusch, Hans

1694 Tortilla Curtain ENG
 18.00  15.64 Boyle, T.C.

0-140-23828-X

1566 Travel Writing ENG
 11.00  8.95 Garfinkel, Perry 04/22/97 S 1988

1474 Travels with Charley ENG
 15.00  12.57 Steinbeck, John

1366 Travesties ENG
 12.00  10.40 Stoppard, Tom

1367 Trifles ENG
 0.00  0.00 Glaspell, Susan

1665 Troilus and Cressida ENG
 9.00  7.95 Shakespeare, William

1099 Trojan Women ENG
 9.00  7.95 Euripides

1584 True Joy ENG
 0.00  0.00 Seneca

1368 True West ENG
 4.00  3.49 Shephard, Sam

1127 Turn of the Screw ENG
 10.00  8.39 James, Henry

307506

1661 Twelfth Night ENG
 11.00  9.16 Shakespeare, William

1877 Twelve Angry Men ENG
 11.00  9.59 Rose

307900
S

1758 Twenty-One Stories ENG
 13.00  11.20 Greene, Graham

1370 Twilight L.A. ENG
 12.00  10.47 Smith, Anna S

1757 Typhoon ENG
 9.00  7.95 Conrad, Joseph

1371 Under Milkwood ENG
 12.00  10.47 Thomas, Dylan

1962 Under the Red Flag ENG
 0.00  0.00 Ha Jin 05/09/06 S
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1672 Understanding Fiction ENG
 64.00  54.00 Brooks, Cleath and Robe

1341 Understanding Mass Media ENG
 74.00  62.64 Shrank, Jeffrey

1129 Understanding Poetry ENG
 74.00  62.95 Brooks, Cleanth, & Warre

1441 Upstage/Downstage ENG
 0.00  0.00 Wood, Kerry, ed.

1131 Vanity Fair ENG
 13.00  10.77 Thackery, William

1138 Victory ENG
 37.00  30.95 Conrad, Joseph

1301 Victory Over Japan ENG
 13.00  11.16 Gilchrist, Ellen

1305 Visions from San Francisco B ENG
 24.00  20.00 Milosz, Czeslaw

1583 Vocab. for College, A,B,C,D ENG
 26.00  21.95 Diederich, Paul & Sydell

1632 Voices ENG
 0.00  0.00 Summerfield, Geoffrey

1189 Volpone ENG
 27.00  22.95 Jonson, Ben

1185 Waiting for Godot ENG
 17.00  14.23 Beckett, Samuel

0-802-3034-8

1249 Waiting for Mahatma ENG
 18.00  15.00 Narayon, R.K.

1213 Walden ENG
 11.00  9.16 Thoreau, Henry David

1477 Warriner's Complete Handbo ENG
 0.00  0.00 English

1476 Wartime Lies ENG
 8.00  6.50 Begley, Louis 04/07/95 S 1991

1554 Watching the Rain in Galaci ENG
 0.00  0.00 Garcia Marquez, Gabriel

1380 Ways of the World ENG
 11.00  8.95 Congreve, William

1442 Weep Not Child ENG
 15.00  12.95 Ngug, Wa Thiongo's S
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1221 West With the Night ENG
 13.00  11.20 Markham, Beryl

1307 What We Talk About When w ENG
 10.00  8.80 Carver, Raymond

1959 When Broken Glass Floats ENG
 0.00  0.00 Chanrithy Him 05/09/06 S

1945 When the Emperor was Di ENG
 0.00  0.00 Julie Otsuko 05/09/06 T

1424 When The Legends Die ENG
 12.00  10.28 Borland, Hal

1949 White Teeth ENG
 21.00  17.50 Zadie Smith

0-3757-0386-1
05/09/06 T

1386 Who's Afraid of Virginia Wolf ENG
 9.00  8.03 Albee, Edward

329101

1514 Wild Sargasso ENG
 18.00  14.99 Rhys, Jean 06/24/97 S No D

1217 Will's Boy ENG
 15.00  12.95 Wright, Morris

1641 Wishes, Lies and Dreams ENG
 13.00  11.16 Koch, Kenneth

1308 Woman Warrior ENG
 15.00  12.80 Hong-Kingston, Maxine

1865 Women & Fiction ENG
 13.00  11.08 Cahill

451-52027-1
S

1470 Women of the Silk ENG
 18.00  15.59 Tsukiyama, Gail 04/12/95 S 1991

1334 Words and What They Do to ENG
 0.00  0.00 Minteer, Catherine

1567 Words for the Wild:A Sierra C ENG
 0.00  0.00 Ronald, Ann, Ed. 05/27/97 S 1987

1864 World Literature ENG
 56.00  47.32 S

1863 World Mythology ENG
 25.00  21.21 S

1506 World's Beginning ENG
 0.00  0.00 Audrey, Robert

1485 Writers Inc. ENG
 24.00  20.57 Sebranek, Patrick, Ed.

0-669-38813-0
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1634 Writing Poetry ENG
 0.00  0.00 Barbara Drake T

1488 Writing Prose ENG
 53.00  44.95 Kane and Peters

1702 Wuthering Heights ENG
 11.00  9.04 Bronte, Emily

1475 Yellow Raft on Blue Water ENG
 18.00  15.64 Dorris Michael

0-312-42185-0

1028 Yonnondio and selected sto ENG
 12.00  10.36 Olson, Tillie

1426 You Can't Take It with You ENG
 8.00  6.50 Hart, Mossand, George,.

1029 Zoot Suit and Other Plays ENG
 13.00  11.20 Valdez, Luis
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3024 Advanced Algebra Through D MAT
 62.00  52.95 Murdock, Kamischke

1559532254
1977

3036 Algebra 1 MAT
 70.00  58.95 Schultz et al

0-030-52217-X
07/20/01 2001

3007 Algebra 1: Concepts & Skills MAT
 49.00  41.86 Larson

0-618-10646-4
06/19/01 T 2001

3005 Algebra 1: Concepts & Skills MAT
 49.00  41.86 Larson Boswell

0-618-10648-0
06/11/02 T 2001

3001 Algebra 2 MAT
 67.00  56.55 Schultz, Ellis

0-030-66054-8
06/01/03 T
2003

3026 Algebra One Interactions, Co MAT
 56.00  47.25 Kennedy,McGowan

0-03-095356-1
T 2001

3046 AP Statistics: Preparing/AP E MAT
 22.00  18.70 

1-567-65527-0

3029 Applications (Yellow & Green MAT
 0.00  0.00 

3012 Applied Businesss Mathemati MAT
 32.00  26.95 Schulthesis T

4th
1997

3044 Business Math MAT
 99.00  84.00 Cleaves

0-13-160675-1
08/09/05 T
7th

2005

3042 Calculus MAT
 116.00  98.70 Anton, Bivens, David

0-471-48238-2
05/24/05 T
8th

2005

3008 Calculus:Graphical,Numeric MAT
 83.00  69.97 Finney,Deamara

0-201-32445-8
05/09/00 T 1999

3003 Cognitive Tutor MAT
 15.07  34.00 06/01/01 T 2001

3013 Cont. Math in Context, Book 1 MAT
 0.00  0.00 Hirsch et al S

3014 Cont. Math in Context, Book 2 MAT
 0.00  0.00 Hirsch, et all S

3015 Contemporary Math in Cont MAT
 0.00  0.00 Hirsch, et all 07/21/98 T 1998

3002 CPM Algebra Math 1 MAT
 50.00  42.00 CPM

1-885145-69-1
05/09/00 T
2nd

2000

3016 CPM Geometry Math 2 MAT
 50.00  42.00 CPM

1-885-14570-5
05/09/00 T 2000

3040 CPM Geometry, Vol 1 Work MAT
 0.00  0.00 
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3038 CPM Geometry, Vol. 1 MAT
 0.00  13.00 

1-885145-53-5
T

3039 CPM Geometry, Vol. 2 MAT
 15.00  13.00 

1-885145-54-3
T

3004 CPM Math 1 Algebra Vol. 1 MAT
 15.00  13.00 CPM

1-885-14576-4
06/01/01 T 2002

3006 CPM Math 1 Algebra, Vol 2 MAT
 15.00  13.00 CPM

1-885-14567-5
06/02/03 T 2002

3020 Discovering Geometry: An I MAT
 63.00  53.70 Serra

1-559-53459-1
08/04/04 T
2nd

1989

3023 Focus on Advanced Algebra MAT
 71.00  59.97 Addison,Wesley

0-201-86980-2
S 1996

3018 Focus on Geometry MAT
 67.00  56.47 Hoffer et al

0-201-18697-05
T 1998

3022 GCEAP MAT
 0.00  0.00 Serra T

3043 Geometry MAT
 68.00  57.95 Schultz,Hollowell,ellis,et a

0-03-070052-3
05/24/05 T 2004

3017 Geometry MAT
 69.00  58.23 Jurgensen/Brown/Jurgen

0-395-97727-4
06/10/03 T 2000

3045 Intermediate Algebra MAT
 84.00  70.97 K. Elayn Martin-Gay

0-13-191844-3
07/10/06 T
4

2005

3011 Introduction to Statistics & D MAT
 84.00  76.00 Peck, Olson, Devore

0-534-37092-6
06/11/02 T 2001

3030 Math Matters:Integrated App MAT
 0.00  0.00 Lynch & Olmsted 07/21/98 T 1993

3009 Multiple Choice&Free Respons MAT
 22.00  18.95 Lederman, McMullin 2004

3010 Multiple Choice&Free Respons MAT
 0.00  0.00 MLederman, McMullinn 1999

3033 Pre-Algebra MAT
 46.00  38.99 

0-7854-3555-7
09/01/03 T

3032 Precalculus MAT
 81.00  68.47 Michael Sullivan

013-191399-9
T

7th

3031 Precalculus, Graphing & Dat MAT
 64.00  54.00 Sullivan & Sullivan

0-130-95402-0
09/14/99 T
5th

1998

3025 Preliminary Intermediate Alg MAT
 0.00  0.00 Abney 10/26/99 S 1999

User: VICKIE
 Page : 2Print Date:  01/22/2007

Print Time:   6:02 pm



Drake  High School     

Book No. Date Adopted Dept Cost Price

ISBN

TEXTBOOK LISTING BY TITLE

Textbook Range: Through ZZZZ

Teacher Range: ALL

Department Range: MAT

Title

Author

Edition

Year PublishedType

3034 Statistics: Concepts & Controv MAT
 57.00  48.00 Moore, David

0-7167-4008-7
06/19/01 T 2001

3019 Tools For A Changing World MAT
 69.00  0.00 Bass et al

0-134-16785-6
T

3028 Transition Math MAT
 0.00  0.00 T

3035 Trigonometry MAT
 94.00  80.07 Larson & Hostetler

0-618-38599-1
06/19/01 T
6th

2001

3027 UCSMP Transition MAT
 0.00  0.00 Usiskin
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4014 Anatomy and Physiology SCI
 127.00  108.00 Seeley, Stephens, Tate

007-310942-8 (11509)
05/14/96 T
3rd

1995

4003 Biology SCI
 0.00  0.00 Raven & Johnson 04/25/96 T 1996

4006 Biology SCI
 0.00  0.00 Neil A. Campbell & Reec

0-80530009-0
09/24/96 T
6th

1996

4021 Biology SCI
 0.00  0.00 Daniel A. McFarland/Dr. H 06/10/03 T 2000

4020 Biology   (36265-9) SCI
 71.00  59.97 Miller and Levine

0-134-36265-9
06/26/01 T
5th

2000

4004 Biology  (0009-0) SCI
 107.00  90.75 Campbell and Reece

0-8053-0009-0
06/10/03 T
6th

2002

4040 California Earth Science SCI
 72.00  60.95 

0-03-042658-8
10/10/06 T 2007

4041 California Life Science SCI
 72.00  60.95 

0-03-042657-X
10/10/06 T 2007

4042 California Physical Science SCI
 0.00  0.00 10/10/06

4007 Chemistry in the Community SCI
 0.00  0.00 Americal Chemical Socie T

4th
2002

4025 Chemistry the Central Scie SCI
 106.00  89.49 Brown, LeMay, Bursten

0-13-048450-4
08/24/04 T
9th

2003

4008 Chemistry: Matter and Chan SCI
 74.00  62.97 Laurel Dingrando

0-07-866418-7
T

2005

4013 Contemporary College Phys SCI
 0.00  0.00 Jones T 1993

4019 Earth Science SCI
 53.00  44.99 Robert H. Marshall/Allen R

0-7854-2267-6(91300)
06/10/03 T 2001

4015 Earth Science: Geology, Env SCI
 70.00  58.98 Frances Hess

0-078-21591-9
06/11/02 T 2002

4009 Ecology and Field Biology SCI
 108.00  91.52 Robert Leo Smith

0-321-06881-5
01/30/04 T
6th

1996

4035 Elements of Ecology SCI
 80.00  67.97 Robert Leo  & Thomas M

0-8053-4473-X
04/05/05 T
5th

2003

4010 Environ. Science: Interrelatio SCI
 0.00  0.00 Eriger,Eldon & Bradley Sm 06/25/96 T

5th
1995

4011 Environ. Science: Working w SCI
 56.00  47.60 Miller, Tyler, Jr.

0-53450616-X
06/25/96 T
6th

1995
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4034 Environ.Science:Working wi SCI
 95.00  80.25 Miller

0-534-42408-2
04/05/05 T
10th

2004

4039 Foundations of Astronomy SCI
 96.00  81.50 Michael A. Seeds

0-534-42120-2
04/25/06 T
8

2005

4018 General Science SCI
 0.00  0.00 Robert H Marshall/Donal 06/10/03 T 2001

4016 Global Science SCI
 66.00  55.99 Christensen

0-787-24610-7
06/11/02 T
5th

2002

4033 Holes Essentials of Anatomy SCI
 107.00  91.00 Shier, Butler, Lewis

0-07-310938-X
06/14/05 2006

4038 Hole's Human Anatomy & P SCI
 133.00  112.50 Shier, Butler & Lewis

0-07-291932-0
06/14/05 T
10th

2006

4022 Holt Physics SCI
 69.00  58.80 Serway & Faughn

0-030-56544-8
06/24/03 T
2002

2002

4024 Human Anatomy and Phys SCI
 50.00  42.75 Elaine Marieb

0-805-34196-X
06/23/98 T 1998

4001 Lab Manual for Students , E SCI
 21.00  18.00 

Item #991461
06/01/03 T
 Edit

4032 Living in the Environment SCI
 109.00  92.00 G. Tyler Miller, Jr.

0-534-99729-5
06/08/04 T
14

4037 Mending the Earth - A World SCI
 12.00  9.95 Paul Rothkrug/Robert L. O

1-55643-091-4
09/13/05 S 1991

4012 Modern Chemistry SCI
 77.00  65.15 Tzimopouplos, Metcalfe

0-03-07-5959-5
06/28/95 T 1993

4029 Pacific Coast Berry Finder SCI
 4.00  3.50 Glenn Keator, PhD

0912550-02-3
R

4028 Pacific Coast Fern Finder SCI
 4.00  3.50 Glenn Keator PhD/Ruth M

00912550-13-9
R

4030 Pacific Coast Tree Finder SCI
 4.00  3.50 Tom Watts

0-972550-06-6
R

4017 Physical Science SCI
 0.00  0.00 Robert H. Marshall/Donal 06/10/03 T 2001

4005 Physics for Scientists & Eng SCI
 79.00  66.75 Serway

0-030-26959-8
08/19/02 T

4023 Physics-Principles and Probl SCI
 81.00  68.55 Zitzewitz, Neff and David

0-028-26183-6
04/16/96 T 1995

4027 Preparing for the Chemistry A SCI
 18.00  14.97 Brown, LeMay,Bursten

0-536-73157-8
08/24/04 T 2004
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4026 Student Guide: Chemistry th SCI
 28.00  23.97 Brown, LeMay, Bursten

0-13-009795-0
08/24/04 T 2003

4002 Student Study Guide for Bio SCI
 28.00  23.97 Campbell and Reece

0-8053-6634-2
06/01/03 T 2002

4031 The Ultimate Chemical Equa SCI
 11.00  9.95 George Hague, Jr & Jane S 2001

4036 Water Quality Monitoring F SCI
 31.00  25.95 Mark K. Mitchell/Wm. B. S

0-7872-6801-1
09/13/05 S
12th
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5046 A Good Scent From a Stran SS
 15.00  13.00 Robert Olen Butler

0-8021-3798-9
05/24/05 R 2001

2001 A History of Western Society SS
 93.00  78.57 McKay, Hill & Buckler

0-395-70841-9
07/21/98 T 1995

2123 A History of Western Society SS
 88.00  74.37 McKay

0-618-52273-5
08/08/06 T
8th

2005

2080 A Japanese Miscellany SS
 0.00  0.00 Hearn, Lafcadio S

2100 A More Perfect Union: Shapi SS
 8.00  7.00 

1-891306-59-6
10/26/04 S

2026 A People's History of the Uni SS
 24.00  20.41 Zinn, Howard 10/22/02 S 1980

2003 Amerca's Hist.Doc/Acom V 2 SS
 6.00  5.00 

0-312-40592-8
06/10/03 T 2003

2124 America: A Narrative History SS
 58.00  49.53 Tindall & Shi

0-393-97813-3
06/27/06 T
6th

2004

2091 American Government-A C SS
 0.00  0.00 Wood & Sansone S

2006 American Pageant SS
 86.00  72.57 Baily,Thomas

0-618-24732-7
04/01/99 T
12th

1997

2002 American Pageant Workboo SS
 0.00  0.00 Baily,Thomas 04/01/99 S 1997

2007 American's History, Doc/Acc SS
 6.00  5.00 

0-312-40591-X
06/10/03 T 2003

2027 Americans:Reconst. Throug SS
 72.00  61.14 Danzer, A. Gerald

0-395-89080-2
06/23/98 T 1998

2005 America's History SS
 82.00  69.50 Henretta

0-312-39879-4
06/10/03 T
5th

2003

2127 Animal Farm SS
 0.00  0.00 George Orwell

0-452-27750-7

2049 Azadi SS
 0.00  0.00 Nahal, Chaman S

2090 Basic Principles of American SS
 38.00  32.49 Sanford & Green S

2089 Bill of Rights Reader SS
 8.00  0.00 S

2075 Black Rain SS
 17.00  14.82 Ibuse, Masuji S
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2120 Born for Liberty: A History of W SS
 12.00  9.75 Sara Evans

0-684-83498-7
04/05/05 T 1997

2078 Botchan SS
 12.00  10.00 Natsume, Soseki S

2113 Caught Between Two World SS
 0.00  0.00 

1-891306-49-9
10/26/04 S

2112 Challenges to the New Repub SS
 0.00  0.00 

1-891306-69-3
10/26/04 S

2101 Charting Russia's Future SS
 0.00  0.00 

1-891306-54-5
10/26/04

2116 China on the World Stage SS
 0.00  0.00 

1-891306-52-9
10/26/04 S

2121 Closely Watched Films SS
 0.00  0.00 M. Fabe 10/25/05 T 2004

2108 Crisis, Conscience & Choices SS
 0.00  0.00 

1-891306-31-6
10/26/04 S

2095 Critical Thinking Companion f SS
 0.00  0.00 Halonen, Jane

1-57259-018-1
S

2130 Current Issues SS
 17.00  14.75 

1-93L810-15-6
2006

2105 Dilemmas of Foreign Aid: Deb SS
 0.00  0.00 

1-891306-70-7
10/26/04

2094 Discovering American Histo SS
 0.00  0.00 Kownslar & Frizze S

2077 Dreams of the Red Chambe SS
 16.00  13.95 Tsao Hsueh Chin S

2011 Economics SS
 60.00  50.97 Wilson, Clark

0-538-43037-0
10/01/99 T 1997

2106 Ending the War against Japa SS
 0.00  0.00 

1-891306-46-4
10/26/04 S

2022 Exploring Psychology SS
 61.00  52.00 David Meyers

0-716-71544-9
T

3rd
1996

2037 Farewell to Manzanar SS
 12.00  9.87 Houston, J.D. & J.W. S

2030 Ghandi and His Critics SS
 0.00  0.00 Nandi, B.R. S

2117 Global Environmental Proble SS
 8.00  7.00 

1-891306-53-7
10/26/04 S
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2088 Government Reader SS
 9.00  0.00 S

2032 He Who Rides a Tiger SS
 0.00  0.00 Bhattacharya, Bhabani S

2018 Human Sexual Behavior:S SS
 0.00  0.00 MacKay, Judith 10/22/02 S 2000

2019 Human Sexualtiy SS
 103.00  87.60 Masters/Johnson/Kolodn

0-673-46785-6
01/14/03 T
5th

1995

2040 Hungry Stones and Other s SS
 33.00  27.95 Tagore, Rabindranath S

2041 I Am a Cat SS
 24.00  19.95 Natsume, Soseki S

2042 I Ching SS
 21.00  17.46 Baynes and Wilhelm S

2045 India: A Wounded Civilizat SS
 14.00  12.00 Naipal, V.S. S

2046 Indian Writing in English SS
 0.00  0.00 Iyenger, Srinivasa S

2053 Japanese Inn SS
 20.00  17.00 Statler, Oliver S

2058 Journey to Topaz SS
 16.00  13.18 Uchida, Yoshiko S

2086 Junior Achievement Economic SS
 20.00  0.00 S

2062 Kaffir Boy SS
 20.00  16.43 Mathabane, Mark 10/22/02 S

2110 Keeping the Peace in an Ag SS
 0.00  0.00 

1-891306-47-2
10/26/04 S

2067 Kokoro SS
 18.00  14.95 Natsume, Soseki S

2084 Leaf Storm SS
 13.00  11.00 Garcia Marquez, Gabriel S

2083 Letter to the President SS
 0.00  0.00 Paz, Octavio S

2025 Lies My Teacher Told Me SS
 12.00  10.50 James Loewen

2131 Magruder's American Gover SS
 0.00  0.00 McClenaghan 12/12/06 T 2005
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2068 Modern World Hist./Patterns SS
 79.00  66.78 Beck,Black,Krieger...

0-395-93829-5
T 2003

2126 Modern World History Readi SS
 0.00  0.00 

0-618-40991-2

5045 Moon Handbooks: Vietnam C SS
 24.00  19.95 Michael Buckley

1-56691-372-1
05/24/05 R
3rd

2002

2061 My Days: A Memoir SS
 13.00  11.20 Narayon, R.K. S

2004 Narrative of the Life of Frede SS
 15.00  12.37 Douglass, Frederick 10/22/02 S 2001

2076 Neruda Selections SS
 17.70  15.00 Naipal, V.S. S

2093 Nickel and Dimed SS
 18.00  15.63 Ehhrenreich, Barbara

0-8050-6389-7
S

2013 Nystrom Desk Atlas SS
 16.00  13.50 Nystrom 06/11/02 T

2071 Other Weapons SS
 0.00  0.00 Valenzuela, Luisa S

2072 Panther Panchali: Song of t SS
 0.00  0.00 Bibhutishushan Banerji S

2073 Passage to India SS
 18.00  15.63 Forster, E.M

229813
S

2063 Pedro Palamo SS
 0.00  0.00 Rulfo, Juan S

2129 Persepolis SS
 0.00  0.00 Marjane Satrapi

0-375-71457-X

2014 Perspectives SS
 0.00  0.00 Close Up 09/24/96 T 1993

2021 Philosophy-Art of Wondering SS
 76.00  64.25 James Christian

0-155-05905-X
T 1994

2060 Poems SS
 0.00  0.00 Tung-Tse Mao S

2015 Principals of American Govern SS
 0.00  0.00 Sanford and Green 06/01/80 T 1983

2122 Principles of Economics SS
 132.00  112.00 N. Tregory Mankiw

0-324-22472-7
05/09/06 T

2023 Quests & Quandries: A Hum SS
 31.00  26.36 Carol W. Hotchkiss

1-890-76508-2
10/24/95 S 1993
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2066 Rashomon SS
 14.00  11.95 Akutagawa S

2064 Red Parhash: The New Indi SS
 0.00  0.00 Mehta, Ved S

2128 Red Scarf Girl SS
 0.00  0.00 Ji-Li Jiang

0-06-446208-0

2114 Reluctant Colossus: Americ SS
 8.00  7.00 

1-891306-66-9
10/26/04 S

2102 Responding to Terrorism: C SS
 0.00  0.00 

1-891306-48-0
10/26/04 S

2107 Responding to Terrorism: C SS
 0.00  0.00 

1-891306-62-6
10/26/04 S

2056 Ring of Fire SS
 0.00  0.00 Houston, J.D. & J.W. S

2104 Russia's Uncertain Transitio SS
 0.00  0.00 

1-891306-56-1
10/26/04 S

2048 Samurai of Gold Hill SS
 15.00  12.37 Uchida, Yoshiko S

2017 Sexuality and Gender in Soc SS
 0.00  0.00 Janell Carroll and Paul Ro 10/22/02 T 1996

2118 Shifting Sands: Balancing U SS
 0.00  0.00 

1-891306-50-2
10/26/04 S

2033 Short Strories SS
 0.00  0.00 Hsusn Lu S

2059 Silence SS
 17.00  14.78 Endo, Shusaku S

2055 Sivasan Kara, Chemmeen SS
 9.00  7.50 Pillai, Thakazhi S

2028 Snow Country SS
 11.00  9.60 Kawabata S

2029 Snow Leopard SS
 18.00  15.00 Mathiessen, Peter S

2020 Sophie's World SS
 13.00  10.95 Gaarder, Josten

0-425-15225-1
10/22/02 T 1994

2038 Spring Moon SS
 9.00  7.99 Lord V S

2039 Still Well/China SS
 24.00  20.00 Tuchman, Barbara S
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2024 Street Law-Course in Practic SS
 82.00  69.32 Thomas Nazario T 1990

2010 Stuff: The Secret Lives of Ev SS
 18.00  14.95 Ryan, John C. & Durning, 10/22/02 S 0.00

2050 Tao Te Ching SS
 23.00  19.64 Lao Tze S

2096 The Autobiography of Malco SS
 14.00  11.69 Haley, Alex

0-345-35068-5
S

2036 The Bachelor of Arts SS
 12.00  10.50 Narayon, R.K. S

2016 The Basics of American Pol SS
 43.00  36.75 G. Wasserman

0-321-31795-5
06/01/97 T 1997

2111 The Cuban Missile Crisis: Co SS
 8.00  7.00 

1-891306-64-2
10/26/04 S

2079 The Family SS
 10.00  8.50 Chin Pa S

2085 The Gift of a Cow SS
 0.00  0.00 Dhanpat Rai Srivastava S

2081 The Golden Country SS
 12.00  10.47 Endo, Shusaku S

2069 The Handsomest Drowned M SS
 0.00  0.00 Garcia Marquez, Gabriel S

2065 The Householder SS
 12.00  10.40 Jhabavala, Ruth S

2009 The Lexus and the Olive Tr SS
 19.00  15.95 Thomas Friedman 05/11/04 S 1999

2103 The Limits of Power: The U. SS
 8.00  7.00 

1-891306-65-0
10/26/04 S

2070 The Little Red Book SS
 0.00  0.00 Tung-Tse Mao S

2082 The Loss of El Dorado SS
 17.00  14.00 Naipal, V.S. S

2109 The Origins of the Cold War: SS
 0.00  0.00 

1-891306-68-5
10/26/04 S

2047 The Ramayana SS
 14.00  12.00 Menon, A. S

2044 The Red Lantern SS
 0.00  0.00 Tuchman, Barbara S
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2051 The Setting Sun SS
 13.00  10.95 Dazai S

2035 The Sunflower SS
 15.00  13.00 Weisenthal, Simon 11/22/02 S

2034 The Tale of Genji SS
 23.00  19.60 Shikibu, Murasaki S

2031 The Three-Cornered World SS
 11.00  8.95 Natsume, Soseki S

2099 The U.S. Role in a changing W SS
 0.00  0.00 

1-891306-67-7
10/26/04 S

2052 The Woman in the Dunes SS
 12.00  10.40 Kobo, Abe S

2043 Throne Room of the Mountai SS
 24.00  19.95 Rowell, G. S

2054 Train to Pakistan SS
 15.00  13.00 Sing, Khushwant S

2057 Travelers SS
 0.00  0.00 Jhabavala, Ruth S

2087 U.S. History Reader SS
 10.00  0.00 S

2115 U.S. Immigration Policy in a SS
 0.00  0.00 

1-891306-57-X
10/26/04 S

2092 Understanding Psychology SS
 0.00  0.00 

0-676-39686-0
S

4th

5043 Vietnamese Phrasebook SS
 9.00  7.99 Hoang, Trinh, Thu

0-86442-661-5
05/24/05 R
3rd

2000

2098 Wilson's Vision/League of N SS
 0.00  0.00 

1-891306-72-3
10/26/04 S

2012 World Cultures: A Global M SS
 71.00  60.47 Ahmad, Brodsky, Crofts

0-13-83801-8
T 1996

2119 World Geography: Bldg. A G SS
 71.00  60.47 Baerwald & Fraser

0-13-181707-8
06/14/05 T 2005

2008 Worldly Philosopher SS
 19.00  16.00 Heilbroner, Robert 10/22/02 S

7th
1953

2074 Zen Mind, Beginners mind SS
 12.00  9.95 Suzuki, Daisatsu S
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